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1. INTRODUCTION 

 

The investigation exercise in this document is titled “The use of graphic organizers to 

improve reading comprehension in an EFL classroom of a junior high school”. It was 

developed in the school “Francisco Gonzalez Bocanegra” with two groups; at the beginning 

with second grade (group A) and in the middle of the practices with third grade (group D), 

working on a distance education modality because of COVID-19 pandemic. The two groups 

presented contrasting factors on developing the English subject. 

 

For instance, in second grade the interaction was asynchronous at all time. The class 

dynamic was only sending activities, material and students’ evidences through the messenger 

service “WhatsApp”. While in third grade, the sessions were synchronous using the video 

chatting service “Google Meet” this strengthen communication between teacher-student, 

moreover, the material and students’ evidence was delivered back and forward through 

“WhatsApp”. 

 

The following document is structured in two chapters. The first chapter provides the 

context of the investigation with information gathered in surveys, reading comprehension 

tests, English diagnostic exam and documented resources. Then, in chapter two the four key 

investigation questions are answered by analyzing the teaching experiences with the focus 

groups during the investigation exercise. For instance, the first question is about finding a 

suitable methodology to attend the focus groups context; the second question provides the 

selection of graphic organizers with the intervention proposal. While in third question the 

students’ reaction towards the tasks using graphic organizers is provided; finally in fourth 

question the results obtained are presented. 

 

Furthermore, there were academic and personal reasons to select this topic; the main 

academic reason was that during the teaching practices, it was observed a lack of students’ 

understanding while reading. On the other hand, the main personal reason was that, the 
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graphic organizers impacted in my learning process during the basic education, helping me 

to comprehend and organize what I read. 

 

The purpose of this investigation was to improve students’ reading comprehension 

through the three stages of reading (pre, while and post reading) with the use of graphic 

organizers as a tool to improve comprehension by organizing the information. As IRIS Center 

(2020) claimed “Graphic organizers can also enhance reading comprehension by helping 

students to categorize information and to show the relationships among important concepts.” 

 

In addition, another purpose was the improvement of my teaching competences by doing 

information research to learn about the use of reading and graphic organizers; problem 

solving when looking for alternatives within the online sessions; the understanding better the 

teaching-learning process, the evaluation of each product made by the student and the 

communication between teacher-students using personalized feedback in each of the 

proposed activities, finally, the search for new tools used looking to the increase of students’ 

participation. 

 

This study took a cyclic process, in which the information research in documented sources 

and the teaching practices were essential to develop the topic. This process was done in a 

sequence way. First, to determine the context of this investigation several aspects had to be 

considered as the elaboration of an English diagnostic exam to carry out the English lessons 

knowing students’ level, the application of tests to know students’ reading comprehension in 

both languages (Spanish and English), the application of three interviews to know 

characteristics, interests, and information about the school and students, finally, the 

information gathered in documented resources to support “what is known about the topic?”.  

 

Then, the development of chapter two considered different steps as investigation to have 

a theoretical part and the answer to the four investigation questions, the design and 

application of activities to achieve my strategy using graphic organizers taking into account 

the context with the focus groups, finally, the observation of the sessions over the teaching 

practices by the students’ reaction and activities done, allowing the analysis and reflection to 
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identify problems and make decisions in the sessions of the following practice period where 

this study took place. 

 

During this investigation process, several difficulties were presented since I had to adapt 

the way of working with two different groups due to how the English lessons were carried 

out in both grades. For instance, I had to adapt my work considering the opportunities that 

students presented during the COVID-19 pandemic. Moreover, I had to be flexible with those 

students who handed in their evidences out of time for unknown situations. Also, I had to 

find a way to increase the participation of third-graders students in the synchronous sessions 

since the students did not participate so, I had to involve them with activities such as games 

or asking questions using tools as the “Lucky Roulette” that during this document 

development is mentioned. 

 

This investigation exercise helped me to improve my teaching practice, since the 

theoretical part strengthen my knowledge about the topic linking it with the practical role that 

combined allow me to analyze and reflect on my work as a teacher with students for 

continuous improvement. In addition, I learn about the technology tools that allowed me to 

have the opportunity to link it within my English lessons. 
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2. CHAPTER ONE: TOPIC OF STUDY 

This chapter is about the information gathered about the context of the investigation exercise. 

Also, it provides the first approach of the theoretical bases in what is known about the topic 

considering documented resources that supported the use of the strategies.  

 

2.1 Nucleus and Topic Line 

 

The topic of the study “The use of graphic organizers to improve reading comprehension in 

an EFL classroom of a junior high school” was developed through the stimulation in one of 

the four language skills “reading”, including the students’ attitudes and feelings towards the 

English subject and according to Secretaria de Educación Pública (2002) this topic is 

focusing on the nucleus “the adolescents”. 

 

On the other hand, in the document named “Orientaciones Académicas para la 

Elaboración del Documento Recepcional” by Secretaria de Educación Pública (2002) is 

mentioned the three topic lines to consider at the moment to do the document: “the analysis 

of teaching experiences”, “the analysis of common problems of the scholar practice and 

school working” and “the experiment of a didactic proposal”. Thus, it was selected for this 

document “the analysis of teaching experiences” reflecting on the application of graphic 

organizers that could help to support the students’ reading comprehension, working with 

second and third grade.  Also, it consisted in the usage of some readings according to 

students’ English level, opportunities that they had within the COVID-19 pandemic, and the 

contents and objectives of the lessons in what Secretaria de Educación Pública (2017) stated 

in “Aprendizajes Clave”. 

 

2.2 School Context and Graphical Location 

 

The development of this study took place at the general junior high school “Francisco 

Gonzalez Bocanegra”. It is located in San Luis Potosi, S.L.P., at the north area of the city, in 

the neighborhood “Rural Atlas” at “Jupiter” private road near “Valle de Los Cedros” 
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cemetery and near the principal avenue named “Morales Saucito” (see appendix A). The 

school code is 24DES0026H. 

 

However, due to the situation of the COVID-19 pandemic, there was no opportunity to 

visit the school and obtain information about it. Thus, in December 2020, the psychologist 

Maria Luisa D. and the second-grade English teacher Ana Maria V. of the school were 

interviewed through a videoconference. The interview was referred about information form 

the virtual school context, students’ behavior, the school environment, students’ needs and 

opportunities, the staff and infrastructure of the institution (see appendix B). 

 

Therefore, according to the teachers Velázquez & Delgado (2020) in the interview, the 

school context (economically and socially) was always active because, there were several 

stores and institutions around the school. Moreover, on the normal circumstances most of the 

parents used to work to support their families having as consequence to get students 

distracted. Also, some families were more affected because of the COVID-19 pandemic so, 

students had to work and to get extra money as a result they did not attend their classes. 

 

Teachers also mentioned that the school’s mission was to educate students awareness as 

a human being with values, giving the example by all the institution staff. Moreover, their 

principal approach that was to educate good students in the social and academic environment, 

doing an emphasis in the humanistic approach, trying to have a good behavior from students, 

taking into consideration their context, where most of them lived. Being emphatic with them 

and their parents. Finally, teachers said that the school’s vision was to be known as an 

educative center that educates with values. 

 

Following what Buj (2016) says, the context of a school is really important for students’ 

learning and development, where each participant at school has to create a good environment, 

facilitating the students’ physical and intellectual capacity, promoting cultural identity in the 

growth of the mother tongue, and propitiating understanding, peace, tolerance, and equality. 

So, if the school wants to achieve these purposes, it must contrast and coordinate diverse 

factors and eliminate harmful ones coming from other contexts. 
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Furthermore, years ago the school was named as an inclusive school, this means it had to 

accept all the students who wanted to study there. For that, the institutional staff have to apply 

different methods to promote reflective thinking, always being the example for students. This 

inclusive education had helped the school to allow students to finish their education and to 

follow their studies in higher educational levels. 

 

Following what Inclusive Education Canada (2020) “Inclusive education is about 

ensuring access to quality education for all students by effectively meeting their diverse needs 

in a way that is responsive, accepting, respectful and supportive. Students participate in the 

education program in a common learning environment with support to diminish and remove 

barriers and obstacles that may lead to exclusion”, the school “Francisco Gonzalez 

Bocanegra” had considered the needs and characteristics of the students to carry out their 

education achieving their goals as an inclusive school. 

 

2.2.1 School History 

 

As mentioned before, the lack of contact with the physical context, did not allow to define 

the impact of the school in the community so, the interview applied to teachers helped to 

know about the school’s beginnings. 

 

The school founder was teacher Juan Martinez in September 1977, with only morning 

shift, and with a short staff, they started with big groups because, it was a rural context. 

Having students arrived from adjoining rural communities from “Mexquitic de Carmona”. 

Years later, the school started to have an afternoon shift. Besides, in the beginning, the school 

had no electricity, drainage system, pavement, and the opportunity to arrive by car or bus. 

Little by little, the context was urbanizing but, the school population was lowing because 

other schools started appearing near it, especially private schools. 

 

However, the school had changed for its context and the different changes that were made 

over the years. As Sandoval (2000) mentions that the existence of the secondary school has 
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gone over several processes that were influenced by important political moments and by the 

population that the education acquired over the time. 

 

2.2.2 Current Physical Condition of the School 

 

This school had a specific infrastructure that the teachers Velázquez & Delgado (2020) 

mentioned in the interview applied. However, it was not an influence because of the COVID-

19 pandemic and the virtual context where the classes were carried out. 

