&
T

BENEMERITA Y CENTENARIA ESCUELA NORMAL
DEL ESTADO DE SAN LUIS POTOSI.

TITULO: The use of visual aids to develop reading comprehension
skills in a first grade of secondary school.

AUTOR: Gloria Mariana Balderas Grimaldo

FECHA: 11/15/2021

PALABRAS CLAVE: Lectura de Comprension, Materiales Visuales,
Estrategias de Lectura, Clase en Linea, Nivel de Inglés




SECRETARIA DE EDUCACION DE GOBIERNO DEL ESTADO
SISTEMA EDUCATIVO ESTATAL REGULAR
DIRECCION DE EDUCACION
INSPECCION DE EDUCACION NORMAL

BENEMERITA Y CENTENARIA
ESCUELA NORMAL DEL ESTADO DE SAN LUIS POTOSI

GENERACION

2017 & 2021

T

\

“THE USE OF VISUAL AIDS TO DEVELOP READING COMPREHENSION
SKILLS IN A FIRST GRADE OF SECONDARY SCHOOL”
ENSAYO PEDAGOGICO

QUE PARA OBTENER EL TiTULO DE LICENCIADA(O) EN EDUCACION
SECUNDARIA CON ESPECIALIDAD EN LENGUA EXTRANJERA: INGLES

PRESENTA:
C.GLORIA MARIANA BALDERAS GRIMALDO
ASESOR (A):

MTRA. DIANA KARINA HERNANDEZ CANTU

SAN LUIS POTOSI, S.L.P. NOVIEMBRE DEL 2021









Agradecimientos.

Agradezco principalmente a Dios por haberme guiado en mi
formacion docente durante estos cuatro anios que, a pesar de haberme
distanciado del él, siempre estd conmigo cuando mads lo necesito.

Gracias Virgen de Guadalupe por estar conmigo en los momentos mds
dificiles. Agradezco tu compariia y tu amor que me brindas cada dia.
Asi como también agradezco tu paciencia, ya que, a pesar de no estar
siempre cerca de ti, me brindas tu caririo y atencion todos los dias.

Gracias a mis padres, David Balderas Pérvez y Gloria Grimaldo
Herndndez por su infinito amor y caririo que, a pesar de no ser la
mejor hija, siempre estan ahi para apoyarme y ayudarme a luchar
con cada obstdculo que se me presente. Agradezco a mi madre, ya que
sin su amor vy su comprension no hubiese podido salir adelante.
Gracias a mi padre, por haberme enseriado el significado del amor, del
vespeto y de la humildad que, a pesar de haber tenido tropiezos,
siempre me ha demostrado que es el mejor papd del mundo.

Gracias a mi hermana, Estefania Balderas Grimaldo por brindarme
SU apoyo, su cariiio y su esfuerzo desde siempre. Gracias por ayudar
a incrementar mi fuevza vy cardcter para salir adelante cada dia de
mi vida. Eres la mejor compariera que he podido tener en esta vida.
Gracias a toda mi familia, por su apoyo incondicional.

Gracias a mis mascotas Bianca (QEPD), Chirris (QEPD), Nina,
Aquiles, Sam por el apoyo inesperado que me han dado. Gracias por
su fidelidad y su amor incondicional que siempre me brindan cada
dia de mi vida.

Agradezco a todas las personas que han estado conmigo a lo largo de
mi vida, ya que sin su compaiiia no hubiese podido desarrollarme
frente a la sociedad. Gracias a mis amigos de la primaria (Jocelyn,
Manuel, Fmmanuel, Sergio, Beto y Daniela, a mis amigas de la
secundaria Fmily, Luz, Jessica Lopez, Mevcedes y Katya, a mis amigas
de la preparatoria Laura y Fernanda y sobre todo a mis amigos de la
Escuela Normal (todo el grupo), ya que con ellos aprendi el significado
de la amistad.



Gracias a mi amiga Ariadna Arrvedondo Robledo por estar conmigo
en cada dia. Te gradezco por mejorar el significado de “amistad” ya
que para mi ha sido dificil cvear y desarrollar amistades confiables, a
mi amigo Alejandro Rafael Pérez Rodriguez, por estar siempre ahi
cuando mds necesito de su ayuda. A mi amiga Judith por estar
conmigo y por siempre sacarme una sonrisa cuando mds lo necesito..
A mis amigos, Bertha, Gevardo, Paco, Luzmita, Estefy y Andrea por
estar conmigo en los buenos y malos momentos.

Agradezco a mi asesora Diana Karina Herndndez Cantu, por ser el
apoyo mds grande que he tenido en mi ultima etapa de la
Universidad. Sin sus conocimientos, paciencia y tolerancia, no hubiese
podido completar mi formacion académica. Siempre admirare su
vocacion y amor a la docencia, ya que eso es [o que me motiva a sequir
formdndome como docente. Gracias a todos mis maestros de la Escuela
Normal ya que sembraron sabiduria y educacion en mi persona.

Agradezco a mi maestra titular de prdctica docente Alexandra Sukei
Delgado Alemdn por brindarme su apoyo y soporte durante miiltimo
ario de prdcticas, sin su apoyo, no hubiese podido sentirme segura
durante las jornadas de prdctica.

Quiero agradecer a mis maestros de primaria, especificamente al
maestro Victor Hugo, ya que gracias a él pude llegar a la Escuela
Secundaria. Agradezco al maestro Aristeo Floves Medino, docente en
Matemdticas, por haber plantado esa semilla para formarme como
docente. Gracias a mi maestra de preparatoria, Teacher Gaby, por
haber fomentado en mi persona el valor del rvespeto, la humildad, vy
principalmente por haber sembrado en mi la vocacion de ser maestra

de ingles.

Agradezco a mi misma, que a pesar de haber duado de mis
capacidades, pude vencer cualquier obstaculo que se me cruzo
durante mi formacion. Gracias Mavriana pov esforzarte cada dia.

Finalmente, quiero agradecer a todas vy a cada una de las personas
que me apoyaron en mi dia a dia. Agradezco las lecciones que han
dado y valoro el carifio y soporte que me han brindado. Sin su ayuda
no hubiese mejorado como persona.



INTRODUGCTION ...ttt ettt ettt sttt et e e sbe e sae e satesabesbe e be e beesbeesaeesateenseens 9
1. TOPIC OF STUDY ..ottt ettt sttt ettt ettt sttt sb e b e s bt e sae e sateeteesbeesaeesaeesanesaee 13
1.1. NUCIEUS aNd TOPIC LINE ....oceeeiecieeeceeee ettt sttt sttt sttt e aa et s re e e reenaenes 13
1.2. School Context and Geographical LOCAtION ...........ccccecviieeieriieieseceeese e 14
1.2.1 Physical description of the building and current CONtext. ..........cccceceverereneneeseeeennn. 14
1.2 2. SChOOI OrganiZatioN...........cceiririirierieieieeeee ettt 16
1.2.3 SCROOI PEISONAL......ciiiiiiiiiciiiciiictc ettt 17
S Tod a To To |l o 11 (0 Y 2SR OS 17
1.2.5 ENGIISN ACAUEMY ....coieeeieeeeee ettt sttt sttt ettt re e eas 17
1.3 Relevant Social and Academic CharacteristiCs..........cccocevureririniineeneineereeseeseeenes 18
1.3.1 Group Average, Needs, and LIKES........cceeeeirrieierieeeeseeese et 19
1.3.2 Linguistic Needs and DiagnosStiC EXAm........c.ccvcvveviiieeniiieeciesieceeie e 20
1.4 The Case BeiNg StUAIEd........cco ittt st et a e s es 24
L. L PUIMPOSE ..ttt ettt ettt ettt et b et s b e bt et e s bt e st e bt s et et e s bt et e s b e ebe e b ehe et e n bt sanents 25
14,2, ACHION PLAN 1ottt sttt ebe et b e st a et e enenae s 26
1.5 What was Known about the tOPIC? .......ceeviriririerieieieeeseseseee et 27
1.5.1 Reading COMPIENENSION.......ccecveiiiitieieceeteete ettt ettt ettt a et e eeae e aaenas 27
1.6 Reading strategies: ProPOSEd .......ccvoiiiieieecececeetee ettt s 28
1.6.1 Intensive and EXteNSIVE REAAING........ccoviveieriirieierieeeee sttt 29
G =T [T 1 Vo TR TP 29
1.6.2. SKIMMING and SCANNING.......ccveieiieitieiece ettt et s te et et e besreeaaenas 30
1.7, ViISUAI AIUS. ..ottt sttt b et be e 31
1.8 The use Of PPP MehOU......c..coiiiieiee et 32
1.9 KEY QUESLIONS ....oeeeeiiiieeeieetete st ste sttt te et e e st e e tesae et e sse e st e sseeseessesseensestesseensesseensenseessenses 34
2.0. TOPIC DEVELOPMENT ..ottt sttt sttt sttt sbe st sbe e e 36
2.1. Class 1. “The Human Body Systems”. March 1st to March 5th, 2021 (Appendix I)..... 36
2.1.1 Question one: How would the use of visual aids affect reading comprehension in
fIrSt Grade STUAENIS?......ooeeeee ettt ettt et b et aesteeneenee s 36
2.1.2 Question two: What would be the impact of the results of each reading
comprehension activity 0N firSt graders? ..o e 39
2.1. Class 2. "The Skeletal System”. March 8th to March 12th, 2021 (Appendix J)............ 41

2.2.1. Question one: How would the use of visual aids affect reading comprehension in
fIrSt Grade STUAENIS?......ooeiceeee ettt st e et s b e e se e aesreensesreenaensens 41



2.2.2. Question two: What would be the impact of the results of each reading
comprehension activity 0N firSt Qraders? ..o 43

2.3.Class 3. "The Digestive System." March 15th from March 19th, 2021. (Appendix K). . 45

2.3.1. Question one: How would the use of visual aids affect reading comprehension in

fIrSt Qrade STUAENIS?......oeeeeeee e sttt et st e e e aesreensesreesnensens 45
2.3.2. Question two: What would be the impact of the results of each reading
comprehension activity ON firSt Qraders? .........cveeeveieevere s 47
2.4. Class. 4.” Respiratory System”. March 22" to March 26™, 2021 (Appendix L). ........... 49
2.4.1. Question one: How would the use of visual aids affect reading comprehension in
fIrSE Grade STUAENTS?......oeiieeeee ettt s 49
2.4.2. Question two: What would be the impact of the results of each reading
comprehension activity 0N firSt Qraders? ... e 50
2.5. What positive and negative outcomes did use social media apps and visual aids
to develop reading strategies in reading comprehension have?.........cccccocvevvceveneennnne 53
CONCLUSION ...ttt sttt ettt ettt s bt et s e seeseese st e s b e s e s e st eseeseaseesesaessasenseneeseeseasn 57
REFERENGCES ...ttt sttt et se b be st e s et et eneeneenens 64

APPENDIX ..ottt s a e s r e r e s re s 70



INTRODUCTION



INTRODUCTION

The title of this pedagogical essay is "The Use of Visual Aids to Develop Reading
Comprehension Skills in First Grade of Secondary School". This study was carried
out with first-grade students from the General Secondary School Dionisio Zavala
Almendarez secondary school in San Luis Potosi. Considering the current situation
of COVID-19, the teaching modality took place in a virtual asynchronous and
synchronous way where the use of social networks such as WhatsApp, G-mail, and
Google Meet was incorporated to keep communication with students, as well as
class development.

This investigation describes the results obtained during the teaching practice
period and applying different visual aids such as videos, images, worksheets,
PowerPoint presentations to support reading comprehension skills with specific

reading strategies such as Predicting, Skimming, and Scanning.

The main focus of this document was divided into two objectives: "academic" and
"personal.” The principal academic purpose of this investigation was to evaluate if
students could use visual aids as a support to improve their reading comprehension
skills in a second language using different strategies. Students understood different
texts in English and identified and recognized different strategies that they could use

to comprehend specific tasks inside a reading.

On the other hand, my personal goal was to use visual aids to help students
understanding reading comprehension texts. | wanted students to look for different
visual aids as support while reading, such as videos, images, worksheets
presentations to answer specific tasks of the readings and make the activities

simpler.

The development of this study had a process in which different instruments were
carried out. The first instrument that | used was an observation. During this activity,
| observed students' interaction between the head teacher and their classmates.
Also, | observed how the different activities were applied.



After observing how the activities were carried out, | was able to identify the main
problem that the first-year group had. The students had not had reading
comprehension activities to help them improve their English language skills.
Therefore, it was the part where they needed the most attention. According to the
teacher's data, the students had deficiencies in reading comprehension in the
Spanish language. Due to this, it was necessary to help the students to show an

improvement in this area.

Schommer (1994) explained that individuals with less developed epistemological
beliefs tend to think that knowledge is composed of isolated pieces of information,
unlike those who have much more developed beliefs, which are considered complex
and interlaced information (Schommer, Brookhart, Hutter and Mau, 2000). If they
think it is finished and found in texts and people with authority, they will act passively,
waiting for knowledge to be given to them (Schommer, Brookhart, Hutter, & Mau,
2000, p. 114).

The personal reasons which led me to choose the topic of reading comprehension
as a study in this investigation were: to challenge myself to explore a topic that was
complicated for me. During my academic training, | also had reading comprehension
problems, which affected my school development. Because of this, | had to fix it
myself, as no authority could help me at the time. Having chosen this topic, | decided
to use visual aids to complement the development of student learning. Due to the
pandemic situation, these tools were the only ones that knew to apply them remotely.

After finishing the observation, | applied a survey to get information about
students' interests, how they liked to work, the device accessibility, and how efficient
their internet connection was to incorporate different activities through the practice
periods. In addition, | applied a diagnostic exam to identify students' linguistic needs
and their English proficiency. Once the results were obtained, | selected my group
of study for this investigation. In this process, | could also identify which reading
strategies were helpful to develop in virtual classes and which visual aids were better

for students to use in each lesson.



For this problem, | looked for different bibliographies to have theoretical support
to hold this investigation. Once | finished the research, | guided my study on two
critical questions to attend to the situation.

The next step was to create an action plan consisting of four lessons to evaluate
students' progress using visual aids in reading comprehension during March 2021.
To start developing my topic, | planned my asynchronous and synchronous lessons
using different visual aids such as videos, PowerPoint presentations, worksheets,
and images to develop reading comprehension skills such as one class of predicting
and one class of students of skimming, and two classes for scanning. By
incorporation two classes, | was able to implement different visual aids for the last

strategy.

It is necessary to clarify that these classes focused on Intensive Reading to
evaluate my students' progress due to the current situation. In the four classes, |
included a video with a PowerPoint presentation, images in each reading activity to

attract students, and worksheets to develop the focus of their language.

From March 1st to March 26th, | went through several challenges that affected my
teaching training during this teaching practice period. The main problem that affected
my training was the Pandemic of COVID-19. Due to this situation, | needed to
change the teaching modality and adapt the materials and lesson plans to the online

modality. Some of the challenges that | faced were:

The first one, not all students attended classes, and not all students turned on
their cameras during video calls; because of this situation, I did not know whom |
was talking about. Also, not all students sent messages to the chat group, and | only
identified a quarter of the class. The attendance affected my activities because, in
every class, | had different students and different information. Also, most of the
students did not send their productions and did not clarify the situation.

During the teaching practice period, using the Internet was difficult because | did

not have enough connection during the video calls, and most of the time, it logged



me out of the sessions. At the end, | could not complete 50 minutes per lesson. This

situation not only affected my work as a teacher.

Most of the students could not join the video calls classes, and they had problems
while sending their productions. This situation also played a key role in my classes
because it was challenging to have a stable Internet connection in each class and
my student's Internet. | could not give a 50 minutes’ class because of my connectivity

issues; students changed every class. That is to say, the classes were not balanced.

Most of the communication that | received from students was through WhatsApp
and Gmail. However, | had the opportunity to interact with them using Google Meet,
and | could not see their faces, and the results were that | only received their
productions. The solutions that | developed for the meetings in Google Meet were:
that | would only take attendance for the ones who turn on their cameras, and also
the ones who actively participate during classes would have some extra credits. In

a certain way, these solutions helped me to carry on the classes

In other matters, there were other problems that | could control but still affected
my development. The application of activities was difficult to carry out because | did
not know how to adapted to online courses. Due to this situation, | learned to use

some educational tools that helped me adapt materials to the online courses.

However, | had several difficulties during the design and application of the
activities with students. It was a challenge for me to create lesson plans with specific
contents and find the actual application for the materials and not only the academic
points of the curricula. | found it difficult because | was unsure how | would
incorporate different visual aids in different activities. Most of the students did not

enter to classes and did not send class productions.

The biggest problem that | confronted in this period was an episode of personal
demotivation. This problem had several effects on my teaching development, such
as the design of contents, giving classes, and the development of this investigation.

| could not solve my problems but, | tried to keep the work with students.



The positive and negative results of the study can indicate my strengths,
weaknesses, and areas of opportunity where | develop my training. Nonetheless,
this pedagogical essay had meaningful learning in my academic development as a

teacher trainee.

In this investigation, | identified students' needs and looked for new ways to solve
problems during the online classes. | developed my ability of observation and
analysis during this scholar year while | was observing students' interactions through
WhatsApp. | reflected on my classes and analyzed the problems to find different
ways to improve my teaching development. This pedagogical essay helped improve
my research abilities and significantly impacted my English proficiency for my

academic development.

The following chapters document the process | carried out in the final two
semesters at the "Benemerita y Centenario Escuela Normal del Estado.” Chapter
one focuses on the contextualization of the area where my practices took place, the
description of students' linguistic characteristics and needs, and bibliographical
support for the creation and development of each class.

It finishes with the fundamental questions, which gives place to the development
of chapter two. The second chapter provides evidence of the application of reading
strategies, visual aids, and analysis to answer the investigation questions. It also
contains the experience gained during the current situation and my professional

development as a teacher.



.CHAPTER |



“THE USE OF VISUAL AIDS TO DEVELOP READING COMPREHENSION
SKILLS IN A FIRST GRADE OF SECONDARY SCHOOL”

1. TOPIC OF STUDY

In this chapter, | described the characteristics of the secondary school where |
develop my teaching practice, such as the internal and the current situation of the
school, the group of study’ needs and profile. In addition, | described the purpuses
of my teaching practice and the theoretical background that | researched for and

how | aapplied for first-graders.

1.1. Nucleus and Topic Line

The nucleus of this essay is “The Use of Visual Aids to Develop Reading
Comprehension Skills in First Grade Secondary School.” This study is based on

three different nucleus: “the adolescents”, “the didactic competence in teaching the

specialty” and “the school and adolescent context”.

The topic lines established in “Orientaciones Académicas para la Elaboracion Del
Documento Recepcional” (SEP 2002) are the following: “The analysis of the teaching
practice,” “Analysis of the common problematic cases within the school practice and
the school functions” and “The experimentation of a didactic proposal.” This project's
topic line was based on “the analysis of the teaching practice,”. Indented to asses
my teaching skills as well as my student’s results focused on reading tasks
incorporating Skimming and Scanning by using visual aids in order to facilitate

language learning.

For this study, | intended to applied strategies that would favor Reading
Comprehension in first-grade students. Most of the students practiced social
distancing. Considering this situation, the first graders confronted, | looked for new
ways to improve reading from home such as creating videos on YouTube,
incorporating the sequence of PPP (Presentation, Practice, Production) in the videos
analyzed the comprehension of readings using visual aids in the readings to attract

students and incorporated second language learning.
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1.2. School Context and Geographical Location

This study took place in The General Secondary School "Dionisio Zavala
Almendarez" which is located on Fernando de Magallanes # 239 C.P. 78170 San
Luis Potosi, San Luis Potosi, with number 4448131555. The CCT code is
24DES0018Z1. The morning shift is from 7:30 am to 1:40 pm, and the evening shift
iIs from 2:00 pm to 7:30 m. This institution has both shifts. The total number of
students depends on the two shifts. In the morning shift, there are 523 students from
groups A to the F in each grade. In the afternoon shift, there are 347 students from

groups G to the L in each grade. (Appendix A).

The teaching modality had to be modified to comply with teaching characteristics
at a distance. In this new modality, students were learning through virtual classes.
In the English class, students worked through worksheets and videos that the head-
teacher provided for them each week. It was not until February; 2021 that synchronic
classes were incorporated. This means that | had a total of 3 practice periods working
with videos and worksheets.

The classes that were considered in this study were taken from the practice
period of March 2021. The reason that | waited until my fourth practice period was
due to the benefits of having synchronic class and, the information that could be

rescued from their observations and tasks developed.

1.2.1 Physical description of the building and current context.

The school has 18 classrooms with a capacity for approximately 30 or 40
students. This is an intermediate state, they have favorable lighting, and they have
benches, which are not in good condition. Some do not have the backrest or the

paddle to support themselves.
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These installations were not used in the school year 2020 to 2021. Each student
had to relate on their internet access and individual mobile devices in order to comply
with tasks requirements. Teachers distributed their work in their own spaces. They
adated their study area to teach. In this school the headteacher of my groups did not
have asychronic classes in the beginnig of the school year.

Virtual Context

On february 2021 the headteacher incorporated an study area in the classrooms
to have videocall lessons. It should be noted that the institution has: a library, two
laboratories, six classrooms for workshops (clubs), and an auditorium with a capacity
for 100 people in good condition. This is usually for academic and cultural purposes

under regular conditions.

The shool has the Principal's office, the morning shift, the afternoon shift vice-
principal’s office, and spaces for secretaries. The administrative department was
recurred to attend school offices twice a week The institution has an office for the
psychologist, which attends various situations and meetings held with parents to

discuss their children's performance.

The new modality of teaching and learning was through online sessions. The

students received classes through video conference platforms. First graders from

the Dionisio Zavala Almendarez did not have the opportunity to work with these

platforms because of the school schedule and the preferences of the head-teacher.

Due to the situation, the teaching style applied was centered on the possibilities

teachers ‘had to communicate with their student. At the end, this resulted in teacher-

centered classes.

The head-teacher worked with messaging applications such as WhatsApp. This

messaging app lets people chat and share media, including voice messages and
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videos, with individuals or groups. Students also used the e-mail to send the

assignments and productions of the lesson.

In order to work online with first-grade students, | applied Teacher-centered
techniques. In this teaching style: the teachers’ roles are worked more of instructors
than a facilitator. Students were expected to be more active participants in the
learning by producing the tasks explained by the teacher. The teachers help to guide
the students, managed their activities, and directed their learning. Huba and Freed
(2000). “Teacher-centered learning as: students passively receiving information,
emphasis is on acquisition of knowledge, and the teacher’s role is to be primary

information giver and primary and evaluator”.

1.2 2. School Organization

The institution has a principal, a vice-principal, teachers, administrators, and staff
who provide academic meetings held in the institution. Each group has a tutor who
is in charge of developing the group, dealing with achievement issues and
indiscipline problems, and delivering grades to their parents. Therefore, the tutor
wants to contact parents and students to register the possible problems they might
have with different subjects and work collaboratively with parents to help with these

academic situations.

The school organized different meetings by video conference to explain what the
situation of the students was. They talked about using the government resources as
a support of the virtual classes, such as educational television programs. These
educational television programs suggest activities be developed by the student in
his family, from initial education to high school. The contents were selected
according to the program (Apredizajes Clave: SEP, 2018).

16
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1.2.3 School Personal

The General Secondary School “Dionisio Zavala Almendarez” principal is Prof.
Enrigue Arevalo and the vice principal is Prof. Natividad Francisca Hernandez. The
school personal consisted of 53 people in total, of which 27 people teachers and 23
are secretaries, administrators, coordinators, and personal of maintenance. The

headteacher in charge of my study group was Alexandra Sukei Delgado Aleman.

1.2.4 School History

The General School Dionisio Zavala Armendarez was founded on September 12,
1973. The main person who was in charge of the construction was Joel Cuevas
Patzuengo. When the school was founded, the first principal of the school was Prof.
J. Jesus Mayorga Campos. In addition, the school only had approximately ten
teachers, two administrative, two counselors and two janitors. The schools had

several invitations to important events.

1.2.5 English Academy

The school organized enclish teachers to develop the english academy. They
have the President the vice-president, the secretary and the vocals. Each one of
them has a purpose in the academy. In general, they organize and set the purposes

to improve the language teaching.

The president is in charge of presenting the main purposes of the Academy to
the Principal of the School. The vice-president is in charge of supporting the
president if there is a problem. The secretary is in charge of taking notes of
everything that can be relevant such as the new purposes that the principals

communicate to the administrators and teacher.
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In addition, the vocals are in charge of participating during the exposition, sharing
information, and completing material when necessary. The main purpose of this
academy is to set pedagogical actions, to be in charge of implementing as a team
the objective of benefiting the students. The goals were set in the path of school

improvement (Continuous Improvement Program).

In this program, the Academy was in charge of evaluating the learning process
of students through planned classes. Once teachers received all he evidences of
students, they had to provided statists of the results When, they had all the
evidences of students a, they did a statistic. The purpose of this statistics was to find
the number of students that did not reach the achievements and look for other ways
students to reach these goals. In addition, the purpose of the Academy was to
encourage and support reading and writing in other subjects, as well as the
development of logical mathematical thinking.

1.3 Relevant Social and Academic Characteristics

During the 2020-2021 school year, | was in charge of four groups of the General
Secondary School Dionisio Zavala Almendrarez in my intensive English class
practice, these groups were 1st F (30 students), 2nd B (29 students), 2nd C (29
students), and 2nd E (30 students); having a total of 118 students that | had in my
charge. My group of study was 1% F; | chose this group because it was the group
that |1 had active communication in my virtual classes. This groups’ results in the
diagnostic exam, revealed that this group had higher grades than the rest of the

groups..

The group had students answering everything that | posted on the chat group,
and they were always asking for feedback through e-mail and always thanked me

for giving them clarifications. On the contrary, some students with whom | did not
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have any communication; they did not even say “Hello” in the chat group. Few

students only sent the tasks but never responded to the feedback of the tasks.

On the other hand, the parents of this group were always asking for their child’s
progress. | received some text messages from parents asking me if their children
had all the complete tasks. The behavior allowed me to know more about the group

and establish communication with the majority in the class.

Secondly, we have group 2nd B. This was the most passive group of all the four
groups because most of the chat group messages were mine. They did not respond
to the text messages in the chat. | had some difficulties getting their evidence, and
sadly, they did not respond to the feedback. However, it was the group with the
highest grade in the diagnostic exam. This group had an average of Al (Beginners)

level in English since few students had English classes before.

Next, we have the 2nd C group. Communication with these groups was only with
15% of students. This communication was established through the chat and with the
answers provided in the diagnostic exam. Finally, half of the group responded to the
feedback that | provided. Nevertheless, this group had a lower grade in the

diagnostic test, which meant students' responses were lower than other groups.

In the end, we have the “2nd E group”. This group caught my attention because
they had lower grades than the rest of the groups in the diagnostic test, but they sent
all the evidence. The majority of the group had the best assignments. In other
matters, they were quiet in the chat group. All the text messages in the chat were

mine.

1.3.1 Group Average, Needs, and Likes
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The number of students in the first grade of secondary school was 30 students in
the morning shift. The average of the class was from 12 years old to 13 years old.
The number of students per group varied according to the group they were located

in; usually, they had 20 to 35 students registered in each group.

The “1st-grade group “F” was approximately conformed of 15 students who were
roughly constant in their attendance. According to the headteacher's comments in
the “Fase Intensiva del Consejo Técnico Escolar 2020- 2021 — Primera Sesién”, the
Principal mentioned that there were students that never had English classes so, the
teacher needed to start from cero to engage students in the language.

The Principal suggested being patient with the students and with the parents
because some families did not have electronic devices such as a computer or

Internet services to communicate with the teachers.

During the observation period from September 21, 2020, to October 2 of the same
year. This survey aimed to raise awareness of students' interests regarding the
English class, as well as their likes, what kind of electronic devices they used in their
life. It is important to mention that the survey was applied to the students who
attended during the dates mentioned above. As a result, the objective of this survey
was to know more about the interests that students had, what electronic devices can

have used in classes, and the ways the students like to work.

The results were that most of the students use cellphones to work in classes the
rest used computers to work. On the other hand, students’ opinions towards their
learning were that they like to work with music, videos, and movies. In the end,

students preferred working through e-mails and WhatsApp. (Appendix B).

1.3.2 Linguistic Needs and Diagnostic Exam
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The diagnostic test was taken from The Cambridge Qualifications Pre -Al
Sample Papers 2018 by the Cambridge Assessment English. The exam contained
sixteen items; one reading comprehension, three true or false items, nine multiple-
choice (the multiple-choice questions included WH-Questions, numbers, and verb to
be) items, and three closed clause items. The last four items of the closed clause
included geometric figures. The day that | applied for the diagnostic exam, | divided
the test into three sections. With this division, | could see the different group’s results.
(Appendix C).