 

There were six hundred students distributed in eighteen groups in the morning shift. Each 

of the students were organized in one of the workshops; tourism, design, mechanics, 

electronic, dressing design, office duties, and handmade workshop. Also, the school had 

different areas where the students took their classes and their activities before the COVID-

19 pandemic, some of those places are the follow: 

 

▪ Two laboratories 

▪ Three prefecture rooms 

▪ One audiovisual room 

▪ One English laboratory 

▪ One library 

▪ One music room 

▪ One field 

▪ Two restrooms, one for men and one for women for morning shift 

▪ Two restrooms, one for men and one for women for afternoon shift 

▪ One store 

▪ Classrooms for each workshop 

▪ USAER room (especial education) 

▪ Workshop room for the Consejo Tecnico Escolar (CTE) 

 

As CAF (2016) mentions “Having classrooms and learning spaces in good condition is a 

determining factor in ensuring that students achieve the expected academic results. In other 
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words, the condition of schools has a direct impact on student performance”, so, according 

to what the teachers Velazquez & Delgado (2020) mentioned in the interview, this school 

provides the necessary spaces for students to have a good learning process. 

 

2.2.3 School Staff 

 

Just as the infrastructure of the school is important for students, the institutional staff is too. 

Based on the information gathered in the interview, the teachers Velazquez & Delgado 

(2020), the school staff is about sixty people, with different positions, starting with the school 

principal, as the next list shows: 

 

▪ A principal 

▪ A sub-principal per shift  

▪ Administrative staff: 5 people 

▪ Administrative office: 3 people per shift 

▪ Educative assistance: 1 social worker 

▪ Psychological orientation: 1 psychologist 

▪ Team USAER (especial education): 5 teachers 

▪ Spanish class: 4 teachers 

▪ English class: 5 teachers 

▪ Math class: 4 teachers 

▪ Biology class: 1 teacher 

▪ History class: 6 teachers 

▪ Geography class: 2 teachers 

▪ Ethics class: 6 teachers 

▪ Arts class: 4 teachers 

▪ Sport class: 3 teachers 

▪ Technology class (workshops): 9 teachers 

 

As Sandoval (2000) claimed "In secondary education, compared to the other levels that 

conform basic education, there is a more complex organizational structure that indicates the 
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content and purpose of the activities that are assigned to each of the different groupings that 

integrate it". Linking with the mentioned before and based on Velazquez & Delgado (2020) 

in the interview, the interaction between teachers was complex because some of them attends 

a specific schedule in the school, therefore, sometimes the Consejo Tecnico Escolar (CTE) 

is the only moment where teachers could interact. 

 

2.2.4 Virtual Context 

 

As mentioned before, this investigation was developed under a virtual context for the disease 

COVID-19 that appeared in 2019. According to Gobierno de Mexico (2020) “It is the SARS-

COV2 coronavirus. It appeared in China last December and causes a disease called COVID-

19, which has spread around the world and was declared a global pandemic by the World 

Health Organization”, this pandemic changed the way we lived and was a difficult era for 

most people, on the other hand, was a request for teachers to incorporate technology into 

education. 

 

Based on Velazquez & Delgado (2020), not all students were in contact with the teachers, 

as consequence, they were not taking classes. One of the reasons expressed was that students 

did not have a cellphone or a computer to take their lessons. In response, most of the teachers 

worked through messenger services like “WhatsApp” and “Gmail” or platforms like “Google 

Classroom” sending activities and material. On the other hand, the students who were able 

to take synchronous sessions had them through video chatting service “Google Meet” or 

“Zoom”. 

 

Moreover, “Secretaria de Educación Pública” implemented a distance education program 

through TV called “Aprende en Casa” where the students in basic education took their 

classes. The English classes for junior high school were according to “Dizzy Dean” program, 

for the three grades, one day per week in the mornings. Also, “Aprende en Casa” was 

reinforce through the “YouTube” platform. 
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In agreement with Yáñez (2020) “the children miss school, but not the building or the 

routine, but the classmates, the socializing and the break during their schedule. There are 

children who ask not to finish the school year because they want to go back to school and 

study again with their teachers”. Thus, linking it with the situation in this school and students’ 

comments, they preferred to take face to face classes than online sessions because they liked 

to interact with their classmates and teachers.  

 

2.2.5 English Academy 

 

The English academy in “Francisco Gonzalez Bocanegra” school was integrated by five 

teachers with an academy principal, the English teacher Estefania, selected for the 2020-2021 

scholar year. She and the other English teachers had to report the students’ problems and 

possible solutions towards their learning process in the Consejo Tecnico Escolar (CTE).  

 

Before the COVID-19 pandemic, the teachers taught in their corresponding classrooms, 

furthermore, there was an English laboratory that teachers and students could use to support 

what had been stated in the English academy. The pandemic affected the way to carry out 

the English lessons since the classes were online and teachers taught at home and working 

with the activities that SEP requested to do. 

 

This academy helped to teachers to know about the students’ progress in the subject. For 

this, in the interview the teachers Velazquez & Delgado (2020) said that most of the students 

did not have a good English level. Students arrived at school without an approach to the 

language. Thus, the English teachers tried to adequate the program that “Secretaria de 

Educación Pública” asks to use applying activities according to their needs and opportunities. 

On the other hand, the few students that had a good English level help their classmates with 

the activities being a support for the teachers. 

 

In addition, due to the COVID-19 pandemic, the English academy and communication 

between teachers was affected since there were online meetings outside of school hours to 
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attend the English subject and many times it was difficult due to the schedule since teachers 

worked at other institutions and had other academic activities. 

 

2.3 Relevant Social and Academic Characteristics 

 

Based on my experiences over the practices, knowing our students is an important aspect for 

us as teachers. If we know the students’ characteristics, needs, and interests we can 

implement activities according to their information. The students know when we consider 

them into the classes, feeling motivated to do the tasks, participating, and enjoying the class. 

 

To determine the social situations that students lived it was applied a survey to second-

grade groups to know and to consider their needs and opportunities for the English lessons 

towards the distance education for the COVID-19 pandemic (see appendix C). Thus, in 

October 2020, the survey was sent to them through “WhatsApp”. It has to be sent by photos 

as a request by headteacher because not all students were able to download the document on 

a cellphone or answer it on some platform. 

 

Based on the results, only fifty-six students sent the survey, and not all the questions were 

answered (see appendix D). The information gathered was interesting because it noticed how 

to work with those students who had internet and cellphone at home and who were able to 

do the English activities (see appendix E). In my point of view, those results told me that 

there were not conditions to have online sessions with the majority of students, moreover, it 

could be an online session with those students who had the opportunity, mixing the groups. 

Despite of this, headteacher requested not to have synchronous sessions because of her way 

to work with them. 

 

At the beginning of the practice period where this investigation took place, the teaching 

practice was with four groups of second grade (A, B, C, and D) and in the middle of the 

period (eight semester) with one third grade group (D). The following list shows the number 

of students per group: 
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▪ 2°A: thirty-eight students 

▪ 2°B: thirty-nine students 

▪ 2°C: thirty-eight students 

▪ 2°D: forty students 

▪ 3°D: thirty-eight students 

 

2.3.1 Group Description 

 

According to the results in the survey and the observations in the previous students’ activities, 

it was selected the second grade “A” group as one of the participants for this investigation. 

Also, according to the headteacher comments and the survey results, it was known that there 

were not students in contact because they did not have internet connection or devices to 

receive the English activities. However, the students who were in contact, took the English 

lessons by asynchronous way sending the activities to the headteacher by the messenger 

services “WhatsApp” and “Gmail”.  

 

At the beginning of the practice, the headteacher mentioned some recommendations for 

working with the students, such as: send one worksheet per week, not to load them with too 

many activities, and that the only communication with them would be through the 

“WhatsApp” group, not in an individual chat. So, based on the observation in the students’ 

activities, it was identified that the “A” group was not participative and sent their evidences 

out of time, moreover, they used to write in L1. 

 

Another participant for this investigation was the third grade “D” group because, I wanted 

to have the experience of having synchronous sessions, thus, my assessor assigned me this 

group. The group was in charge of a classmate, so it was necessary to talk with her and 

observe her synchronous sessions. Based on this observation, it was identified half of the 

group could take their English sessions one day per week. The sessions were via “Google 

Meet”, and sending the material through the messenger service “WhatsApp”. Since the 

practices were carried out in the middle of the period, the observation, the constant 
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communication and the work in the sessions with the students were essential tools to get to 

know them. 

 

According to the observations, it was identified that the students who could connect to the 

online sessions through “Google Meet” needed to be elicited by teacher using games or semi-

controlled activities to participate. Moreover, there were students who did not connect to the 

online sessions so, they only sent the homework via “WhatsApp”, on the other hand, there 

were students that did not connect in “Google Meet” nor “WhatsApp”, having any 

information about them.  

 

2.3.2 Linguistic Needs 

 

After knowing the students’ needs and characteristics towards the distance education, in 

October 2020 an English diagnostic exam was applied to second grade “A” group to know 

about their English level, the pictures of the exam and the delivery instructions were sent via 

the “WhatsApp” group. Then, they sent the exam answered to the headteacher through 

“WhatsApp” or “Gmail”. 

 

This exam was elaborated based on an A1 English level according to the European 

Framework (see appendix F). According to British Council (2021), the A1 level is the first 

level of basic speakers and users of the English language they can communicate in everyday 

situations with common expressions and using elemental vocabulary. To get an A1 English 

level, the exam was elaborated with activities with the following characteristics: 

 

▪ Comprehend and use everyday expressions. Simple phrases to immediate needs. 

▪ Present herself/himself and to other people. Ask and give basic personal 

information. 

▪ Speak slowly and clearly with others. 

 

There were only twenty-five students that reached the score between forty-one and forty-

five points (see appendix G). Not all students sent the exam for unknown situations, on the 
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other hand, some students sent their exam answered incompletely but, the information 

obtained helped to know the level and the approach towards the English language of second-

grade students. Based in those results, I could realize about there were few students who 

answered correctly in parts of the English language as identify: information about 

themselves, articles a/an, clothes, colors, numbers, verbs and the clock. Also, headteacher 

said that some students used translator or received help by somebody so, the results were not 

reliable as was expected. 