The first section was grammar and vocabulary of ‘Verb to be,” “‘WH- Questions, ’
and ‘Present Simple.’ In this section, the aim was to identify different grammar and
vocabulary. The second section was about reading comprehension. In order to
evaluate reading comprehension skills, students were asked to read a short text
about the hobbies of a couple. This task was in the present simple tense and had
topics such as verb to be and present simple. The last section was about geometric
figures. | applied geometric figures because | wanted to discover if my students

recognized this type of vocabulary.

The diagnostic test was applied to the four groups from The General Secondary
School "Dionisio Zavala Almendarez”, 2°B, 2°C, and 2°E. These groups were also
from the morning shift. The exam was made online. | decided to create the diagnostic
exam online because | thought creating exams had much creativity and let students

experiment with new tools provided by the Internet.

There were in total 30 students who applied this diagnostic test. The group of first
grade F had a higher score in basic figures, the group rating to this ability was 8.5,
while for reading comprehension the group a score of 5.5, then in the part of the
grammar students had a good score of 7.3. Finally, in the part of the vocabulary,
they got a score of 7.0. The results showed that the first-grade group “F” had a higher

level than the three groups | worked with during the diagnosis. For this reason, we

21



“THE USE OF VISUAL AIDS TO DEVELOP READING COMPREHENSION
SKILLS IN A FIRST GRADE OF SECONDARY SCHOOL”

were selected as my group of study. However, they obtained good results; it was

considered that students had to develop their reading comprehension skills.

According to Cambridge, the results showed that the students of first grade had
the level of Pre-Al: Starters. (Cambridge, 2000). The diagnostic test was taken from
The Cambridge Qualifications Pre -Al Sample Papers 2018 by the Cambridge
Assessment English. The level of Pre-Al: Starters was chosen because of the
results of the diagnostic exam applied. The headteacher and | agreed to decrease
the difficulty of the test, considering the results of the initial diagnostic test that the
headteacher had done. (Appendix D).

In the next table it is shown the reading achievements of Pre-Al and Al laerners
from the Common European Framework of Reference for Languages (CEFR).
Excerpt from “Collated representative samples of descriptors of language

competences developed for young learners: Resource for educators”

Table 1.1

A very brief summary of Pre-Al and A1 CEFR descriptors for young learners (ages
7-11).

Skill Pre-Al Al

Can recognize familiar

Overall reading words accompanied by Can understand very
comprehension pictures such as a picture short, simple text a single
(p- 27) book using familiar phrase at a time.

vocabulary.
Reading Can understand very short, Can follow short, simple
instructions simple instructions, used in  written directions (ex: how
(p- 30) familiar, everyday contexts, to get from A to B).
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especially if there are

illustrations.
_ Can understand short,
Reading as ) :
_ _ illustrated narratives about
leisure No descriptors o
(0. 31) everyday activities that are
P. , o
written in simple words.
Can write simple isolated
_ ) phrases and sentences.
) Can give basic personal o o
Overall written _ o N Can give information in
_ information in writing (name, N
production _ writing about matters of
address), perhaps with the _
(p. 34) o personal relevance using
use of a dictionary. _ _
simple words and basic
expressions.
Can write numbers and
dates, own name,
nationality, address, age,
o ) date of birth or arrival in
Notes, messages Can fill in very simple
. . _ _ the country.
and forms registration forms with basic .
. Can leave a simple
(p. 46) personal details.

message giving
information (where he/she
has gone, what time
he/she will be back).

This excerpt is based on the document “Collated representative samples of
descriptors of language competences developed for young learners: Resource for
educators”. (2018). This table described the achievements that pre-Al learners had
at the age of 11in reading and the goals that they achive to have in Al reading . The
specicifcations that the table shows were similar to the results of first-graders in Pre-
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Al. With this information | identify the reading level of my students and start to

designing and adapting the contents for them.

1.4 The Case Being Studied

| chose to work with (1 ° F) because of the survey results. | found that the first-
grade group liked classes in video format. To know about the situation of the
students due to the pandemic, | choose this subject for my study. Since early 2020,
first graders have started working with this new modality. | felt it was essential to
identify different ways to develop reading comprehension using the internet and to

incorporate images in the reading activities to help them in the reading process.

The results of the diagnostic exam and the opinions of the survey applied made
me think that first graders needed to start communicating to increase their English
level using the language and reading comprehension activities. Based on student’s
interests and preferred skills, | decided to focus on reading. However, several
aspects affected students' learning process and affected my educational process
during the teaching practice period. The problems that | faced during the teaching

practice period and affected my development as a teacher trainee were:

The level of students was Pre-Al, and the English level of the activities in their
books was B1. It represented a challenge for me because | needed to adapt the
materials for the level of my students and adapt the contents of the educational
program. The majority of students had problems sending the assignments because
of the lack of Internet service. | often needed to expand the time limit for students to

receive their evidence, and not all of them responded.

During the practice, | had Internet issues that affect my development with
students through messaging apps and video calls. | often could not answer the

messages that students sent in WhatsApp due to my lack of Internet Service. They
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did not want to watch the videos in English. They preferred using Spanish instead of
English. First-grade students commented that they did not feel comfortable watching
the videos in Spanish and preferred not to watch the videos and only respond to the

activities that | sent each week.

For this reason, | started looking for different strategies to make students
understand what videos and readings were about and how they can recognize the
main objective. In order to make my videos more student-friendly, | considered
providing instructions not only in English and complementing these instructions with
Spanish because the headteacher required it. The aspects that | considered in the
video were; made videos no longer than 20 minutes and incorporating the PPP

methodology in each stage, including Predicting, skimming, and scanning strategies.

In reading comprehension, | intended to incorporate images and worksheets to
help students comprehend each activity; another aspect that | considered was
making students feel comfortable while doing the assignments and watching the
videos to understand and follow instructions of each activity. | asked students to

make questions and clarify doubts.

1.4.1 Purpose

My goal was to use visual elements to improve reading comprehension in a
second language in the first grade of secondary school. Due to the COVID-19
pandemic, it was necessary to take advantage of the use of visual tools provided by
the internet. Thanks to this tool, | discovered ways to apply several strategies to
improve reading comprehension. | worked with students through social networks
such as WhatsApp since it was impossible to use video calling platforms to contact
the students.
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Despite not having contact by video call, the students showed positive reactions
through text messages and e-mail. These social networks were able to help students
communicate with me if they had problems. On the other hand, as an academic
purpose, | expected my students to develop their reading comprehension skills using
visual materials as support. Due to the COVID-19 pandemic, these materials had an

impact on their performance.

1.4.2. Action Plan

The action plan proposed was to investigate what reading comprehension is and
the types of strategies used with the study group virtually. Later, | investigated the
relationship between visual materials and how it is related to the learning process of
the students' English language in the study group. Besides, visual materials
implemented during teaching practice were images, videos, and graphic organizers,

to see the progress of the group of study.

The first thing | did was an observation which helped me to know the
characteristics of the group, their tastes and needs. When carrying out the
observation, | included a survey which helped me to know the way in which the

students prefer to work and with which social networks they feel safer when working.

After taking the survey. Apply a diagnostic test which demonstrated the strengths
and weaknesses of the students around the English language. In this case, the
students showed greater weaknesses in reading comprehension skills. Because of
this, | decided to focus my research on improving reading comprehension skills. After
getting the results from the students.| investigated the tools that would be necessary

so that the students could support each other when carrying out the activities.

In this case | chose to use reading strategies and visual aids to support the

students in the reading comprehension part.
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The different types of reading comprehension activities used in the virtual
sessions showed that the selected study group had difficulties understanding the
meaning of a text. Visual materials were used to facilitate students' reading
comprehension. Students' progress will evaluate virtually with the help of social
networks such as WhatsApp and e-mail services such as G-Mail.

Considering my student’s situation, it was primarily for me to adapt the videos
and the virtual classes to improve their reading comprehension skills. It was essential
to include the reading strategies proposed and the selected visual materials to
evaluate students’ progress, their pogress in reading comprehension and how these

strategies were effective in their English learning process.

1.5 What was known about the topic?

In order to apply the use of visual materials in reading comprehension, it is
necessary to identify what reading comprehension consists of. This section provides
investigated information related to using visual materials to develop reading
comprehension skills in the group of study. On the other hand, to know how students
process the information of a text, | investigated reading strategies that | could
implement during the teaching practice period. For this document, | intended to apply
reading strategies to help students with the use of specific visual aids in order to

increase comprehension.

1.5.1 Reading Comprehension

Reading is one of the primary four skills in the English language. It involves more
than the ability the recognition of words, sentences, and phrases. According to
Alderson & Banerjee (2002): “Is interaction between a reader and with all that the

reader brings with him/ her background knowledge, affect, reading purpose,
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intelligence, first language abilities.” (p. 84). The skill of reading is a constant
process of guessing. Students use what they know to understand unknown elements

in this skill, whether these are ideas or simple words. (Grellet., F. 2004, p,07).

Moreover, (Tarigan, 2008, page 07), states that reading is a process carried out
and used by a reader to acquire a message conveyed by a writer through words that
could be seen and known by the reader. In short, reading is an activity to get meaning
from printed words or symbols and how this ability is used to recognize, understand
and interpret in words. | decided to apply this skill because it helped students to
interpret the meaning of a text and students should be able to improve their English

level through reading comprehension activities.

Comprehension is the representation of the general meaning of a text that
includes the integration of textual information with a readers’ previous knowledge.
(Graham, S., Harris, K. 2007,p.16) states that “meaning, learning, and pleasure are
ultimate goals to learning to read.” This means that the interaction between readers
with a text is essential because they need to activate their previous knowledge and

apply strategies to attract them and understand a text.

According to Pardo, L (2004) the comprehension begins before readers start to
read a text. The primary purpose of these strategies is to increase student’s level of

reading comprehension followed by the teachers' modeling and guided practice.

1.6 Reading strategies: Proposed

The following sections provide information about the reading strategies and how
they were implemented. That is why | only applied few strategies in the lessons. |
will only point out the strategies applied to the group study based on the diagnostic

test results.
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1.6.1 Intensive and Extensive Reading

According to (Harmer 2003, p,100), intensive and extensive reading involves the
teacher encouraging students to choose what they want to read and do so by
pleasure and general language improvement. Intensive reading involves learners
reading in detail with specific learning aims and tasks. It can be compared to
extensive reading, which involves reading texts for enjoyment and developing

general reading skills.

Intensive reading activities include skimming the text for specific information to
answer true or false statements or filling gaps in a summary, while the scanning
process involves scanning a text to match headings to paragraphs and then reading
the carefully to put them in the correct order. Intensive reading calls attention to
grammatical forms, discourse markers, and other surface structure details to

understand the literal meaning.

Extensive reading is carried out to achieve a general understanding of a text.
Extensive reading occurs when students read large amounts of high-interest
material, usually out of class, concentrating on meaning, "reading for gist* and
skipping unknown words." Extensive reading aims to build reader confidence and

enjoyment.

1.6.2. Predicting.

According to the diagnostic exam results and the survey applied, | considered
using predictions in reading comprehension. “Predicting allows students to use
information from the text, such as titles, headings, pictures and diagrams to

anticipate what will happen in the story” (Bailey, 2015). Students think about what
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will come next in the text when making predictions based on their previous
knowledge. Predicting encourages children to think ahead and ask questions
actively. It also allows students to understand the story better, make connections to

what they are reading, and interact with the text.

For this topic of study, | only applied Intensive reading with the students; it was
hard to contact the students because of the context that the students were in. As |
mentioned, the students of first grade did not have all the complete devices to
following classes, so | looked for activities according to their level and the materials
they had.

1.6.2. Skimming and Scanning

Skimming. When students made their predictions and activated their previous
knowledge, they get ready to look for general information or main ideas in the text.
Therefore, skimming involves looking over the text to get a general idea of the topic.
In this strategy, readers activate their prior knowledge on a given topic that connects
their inferences and new information provided by the text. “The reader moves his
eyes quickly over sentences to understand main ideas through pictures, titles,
subtitles, headings, subheadings, etc..” (Harmer 2007, p. 99-100).

In skimming, the readers need to take the essential information and the main idea
rather than read all the words. (Yusuf, Q., Nadya, B. 2017, p. 46-57). Skimming
involves increasing concentration, improving memory and recall, and reducing

subvocalization, interrupting procrastination and stress.

Scanning is a reading strategy that helps readers search for specific information
(dates, names, cities, specific concepts). In this strategy, it is not necessary to read

the text thoroughly to find such information. “Readers need to search for specific
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information by moving the eyes quickly in each paragraph in search of that specific
information” (Brown, 2007, p. 195).

Readers are not concerned with all the meaning of the text but the detail. In this
technique, readers look for specific information within a text, such as dates, names,
and places. The purpose of scanning is to extract specific information without
reading the whole text. The procedures of scanning that I incorporated in the videos

were:

¢ Keep in mind only the particular information to be found out,
e make a choice, which clues would support the finding of the required
information, and

e have a rush view and sweeps down the page quickly to find out the clues.

1.7. Visual Aids.

Visual aids are used nowadays as a useful tool in English class. Teachers needed
to use more of this tool to provide knowledge to their students. They need to learn
how to use video conference services because it was necessary to keep in contact

with the students.

“Visual aids are tools that can be used to display complex
information clearly and introduce variety into the activities in
class. The benefits in using visuals in teaching are huge,
ranging from grabbing and maintaining attention to motivating
students to engage with the lecture’s particular topic and helping

them to retain information.”

(Patesan,M., Balagiu,A., Alibec,C 2018, p. 356-361).
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The use of visual aids provides a better engagement of the students during the
virtual class. Visual elements play an important role in improving the learning of
students who belong to a generation familiar with the visual interface of multimedia

technologies and the Internet.

Videos can be used to improve the topic that has been taught. When teachers
bring videos to their students, these students acquire a great amount of cultural

background information and emotional attitudes about the learning materials.

“...While viewing the video materials, students can put themselves
in the vivid atmosphere created by the video materials and understand
the pragmatics of the language used by the characters”. (Lumturie, B.,
Merita, 1. 2016).

The use of images in EFL students is very important because it allows students
to get in context with the activity. For teachers it usually adopt visuals to support
oral presentations, to make the concepts clear and situated, to facilitate focusing on
relevant elements. To support the mediation process, they often draw on a
representational repertoire. Images are good resources for students to learn.
Moreover, if we combine the reading comprehension with the use of images we have

that the images help students to get a general point of view of the text.