 

2.3.3 Likes and Interests 

 

Based on Ruiz (2016) “The fact of knowing their ambitions and expectations means that the 

involvement in the teaching-learning process during the time they are training with us is 

linked to the need and interest in stimulating their abilities, helping them to grow as 

professionals and also as people”, it is important to know the students when teaching, 

lamentably the COVID-19 pandemic did not allow to know the students at all since there 

were not face to face classes. So, as teacher I had to send questionnaires and know them 

through the way in how they did their English activities. 

 

The purpose to had applied the questionnaire was to know more about the students’ likes, 

interests, and interaction (see appendix H). So, according to the answers, most of the students 

lived near the school and before the pandemic, some of them were accompanied by their 

parents, other students arrived alone at school. Besides, other results were: 

 

• They have a good relationship between their classmates and teachers. 

• Most of students wanted to study a profession. 

• Most of students did not like to watch TV, some of them said “it is boring”. 

• Students preferred to read comics, newspapers, magazines and interesting books. 

• Students liked to listen to music. 
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• In their free time, they: cleaned the bedroom, helped parents to clean the house, 

listened to music, played videogames, watched a movie, drew something or went 

out with friends. 

 

At the end of the questionnaire, there was a question about how they felt studying at home 

with the COVID-19 pandemic. They answered that they felt bored and tired of distance 

education. They wanted to come back because their virtual education was not the same as 

taking presential classes, and it did not help too much to their learning. Finally, they wanted 

to spend time with their friends and do things they commonly used to do at school. 

 

This questionnaire helped me because I could know their likes, interests and thoughts 

towards the COVID-19 situation. Despite not having met my students, with the answers in 

the questions I could realize that they were people who liked to read and spend time doing 

something, not just watching TV or going out of the house. Also, in the answers of the last 

question, I could notice that not all of them enjoyed taking their classes online since they did 

not have much communication with their teachers and classmates. Thus, face-to-face 

interaction is essential for their learning and motivation to do the activities 

 

2.3.4 Spanish Reading Comprehension Test 

 

Then, in January 2021, were applied two Spanish reading comprehension tests. The purpose 

was to know the approximate level of reading comprehension in the second grade “A” group. 

The tests consisted of short readings with seven questions (see appendix I) taken from a book 

named “Fortalecimiento de la Comprension Lectora, 2do Grado de Secundaria” (2011). 

 

The test was sent by photos as a request of the headteacher. The dynamic of the activity 

was that the students should choose one of the readings sent, read it and answer the questions. 

Then, they should send their test to the headteacher through “WhatsApp” or “Gmail”. finally, 

the headteacher re-sent me the evidences. 
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According to the results, not all students sent their test. Only eighteen of thirty-eight 

students sent it but, twenty tests were received because two students answered both tests. The 

checking of each evidence was with an answer sheet taken from the book “Fortalecimiento 

de la Comprension Lectora, 2do Grado de Secundaria” (2011) (see appendix J). 

 

Thus, as we can see in the graphics of appendix K, most of the students chose the reading 

named “Creando un Huerto Escolar”. Moreover, checking the results, in this reading only 

one student obtained seven points in the test, on the other hand, most of the students reached 

only four points (see appendix L). While in the reading named “El Español y las Lenguas 

Indigenas Hoy” most of the students reached only three points (see appendix M). 

 

The information obtained with this test helped me to know the approximate level in 

reading comprehension of second-grade students in their mother tongue (Spanish). I 

identified that few students had a low level of comprehension because of their points obtained 

in the tests, moreover, despite of the readings were selected for second-grade students, it was 

difficult for some of them to read a text. 

 

2.3.5 English Reading Comprehension Test 

 

Besides answering the Spanish reading comprehension test, it was sent the photo of another 

test. Its purpose was to know about the English reading comprehension in second-grade 

students. It was a short text with four questions that students had to answer after reading it 

(see appendix N). This test was a request by the headteacher. 

 

According to the results, only seventeen of thirty-eight students sent the test answered. 

Also, checking the students’ answers, it was identified that only nine students answered the 

four questions correctly, and there was only one student who got a zero because his/her 

answers were in Spanish language, so the instructions were not followed (see appendix O). 

 

The information obtained showed most of the students comprehended the reading and 

understood the questions, moreover, I identified that students reached more points in the 
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English test than in the Spanish test. However, the COVID-19 situation did not give us a 

panorama to see reliable results because some students had the opportunity to use a translator 

or asked for help from somebody to answer the activity. 

 

2.4 Description of the Case Being Study 

 

The topic of study “The use of graphic organizers to improve reading comprehension in an 

EFL classroom of a junior high school” was elaborated through a process of different 

activities focused on getting to know the context of the school and the students with which 

the work was carried out during the practice periods. 

  

These activities consisted on; the investigation in documented sources looking for 

theorical support to develop the topic, observing the students during the classes that were 

carried out within the teaching practice; analyzing the facts and problems that were faced 

throughout the practice periods, looking for solutions for the improvement of students 

learning process, as well as, my own learning towards the teaching practice, designing 

activities to apply the strategy using graphic organizers as a tool for reading comprehension; 

finally, analyzing the results to know the strategy efficacy.  

 

Unfortunately, the COVID-19 pandemic did not allow us to carry out some activities but, 

it was an opportunity to improve the teaching practice, furthermore, to incorporate resources 

that the technology gave. Thus, according to a new investigation of American University 

(2020), the effective use of digital learning tools in the classroom can increase the students’ 

engagement, help teachers to improve the lesson plans, and facilitate personalized learning, 

moreover, help build the students’ essential 21st-century skills. So, the situation allowed us 

as teachers to know more about technology, and applied into the classes to strength the 

students’ skills towards the media. 

 

2.4.1 Investigation Purposes 
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This investigation has two principal purposes; the first one is to improve the reading 

comprehension in second and third-grade students since my personal experience using them 

to my comprehension, moreover, trough the investigation I found information that allowed 

me to know about the international reading assessment “PISA”. It tells us that the reading 

comprehension has been a problem because of the students’ comprehension level that they 

had. 

 

Another purpose is to improve my teaching practice because I know that the practice 

periods had helped me to realize about the implication that the activities made by teacher for 

the students’ learning had. For instance: the students’ evaluation, the motivation to be in 

class, to participate and to do the activities.  

 

2.4.2 Investigation Methodology  

 

The investigation methodology that I followed to approach this investigation exercise over 

the COVID-19 pandemic was through an investigation research, observation, analysis, 

activities design, activities application, moreover, the application of surveys to know the 

students’ characteristics, and adequate the activities planned to carry out the strategy using 

graphic organizers as a tool to improve reading comprehension.  

 

The process was through the analysis of the experience over the practice as an English 

teacher trainee with students of junior high school; the reflection on the teaching experience; 

the improvement of the teaching practice designing, organizing and applying activities 

considering the students’ characteristics; the design of activities where reading looked 

interesting; and, think about some solutions towards the problems presented.  

 

Therefore, all these activities were done through a cyclic process; starting with a 

bibliographic research that allowed to support the knowledge of the topic; then, observing 

the context identifying the problem in the analysis of the PISA assessment applied to several 

countries around the world. So, focusing on the Mexican country, the results show us a 
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worrying problem, the Mexican students have not arrived at a high level in reading 

comprehension in their mother tongue. 

 

Thus, observing the results, tests were applied to assess and analyze reading 

comprehension in English as a second language. For this reason, the strategy was applied 

with some of the graphic organizers and readings selected according to the program 

“Aprendizajes Clave” by “Secretaria de Educacion Publica”. The strategy was design to 

accomplish a different way to make students read, because they used to read and not focus 

on the text, moreover, based on my experiences, some of the teachers used to give them texts 

and no help them to organize and to make an analysis. 

 

After designing the activities, I had to applied them to the students to obtain information 

that allowed me to analyze the problems confronted and the possible solutions to the 

following sessions. Finally, I could obtain the information to conclude the strategy 

effectiveness according to the students’ activities, reaction and participation.  

 

This proposal was interesting because it helped to the learning and teaching practice taking 

into account the problems confronted over the practice periods. And I realized that the 

strategy could be used not only in a junior high school in the English subject but also in other 

educative levels.  

 

2.5 What is Known About the Topic? 

 

To accomplish this pedagogical essay was necessary to reinforce the topic of study “The Use 

of Graphic Organizers to Improve Reading Comprehension in an EFL Classroom of a Junior 

High School” with a theoretical base. The topics are in a hierarchical way, having “Reading 

skill” as the first topic, and, at the end the topic “EFL classroom”. 

 

2.5.1 Reading Skill 
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Through my experiences in the teaching practice, I realized that reading has been an 

important skill because the students acquired knowledge about some topic, moreover, they 

get new vocabulary. As Harmer (2010) says, reading is useful to acquire language. Also, it 

helps students to get knowledge about vocabulary, spelling, and writing. Thus, I consider that 

it is important for the language learning, it has benefits for our students, even if some teachers 

and students consider it as a boring activity. 

 

According to Ur (1996) “reading means “reading and understanding”. A foreign language 

learner who says “I can read the words but I don’t know what they mean” is not reading. In 

this sense, he or she is merely decoding or translating written symbols into corresponding 

sounds”. I agree with what the author mentions about the reader who begins to read in 

English. Based on experiences with students, it has been observed that they only read but do 

not understand what they read, just recognize the symbols and words. 

 

Furthermore, Essberger (2020) says that reading is the process to look at series of written 

symbols and get meaning from them. When we read, we use our eyes to get written symbols 

like letters or punctuation marks but, when we convert those written symbols to words, 

sentences, and paragraphs to communicate something we use our brain. Also, the author 

claims that reading is a receptive skill, with which we receive information. During my work 

as teacher trainee, I could realize that sometimes we ask to students to read but, we forget an 

important aspect to consider when reading, ask about what the text was about helping to 

students to use their brain. For this reason, through the practice periods, I decided to read step 

by step with the students to understand the texts. 

 

2.5.1.1 Reading Sub-skills 

 

Reading has sub-skills and Harmer (2010) divided them on three things that students need to 

be able to do when reading is required: 

 

▪ Scan. When students read for particular information, searching for something. 

▪ Skim. Students read to get a general idea about the text, 
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▪ Read for detailed comprehension. Know what is behind the words. 

 

However, for Scrivener (2005) there are only two ideas or ways to read: 

 

▪ Skimming. To read quickly (not a complete reading) and get principal ideas. 

▪ Scanning. To read quickly (not a complete reading) and find specific information. 

 

Thus, considering what the authors mentioned, in my reading strategy we used the subskill 

“scan”, called “scanning” too. It was selected because the use of graphic organizers asks to 

find a specific information after reading the text, moreover, to organize the information to a 

better comprehension of what was read. 

 

2.5.1.2 Types of Reading: Extensive and Intensive 

 

There are types of reading and Harmer (2010) says that there are two: 

 

▪ Extensive reading. That is when students read outside the classroom: novels, web 

pages, newspapers, magazines, etc. It is a reading for pleasure. 

▪ Intensive reading. Happens inside the classroom, when teacher asks them to work 

on specific kind of text accompanied by activities of study, also asking them to 

look for specific grammar or vocabulary and then use that information in some 

learning activity 

 

Also, Vocal Media (2018) claims that extensive reading refers to read for joy. The reader 

will be exposed to an extensive range of vocabulary and grammatical structures. Also, 

intensive reading follows a shorter text, doing activities, and learning in detail helping 

students to understand the grammar and syntax of the language. For foreign language 

learners, reading a short paragraph and then answer questions about that text or another 

activity related to the learning purpose. 
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Maria (2020) stated that intensive reading is when the principal focus is on testing, 

evaluating, and increasing knowledge. Reading intensively includes note-taking and pay 

attention detailly. While, extensive reading is reading for fun, there is anything necessary like 

fluency or total comprehension to read something extensively. Also, she said that “it’s not 

vital to understand every single word in order to get the general idea of a particular passage” 

when the reader read in an extensive way. One of the ideas of extensive reading is to make 

stronger the language skills. 

 

Considering what the authors says about the types of reading, in the activities done over 

the practice periods, we can find that intensive reading was used despite of asking students 

what they liked to read so, the characteristics of the graphic organizers and the purposes 

stated in “Aprendizajes Clave” (2017) within the English lessons influenced in the selection 

of texts. 

 

2.5.1.3 Reading Stages 

 

Reading stages was considered one of the important topics in this investigation because my 

reading strategy consisted to read step by step according to the stages that Campos (2020) 

mention. These stages can help to carry out a reading lesson, moreover, it helps to students 

to familiarize with the text. The following are the three stages:  

 

▪ Pre-reading: teacher establishes activities that should help students think about 

what they know about the topic or predict what they will read, the purpose of this 

stage is to determine a purpose for reading, to improve the students’ vocabulary 

and to predict what they are going to read. Some of the activities that could be used 

for the first stage are: KWL charts, True False questions or videos. 

▪ While-reading: where teacher defines activities that help students to focus on 

aspects inside the text and to understand it better. Some of the activities that could 

be applied are: identify topic sentences, distinguish between general and specific 

ideas, identify connectors or coding text. 
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▪ Post-reading: this stage helps students understand the text, through critically 

analyzing what they have read. The activities that could be useful for this stage 

are: discussions or quizzes. 

 

The three stages helped a lot to the third-grade students over the practice periods to read 

the texts. Considering what the author mentioned before, in the pre-reading the students 

predicted what they read answering questions to state what the text was about, then, in while-

reading the students identified specific information like the language focus, finally, in post-

reading the students answered the graphic organizer that I presented to them.  

 

2.5.1.4 Reading Comprehension 

 

As mentioned before reading is not only to decode symbols and to translate. Reading implies 

to understand and to comprehend what is written. So, Friedman (2019) stated that reading 

comprehension is the skill to make meaning from whatever text read. Is when the reader 

knows what words have been reading with the ability to look at the words and figure their 

meaning. Also, comprehend what is being read includes the ability to understand the meaning 

on each context presented. 

 

Moreover, in the website K12 Reader (2014), was stated that reading comprehension is 

an intentional, active, and interactive process occurring before, during and after people read 

a specific writing. Also, when people read, they engage a variety of cognitive processes 

because they are understanding phonemes, phonics, and constructing meaning from the text. 

There are two elements in the process of reading comprehension: vocabulary knowledge and 

text comprehension. 

 

Considering what the authors said, reading comprehension is an ability that has to be 

stimulated. For this reason, in the case of third-grade students, I decided to use several tools 

that helped to students to comprehend the texts used in class, like vocabulary lists, verbs list, 

questionnaires and graphic organizers. On the other hand, with second-grade students the 

stages could not be used for the asynchronous sessions.  
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2.5.1.5 Reading Comprehension Levels 

 

Reading comprehension has their levels, there are three levels of understanding in reading 

comprehension according to Roundy & Danahy (2016): 

 

▪ Literal meaning: what the text says. It is an important level of understanding 

because it provides the foundation for the other levels of comprehension, more 

advanced. The type of information that could be identified as literal meaning is: 

the main idea, stated facts, sequence of events and characters in the story. 

▪ Inferential meaning: this level involves determining what the text means. 

Determining inferential meaning requires to think about the text and draw a 

conclusion. The information that could be identified is: generalizations, cause and 

effect relationships, future predictions and unstated main idea. 

▪ Evaluative meaning: is what the text is telling us about the world outside the 

story. The reader should analyze what they have read and then, form an opinion 

based on the information read. 

 

Over the practice periods, the literal meaning level was considered for the focus groups 

because of the results obtained in the reading comprehension tests and the results in the PISA 

assessment. Based on what the authors mentioned, this level means that the students 

understand the main idea of the text, being the base to the advanced levels, inferential and 

evaluative.   

 

2.5.1.6 Barret Taxonomy  

 

Following the topic of reading comprehension levels, Solé (2004) tells us that evaluating is 

a fact that implies know a deep procedure from a diagnostic, applying a rubric and analyzing 

the results. For this, some specialists incorporated a taxonomy into the reading 

comprehension, it was called “Barret taxonomy”. The author stated that a taxonomy 
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evaluation conceives the reading as a group of periods characterized by specific skills, like: 

know the meaning of the words, formulate inferences, get the author’s purpose, etc. 

 

This taxonomy has two dimensions: cognoscitive and affective. Both areas allow a 

development of the critical and creative thinking. These dimensions stimulated by three 

categories: literal comprehension, reorganization, and critical reading to finish with the 

appreciation of the reading. The cognoscitive dimension goes to the logical-meaning 

processes, that is, the literal comprehension and the reorganization, both should have the 

control of specific comprehension skills: draft, synthesis and summary. 

 

The purpose to had found a taxonomy to evaluate reading comprehension was to classify 

the students in a level before applying the reading strategy in my activities to know their 

abilities towards reading texts. Considering what the author said, I identified that the second 

and third-grade students were in the “literal comprehension” because they only identified and 

understood the main idea of a text.  

 

2.5.1.7 PISA Assessment 

 

OECD (2019) recognizes that reading is a daily activity for most of people and each 

education system needs to prepare students to read and to be able to adapt to the different 

scenarios in what they will need to read while they are growing up. The information that I 

found about PISA assessment was one of my references to start with my investigation 

because I identified a problem not only in other countries but also in our Mexican country. 

 

PISA is the name of the reading comprehension assessment applied in 2018 to 15-year-

old students around the world. It looked interesting for me since there is information that 

notices the process of the assessment and shows the results obtained in each country where 

it was applied. The PISA’s framework identifies three processes, it includes:  
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▪ Locating information, as the first cognitive process where the readers only search 

for a specific information, they only scanned, located, searched and selected the 

relevant information from a text 

▪ Understanding, where the readers should be involved in a mental representation of 

the content in a text, they should represent literal meaning, integrate and generate 

inference in a text. 

▪ Evaluating and reflecting, with three specific cognitive process: assessing quality 

and credibility, reflecting on content and form and corroborating and handling 

conflict. 

 

Moreover, OECD (2019) mentions the PISA results after assessing reading. They divided 

eight levels in which are presented what students can do when reading, starting with the 

difficult level (level 6: the reader can reflect deeply in relation to the text content) and ending 

with the basic level (1c: the reader can understand and affirm simple sentences on a literal 

level). 

 

The results say that only 77% of students on average across OECD countries reached at 

least the level 2 proficiency in reading. This level refers to they were able to identify the main 

idea in a text, they could reflect on the overall purpose, and compare claims. Also, around 

8.7% of students on average across OECD countries were in a high level 5-6. It means that 

students were able to comprehend long texts, deal with concepts, and distinguish between 

fact and opinion. So, in most of the countries, the students achieved the level 2 that is 

considerable as the “minimum level of proficiency” that students should acquire by the end 

of their secondary education. Therefore, these results allowed me to identify what students 

can do when reading, linking it with the results that students obtained in the reding 

comprehension tests applied, I identified that they were in the basic comprehension level that 

is “literal meaning” for Roundy & Danahy (2016), and “logical-meaning” for Solé (2004) in 

the Barret taxonomy. 

 

2.5.2 Graphic Organizers 
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In addition to talk about reading and the several aspects that should be considered when 

teaching reading, is the opportunity to talk about graphic organizers, that was the tool used 

in my investigation for reading comprehension. The website Jodi Durgin (2020) state “A 

graphic organizer is a visual display that organizes ideas and shows the relationships between 

concepts or information. Graphic organizers guide children’s thinking and help them to 

comprehend what they read”. Also, Hossfeld (2014) says that a graphic organizer is just a 

tool, it can be in a digital form or in a worksheet providing to register information 

communicating it through pictures, diagrams, charts or whatever visual aids. 