1.8 The use of PPP Method

Based on the group of study. | divided the lesson using the PPP Method, only
focusing in the presentation stage. | wanted to keep controlled activities for them.
The approach that was used during the scholar year was PPP: Presentation,
Practice, and Production (PPP). According to (Harmer, 2007, p. 66), the PPP is a
deductive approach that often fits into a lesson structure known. The teacher

presents the target language and then allows students to practice it through very
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controlled activities. The final stage of the lesson allows the students to practice the

target language in freer activities, which bring in other language elements.

In the presentation stage | intended to to evaluate reading comprehension using
the reading strategies (Predicting, skimming and Scanning) and incorporating the
support of visual aids such as: worksheets, videos, images, PowerPoint

presentations.

Presentation

In the Presentation stage, the language is introduced to the learners, usually by
way of introducing a context or situation. The aim is to make sure students
understand the context, and to get them thinking about it. Reading it is important in
this stage because it helps students start to remember the language and vocabulary,
they already know about the topic or active their schemata. The purpose was to give
ideas or suggestions from students, get them write about what they know or think

about the situation, etc.

According to (Criado, R., 2010, p. 229-232) the main goal to achieve in the
presentation stage is the implicit presentation of things as contextualized in talent-
based activities whose main focus is skill work instead of the study of the latest

structural or lexical items.

Practice

In the Practice stage, students used the language in a controlled way. The aim of
this stage is accuracy. In this stage, it is important to correct errors. Monitor the
students closely and take time to error correct immediately. For target language

errors that seem to be common, a delayed error correction section after the activity
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would be useful. This stage is sometimes divided into two: controlled practice and
freer practice. For this study, controlled activities were better due to the teacher
centered teaching. Criado (2010) mentioned that experience shows that practice is

needed for the consolidation of new and previously presented knowledge.

Production

In the Production stage, the language is used in a more open way. The focus of
this stage is using the language as fluently and naturally as possible, as students
would do outside of the classroom. (Harmer, 2007). In virtual class, students did the
production based on the video that they watched and the aspect of the presentation

stage. The rest sent the assignments through e-mails and | provided feedback.

According to Criado, R.(2013), mentioned that in the production stage, students
are encouraged to use the new language more freely, both for their own purposes
and meanings or in a similar context introduced by the teacher. This can be a role

play, simulation activity, or communication task (p. 97).

1.9 Key Questions

In order to apply the proposed reading strategies and the selected visual aids. |
guided my analysis with two questions to analyzed the development of reading

comprehension skills to students using visual aids as a support.

1. How would the use of visual aids affect reading comprehension in first grade
students?

2. What would be the impact of the results of each reading comprehension activity
on first graders?
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I.CHAPTER Il
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2.0. TOPIC DEVELOPMENT

This section analyzes the classes from the 3rd period of practice of 2021 (March
1st to March 26th, 2021). The lessons had two modalities: asynchronic and
synchronic form. The following information contains the results of the key questions
applied during the teaching practice period. The information was organized by
lesson. There were in total four classes that | analyzed. Each class contains the
description of the procedure applied and the reflections obtained.

The key questions were answered with the observations of each class, the results
of student’s evidence, the application of a student’'s survey and student’s
guestionnaire applied at the end of the teaching practice period. The evidences were

gathered and are presented in the appendix section.

2.1. Class 1. “The Human Body Systems”. March 1st to March 5th, 2021 (Appendix
).

This class was carried out from March 1st to March 5th. The main aim of the class
was that by the end of this lesson, students should be able to identify the different
human body systems about the reading task. Students were asked to use predictions
and skimming in order to understand better the text provided. This class was carried
out with a group of 30 students of first grade. Seventeen students attended the video

sessions, and 13 students worked with the video of the week (Appendix E).

2.1.1 Question one: How would the use of visual aids affect reading
comprehension in first grade students?

The material used in this class was a video, pictures, and worksheets. In the
video, | explained the procedure of each activity. First, | started with a warm-up
related to the topic and the grammar structure. The instruction was to "Label the
parts of the body" with the image. Then | used a picture where students wrote the
parts of the body in each blank space in the image. It was important to tell students
that body features are different from the Human Body Systems. At the end, | used a

worksheet where students developed their reading comprehension.
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Considering that less of half of the group did not all students followed the
instructions of the activities and had difficulties understanding each activity in the
worksheet. The purpose of creating a video was to provide some type of instructions
that could help them understand the class's topic. | followed the PPP sequence, but
| realized it was not functional because | did not have contact with students, and not

all of them watched the video.

The ones that watched the video commented that they would enjoy watching the
videos in Spanish instead of English. Using the L2 exclusively in the class or videos
could lower motivation and morale invite feelings of rejection, alienation, and
denigration of their language and culture (Auerbach, Schweers., 1999). After this
experience, the head teacher recommended using instructions in English and

Spanish to allow students to comprehend the meaning of the video's instructions.

According to Cook (1992). "The L1 is ever-present in the minds of their L2
learners." Furthermore, translation is a frequently cited cognitive strategy in L2
reading (Anderson, 1991; Block 1986; O'Malley and Chamot, 1990). L2 learners
have been found to rely on translation in the process of comprehending L2 texts,
and that the degree of such reliance is related to the level of proficiency (Kern, 1994;
Upton, 1997).

"In presentations before entering o starting a lesson, the teacher does something
to attract students' attention. Students were prepared to do something related to the
topic using this lesson element before beginning with the PPP procedure”.
(Estalkhbijari, Z., Khodareza, M. 2012, p. 30-60).

In this video, | incorporated pictures to understand and comprehend the
explanation and the exercises. "Pictures allowed students to understand the syntax
and structure of the target language”. In other words, a picture can most likely get a
response (Canning, W, 1999, p.05). Also, | considered that students would enjoy

doing the activities with pictures on them.
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Before, | applied the text about which included general information of the Human
Body Systems (Appendix E). Students answered these questions to speculate about
the topic of the text. | asked students to predict before starting to read by using these

questions:

1. What do you think the text is about?
2. What body systems do you know?

3. What are their functions?

Using these prediction questions, students had a variation in their answers, but
most students got the idea of the prediction questions. After students finished this
activity, they were prepared to start reading the text. | asked them first to skimming

the text then; they completed an exercise that included missing gaps.

| used skimming to verify how often students looked at the text to complete the
missing gaps and if they understood this exercise's idea (Appendix O). According to
Huges (2003). "Incorporate enough texts so learners can have a good amount of
topics to sample their reading ability, and therefore, content validity and reliability will
be ensured.” (p.100). | did not include too many exercises in the presentation stage

because | did not want students to get confused or bored with too many activities.

After applying predictions and skimming strategies in this class, most students
did not respond to their reading comprehension progress. It was challenging to
engage students to watch the video and complete the activities because of the
teaching modality. Besides, there was an imbalance between the students who
watched the video and the ones who completed the activities; the development of
this strategy was impartial and did not impact students by using the selected visual

aids for this class.
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2.1.2 Question two: What would be the impact of the results of each reading
comprehension activity on first graders?

For this class, | used two different reading strategies: predicting and skimming.
The results showed different perspectives towards learning. | used predictions to
answer questions. The results showed that only 15 students from 30 completed the
activity and described their answers to the predicting questions. Also, these students
paid attention to the instructions. The rest did not send the activities entirely and did

not follow the instructions of the activity.

The use of predicting was helpful in only 15 students because it helped to have
a context of the topic and give them the possibility of answering the questions of the
reading. The average of students who completed all the tasks had a variety because
of the accessibility of each student. The majority of students could not enter classes.
Also, some students did not have the internet to watch the videos. | explained the
instructions in the WhatsApp group to a few students, but it was difficult because
they still had problems getting the information.

Due to the situation of the students, | considered that this predicting activity was
not meaningful because not all students could connect on time. Some of them could

not communicate. They asked for the instructions of the activities until the weekend.

For the "skimming strategy,” only ten students out of 30 could complete the
activity. The rest did not send any activity and did not participate in the video call
class. However, they showed better results in predicting activity. Considering these
results, | could observe that most students did not accomplish the goal of the
skimming reading strategy. When | received their evidence from e-mail, | only gave
some feedback to students, 10 to the students who completed everything and
attended the online class, and 5 to those who had difficulties and did not complete
all the tasks (Appendix O).

On the other hand, the first online video call class was conducted with 15

students, but only ten were actively participating. This class was important because
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| could identify how students were learning and which materials were suitable. Also,
| could observe which interests they had and how they liked to work as a face-to-
face class. The students who were in constant participation showed that they wanted
to keep going with video calls because they felt more comfortable asking questions
and solving doubts than those who preferred only to work with videos.

To conclude the situation of these two activities, | observed that students
generally showed promising results in the predictions because they were able to

speculate the answers to know what would happen next.

The positive results obtained with these two reading strategies showed that
several students could use predictions in the reading activity. These students had
the opportunity to reach the purpose of Predicting. Also, students that showed
positive results commented in the video that they felt able to understand the

instructions in the video.

Due to the lower results, the majority of students had in both strategies. |
observed that students did not accomplish the objective of the class, and it did not
affect their English learning process. Because of this situation, | started to look for
different ways to help these students. For these students, | would be more specific
with the instructions and give them personal time to explain the procedure of each

activity.

Students results through the survey and the quiz applied at the end of the teaching
practice period demonstrate that the English language was affected and did not

reach the goal in certain aspects:
For the use of visual aids:

The video was in English and did not have any subtitles in Spanish. The duration
of the video was from 11 to 15 minutes. In this video, | did not empathize with the
main aim of the class and the proposed reading sub-skill to develop. The video only
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explained the procedure of each activity. For this video, I did not have any illustration

to contrast the purpose of each activity.
For the development of Reading comprehension:

The reading strategies proposed Predicting and Skimming, were not meaningful
in this class due to the problem of identifying something related in the text. Also, not
all students paid attention to the instruction of the video. Only 13 students watched
the video and did not ask for clarification in the activities; the rest did not have any
idea of the work. Students did not feel comfortable reading in English. They preferred
reading in Spanish.

2.1. Class 2. "The Skeletal System". March 8th to March 12th, 2021 (Appendix
J).

The main aim of this second lesson was that by the end of the lesson, students
should be able to understand and distinguish the different parts of the skeletal
system and their location about the reading task; students were asked to skim the
text in order to locate the different types of bones. For this class, | did not have a
video call with students, and we only worked using social media applications like G-

mail and WhatsApp (Appendix F).

2.2.1. Question one: How would the use of visual aids affect reading
comprehension in first grade students?

There were in total 17 students of 30 that watched the video of the week. Students
did not watch the video because the video was in English, and students did not feel
comfortable. Because of this situation, not all students followed the instructions of
the activities and had difficulties understanding each activity in the video. The
purpose of creating a video for students was to follow the procedure of PPP, but |
realized that it was not functional because | did not have contact with students, and

not all of them watched the video.
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According to Katchen 2004, p 41. "Students can stop, start and rewind to repeat
it several times where necessary any selected short sequence from the video can
be utilized for intensive study”. Because they did not have face-to-face classes, they

repeated the video several times until they understood the activity.

There were some disadvantages that affected students: one, they watched the
video several times but did not understand the activity; second, technical issues such
as the internet and the volume of the device they used. This problem affected
students' learning using the video because they did not have a fast answer to clarify
doubts, they got bored and they did not finish their activities.

The disadvantages of the week's video should also be taken into account. The
main disadvantages were the lack of internet service to upload the video,
maintenance of the computer, and some cases, fear of technology. In this class, the
purpose of the week was for students to understand and distinguish locations. In this

case, the Skeletal System.

On the other hand, some students were able to concentrate in detail on visual
clues to meaning, such as the images, intonation of the teacher. Even without
hearing the language spoken, clues to meaning can be picked up from the vision
alone. Using visual clues to improve learning was an essential part of this lesson.
For this class, students had the main visual clue that was the image of the skeleton.
With this reference, students were able to understand the main idea of the text. Also,

the students that completed their activities received help from their tutors.

First, 1 asked students to answer skim the highlighted words in the reading.
Students found these highlighted words and commented what the meaning of the
activity was. Next, students read a text about the composition of the skeletal system.
In this part, | asked students to skim the complete text to find the different bones that
the skeletal system had. Students answered an exercise of missing gaps to
distinguish the different types of bones. (Appendix P). Only a few students

understood the skimming activity and completed the rest of the activities of the class.
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Due to this situation, | observed while giving feedback that they wanted another
kind of activity to learn about the skeletal system. Few students told me they wanted
to present their favorite part of the skeletal system, but they felt shy to talk about it,
and they still did not feel comfortable with me because they did not know me and did
not know my personality as a teacher. The final result was that | did not have a

rapport with students because of the lack of communication.

| consider that | needed to investigate how to make a rapport in social distance.
Buskist, W., & Saville, B. K. (2001) gave different types for rapport-building. The tips
that | considered beneficial for students are the following:

e Learn to call your students by name.
e Learn something about your students' interests, hobbies, and aspirations.
e Create and use personally relevant class examples.

¢ Arrive to class early and stay late - and chat with your students.

Interact more, lecture less - emphasize active learning.

Reward student comments and questions with verbal praise.

Be enthusiastic about teaching and passionate about your subject matter.

Lighten up - crack a joke now and then.

e Be humble and, when appropriate, self-deprecating.

e Make eye contact with each student - without staring, glaring, or flaring.
¢ Be respectful.

e When all else fails, smile a lot - students will think you like them and your job.

Using these tips, | considered improving the learning environment using social

media apps and video calls.

2.2.2. Question two: What would be the impact of the results of each reading
comprehension activity on first graders?

Only 17 of 30 students watched the video of the week. Some students did not
watch the complete video, and they had problems answering the exercises. Students
commented in the videos again that they preferred the videos in Spanish instead of
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English. Only nine students of 30 entered the online class. Although nine students
entered the online class, only one student participated in class. Only five students of
30 answered the activity. Only five students of 30 answered the activity. Students
answered the activity, but they did not put the correct information. Most of the

students used Spanish to answer the activity.

| used skimming to guide students to understand the meaning without reading
every word in a text. In this part, the results showed that not all students could reach
this skimming goal because of the lack of attendance of students. The students who
watched the video and entered the virtual class were able to know the general
meaning of a passage. However, the rest did not send their products. Also, there
was some student that did not know how the structure of the text. To conclude, the

were students that were not were able to get the author's purpose.

Most of the results showed that students did not accomplish the class's main aim
due to the lack of participation in both situations. First one. Not all students watched
the video, and not all complete their activities. In the second one, few students could
enter the online class. In general, a quarter of the class interacted with me and had
active participation. For the rest, | did not know what they did that week, | did not
receive any products, and they did not send any messages.

In this class | had several difficulties because knowing that students already
recognized how they were working, they decided not to participate. As a result, | did
not have clear information about how meaningful was their reading comprehension
and if there was an improvement. | talked with the head teacher about the lack of

attendance and told me to keep going the work.

The exam and survey applied at the end of the teaching practice period that the

English language was affected and did not reach the goal in three aspects:

For the use of visual aids:
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The video did not have subtitles in Spanish. It was less long, but students still had
difficulties watching the video. It only explained the procedure of each activity
because of the current situation of students. In this video, | included illustrations to

contrast the purpose of each activity, but students did not pay attention.
For the development of Reading comprehension:

The reading strategy proposed was not well developed for students because not
all students not paid attention to the instruction of the video and had problems
answering the exercise. Few students watched the video and did not ask for
clarification in the activities; the rest did not have any idea of the work. Students did

not feel comfortable reading in English; they preferred reading in Spanish.

2.3.Class 3. "The Digestive System." March 15th from March 19th, 2021.
(Appendix K).

The main aim of the lesson was that at the end of the study, students should
describe the process of digestion in the digestive system. This class incorporated
scanning to identify the digestion process and using titles, pictures, and prior
knowledge to anticipate the contents of the text. In this class, we only had 30 minutes

of a video call class (Appendix G).

2.3.1. Question one: How would the use of visual aids affect reading
comprehension in first grade students?

Only 11 students watched the video on YouTube. The rest did not. The rest of
the students did not watch the full video and had problems while answering the
activities. The rest did not watch the video because the video was in English, and

students did not feel comfortable. The same issue affected students in this class.

According to Auerbach, 1993, p. 19 says that "Starting with the L1 provides a
sense of security and validates the learners' lived experiences, allowing them to

express themselves." Students should be able to try to experiment and take risks
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with English. Students still had problems interacting with English because they did
not have activities since the beginning of the school year. The ones who understood
how to work using L2 were because they worked in this way before the pandemic

and before they entered first grade.

The students that watched the video helped to learn new content by observing
their context. The video was better for these students because it allowed them to
comprehend the social, cultural, or emotional aspects of content and its
consequences. Norton and Wiburg (2003). The video had the same structure as the
other videos of week one and week two. The difference | provided was that | included

more Spanish words in the video to clarify students’ clues.

Further, for the students who understood the video instruction, visual learning
increased learners' motivation and promoting retention of information (Weyers,
1999). The video allowed students to view both rhythm and speech rhythm in second
language discourse via the employment of authentic language and speed of speech
in various situations. The video contextualized clues to be presented. Furthermore,

the footage aroused students' interest Canning-Wilson, (2000).

At the beginning of this class, for the presentation stage, | asked students to scan
the text to identify titles to get an idea of a passage; next, they read the text about
the digestive system. Then, they answered questions of multiple choice. | decided
to apply questions of multiple choice because students identified how to answer this
kind of task. "With these students are tested how successfully they read by choosing
from several alternatives" Huges (2003). After, they did a matching exercise about

the parts of the digestive system (Appendix Q).

"Using selective reading to assess reading comprehension may include a
combination of bottom-up and top-down processing to find out learners' reading
recognition of lexical, grammatical, or discourse features of language within a very
short stretch of language.” (Brown, H. 2004, p. 214). Brown mentioned that the
particular reading tasks help students understand reading recognition in the lexical,

grammatical, or discursive part of the language within a concise section. In this,
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certain aspects are used: tasks with image prompts, matching, true/false, multiple-

choice.

Therefore, these tasks give students better learning to recognize reading skills in
understanding language (lexical, grammatical, and some discursive characteristics).
For this class, | applied a matching task. With this, students identified the name of

the organs, their description, and where they were located.

| tried to apply a short assessment evaluation in this class to challenge myself
and students to evaluate reading comprehension progress. However, because | did
not apply assessment in the other classes, | did not have clear information about
using "Reading Assessment” in reading comprehension strategies. However, |
observed that students liked to use this kind of tasks to understand the texts | gave

them, but it was not enough to justify using Reading Assessment to evaluate them.

2.3.2. Question two: What would be the impact of the results of each reading
comprehension activity on first graders?

Only 11 of 30 students watched the video of the week. Some students did not
watch the complete video, and they had problems answering the exercises. Students
commented that they preferred the videos in Spanish instead of English. Only seven
students entered the online class. Although seven students joined the online course,
only one participated in class. Only ten students complete the scanning activity. Not
all students sent the activity. Only ten students used titles, pictures, and prior
knowledge to anticipate the contents of the text of the digestive system Students had

problems understanding the reading.

In this scanning activity, only ten students complete the activity with the
Instructions. The student's results were not efficient. The learning was less
meaningful than other activities because they did not understand the video's
instructions, and most students did not watch the video to answer the activities. This
behavior affected students in this activity because | did not receive enough evidence

to evaluate students' progress in this activity.
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Williams (1996) states that scanning is "reading for particular points of
information.” It is a selective reading whose purpose is to achieve particular ‘goals’
(p. 107). Students used a scanning reading strategy to go through the text and
extract specific information about the digestive system and the digestion process

(Appendix Q).

When | gave students the instructions of scanning the text to understand how the
digestions process is using connectors (first, next, then, finally), they did not get the
idea and did the task as they understood. | considered that the main problem in this
class as they did not ask for clarification. Besides, | explained how to scan the text.
Most of them did not complete the activity. As a result, | did not have a clear impact
on using scanning in this class. | observed that they still had the same behavior as
in the past two classes. | tried to set a rapport to engage them to do the work and

participate in the class.

The lack of participation in this week had repercussions on their reading
comprehension progress. | had incomplete results for students. In the end, this class

goal was not meaningful because of the lack of participation and lack of attendance.

The exam and survey applied at the end of the teaching practice period that the
English language was affected and did not reach the goal in certain aspects:

For the use of visual aids:

Students still had problems watching the video in English. The duration of the video
was not long compared to the other videos. The video explained each activity, but
they did not follow the instruction of skimming the text and did not include illustrations

to contrast the purpose of each activity. However, students ignored the images.
For the development of Reading comprehension:

The reading strategies proposed were not meant for students because not all
students watched the video. Few students watched the video and did not ask for
doubts, and the rest did not have any idea of the work. Besides, they did not feel

comfortable reading in English, and they preferred reading in Spanish.

48



“THE USE OF VISUAL AIDS TO DEVELOP READING COMPREHENSION
SKILLS IN A FIRST GRADE OF SECONDARY SCHOOL”

2.4. Class. 4.” Respiratory System”. March 22" to March 26™, 2021 (Appendix L).

The main aim of this lesson was that the end of this lesson, students should
describe an iliness of the respiratory system. The reading strategy implemented in
this class was scanning. (Appendix H). This class had a a video class session,

2.4.1. Question one: How would the use of visual aids affect reading
comprehension in first grade students?

In the presentation stage, | asked students to watch a video on the platform
“YouTube” about the process of sickness in the human body. First, students watched
the video without subtitles. Next, they watched the video with English subtitles.
Students completed the reading and exercise of missing gaps. | asked students to
skim the text first.

The purpose of this exercise was that students develop their listening and visual
ability to complete a text without looking for the correct answers. After that, students
watched the video again with subtitles and compared their responses with the text
of the video. At the end of this activity, students answered questions of multiple-
choice related to the video to end the purpose of the reading and review the
vocabulary they learned. (Appendix H).

Only 6 of 30 students watched the video of the week. The majority of students
did not watch the complete video and they had problems answering the exercises.
Students commented that they preferred the videos in Spanish instead of English.
Only 10 students of 30 entered to the online class. Although, 10 students entered to
the online class, only 2 participated in class. Only 10 students of 30 answered the
scanning activity. Students answered the activity but the information that they wrote

was not coherent and not all students sent the task.

The survey applied to students of first grade, using videos helped understand the
activities’ instructions. Still, they did not understand the readings of the practice.
According to Lumturie, B., & Merita, I. (2016), teachers can use videos in various
instructional and teaching settings- in the classroom, o present content, initiate
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discussion, and illustrate a particular topic and content self-study, and evaluation
situations (p. 21).

The comments that students of first grade had related to the videos show that
they did not felt comfortable watching the video in English because it was difficult to
comprehend what the teacher was explaining. Using the L2 exclusively in the class
or videos could lower motivation and morale invite feelings of rejection, alienation,

and denigration of their language and culture (Auerbach, 1993; Schweers, 1999).

Keene (2006) says that “video materials require processing different
communication modes, including visual, verbal, sounds, and subtitles.” Students can
use these kinds of materials in a multi-skills lesson to enhance learner interaction
through productive and receptive skills. On the other hand, first-grade students did
not watch the videos with subtitles or watch videos to understand the reading.
Without watching the videos, students could not accomplish the goals in the reading
tasks (p.217).

2.4.2. Question two: What would be the impact of the results of each reading
comprehension activity on first graders?

Only 5 students watched the video. 5 students entered to the class and sent the
activities, the rest did not send anything to my email. In this class 7 students
answered correctively the activities that focused on scanning. 16 students were able

to watched the video. | identified that the videos had a positive effect in class.

For this study, this only provides evidence that students information that students
were able to fill out the worksheet, yet it does not provide evidence that students
used the language. Considering my synchronic classes, there were only 2 students

participated actively and interacted with me. The positive results were minimum.

In this class | considered students in this activity expressed that they did not like
the tasks. Therefore, | believe that this had a negative effect in the final results and
in their language learning. | recognized that the activity could have been approached

in a different way, including more attractive activities for students. It was neccesary
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to learn how to use the resources | had to engage students and provoke interest for
the activity. (APPENDIX R).

Within these four classes | analyzed, | inclined to using one strategy more than
the others. Scanning was the reading strategy that | used the most because | wanted
to receive specific information. | believed if students provide information for the

reading activities; this will provide evidence that students understood the text.

| ignored the possibility of including of three strategies in one class, considering
that If | had predicted and skimmed the text before scanning | would be able to help
students to understand what they were reading. The strategy that showed effective
results showed that if other strategies are incorporated into reading, the results could
be more favorable for the learning process.

It was challenging incorporating students in both classes The development of the
scanning activity in reading comprehension was less meaningful as the last three
classes. | considered that in this class | did not have clear results of the students’
progress. When | applied the survey at the end, students commented that they did
not feel comfortable doing this activity and the found this activity difficult and boring,

they preferred did not send the activities.

Based on the survey applied to students at the end of the teacing practicde
period, the results showed that they had lower development in the reading because
they wanted me to translate everything from L2 to L1 and they did not want to look
for the meaning by themselves. (APPENDIX R). This means that, the lesson plan
was not well designed for students and they were not able to use visual aids for the

reading comprehension.

Due to the results of the survey, | considered if | adapt the materials for the level
of students with other reading strategies and | decrease the difficulty, they will be
able to understand the readings. The quiz applied showed that they did not follow
the instruction of the video and they did not apply the scanning strategy in the activity.
(APPENDIX R).
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According to Rumelhart (1980). The Schema theory explains how comprehension
is affected by people’s existing knowledge. In this theory, understanding a text is an
interactive process between the text itself and the reader’'s acquired background
knowledge, organized in abstract structures or “schemata. Students of first grade

used “Pre-reading activities” to identify the context of the readings. (p,19)

“The use of appropriate pre-reading techniques -considered as an essential
element increasing an active and productive use of learners’ background
knowledge-has become common in L2 reading lessons” (Williams, 1984; Williams
and Moran, 1989; Tudor, 1989). These preparatory activities serve three primary
purposes primarily: Activate learners’ relevant knowledge, build-up that knowledge

and serve as conceptual guidance in the reading of the text.

First grade students had difficulties understanding the aim of the reading activities
because they did not have reading comprehension tasks before and they were
confused at the moment to develop the actvities. Also, were not able to activate their
previous knowledge to answer the activties. | considered that if they activate their
schemata first, they will understand the instructions of the reading activities.To active
student’s schemata to respond to the reading activities, | identified a method to start

with based on the supportof the following authors:

Krashen (1981) suggests “narrow reading,” it is a reduced reading to a single
topic or a single author, as highly efficient for L2 acquisition (p.23). In schema theory
terms, this means that schemata are repeatedly accessed and further expanded and
refined, increasing comprehension. This method would help students of first grade

to start recognizing the L2 acquisition in reading comprehension skills.

Nunan (1985) proposes that in contexts where English is the medium of
instruction, learning English should not separate the teaching of the language from
the school curriculum’s teaching. To develop English reading comprehension in EFL
students, Grabe (1986) has called a “critical mass” of information, which provides a
natural opportunity to read into that subject extensively.
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Due to the Pandemic of COVID-19, students of first grade had various effects on
learning English using visual aids in asynchronous lessons. One of the main effects
that students had was that not all students paid attention to the visuals that | provided

and not all of them watched the videos and sent the evidence of the classes.

The biggest effect most of students confronted was that they did not have the
access to Internet to watch the videos and enter to virtual classes. At first, teaching
was challenging because students could not work online instead of being in a
classroom Also, as | mentioned, the lack of reading comprehension tasks affected

them to know more about English.

On the whole, to finish analyzing these research questions, | added a final
question that closes my observing, applying, and analyzing this document. The
purpose of this question is to make known the positive and negative aspects that
were dealt with in this distance practice session and the possible solutions that |

carried out, and the impact it had on the students and my teacher training.

2.5.  What positive and negative outcomes did use social media apps and
visual aids to develop reading strategies in reading comprehension

have?

During this teaching practice period. | expremented different using visual aids as
a support to teaching reading strategies and different social media apps. | could say
that using different methods to teach english are useful if you know how to use it. In
this investigation processs | find more negative outcomes than positive outcomes

that affected students progress and my academic development as a tecaher.

In the first lesson, the videos and materials were intended to help the students to
become effective and fast in their reading comprehension. However, not all students
could solve the activities that came within the texts due to technical problems. Not
all of the students could work with the images, and it was difficult for them to visualize
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what was shown in the pictures. In the week's video, the students commented that

they could not watch it because the internet connection was not working correctly.