 

While ICT-Education Consultants (2007) mentions that there are different techniques to 

determine a relevant idea in a text, and the graphic organizers allow us to organize the 

information in a visual and hierarchical way. It is important to say that the use of a graphic 

organizer will depend on the information that requires to extract. Also, is mentioned that the 

mind maps are one of the tools with a high potential in an educative area as in general areas 

outside education. 

 

According to Teran & Apolo (2015), the purpose in an educative environment has been 

the potential of students’ learning using the different types of graphic organizers that exist, 

being the representation of the knowledge in a visual way. This is part of a teaching strategy 

for teachers to help students to comprehend concepts in a text, there are graphics that their 

use would depend on the objective to achieve. 

      

Also, the authors mention that the objective of a graphic organizer is to make easier the 

comprehension about a specific topic that sometimes could be difficult. We could develop 

our abilities with this method, because if we use them constantly, we would be accustomed 

to organize our information. There are benefits to use a graphic organizer as a learning 

strategy: 

 

▪ Clarify our thinking. 

▪ Reinforce of comprehension. 

▪ Integrate a new knowledge. 
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▪ Remember new information. 

▪ Identify wrong concepts. 

▪ Evaluate. 

▪ Develop high thinking abilities. 

 

Benard (2012) says that the use of graphic organizers had impacted on the education, 

many teachers have used a diagram as a learning strategy to improve reading comprehension. 

Also, a graphic organizer stimulates on the students learning styles: 

 

▪ Visual: that helps students to create mental images to retain information. Visual 

learners learn better with this method, using diagrams or charts. 

▪ Logical-mathematical: helping students to use logic organizing, classifying and 

categorizing information. 

▪ Verbal-linguistic: helps to students organize words to make sense. 

 

So, considering what the authors says, I decided to use graphic organizers because of their 

effectiveness in the education for a better reading comprehension, moreover, the organization 

of the information in what is read.  

 

2.5.2.1 Types of Graphic Organizers 

 

There are many types of graphic organizers but in the investigation of Teran & Apolo (2015), 

we can find some of the graphic organizers that could help to comprehend what students 

read: 

 

▪ Synoptic chart. There is a chart that has been used years ago to show information 

in a visual way, it can be organized with lines, keys or symbols to show a 

hierarchical information, always going into the general to the particular, from left 

to right. 

▪ Venn diagram. The creator of this type of graphic organizer was the British 

mathematician and philosopher John Venn, who tried to show graphically the 
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mathematical or logical relationship that exists between different groups of 

elements. 

▪ Flow chart. They are graphical representations of the sequences of instructions of 

an algorithm or the steps to be followed in a given process. They are used in the 

areas of programming, economics, industrial processes, psychology, etc. 

▪ Organization chart. They are used to graphically represent the structure of a 

company or of one of its areas or administrative units, showing the relationships 

(vertical and horizontal) between the parts that make it up. 

▪ Cause-effect diagram. This graphic organizer is part of visual learning and is very 

useful for students to take into consideration all the real and possible causes of a 

given event. 

▪ Timeline. A timeline helps to order a series of events about a specific topic. The 

information should be in order to comprehend the periods. 

▪ Infographic. Is the way to present in a graphic way an idea or concept about 

specific topic, doing it as a poster with relevant information. 

▪ Min map. It helps to show in a graphic way a concept of an idea or a general topic, 

it has to be organized and its structure is circular. It is effective and practical to 

extract and to process the information. 

▪ Concept map. There is not more than a graphic representation of a topic with its 

concepts, it could be represented by symbols and information taking account a 

hierarchical organization and forming information with connectors.      

 

Rubio (2021) says that also exist: 

 

▪ Comparative chart. Consists in charts where it pretends to notice the principal 

differences and similarities between two or more elements. There are useful to 

indicate advantages and disadvantages too.  

▪ Circle of characteristics. Drawing a circle with the topic in the middle and around 

of the circle writing the principal characteristics of the topic. This graphic 

organizer is useful on the educative area, sometimes it could be a motivation for 

students to only fill the circles given. 
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Tuesta (2020) says that exists the double entry chart as a graphic organizer used to 

systematize information. It allows contrasting the elements of a topic. It is formed by variable 

number of columns in which the information is read vertically and the comparison between 

the elements of the columns is established. 

      

According to National Behaviour Support Service (2020) we have a graphic organizer 

named KWL chart (Know, Want and Learn) that is a strategy that provides a structure to 

activate and build prior knowledge, establishing a purpose for reading and summarizing what 

was learned. This strategy can help students to reflect and to evaluate their learning, and 

could be useful assessment tool for teachers. 

      

Reading Rockets (2020) talks about another helpful graphic organizer to use in the 

classroom, the story map, a strategy to help students learn the elements of a book or story 

identifying story characters, plot, setting, problem and solution. With this, students should 

read carefully to learn the details of the story. There are three reasons to use story maps: 

 

▪ Improve students’ comprehension. 

▪ Provide students with a framework for identifying the elements of a story. 

▪ Help students of varying abilities organize information and ideas efficiently. 

 

Therefore, the graphic organizers were the principal aspect to consider in my investigation 

since I decide to used them for reading comprehension. Considering the several types of 

graphic organizers that the authors mention, I identified that I could not use all the graphics 

because of its characteristics, moreover, the purposes that the program “Aprendizajes Clave” 

(2017) stated. 

 

2.5.3 Teaching-Learning Methodologies 

 

As INTESOL (2014) claims “Throughout the history of teaching languages, a number of 

different teaching approaches and methodologies have been tried and tested with some being 
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more popular and effective than others”. Based on my experiences, the English language had 

been taught through different methodologies, some of them had been successful but, its 

effectiveness depends on the purpose of teaching and the experiences that we have as 

teachers.     

 

Fortea (2019) says that a methodology is the answer of the question how to teach, 

methodology is the teacher and student performance during the teaching-learning process. A 

methodology implies to take into account some factors for its effectiveness as: 

 

▪ Objectives 

▪ Students’ characteristics (previous knowledge, motivation, learning styles, etc.) 

▪ Teacher characteristics (teaching style, personality, etc.) 

▪ Subject characteristics (area, level, theory or practical character, etc.)  

▪ Material and physical conditions (students’ number, classroom characteristics, 

available resources, time, etc.) 

 

Thus, in my investigation, I had to find a methodology that accomplished my purposes 

considering the virtual context and students’ characteristics taking into account the 

advantages and disadvantages of the methodologies and my objectives as a teacher. I found 

several methodologies to teach English as “PPP”, “TBL”, “flipped classroom”, “direct 

method”, “grammar translation”, “total physical response”, “communicative language 

teaching”, “silent way method”, “lexical approach” and “project-based learning”.  

 

2.5.3.1 PPP Method 

 

According to Weller (2019) PPP methodology is a lesson structure, a way to order activities 

in teachers’ lessons. Although is quite old, since 1960’s, PPP is the probably most common 

used in Teaching English as a Foreign Language (TEFL). It is also still popularly taught to 

new teachers. There are three stages to this lesson structure: 
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▪ Presentation stage. On this stage the language is introduced to the students. The 

aim is to make sure that the students are understanding the context. 

▪ Practice stage. Here is when students will use the language in a controlled way. 

The aim is accuracy, and the error correction immediately is important while 

teacher is monitoring. 

▪ Production stage. When students will use the language in a more open way. Here 

the focus is using the language as fluently and naturally as possible. 

 

According to Weller (2019), there are some of the advantages and disadvantages of using 

PPP method inside English classroom. 

  

Advantages:  

 

▪ It is easy to learn for new teachers 

▪ It is very flexible 

▪ It is easy to plan for, and has a logical progression 

▪ It works for most types of class, including larger classes 

▪ Most course book use this, or similar, method to structure their lessons and 

chapters 

 

Disadvantages: 

 

▪ Research shows that it may not be the best way to teach or learn a language 

▪ Weaker learners may overuse the target language from the practice sessions 

▪ Learners may not be sure how to use target language in different contexts 

▪ It can be boring if is used repeatedly for higher level students 

 

2.5.3.2 Task Based Learning Method 
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As PPP method, Task Based Learning (TBL) is a lesson structure. Weller (2019), says that 

TBL is a good way to get students engaged and using English, this builds confidence with 

language and social situations. It is known with how students actually learn a language.  

      

Weller (2019) mentions that a task requires to create something, could be a presentation, 

piece of text or a recorded dialogue. It involves meaningful communication, a gap between 

what students know to prompt communication. The students can choose how to complete the 

task and which language they use to do. This task could be working on the solution to a 

practical problem, planning a complex journey or deducing missing information. Also, the 

task could be supporting an opinion, like arguing for a favorite competitor in a TV show.  

      

TBL has three stages: 

▪ Pre-task. Teacher introduces the task to students and try to engage them, to 

motivate students, teacher could show students an example of the completed task. 

The focus of this stage is to engage, set expectations and give instructions. 

▪ The task. Small groups or pairs are good. There are some ways to go about 

designing a task, but usually it should involve a gap. Here, the focus is fluency, 

using the language to communicate without falling into L1 unless really needed. 

▪ A review. When students have completed the task, it is time for a review. Peer 

reviews are preferable, or during a monitoring the correction is useful. This stage 

focuses on accuracy, reflecting and analyzing on their completed work. 

 

Weller (2019) also mentions some of the advantages and disadvantages using TBL. 

 

The advantages are: 

 

▪ Student interaction is built, as they need to communicate to complete their task 

▪ Students’ communication skills improve 

▪ Students’ confidence can improve 

▪ Students’ motivation can improve 

▪ Students’ understanding of language can be deeper, as it is used in real contexts 
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The disadvantages are the following: 

 

▪ Tasks have to be carefully planned to meet the correct criterion 

▪ It can take longer to plan 

▪ It is also time-consuming adapting PPP-style course book lessons 

▪ Students can avoid to use the target language to complete the task 

 

Also, the author mentions three reasons why TBL sessions go badly and some 

recommendations: 

 

▪ If tasks are not well designed, because there is no gap in the task. 

Recommendation: design the task with one of the communicative gaps. 