In this first lesson, the students barely had an approach to how they would work
with me, which worried them since they did not feel comfortable and did not respond
to the messages that | sent to the chat group. During the video call class, |
experimented with specific difficulties which did not allow me to carry out the course
in its entirety. Many of the students connected late and could not do the exercises
on time. This situation led me to fall behind with the students who had been punctual.

In the second lesson, half of the students still did not understand how the working
method was going to be while | was in charge, which made many not even send their
evidence by e-mail, and at the same time, they did not communicate WhatsApp
either. If they understood, the students began to demonstrate their progress in their
reading comprehension through the evidence they received by e-mail. This evidence

encouraged the results not to have too many negative aspects.

In the third lesson, the number of students who understood the instructions
increased, but this did not had an improvement. On the contrary, the students who
made progress began to decline because they stopped taking importance on the
work. The results showed that there was still no improvement in reading
comprehension even with the help of visual aids. Finally, there was no progress in
the fourth class, since as it was the last class, many of the students stopped sending

evidence and did not attend the course by video call.

For this research, the results obtained did not show improvements in their reading
comprehension using visual aids. Therefore, they could not achieve the purposes
described for this investigation.

In my opinion, it was different to try new ways to teach. | developed new abilities
using social media apps as a teaching method. It was meaningful, because |
discovered new functions and | tried to apply them for students. As a person that

used the social media apps to chat an interact with friends, it was challeging to used
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them in an educational way but | enjoyed the experience. | could observe that most
of the students could have significative learning if only they follow intructions and
payattention. As the group who had better grades in the diagnostic exam than the

other groups that | had, these students could achieve the goals that the teacher set.

On the other hand, I find difficult to use especific social media apps to teach such
as Google Meet and WhatsApp. This social media apps affected my way of teaching
because | never used as a teaching resource. It was difficult to adapt materials and
to interact with students during the school days.

Other negative aspect that | observed during this study was that the
communication with students was not meaningful like a face-to-face class. | could
not recognize who were my students, and | was not able to create a learning
environment. The video call classes were not enough to engage students to do the
work and because my work was to be the teacher trainee, students did not see me

as an leader to follow.

Using reading strategies such as Predicting, Skimming and Scanning were not
well depeloped to improve reading comprehension. | observed that | could used
different reading strategies in on class and not only one. | considered that | needed
to research other strategies that I could use to teaching English.
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CONCLUSION

In this document | included the conclusion obtained of the learning process of first-
grade students; as well my description about my development as a teacher trainee,
the experience | gained during this teaching practice period. Besides, my graduating
profile competences that | achieved along the four years of my academic
development. Finally, | will address | would like to use to continue improving my

teaching.

This pedagogical essay’s academic purpose was for students to develop their
reading comprehension skills using visual materials as support. Besides, |
considered the English level that students started and how they ended. The main
goal of this teaching practice was that students develop their reading comprehension
skills through using visual aids as a support to improve their English level Pre-Al:
Starters (Cambridge, 2000).

To develop their reading comprehension skills, |1 applied different reading
strategies such as predicting, skimming & scanning to improve their comprehension.
In addition, I incorporated different visual aids to support students reading. In order
to evaluate the reading strategies proposed and the selected visual materials, |

guided my analysis with two key questions that | created for this topic of study.

The first key question that | applied to evaluate my students’ progress was in
reference of using visual aids in each reading strategy. To analyze this question, |
included four lessons to evaluate the different ways that | could incorporate visual
aids and the impact that this action had towards the reading comprehension process

applying different reading strategies.

In the second question, | provided the results from each class ralted to the
stratgies applied for reading comprehension. In this section | anlyzed the results from
each class and how it affected reading comprehension using visual aids. Also, |
divided the analysis in two sections where | described how was the progress in

reading, and using visual aids.
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The results of students showed that their were not able to use social media
applications as an educational resource due to they have never use it in this way. |

observed that they preffered using listening activities rather than reading activities.

The results from the survey and the final quiz that | applied at the end of the
teaching practice demonstrate that students had difficulties using visual aids to
develop their reading comprehension skills due to the different technical situations

that students faced during the teaching practice period.

During this teaching practice, | also had technical issues preparing the video calls
for students. As | mentioned, the situation of the school was to plan asynchronous
lessons for students. That is to say, working using message apps (WhatsApp & E-
mail) to communicate with them to give them classes. Although | had the opportunity
to work with synchronic lessons, these lessons were not meaningful to students
because not all students had access to the video calls. They did not have the

valuable devices to work during the class schedule.

On the other hand, the videos provided to students were not suitable for my
students due to their English level. However, students tried to understand the videos
in English, but they still wanted me to speak in Spanish. The selected content and
the designed activities not achieved the proposed educational expectations due to
the problems of the online courses derived from the lack of technical services, and

students were not prepared to work with online courses.

The development as a teacher trainee had several inadequacies. | have lots of
technical problems that affect my teaching practice. Throughout this study. | used
videos and worksheets to facilitate reading comprehension at the same time | used

reading strategies.

Only in the first lesson did | use two strategies, a situation that was repeated more
times at the moment of creating my lesson plans, | thought that addressing only one
strategy would have positive results, but | realized that this will not help my students.

Of the fourth class analyzed the fourth class had the most positive response in
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productions but this was the class that students said that they did not like, they could
have benefited if | had structured my lessons to include one than more strategy. |
considered if | tried a different methodology such as Task-Based Learning (TBL) |

might be able to affect positively their English learning process.

Considering the situation, | realized that my lesson plans and activities were not
well designed for students because | did not know how to use social media to work
online. Besides, | had emotional downfalls because | was not sure to apply the
activities that | proposed, | did not have the sufficient courage to decide what was

better for students.

On the contrary, practicing helped me find new ways of teaching to develop my
didactic competencies during the practice period. | was able to identify the specific
needs that students had in online classes and | was able to help them improving
their English skills. Using L1 was better for my students. They feel more comfortable
participating in the online modality because they could not see my face at that
moment, and they do not feel nervous. | tried to incorporate L2 to start using it in

class and prepare them for face-to-face classes.

According to Secretaria de Educacion Publica, 1999 the graduate profile
competences that | improve on throughout the four years of studying this major are

the following:

Specific intellectual abilities.
Mastery of the aims and contents of secondary education.
Didactic competences.

Professional identity and ethics.

o bk 0N PE

Ability to perceive and respond to the social conditions in the school’s

environment.

At the beginning within the competence of "Specific intellectual skills”, the
characteristics that | managed to complete in this study were the clear expression of
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ideas in oral and written form, focus, analysis and problem solving, and the use of

various types of information.

In this document | was able to read texts which included information about my
teaching practice. This helped improve my reading and writing skills during the
development of this research. Even so, | consider that | had some problems in

achieving this goal since | was easily distracted and could not understand the text.

| think | need to improve my reading habits and | also need to read more texts in

English to help me improve my reading comprehension.

In the part of “Mastery of the objectives and contents of secondary education, |
considered that | achieved several of the knowledge of the objectives, contents, and
approaches of teaching the subject; mastery of the disciplinary field of the specialty
to handle the subjects included in the study programs with confidence and fluency;
know how to match the degree of difficulty of content to the developmental level of

your students.

Thanks to the theoretical research that | carried out, helped me to know more
about how to project trust with the students. During this process, | tried to show the
students what the purpose of the activities was, why it was important to do them in
a certain way, and the benefits that doing these activities would bring. what | need
to continue improving is the recognition of the articulation between the objectives of
primary and secondary education.

Regarding the "Didactic competences" competence, | consider that | was able to
work on the design, organization, and practice of teaching strategies and activities.
Although | had trouble designing and organizing the content | was working on, | was

able to get the classes ready for the students.

For this study | was able to adapt my academic process to the needs, interests,
and forms of development of adolescents; | learned new tools which helped me to

have a rapport with the students and helped to improve my ability to establish a work

60



“THE USE OF VISUAL AIDS TO DEVELOP READING COMPREHENSION
SKILLS IN A FIRST GRADE OF SECONDARY SCHOOL”

environment that fosters attitudes of trust, self-esteem, respect, discipline, creativity,

curiosity and enjoyment of study.

Where | need to improve is in the part of the recognition of individual differences
that influence the learning process, the identify and address special needs. In the
part of the competence ‘Professional identity and ethics,’” | considered the meaning
of the values that humanity has created and enshrined throughout history, the
recognition of the significance of their work for pupils, families, and society in online
classes, the appreciation of teamwork and positive attitudes towards dialogue with

colleagues.

Personally, for my professional development, | need to keep improving in certain
aspects such as the knowledge of information on the philosophical orientation, legal
principles, and organization of the Mexican education system and the knowledge of
the main problems, needs, and deficiencies that need to be addressed to improve

the Mexican education system.

Finally, as regards the competence ‘Ability to perceive and respond to the social
conditions in the school’'s environment’ | consider | achieved the appreciation and
respect for the regional, social, cultural, and ethnic diversity of the country, assume,

and promotion of the rational use of natural resources.

The area in which | need to improve is the responsive, collaborative, and
respectful relationships with parents, the promotion of community solidarity and
support for schools, and the recognition of the main problems facing the community

in which he/she works and contributes to solving them.

Continuing with my professional development, | considered that | needed, to
control my personal stability, due to several problems | had while doing this
investigation. The demotivation that | faced during the school year obstructed my
development as a teacher trainee. However, | considered that | was able to show
students that my interest in teaching English as a foreign language was important to

help them to learn the language and use it in daily situations.
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During the process of this research, | considered that having used reading
comprehension as the method of this research had an impact on my way of teaching.
Since | had not used this skill for a research project, | found it difficult to develop it
during the theoretical part and the practical part. In my opinion, it was necessary to
look in more detail for another way to use visual aids in a virtual way. However, | was

able to effectively carry out all the activities that | proposed during the school year.

Regarding the use of the reading strategies, it was difficult to apply them since |
was not sure how they would work online, despite not applying them completely, |

was able to carry them out and find which ones could help the students.

To conclude, If | had the opportunity to continue with further research | would

like to focus on the following questions:

1. How does teacher-centered learning will affect student-centered
learning in online courses?

2. What impact would the implementation of Video Lessons have on
students’ reading and listening comprehension skills?

3. What impact would the use of listening and speaking strategies will
have on the acquisition of vocabulary?

4. Which reading strategies are suitable to apply in online courses?

This was a different process that helped me learned different ways that | can
used to teach to first-grade students. | need to focus on my organization and the
way | design and use my material. | know | still many things to learn, but this is one

on my first steps that would helped me to improve my skills as an English Teacher.

62



“THE USE OF VISUAL AIDS TO DEVELOP READING COMPREHENSION
SKILLS IN A FIRST GRADE OF SECONDARY SCHOOL”

REFERENCES

63



“THE USE OF VISUAL AIDS TO DEVELOP READING COMPREHENSION
SKILLS IN A FIRST GRADE OF SECONDARY SCHOOL”

REFERENCES

Anderson, N. J. (1991). Individual differences in strategy use in second language

reading and testing. Modern Language Journal, 75, 460-472.

Alderson, J., & Banerjee, J. (2002). Language testing and Assessment.
Researchgate. Retrieved From Researchgate:

https://www.researchqgate.net/publication/277106445 state of the art r

eview language testing and assessment part two

Block, E. (1986). The comprehension strategies of second language readers.
TESOL Quarterly, 20, 163-194.

Brown, D. (2004). Language Assessment Principles and Classroom Practices.

New York: Pearson Education.

Brown, D. (2007). Principles of Language Learning and Teaching, 3™ Edition.

Longman, Inc., White Plains, NY.

Buskist, W., & Saville, B. K. (2001). Creating positive emotional contexts for
enhancing teaching and learning. APS Observer, 19, 12-13. Cambridge.
(2000). Cambridge Test. Eng., Cambridge.

Canning-Wilson, C., & Wallace, J. (2000). Practical aspects of using video in the

foreign language classroom. The Internet TESL Journal, 6(11), 36-1.

Criado, R., & Pérez, A. S. (2010). COGNITIVE PROCESSES AND THE PPP
(PRESENTATION-PRACTICE-PRODUCTION MODEL) IN
CONTEMPORARY ELT MATERIALS. Analizar datos> Describir

variacion: [Recurso electronico], 21.

Criado, R. (2013). A critical review of the presentation-practice-production model
(PPP) in foreign language teaching. Homenaje a francisco gutiérrez diez,
97-115.

64


https://www.researchgate.net/publication/277106445_state_of_the_art_review_language_testing_and_assessment_part_two
https://www.researchgate.net/publication/277106445_state_of_the_art_review_language_testing_and_assessment_part_two

“THE USE OF VISUAL AIDS TO DEVELOP READING COMPREHENSION
SKILLS IN A FIRST GRADE OF SECONDARY SCHOOL”

Cook, V. J. (1992). Evidence for multicompetence. Language learning, 42(4),
557-591.

Grabe, W., & Kaplan, R. B. (1986). Science, technology, language, and
information: Implications for language and language-in-education

planning.

Graham, S., & Harris, K. R. (2007). Teaching Reading Comprehnsion to Students
with Learning Difficulties. Academia.Edu. Retrieved From Academia.Edu:

https://www.academia.edu/5395148/teaching reading comprehension t

0 students with learning difficulties by karen r harris and steve gra

ham

Grellet (2004). New developments in teaching reading comprehension skills to

EFL learners. http://www.eajournals.org/wp-content/uploads/New-

developments-in-teaching-readingcomprehension-skills-to-EFL-
learners.pdf

Gilbert, L. M., Williams, R. L., & McLaughlin, T. F. (1996). Use of assisted reading
to increase correct reading rates and decrease error rates of students with
learning disabilities. Journal of Applied Behavior Analysis, 29(2), 255-257.

Harmer, J. (2003). The Practice Of English Language Teaching. England:

Longman.
Harmer, J. (2007). How to Teach English. Longman.

Hibbing, A. N., & Rankin-Erickson, J. L. (2003). A picture is worth a thousand
words: Using visual images to improve comprehension for middle school

struggling readers. The reading teacher, 56(8), 758-770.

Huba, M. E., & Freed, J. E. (2000). Learner-centered assessment on college
campuses: Shifting the focus from teaching to learning. Allyn & Bacon,
160 Gould St., Needham Heights, MA 02494.

65


https://www.academia.edu/5395148/teaching_reading_comprehension_to_students_with_learning_difficulties_by_karen_r_harris_and_steve_graham
https://www.academia.edu/5395148/teaching_reading_comprehension_to_students_with_learning_difficulties_by_karen_r_harris_and_steve_graham
https://www.academia.edu/5395148/teaching_reading_comprehension_to_students_with_learning_difficulties_by_karen_r_harris_and_steve_graham
http://www.eajournals.org/wp-content/uploads/New-developments-in-teaching-readingcomprehension-skills-to-EFL-learners.pdf
http://www.eajournals.org/wp-content/uploads/New-developments-in-teaching-readingcomprehension-skills-to-EFL-learners.pdf
http://www.eajournals.org/wp-content/uploads/New-developments-in-teaching-readingcomprehension-skills-to-EFL-learners.pdf

“THE USE OF VISUAL AIDS TO DEVELOP READING COMPREHENSION
SKILLS IN A FIRST GRADE OF SECONDARY SCHOOL”

Jong, J. H. (1991). Defining a Variable of Foreign Language Ability: An
Application of ltem Response Theory. Amsterdam: VU University.

Krashen, S. D. (1981). Second language acquisition and second language

learning. University of Southern California.

Katchen, J. E. (2004). Teaching Presentation Skills Using Video as Role
Model. Ming Hsin University of Science and Technology, 41-50.

Keene, M. D. (2006). Viewing video and DVD in the EFL classroom. Bunkyo
Gakuin University Journal, 8(1), 217-234.

Kern, R. G. (1994). The role of mental translation in second language

reading. Studies in second language acquisition, 441-461.

Lumturie, B., & Merita, I. (2016). The Role of Video Matierials in EFL Classrooms.
Researchargate. Obtenido De Researchargate:

https://www.researchgate.net/publication/309335262 the role of video

materials in efl classrooms

McClelland, J. L., & Rumelhart, D. E. (1980). An Interactive Activation Model of
the Effect of Context in Perception. Part 1. CALIFORNIA UNIV SAN
DIEGO LA JOLLA CENTER FOR HUMAN INFORMATION
PROCESSING.

Nunan, D. (1985). Content familiarity and the perception of textual relationships
in second language reading. RELC journal, 16(1), 43-51.

O’Malley, J. M., & Chamot, A. U. (1990). Learning strategies in second language
acquisition. New York: Cambridge University Press.

Pardo, L. (2004). “What Every Teacher Needs to Know About Comprehension”.
Annerberg  Learner. Retrieved  From  Annenberg  Learner:

https://www.learner.org/wp-content/uploads/2019/02/what-every-teacher-

needs-to-know-about-comprehension-teachers know comprehension-

building-comprehension-teaching-reading-3-5-workshop.pdf

66


https://www.researchgate.net/publication/309335262_the_role_of_video_materials_in_efl_classrooms
https://www.researchgate.net/publication/309335262_the_role_of_video_materials_in_efl_classrooms
https://www.learner.org/wp-content/uploads/2019/02/what-every-teacher-needs-to-know-about-comprehension-teachers_know_comprehension-building-comprehension-teaching-reading-3-5-workshop.pdf
https://www.learner.org/wp-content/uploads/2019/02/what-every-teacher-needs-to-know-about-comprehension-teachers_know_comprehension-building-comprehension-teaching-reading-3-5-workshop.pdf
https://www.learner.org/wp-content/uploads/2019/02/what-every-teacher-needs-to-know-about-comprehension-teachers_know_comprehension-building-comprehension-teaching-reading-3-5-workshop.pdf

“THE USE OF VISUAL AIDS TO DEVELOP READING COMPREHENSION
SKILLS IN A FIRST GRADE OF SECONDARY SCHOOL”

Patesan, M., Balagiu, A., & Alibec, C. (June, 2018). Sciendo. Obtenido De

Sciendo:https://content.sciendo.com/view/journals/kbo/24/2/article-

p356.xml?language=en

Secretaria de Educacion Publica (SEP). (2002). Taller de Disefio de Propuestas
Didacticas y Analisis del Trabajo Docente | y Il. Cd. México, México.

Secretaria de Educacion Publica y Cultura. (1999). Programa Institucional de

Desarrollo Educativo, 2004. Sinaloa.
Secretaria de Educacion Puablica. (2018). Aprendizajes Clave.

Schweers Jr, C. W. (1999, April). Using L1 in the L2 classroom. In English
teaching forum (Vol. 37, No. 2, pp. 6-9).

Schommer, M. (1994). “Synthesizing epistemological belief research: Tentative
understandings and provocative confusions”, Educational Psychology

Review, vol. 6, nam. 4, pp. 293-319.

Schommer-Aikins, M.; Brookhart, S.; Hutter, R. y Mau, W. (2000).
“Understanding middle students’ beliefs about knowledge and learning
using a multidimensional paradigm”, The Journal of Educational
Research, 94, pp. 120-128.

Tarigan, H. G. (2008). Membaca: sebagaiSuatuKeterampilanBerbahasa.

Bandung: Angkasa.

Tarigan, H. G. (2008). Membaca: sebagaiSuatuKeterampilanBerbahasa.

Bandung: Angkasa.

Upton, T. A. (1997). First and second language use in reading comprehension

strategies of Japanese ESL students.

Wagner, T. (2010). The Global Achievement Gap: Why Even Our Best Schools
Don't Teach the New Survival Skills Our Children Need - and What We
Can Do About It. Basic Books, New York.

67


https://content.sciendo.com/view/journals/kbo/24/2/article-p356.xml?language=en
https://content.sciendo.com/view/journals/kbo/24/2/article-p356.xml?language=en

“THE USE OF VISUAL AIDS TO DEVELOP READING COMPREHENSION
SKILLS IN A FIRST GRADE OF SECONDARY SCHOOL”

Weyers, J. R. (1999). The effect of authentic video on communicative
competence. The modern language journal, 83(3), 339-349.

Williams, E. (1984). Reading in the Language Classroom. London: Macmillan.

Williams, E. (1986). "Review of Reading in a Foreign Language, by J.C. Alderson
& A.H. Urquhart (eds)". English Language Teaching Journal 40, 1:69-72.

Williams, E., & Moran, C. (1989). Reading in a foreign language at intermediate
and advanced levels with particular reference to English. Language
Teaching, 22(4), 217-228.

68



“THE USE OF VISUAL AIDS TO DEVELOP READING COMPREHENSION
SKILLS IN A FIRST GRADE OF SECONDARY SCHOOL”

APPENDIX

69



“THE USE OF VISUAL AIDS TO DEVELOP READING COMPREHENSION
SKILLS IN A FIRST GRADE OF SECONDARY SCHOOL”

APPENDIX

APPENDIX A: School Location

Dionisio Zavala Secondary School is located at Fernando de Magallanes # 239,
Industrial Aviacion 2da Secc, 78173 San Luis, and S.L.P.

(Tenorio, Incorporating Stimulus Material in an EFL Multi-sensory, 2018)
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APPENDIX B: STUDENTS SURVEY.
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The students presented this survey, in the month of September 2020; the intention
was to know their likes and interests, in order to plan the classes according to their
needs and preferences based on the Pandemic of COVID-19.
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APPENDIX C. DIAGNOSTIC TEST

H Class_2020 09 2914 59 QZ Diag Exam (DIAGNOSTICO) - Excel
rchive o er?
CI 3 . L‘_—| L? = = F= 3 Autosuma -+ A p
N Be Calib General H Q = ;X @ = Al
Pegar N K S rr ~ § - % om & g§  Formato Darformato Estilosde Insertar Eiminar Formato P Ordenary ~ Buscary
o condicional - comotabla - celda~ o = LaEwEr filtrar - seleccionar -
Portapapel Fuent HNimero [ Estilos Celdas Modificar ~
H19 - Fe h
C D E F G H | J -
6 |Total Score (%) Number of Correct Answer Hl. My name Terry Hello. | Patricia { Where you from | from Toluca. What your Natior music do you ||
AlS B. AM A.TO A.AM C.Is A. WHAT
7| 43.75 7
8 | 93.75 15/A. 1S B. AM B. ARE A.AM C.Is A. WHAT
9 | 100 16 A. 1S B. AM B. ARE A.AM C.Is A. WHAT
10| 50/ 8A.IS B. AM B. ARE C. THET C.Is A. WHAT
11| 68.75] 11A.15 C.SHE A.TO A.AM C.lIs A. WHAT
12 6.25 1A.18 A.YOU A.TO
13 0 0/ C.YOoU
14| 43.75 7|A. 1S A.YOU A.TO B.YOU D. WE A. WHAT
15| 68.75 11 A 15 B.AM B. ARE A.AM c.Is D.DO
16 | 43.75 7AIS A.YOU A.TO A.AM c.Is A.WHAT
17 | 0 0
18 93.75 15/A. 15 B.AM B. ARE AL AM C.Is A.WHAT
19 0 0
20 | 81.25 13/A. 1S B.AM B. ARE A.AM C.Is A.WHAT
21 | o 0
22 | 68.75] 11A. 18 B.AM B. ARE A.AM C.1s A. WHAT
23 | o 0
24 62.5 10/C.YOU B.AM B. ARE A.AM C.1s A. WHAT -~

This the diagnostic test that was applied for the group of 1°F. The diagnostic test
was taken from The Cambridge Qualifications Pre -Al Sample Papers 2018 and the

website that was created is https://b.socrative.com/login/teacher/

APPENDIX D: DIAGNOSTIC TEST RESULTS.

COMPREHENSION,
5.5

GEOMETRIC
FIGURES,
8.5

There were in total 30 students who applied this diagnostic text. The group of first
grade F had a higher score in basic figures, the group rating to this ability was 8.5,
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while for reading comprehension the group a score of 5.5, then in the part of the
grammar students had a good score of 7.3. Finally, in the part of vocabulary they go
a score of 7.0. The results showed that from the three groups that | worked with, first
grade group “F” had a higher level, for this reason were selected as my group of
study. However, they obtained good results, it was considered that students had to

develop their reading comprehension to elevate their level.
Source: Created by Gloria Mariana Balderas Grimaldo.

APPENDIX E: READING HUMAN BODY SYSTEMS

1. Label the diagrams with the names of the parts of the body.
Escribe los nombres de las partes del cuerpo en los niUmeros correspondientes.

head leg hand chest foot face knee arm

v

Source: Created by Gloria Mariana Balderas Grimaldo (2021).
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( - 2, Read the text. Lee ol dgukenie teddo
~k’ It does not! matter If you are looking al o
™ newborn baby or a basketball player; all

hmans have bodies that are very smiar to
oach other, Each body has the saome parts
and funchons, The oulside packoge s just
different

Every body has pleces thatl are so small they can only be seen
with o microscope, Most of these pleces ead 1o
bigger and bigger parts of a chain, These chains
are known as func bion systems

Just ike avery Iiving and nan-iving thing on earth
wman bodes are mode of oloms and
molecuies. These come togethar 1o form cells

Calls are the smalles! whole pleces in oll ving
hings, Every cell con be dentied under o
microscope, Eoch body part has special cels
formed only for that area, You wit nol find o iver col in fhe skin

3, Read each sentence below, Fill In the missing word, 1oe cado

QACON Y Ccomplo los epocios an Bianco guiandote por 1o lechao

1, Each BODY SYSIEM  has the same parts and funchions,

2. Every body hos pleces thal are so small they con only be seen
with o

3. Each body part has speclal
formed only for that area,
4. Just like every living and non-living thing on Eorth, human
bodles are made of
and molecules,

Source: Created by Gloria Mariana Balderas Grimaldo (2021).

APPENDIX F. SKELETAL SYSTEM READING COMPREHENSION AND

DEMONSTRATIVE ADJECTIVES ACTIVITIES
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Sl s ACTIDO

1. PEOCT Asvian G0 Tl FOLOWIAE OuishOod SEFORE SLAAT TO Ao
CO0MID U1 Ui Proguvias 2V Oe v D BIaA
WhaT 20 you Think The Deet i 300eT
WRST ROy Gy ilend 86 pau Wow)
What e s fancBand?
3. Fonad the b Thee, COMPRtS 1he MACENg 154 LN The wOrSt 00 M Dos

THE SKELETAL SYSTEM

Your shaleicd systeam 't main
Puposs b o weport yoor
body. Witcu! bones you
WO nof be oible 1o mase
Bone cha MaiD o peclect
YOur argams

Your apine & Tw man
epor In your body. Ht k
made of Swartyia bonec
Your shal orofech  your
bacgd ond the beain and
your ribe protect your Do
Sog o The petv haipn

N
%o protect e ogom n /i ‘ t‘-b.l)

]
vou ctcomen uy
e bones In your orp oo \
gl ow bng ond Bong
Tarn aw snicr bones ' f
your honchy seaty dest oog
Sy Your boay hex 306 ’

\

bones ond moch hen o
wpeciol job [ » L‘:"',

Sormn aw cive Decoas
ey ow mode of herg 4 TR Bl hegighe the Booes e cokor
culls T & how ay cawm | #00 and the patc of the Body with cokr b

Theny, Cnce thean b the plchure. Locars e parae
DRG0 CODN K0d y SO0 0L TEOH B8 NUSDE CON by vende

. _ A b st v B o o aperys 0 Ll s
The moleny e rour bocly
he FEofech pour becin. e SETNAC gour
! ond ngt. ond e Eotech your cbdarminal cgora
Theee aw Done In your Doy
Sores oa maoie of cul
mokaa terw Blood cel

Source: Created by Gloria Mariana Balderas Grimaldo (2021).

APPENDIX G: DIGESTIVE SYSTEM READING COMPREHENSION
SECUENCER ACTIVITIES.

AND
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|, READ THE TEXT. Loo ol texto
2. COLOR THE WORD. Caicrea la palaten con colanes dilerantes

There wre sy poarts st by yonnr by do ke e of O fid yow eet,

M g on b e Madvhe
S Mleline * wanrn anti) ey ww climirsted
Svystem Chrgans “

...................

Source: Activity taken from: www.schoolexpress.com
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APPENDIX H. RESPIRATORY SYSTEM READING AND MODAL VERBS
ACTIVITIES

Source:

The surprising reason you feel awful when you're
sick - Marco A. Sotomayor
Walch the video. Ve &l video!

nitps/fwww.youlube comiwalehfv=qyvdYIKXF _Sgifeatwa=youtu b

&

2 Cun‘obela the missing gops, Complete los aspacios en blanco

3. Watch e video ogoin and Read the text. Complete the queshons of
mutiple choce, Ve &l video de nuevo despuéds lee el lexlo de nuavo,
Completa los preguntos de opcdn mitipl

It starts with @ (1) Digkly In your

gt thot becomes a cough

Your muscies begn 1o oche

you grow rrilable, ond you

lose your oppatite. it's official:

you have (2] oy

logical 1o assumae that this
miserable mediey of
syrptoms & the resull of the

(3

but k& hat really the cose¥

what is octually making you leal sicky
whnat If yowr body isell was ariving 1his vickous onslougty

You finl get ol when a
pathogen ke the B vius gety
Into your systermn, (4)
However

Ihis unwelcome (nlrusion has
anather eltect 5
As

00N 08 i becomes owore of
Infection, yowr body waps to

your delerse
What is the paint of ol of these unpleasant symptorms?