▪ If students are bored, because the topic is not interesting for them or the topic was 

not presented clearly. Recommendation: choose interesting topics, context and 

material for students. 

▪ If students are too excited, because they already want to complete the task. 

Recommendation: be clear about the minimum criterion. If it is possible, quantify 

it. 

 

2.5.3.3 Flipped Classroom Method 

 

Another important method is flipped classroom and according to Michigan State University 

(2021) flipped classroom is a pedagogical approach in which direct instruction moves from 

the group learning space to the individual learning space, and the resulting group space is 

transformed into a dynamic, interactive learning environment where the teacher guides 

students as they apply concepts and engage creatively in the subject matter. 

      

Dunn (2014) claims that there are six easy steps to implement a flipped classroom: 
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▪ Plan. Figure out which lesson in particular you want to flip. Outline the key 

learning outcomes and a lesson plan. 

▪ Record. Instead of teaching lesson in-person, make a video. A screencast works. 

Make sure it contains all the keys elements. 

▪ Share. Send the video to students. Make it engaging and clear. Explain that the 

video’s content will be fully discussed in class. 

▪ Change. An effective way to discuss the topic is to separate into groups where 

students are given a task to perform. Write a poem, a play, make a video, etc. 

▪ Regroup. Get the class together to share the individual group’s work with 

everyone. Ask questions, dive deeper than ever before. 

 

2.5.3.4 Direct Method 

 

INTESOL (2014) says this method only uses the target language that students are trying to 

learn. The main focus is oral skill and it is taught via repetitive drilling. Grammar is taught 

using an inductive way and students need to try and guess the rules through the teacher’s oral 

presentation. 

 

2.5.3.5 Grammar Translation Method 

 

In the same investigation of INTESOL (2014) mentioned that this method of teaching English 

is grammar heavy and depends a lot on translation. It is commonly used to learn a language 

in a traditional way. Some countries prefer this style of teaching because the main idea is that 

students learn grammar rules and at the same time, they are able to translate sentences. This 

method is common for students who want to study literature in a deeper level. 

 

2.5.3.6 Total Physical Response Method 

 

Rowland (2021) states that this is a method of teaching language or vocabulary concepts 

using physical movement to react to the verbal input, the process mimics that student learn 
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their first language and it reduces students’ stress. The purpose of this method is to create a 

brain link between speech and action to encourage language and vocabulary learning. 

      

When do we have to use it? Rowland (2021) says that this method works best when 

teaching vocabulary connected with action. It is an effective strategy to use in the English 

language students also, with native speakers when is time to learn new words. 

 

2.5.3.7 Communicative Language Teaching Method 

 

Rhalmi (2009) stated that as the language teaching has been changing and was questioned by 

some linguistics like Chomsky, this method appeared, CLT is an approach that emphasizes 

interaction. This method focusses on these variables: 

 

▪ Communication: activities that involve real communication promote learning. 

▪ Tasks: activities in which language is used to carry out meaningful tasks supports 

learning process. 

▪ Meaning: language that is meaningful and authentic to the learner boosts learning. 

 

2.5.3.8 Silent Way Method  

 

According to British Council (2021) the silent way is a methodology of teaching language 

based on the idea that teachers should be as silent as possible during the class, but learners 

should be encouraged to speak as much as possible. These are three principles: 

 

▪ The learner needs to discover or create. 

▪ Learning is made easier by the use of physical objects. 

▪ Learning is made easier by problem-solving using the target language 

 

2.5.3.9 Lexical Approach 
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We can find the lexical approach being a way of teaching language based on the idea that is 

made up of lexical units rather that grammatical structures. The units are words, chunks 

formed by collocations and fixed phrases (British Council, 2021). Besides, Ramírez (2012) 

says that the lexical approach identifies lexis as the basis of language and focuses on the 

principle that language consists of grammaticalized lexis. The lexical approach consists of 

the capacity to understand and to produce lexical phrases as non-analyzed entities. 

      

Considering what Nordquist (2019) says, we can find that the term lexical approach was 

introduced in 1993 by Michael Lewis who observed that the language consists of 

grammaticalized lexis, not lexicalized. The idea of this method is that rather than have 

students memorize lists of vocabulary, the students would learn using phrases, word 

combinations, as chunks. 

 

2.5.3.10 Project Based Learning Method 

 

Schuetz (2018) says that this method exists as an instructional approach designed to give 

students the opportunity to develop knowledge and skills through engaging projects around 

challenges and problems that may face in the real world, the PBL model consists of seven 

characteristics: 

 

▪ Focuses the student on a big open-ended question, challenge, or problem to search 

and respond to and solve. 

▪ Brings what students should academically know, understand, and able to do into 

the equation. 

▪ Is inquiry-based. 

▪ Uses 21st century skills such as critical thinking, communication, collaboration and 

creativity. 

▪ Builds student choice into the process. 

▪ Provides opportunities for feedback and revision of the plan and project. 

▪ Requires students to present their problems, research process, methods and results. 
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On the other hand, despite having several methodologies to teach English I did not identify 

a methodology that fit my English lessons and my purposes within the virtual context and 

the students’ opportunities. So, I decided to find the way to incorporate some aspects of the 

methodologies that I had experience with and create and hybrid, this hybrid is mentioned in 

chapter two.  

 

2.5.4 Online Teaching 

 

The COVID-19 pandemic allowed me to have experiences working online with the students. 

It also allowed me to enhance my technology knowledge and to find the best way to carry 

out the lessons in asynchronous and synchronous sessions. Law (2021) mentions that online 

teaching is the process of educating others via internet. Different methods can be used as 

one-on-one video calls, group video calls and webinars. Virtually any topic or skill can be 

taught online. 

 

Therefore, a teacher who works online needs to be comfortable with computers and 

internet. Because interactions with students will take place on messaging platforms, email 

and video calls. Many teachers need to create digital resources to share with students, as 

“PowerPoint” presentations, videos, audio lectures and pdf guides (Law, 2021).  

 

Considering what the author mentions, I decided to use PowerPoint presentations in my 

synchronous sessions to carry out the English lessons in “Google Meet”. The presentation 

consisted on; show to students the text to read, answer the graphic organizer according to the 

instructions, and the brief explanation of the language focus. Also, I tried to make striking 

the presentations to students feel comfortable with the material. The PowerPoint presentation 

helped me to do the class step by step and to have the students’ attention.  

 

2.5.5 Online Learning 

 

As mentioned before, students had to take classes online through the COVID-19 pandemic. 

Fundación Auna (2020) shows some advantages and disadvantages of online learning: 
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Advantages: 

 

▪ Time savings. 

▪ Affordable. 

▪ Quality. 

 

Disadvantages: 

 

▪ Sometimes there is not a feedback. 

▪ A lot of time in front a computer. 

▪ Irresponsibility, do not have pressure to go to school and do homework at time. 

 

Over the practice periods, I had several problems confronted because the second-grade 

students took asynchronous English lessons. For this reason, I identified a lack of 

communication that did not allow to expose doubts about the activities. Moreover, the 

situation did not allow me to sent feedback to the students about their activities. So, I consider 

that their learning was not successful. It was difficult because as mentioned at the beginning 

of this document, some of the students did not have internet or a device. 

 

2.5.6 EFL Classroom 

 

This investigation was carried out inside an EFL classroom because as Oxford University 

Press ELT (2011) says, an EFL classroom is in a country where English language is not 

dominant. The students share the same culture and also there are few opportunities to use the 

English. In an EFL classroom, students need: 

 

▪ Practice a lot, using the language, especially orally. Try to get them speaking inside 

the classroom and teach them where to practice speaking English outside the 

classroom. 

▪ Exposure to living English. 
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▪ Reasons to learn English and motivation to stick with it. Find about students’ 

passions and attached English into them. 

 

I have to say that the opportunities for the COVID-19 pandemic and the focus groups 

characteristics did not allow to practice the language since the students did not want to 

participate in the synchronous sessions and the instructions were not followed in the 

asynchronous sessions. 

 

2.6 Key Questions this Case will Attend 

 

Finally, after supporting the topic with a theorical base and considering the context and 

students characteristics, I decided to carry out the following four key investigation questions 

during my investigation. They were answered in chapter two according to the analysis in the 

teaching experiences and the students’ results. 

 

▪ What methodology of teaching-learning attends the virtual context of the focus 

groups? 

▪ How can graphic organizers support reading comprehension in the focus groups? 

▪ What would be the students’ reaction to graphic organizers? 

▪ How did graphic organizers improve reading comprehension in the focus groups?  
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3. CHAPTER TWO: TOPIC DEVELOPMENT 

 

This chapter is about the answers to the four key questions of the topic of study “The use of 

graphic organizers to improve reading comprehension in an EFL classroom of a junior high 

school” reflecting on the teaching practice and showing the results obtained over the 

investigation exercise.  

 

3.1 What Methodology of Teaching-Learning Attends the Virtual Context of the Focus 

Groups? 

 

As Hernandez (2021) claims “It is important to state that a didactic methodology implies a 

concrete way of teaching, a method implies a way and a concrete tool that we use to transmit 

the contents, procedures and principles to the students and accomplish the learning objectives 

proposed by the teacher”, in this investigation question I analyzed three of the methodologies 

mentioned in chapter one to create a hybrid methodology that attended the focus groups 

context. 

 

Also, Hernandez (2021) says that there are some factors that we have to consider if we 

want to select a methodology for our classes, are the following: 

 

▪ Previous experience as teacher. 

▪ Own ideas about what we want to teach and what we want our students learn. 

▪ To have connection between methodology and teaching objectives. 

▪ Students’ age and level. 

▪ Contents, topics to teach. 

 

Thus, I decided to consider the aspects that the author mentions taking into consideration 

my experience as an English teacher trainee, my ideas of what I wanted to teach. So, I created 

the hybrid methodology extracting the stages of two methodologies connecting them to my 
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objectives, students’ characteristics and the contents in the English lessons stated in 

“Aprendizajes Clave” (2017). 