Well, we are not yal sure, bul some theorize thal they od In racovary. The rise
In tempercture can siow bocteno and help your immune system destroy
pathcgens, Skeep lets your body channéd more energy towords fighting
infechon When you sop eoting,

READING ADEPTED

https://www.youtube.com/watch?v=qVdY9KXF Sg&feature=youtu.be

Activity created by Gloria Mariana Balderas Grimaldo (2021).

FROM:
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APPENDIX I. CLASS 1. MARCH 1%, 2021. LESSON PLAN 1

Social Learning Environment: Academic and educational

Communicative activity: Write notes to describe the

components of different human body systems in a chart.

LESSON #1 ASINCRONICA

field.

Lesson number: 1

Date: 01/103/2021
Time: A WEEK

Social practice of the language: Read and rewrite informative texts from a particular

Main Aim of the lesson: By the end of this lesson, the students should be able to identify the different human body systems.

Assumptions: Students know Verb to be, students know present simple

STAGE
Warm Up

Presentation

Practice

Production

Wrap-Up

PROCEDURE
Label the parts of the body

Students are going to read the text. Then, they
are going to complete the missing gaps.

SEND THE MATERIAL TO THE WHATSAPP
GROUP

Students are going to complete the sentences
using definite article (THE).

SEND THE MATERIAL TO THE WHATSAPP
GROUP

Students are going to complete the table with
the information of the human body systems.
Upload work evidence to the email Provide
feedback on the content provided and thus
dispel doubts that students may have and
correct mistakes.

MATERIAL

EXERCISE

APPX 11

VIDEO OF THE WEEK
APPX 12

Reading

VIDEO OF THE WEEK

APPX 13
VIDEO OF THE WEEK
APPX 14

VIDEO OF THE WEEK
N/A

INTERACTION
Is

T5

T5

55

5T
5T

Source: Created by Gloria Mariana Balderas Grimaldo (2021)
APPENDIX J. CLASS 2. MARCH 8t 2021. LESSON PLAN 2.
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Sorial Lesrning Environment: Academic snd educstional Lesson number: 2 Date: 08032021

Time: & WEEK
Communicative activity: Write notes to describe the Sorial practice of the Ianguage: Read and rewrite infermative texts from a particular
components of different human body systems in 8 chiart. tield.

Main &im of the lesson: By the end of the lesson, the students shiowld be sble to understand and distinguish the ditferent parts abowt the Skeletsl system
as well a5 their location.

Assumptions: Students know the Verb to be and present simple tense.

STAGE FROCEDURE MATERIAL
‘Warm Up Keme 10 parts of the body: WHATSAPF

Stuwdents hawe to think of 10 parts of the body. WIDED OF THE WEEK
Fresentation Stuwdents are going to answer the questions before start reading. Then, | APFX 1.1.Video & Reading

theey Bre godng to resd the text and highlight the parts of the sieleton.
WIDED OF THE WEEK
After, they sre going to compdete the missing gaps.

AR the end the studsnts sre gning to talk about the bomes that the found
wsing the following chunk.

“This one is in my hand. That bone is in your head”
“These are my lungs. Those are your lungs.”
SEMD THE MATERIAL TO THE WHATSAFF GROUP
Practice Students sre going to complete the worksheet using demonstrative APFY 1 2. Workshest
adjectives.
WIDED OF THE WEEK
Froduction Stuwdents are going to write fiee types of bones and where are lombed. APFX 1.3, Notebook

Then they are going signal the bones using demonstrative sdjectives.
WIDED OF THE WEEK

LESSOMN #2 ASINCROMICA

Wrap-uUp -Participation. Upload work evidence to the email. Frovide feedback on | EMAIL
the content provided and thus dispel doubts that students may have.

Frovide feedback of the activities by email. Correct mistakes.

Source: Created by Gloria Mariana Balderas Grimaldo (2021)

APPENDIX K. CLASS 3. MARCH 15™", 2021. LESSON PLAN 3.
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LESSON #3 ASINCRONICA

Social Learning Environment: Academic and educational Lesson number: 3 Date: 15/03/2021
Time: A WEEK
Communicative activity:  Write notes to describe the  Social practice of the language: Read and rewrite informative texts from a particular field.
components of different human body systems in a chart.
Main Aim of the lesson: By the end of the lesson, the students should be able to describe the process of the digestion in the digestive system.

Assumptions: Students know the Verb to be. Students know present simple in the affirmative and negative form.

STAGE PROCEDURE MATERIAL INTERACTION
Warm Up Play unscramble game VIDEO OF THE WEEK M.A
Presentation Students are going to read the text about the digestive system. | Reading and Notebook (Appx 1.1} MN.A

Then, they are going to answer questions of multiple choice. | VIDEO OF THE WEEK
After, they are going to make a matching exercise about the parts

of the digestive system. SEND THE MATERIAL TO THE WHATSAFP

GROUP

Practice Students are going to answer a worksheet about connectors first, APPX 1.2 MN.A
after, then, next, finally And
VIDEO OF THE WEEK
Production Students are going to describe how the digestion process is. | APPX 1.3 MN.A
{Write at least five steps). VIDEQ OF THE WEEK
1 will give them an image of the digestive system. They will have
2 minutes.
The will record a Tik Tok explaining the process using their bodies.

‘Wrap-Up Participation EMAIL E-MAIL

Source: Created by Gloria Mariana Balderas Grimaldo (2021)
APPENDIX L. CLASS 4. MARCH 22" 2021. LESSON PLAN 4.
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LESSOM #4 ASINCRONICA

social Learning Environment: Academic and educational Lasson number: 4 Date: 22,/03/2021
Time: & WEEK
Communicative activity: write notes to describe the | Social practice of the language: Read and rewrite informative texts from a particular field.

components of different human body systems in a chart.
Main Aim of the lesson: By the end of this lesson the students should be able to describe an illness of the respiratory system

assumptions: Students know Verb to be, students know present simple in affirmative and negative form

STAGE PROCEDFURE MATERIAL INTERACTION
wWarm up BErainstorm about types of diseases T-5
Presentation They are going toe watch a video about “how do we get sick?” APPX 2.1 M.A

Then, they are going to watch the video and read the transcript

and filling the missing gaps VIDED OF THE WEEK

after, they are going to watch the wideo again with the full
transcript and they are going to answer gquestions of multiple

choice,
SEND THE MATERIAL TO THE WHATSAPP GROUP
Practice students are going to answer the worksheet about respiratory | APPX 2.2 M.
illnesses and exercises about using should/should not.
SEND THE MATERIAL TO THE WHATSAPP GROUP VIDED OF THE WEEK
Production Students are going to choose a respiratory illness and there are | APPX 2.3 M.

going to explain the concept, symptoms and the treatment using = VIDEDQ OF THE WEEK
should and should not and the fellowing chunks.
- Hi! 1 am Doctor Mariana and | am going to talk about Asthma.
- asthma is an allergic illness of the respiratory system....
-The cemmon symptoms are
-if you feel sick, You should...
wrap-Up Participation E-MAIL E-MaIL
Upload work evidence te the email. Provide feedback on the
content provided and thus dispel doubts that students may
have.
Provide feedback of the activities by email. Correct mistakes.

Source: Created by Gloria Mariana Balderas Grimaldo (2021)

APPENDIX M. SURVEY RESULTS

Survey applied on March 26", 2021.

Credits: Gloria Mariana Balderas Grimaldo (2021)
Survey applied in Google Forms (2021).

https://docs.google.com/forms/d/1X5xE-
[4alCHKoMcArJ3rhKwzZhoT6Z2JnJV10G6vwC0Qo/edit#responses
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DEL 1AL 5. QUE TAN DIFICIL ESTUVIERON LAS ACTIVIDADES CONSIDERANDO QUE EL @
NUMERO 1ES DEMASIADO FACIL Y EL NUMERO 5 MUY DIFICIL.

12 respuesias

4(323%)

00 %) 1(8.3 %) 1(8.3 %)

DEL 1AL 5. QUE TAN DIFICIL ESTUVIERON LAS LECTURAS. CONSIDERA 1COMO MUY FACIL Y |D
5 COMO MUY DIFICIL

12 respuestas

5(41.7 %)

3 (25 %)
2(16.7 %)

1(8.3 %) 1(8.3 %)

DEL 1AL 5. ;LAS QUE LAS IMAGENES UTILIZADAS EN LAS LECTURAS TE AYUDARON A @
COMPRENDER MEJOR EL TEXTO? CONSIDERA 1 COMO SI ME AYUDO Y EL NUMERQ 5
COMO NO ME AYUDO

12 respuestas

5 (66.7 %)

2 (16.7 %) 2 (16.7 %)

010 %) U{Ul%)
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(CONSIDERAS QUE LAS LECTURAS QUE SEVIERON DURANTE LAS 4 SEMANAS AYUDARON A
MEJORAR TU COMPRENSION LECTORA?

12 respuestas

@ 5i
@ No

@ Mo lei las lecturas.

JLOSVIDEOS DE LA SEMANA TE AYUDAROMN A COMPRENDER MEJOR LAS LECTURAS Y LAS |_|:|
ACTIVIDADES?

12 respuestas

@ si
® No

@ No vi ningln video de la semana.

APPENDIX N. QUIZ RESULTS
Quiz applied on March 26™, 2021.
Source: Quiz applied in Google Forms (2021).

https://docs.google.com/forms/d/1gQ0SaAIKIKFg5KsUIX4g7 jybRCUJt4AZ530cE
7L7wM/edit#fresponses
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https://docs.google.com/forms/d/1gQOSaAIKfKFg5KsUIX4g7_jybRCUJt4AZ53OcE7L7wM/edit#responses
https://docs.google.com/forms/d/1gQOSaAIKfKFg5KsUIX4g7_jybRCUJt4AZ53OcE7L7wM/edit#responses

“THE USE OF VISUAL AIDS TO DEVELOP READING COMPREHENSION
SKILLS IN A FIRST GRADE OF SECONDARY SCHOOL”

Promedio Mediana Rango
3 /10 puntos 3 /10 puntos 2 - 4 puntos

#t de Usuarios que
responderon

Puntuacion/10

4

APPENDIX O.CLASS 1. HUMAN BODY SYSTEMS. EVIDENCES OF STUDENT

Distribucidon de puntos totales

2 3 4 5 i] T 2] e 10
Puntuacién legrada

Activities from week 25 in the 15t class of my teaching practice from March 1% to
March to Mach 5%, 2021.

Credits: Gloria Mariana Balderas Grimaldo (2021)
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“THE USE OF VISUAL AIDS TO DEVELOP READING COMPREHENSION
SKILLS IN A FIRST GRADE OF SECONDARY SCHOOL”

Source: e-mail evidence.
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“THE USE OF VISUAL AIDS TO DEVELOP READING COMPREHENSION
SKILLS IN A FIRST GRADE OF SECONDARY SCHOOL”

APPENDIX P. CLASS 2. SKELETAL SYSTEM. STUDENT EVIDENCE

Activities from week 26 in the 2" class of my teaching practice from March 8th to
March to Mach 12, 2021.

Credits: Gloria Mariana Balderas Grimaldo (2021)

Source: e-mail evidence.

APPENDIX Q. CLASS 3. DIGESTIVE SYSTEM.STUDENT EVIDENCE.
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“THE USE OF VISUAL AIDS TO DEVELOP READING COMPREHENSION
SKILLS IN A FIRST GRADE OF SECONDARY SCHOOL”

Activities from week 27 in the 3™ class of my teaching practice from March 15 to
March to Mach 20™, 2021.

Credits: Gloria Mariana Balderas Grimaldo (2021)

Source: e-mail evidence.

APPENDIX R. CLASS 4. RESPIRATORY SYSTEM. STDUENT EVIDENCE

Activities from week 28 in the 4t class of my teaching practice from March 22th to
March to Mach 26", 2021.

Credits: Gloria Mariana Balderas Grimaldo (2021)
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“THE USE OF VISUAL AIDS TO DEVELOP READING COMPREHENSION
SKILLS IN A FIRST GRADE OF SECONDARY SCHOOL”

1. Watch the video. Ve el video:
https://www.youtube.com/watch?v=gVdY9KXF_Sg&feature=youtu.be
2. Complete the missing gaps. Complete los espacios en blanco.

3. Watch the video again and Read the text. Complete the questions of multiple choice. Ve el video
de nuevo después lee el texto de nuevo. Completa las preguntas de opciéon multiple.

It starts with a (1) Tickly in your throat that becomes a cough. Your muscles begin to ache, you
grow irritable, and you lose your appetite. It’s official: you have (2) HEAD DACHE It is logical to
assume that this miserable medley of symptoms is the result of the (3) HEAD DACHE |, but is that
really the case?

What is actually making you feel sick?
What if your body itself was driving this vicious onslaught?

You first get ill when a pathogen like the flu virus gets into your system, (4) A VIRUS. However, this
unwelcome intrusion has another effect: (5) _quickly . As soon as it becomes aware of infection,
your body leaps to your defense.

What is the point of all of these unpleasant symptoms?

Well, we are not yet sure, but some theorize that they aid in recovery. The rise in temperature can
slow bacteria and help your immune system destroy pathogens. Sleep lets your body channel
more energy towards fighting infection. When you stop eating,

(6 YOU CANNOT DISPOSE OF FOOD PROPERLY, and since iron is essential for bacterial survival
that effectively starves them. (7) THAT'S WHY IT IS IMPORTANT TO EAT WELL Though it is worth
noting that if you do not drink enough water, that dehydration can become dangerous.

Even the body's aches (8) THEY ARE DUE TO THE BAD FOOD, drawing attention to infected cuts
that might be worsening, or even causing your condition. In addition to physical symptoms,
sickness can (9) BE CATASTROPHIC .

Actually, the body’s own immune response causes much of the discomfort you feel every time you
get ill. Unfortunately, it does not always work perfectly. Most notably, millions of people
worldwide suffer from autoimmune diseases, in which the immune system treats normal bodily
cues as threats, so the body attacks itself.

Source: e-mail evidence.