 

3.1.1 Creation of a Hybrid Methodology 

 

The creation of the hybrid methodology started doing a subjective assessment on the three 

methodologies selected (“PPP”, “TBL” and “Flipped classroom”) using the “Likert Scale”. 

According to Muguira (2020), the “Likert Scale” is one of the types of measurement scales 

used in market research to understand the opinions and attitudes of the consumer towards a 

brand, product, or target market. This scale has been using to measure and learn about the 

degree of conformity by a person. I considered to use this scale for its characteristics and its 

facility to use. 

 

The author also mentions that the responses can be offered at different levels of 

measurements, allowing for scales of 5, 7, and 9 pre-configured items. They should always 

be a neutral item for those users who neither agree nor disagree. The scale that I used to 

analyze the three methodologies was modified following the “Likert Scale” characteristics: 

 

 

 

The following chart refers to the analysis of TBL methodology. As we can see this 

methodology could be used with third-grade students. On the other hand, it could not be used 

in second grade. 

 

0 1 2 3 4 5 6 7 8 9 10 

No 

useful 
Rarely useful 

Sometimes 

useful 
Useful Very useful 
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The next chart analyzes the PPP methodology. As the chart shows, I could use PPP method 

with third-grade students selecting some of the stages (warm-up, practice and production), 

while with second grade, I could use only the practice stage. 

 

 

 

 

TBL method 

Stages to consider in this 

method 

Assessment 0-10 

(Third-grade) 

Assessment 0-10 

(Second-grade) 

Pre task to introduce, engage 

students. 
8 0 

Main task to use the language. 8 5 

Review reflecting, analyzing, to 

give feedback. 
8 0 

 

PPP method 

Stages to consider in this 

method 

Assessment 0-10  

(Third-grade) 

Assessment 0-10 

(Second-grade) 

1. Warm up to get 

students alert and 

relaxed. 

10 0 

2. Presentation 

introduction to the 

topic. 

7 0 

3. Practice to 

practice with the 

language with 

controlled activities. 

8 8 

4. Production to 

produce something with 

the language, semi-

controlled activities. 

8 2 

5. Wrap up to 

check for 

understanding. 

7 0 
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Finally, I assessed the flipped classroom method. I identified that this method could not 

be used with second grade because of their asynchronous sessions. On the other hand, I could 

use it with third grade but, based on the experiences they did not watch the videos that I sent 

to them.  

 

 

 

Therefore, according to the assessment and analysis of PPP, TBL, and Flipped classroom 

methodologies, I decided to mix PPP and TBL methodologies taking stages of each one. 

However, with second grade there was a hybrid methodology completely different since the 

students were working in asynchronous way. The following chart shows the methodology 

proposal:  

  

 

 

 

Flipped classroom method 

Stages to consider in this 

method 

Scale 0-10  

(Third-grade) 

Scale 0-10  

(Second-grade) 

1. Record a video 

explaining a unit. 
9 0 

2. Send to 

students the video and 

focus on it. 

7 0 

3. Discuss the 

topic or doing a task. 
8 0 

4. Review the task 

asking questions. 
7 0 

Methodology proposal for 2A group 

Stage taken from PPP method 

Practice and production 

Sending to students controlled and semi-controlled activities in worksheets on the 

WhatsApp group. 

Evaluation 

Checking the product of the week with a checklist and sending feedback to students. 
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While with third grade, I decided to create the following methodology proposal: 

   

 

 

3.2 How can Graphic Organizers Support Reading Comprehension in the Focus 

Groups? 

 

The purpose of this second investigation question was to analyze the several graphic 

organizers mentioned in chapter one, and choose those that attended the objectives of the 

English lessons over the practice periods with second and third grade. Moreover, to notice 

about the activities planned into the hybrid methodology. 

Methodology proposal for 3D group 

Stages taken from PPP method Stage taken from TBL method 

 Pre task 

Sending to students an input as reading and 

sometimes a video too, to introduce the 

topic and engage students. 

Warm Up 

Doing activities or games to get students 

alert and relaxed in the online session on 

Google Meet, it could be a free topic or 

related to academic topics. 

 

Practice 

In the online session on Google Meet doing 

some tasks to practice with the language 

with controlled activities, they could be 

oral (by the microphone) or written 

activities (by the online chat). 

Production 

Giving to students a task taking account the 

reading sent and the graphic organizer 

planned to do for this investigation. 

Evaluation 

Checking the product of the week with a checklist and sending feedback to students. 
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3.2.1 Analysis of Graphic Organizers 

 

First, I used the same “Likert Scale” to assess each of the graphic organizers: 

 

 

 

Then, I considered the characteristics of each graphic organizer mentioned by the authors 

in chapter one to assess them, the following chart shows the analysis: 

 

Graphic organizer Use Scale 0-10 

Synoptic chart 
To show information in an organized way about 

a specific topic. 
7 

Venn diagram 

To show graphically the mathematical or logical 

relationship that exists between different groups 

of elements. 

0 

Flow chart 

To show the sequences of instructions of an 

algorithm or the steps to be followed in a given 

process. 

0 

Organization chart To represent the structure of a company. 0 

Cause-effect diagram 
To take into consideration all the real and 

possible causes of a given event. 
10 

Time line  To order a series of events about a specific topic. 7 

Infographic 

To present an idea or concept about specific 

topic, doing it as a poster with relevant 

information. 

9 

Mind map 
To show a concept of an idea or a general topic 

in an organized way. 
10 

0 1 2 3 4 5 6 7 8 9 10 

No 

useful 
Rarely useful 

Sometimes 

useful 
Useful Very useful 
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Concept map 

To show a topic with its concepts, represented by 

symbols and information taking account a 

hierarchical organization. 

9 

Comparative chart 
To indicate advantages and disadvantages or 

things in common between two or more ideas. 
10 

Circle of 

characteristics 

To write some principal characteristics of a 

specific topic. 
9 

Double entry chart 
To systematize information and to contrast the 

elements of a subject. 
10 

KWL chart 
To activate or to build prior knowledge by 

students and assessment tool for teachers. 
8 

Story Map 

To help students learn the elements of a book or 

story identifying story characters, plot, setting, 

problem and solution. 

9 

 

After doing the assessment of each graphic organizer, I chose the possible ones that I used 

according to my objective in each lesson over the practice period. Not all the graphics were 

used because of the contents carried out stated in the “Aprendizajes Clave” (2017). The 

following chart shows this selection: 

 

Graphic organizer Use 

Synoptic chart 
To show information in an organized way about a specific 

topic. 

Cause-effect diagram 
To take into consideration all the real and possible causes of a 

given event. 

Infographic 
To present an idea or concept about specific topic, doing it as a 

poster with relevant information. 

Mind map 
To show a concept of an idea or a general topic in an 

organized way. 
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Concept map 
To show a topic with its concepts, represented by symbols and 

information taking account a hierarchical organization. 

Time line To order a series of events about a specific topic. 

Comparative chart 
To indicate advantages and disadvantages or things in 

common between two or more ideas. 

Circle of 

characteristics 
To write some principal characteristics of a specific topic. 

Double entry chart 
To systematize information and to contrast the elements of a 

subject. 

KWL chart 
To activate or to build prior knowledge by students and 

assessment tool for teachers. 

Story Map 

To help students learn the elements of a book or story 

identifying story characters, plot, setting, problem and 

solution. 

 

Thus, the activities stated in the lesson plan of second grade were carried out in the same 

way for all sessions with controlled and semi-controlled activities requested for the 

headteacher (see appendix P). As Jhonson (2012) states, a controlled activity is when the 

student has no freedom in the response, all the responses are controlled by teacher and there 

is one correct response, the focus is on form rather that meaning. While, the semi-controlled 

activities focus on form and meaning. The teacher has some control and students have some 

freedom to express something themselves. Also, there is not one possible answer.  

 

The following description is about the sample of the sequence used for the lessons: 

 

▪ Practice and production. Controlled and semi-controlled activities in a 

worksheet. Teacher trainee will send to students the worksheet to the “WhatsApp” 

group and students should read the text and do the graphic organizer that is 

requested in the instructions. 
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▪ Evaluation. Teacher trainee will evaluate the worksheet of each student with 

different criterions in a checklist. 

 

The following chart shows the lesson topic, the objectives, the material, and the graphic 

organizer that I used with second grade:  

 

 Session 1 Session 2 Session 3 Session 4 

Topic lesson: How can we be prepared for and environmental emergency? 

Main aim of 

the lesson: 

Students should 

be able to 

recognize some 

of natural 

disasters. 

Students should 

be able to 

recognize and 

to use the 

imperative form 

to talk about 

instructions and 

advices. 

Students should 

be able to use 

the imperative 

form and to 

recognize 

sequence 

adverbs to talk 

about 

instructions. 

Students should 

be able to use 

the imperative 

form and 

sequence 

adverbs to 

make and 

infographic 

about what to 

do in case if a 

natural disaster.  

Material: Worksheets  

Graphic 

organizer 

used: 

Mind map 
Double entry 

chart 

Double entry 

chart 
Infographic  

 

While with third grade, I carried out each session with a “PowerPoint” presentation and 

different material depending on the lesson purpose. The topic of the two first weeks was 

“What might have happened?”. In session one, the main aim was to make predictions using 

conditional type 1 in an affirmative way. Then use a double-entry chart to locate the causes 

and effects that were in the reading sent. According to the lesson plan (see appendix Q): 
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▪ Pre-task: “teacher will send to the “WhatsApp” group a video about the grammar 

structure “conditional type 1” in affirmative way, the student should watch it, and in 

the synchronous session review the topic. Also, teacher will send a reading named 

“What’s up with COVID-19?”. The student should read, and talk about it in the 

synchronous session”. 

▪ Warm up: “teacher will ask each student to hold up the nearest thing to the left of 

them that they can, a remote, bag of chips, drink or sock. And then, teacher will ask 

to some students to describe the object and show it to the camera”. 

▪ Practice: “in the synchronous session, teacher will ask to students form an orally 

affirmative sentence according to the context showed by teacher, for example: teacher 

shows a picture of a cause: “a graduated girl”. The students should say: “if she passes 

her exams, she will finish her university”.” 

▪ Production: “teacher will send to students a chart to complete with affirmative 

causes and effects according to the text “What’s up with COVID-19?” read. 

▪ Evaluation: “at the end of the class, students could ask for some questions if they did 

not understand something. When students send their evidence of the chart, teacher 

will assess with a checklist”. 

 

For session two, the main aim was to comprehend a text and recognize cause and effect 

with the conditional type 1 in affirmative and negative way using a double entry chart. The 

sequence (see appendix R) was: 

 

▪ Pre-task: “teacher will send to the “WhatsApp” group a video about the grammar 

structure “conditional type 1” in negative way, the student should watch it. Then in 

the synchronous class review the topic. Also, teacher will send a reading named “See 

you next vacation Canada”, the student should read, and talk about it in the 

synchronous session”. 

▪ Warm up: “students will build a story one sentence at a time. The teacher will begin 

by giving the opening line. Each student adds another line to the story. The rules are 

that the next line has to make sense”. 
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▪ Practice: “Teacher and students will review the video sent days before about the 

conditional type 1 (-). Teacher will present a reading named “See you next vacation 

Canada” and read it step by step: 

1. Pre-reading 

Ask to students: What is the topic? What do you think the text is about? 

2. While reading 

Teacher will present a roulette where it will say the name of student that should 

participate reading a paragraph of the text. 

3. Post reading 

Teacher and students will recognize cause and effect in the text using a double entry 

chart.  

Finally, in the synchronous session using “Jamboard” teacher will ask to students to 

form affirmative or negative sentences depending on the sentence wrote by teacher”. 

▪ Evaluation: “at the end of the class, students could ask for some questions if they did 

not understand something. When students send their evidence of the chart, teacher 

will assess with a checklist”. 

 

Besides, we have sessions number three and four with the topic “What makes art, art?”. 

The main aim of the third session was to comprehend a text and recognize emotions 

mentioned in the text using a mind map (see appendix S). The sequence was:  

 

▪ Pre-task: “teacher will send a feelings list and a text named “Feeling Artsy? Here's 

How Making Art Helps Your Brain”, the student should read. Then, talk about it in 

the synchronous session.”. 

▪ Warm up: “teacher and students should show a picture of their favorite place, 

classmates should guess what place is, but the student that is showing the picture 

should give clues to guess”. 

▪ Practice: “in the synchronous session, teacher will show to students a video clip 

named “What is art?” and then in a “PowerPoint” presentation will be some art 

pictures and students should answer how they feel depending on each picture. 
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Finishing that, students should show their pictures (homework of the last class) and 

say how they feel about it”. 

▪ Production: “after that, students should make a mind map of the feelings that the 

author mentions about the art in the text read at the beginning. They should illustrate 

it”. 

▪ Evaluation: “at the end of the class, students could ask for some questions if they did 

not understand something. When students send their evidence of the chart, teacher 

will assess with a checklist”. 

 

In session four, the main aim was to comprehend a text and describe two artworks in a 

comparative chart. The activities were (see appendix T): 

 

▪ Pre-task: “teacher should send to students a list of qualifying adjectives that will be 

required to use for the next activities.” 

▪ Warm up: “teacher will present a “Kahoot” about questions of TV series, TV shows, 

Movies, Singers or topics that they may know. Students should login to the app and 

start playing the game”. 

▪ Practice: In the synchronous class, teacher should present a reading about “Mona 

Lisa” and “Liberty statue”, the student should read participating according to the 

roulette. Then, using pictures in a “PowerPoint” presentation, teacher will model how 

to describe things using qualifying adjectives. After that, students should describe 

their artwork (the homework of class 3) with their cameras on, using the qualifying 

adjectives and emotions. 

▪ Production: “students should do a comparative chart about the text read at the 

beginning”. 

▪ Evaluation: “at the end of the class, students could ask for some questions if they did 

not understand something. When students send their evidence of the chart, teacher 

will assess with a checklist”. 

 

In session five about body systems, the main aim was to comprehend a text doing a mind 

map identifying body systems. The sequence was the following (see appendix U):  
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▪ Pre task: “teacher will send to the “WhatsApp” group a video about the body 

systems; students should watch it and answer some questions that teacher will send 

too. https://www.youtube.com/watch?v=9eu1bbOy5xw”. 

Questions: 

1. How many systems do we have in our body? 

2. The __________ system protect our organs from thing that could hurt us. 

3. What is the system that send neural signs? 

4. Integumentary means _______, __________and _______ from our _______ to our 

_____. 

▪ Warm up: “teacher and students will play a random “Kahoot”.”. 

▪ Practice: “in the synchronous session teacher will use a roulette to ask participation 

according to what name appears. Students should read the text presented in the slide. 

1. Pre-reading 

What the text is about? Put the name of each body system according to the paragraph. 

What is the correct image for each system? 

2. While reading 

Pay attention to the elements of each system 

3. Post reading 

Teacher will send to students the links of two games about the body systems. They 

should play and send screenshot of the score. https://happylearning.tv/en/word-

search-respiratoy-system/ and https://www.abcya.com/games/skeletal_system. 

▪ Production: “teacher will explain the product of the week: “do a mind map about the 

body systems that the text mentions”. This activity will be as homework; students 

should send it on Friday”. 

▪ Evaluation: “at the end of the class, students could ask for some questions if they did 

not understand something. When students send their evidence of the chart, teacher 

will assess with a checklist”. 

 

In session six, the topic was “Clothes and colors”. The main aim was to comprehend a 

text by doing a chart identifying clothes and colors. The activities were (see appendix V): 

https://www.youtube.com/watch?v=9eu1bbOy5xw
https://happylearning.tv/en/word-search-respiratoy-system/
https://happylearning.tv/en/word-search-respiratoy-system/
https://www.abcya.com/games/skeletal_system
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▪ Pre task: “teacher will send to the “WhatsApp” group a video about clothes and 

colors. Students should watch it and do the activity identifying the clothes and colors 

according to the picture. https://www.youtube.com/watch?v=MEtIGQro12Y” 

▪ Warm up: “teacher will ask to students turn on their cameras to show clothes or 

objects with the color that she says. Example: “Show us white socks” “Show us 

something with color green”.” 

▪ Practice: “in the synchronous session, teacher will use a roulette to ask participation 

according to what name appears. Students should read the text presented in the slide”. 

1. Pre-reading 

What the text is about? 

2. While reading 

Pay attention to the clothes and colors mentioned 

3. Post reading 

Teacher and students will answer a chart about the text, identifying clothes, objects 

and colors mentioned there. 

▪ Production: “teacher will dictate some instructions and students should draw what 

they heard about clothes and colors”. 

▪ Evaluation: “at the end of the class, students could ask for some questions if they did 

not understand something. When students send their evidence of the chart, teacher 

will assess with a checklist”. 

 

3.2.2 Graphic Organizer Checking 

 

Despite the application of activities, at the end of the week, I checked the product of each 

student. However, I realized that exists two different terms to check the students’ evidences, 

“evaluating” and “assessing”. According to Easy LMS (2020) assessment is the process of 

documenting and using empirical data to measure knowledge, skills, attitudes, and beliefs. 

Teachers try to improve the students’ path towards learning. On the other hand, evaluation is 

judgmental and focuses on grades. It can be used as a final review to gauge the quality of 

instruction. It is product-oriented, which means “What has been learned?”. 

https://www.youtube.com/watch?v=MEtIGQro12Y
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Therefore, I decided to use the evaluation to check the products of each student using 

checklists with different aspects that students had to accomplish according to the main aim 

of the lesson and considering the graphic organizer proposed (see appendix W). This idea 

helped me to evaluate the students’ activities and give feedback to the third-grade students. 

 

3.3 What Would be the Students’ Reaction to Graphic Organizers? 

 

The purpose of the third investigation question was to know the students’ reaction towards 

the activities done over the practice periods. With second grade group, I considered the 

observation of the students’ activities. While with third grade group, I considered the 

participation and the students’ evidences of the graphic organizer used in the sessions. 

 

3.3.1 Second-grade Students 

 

In the case of second grade, I did not send the activity in week one because of the indications 

by the headteacher since the students should finish their pending activities in the English and 

other subjects. While, sessions two, three, and four were carried out sending through the 

“WhatsApp” group the worksheets on its corresponding week with the delivery instructions. 

 

Thus, I identified that most of the students did not read the instructions of the worksheets, 

(also written on the “WhatsApp” messages) because they should read the texts and answer 

the activities according to the information that was there but, some of the students answered 

with different information that was not in the text. Besides, they sent another graphic 

organizer that I did not asked to do. For example, in the fourth week the product was to do 

an infographic, and most of the students sent a mind map or a concept map.  

 

Moreover, I identified that the students did not react well to the activities because some 

of them sent their evidence out of time. They did not follow the instructions. Also, I identified 

that they used L1 to answer the activities, and I consider that it was not necessary because 

the information that they should write on the activities was in the text. I realized that the 
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students did not have the disposition to do the activities since there were students who only 

read the messages and did not do any activity. 

 

3.3.2 Third-grade Students 

 

With third grade, in the first session I identified that they did not like to have their cameras 

turned on. It was not a problem; the interaction was the same because they preferred to use 

the microphone or the chat. In the practice stage, the students were quiet because they did 

not participate when I asked to do. Furthermore, in the session, I realized that the students 

did not watch the video sent to the “WhatsApp” group, so I decided to present it in class but, 

it was freezing for the internet connection and cut off the time of the session. Also, it allowed 

me to take the decision not to send a grammar video. I felt that this kind of videos were boring 

and they prefer I explain the topic. 

 

I have to mention that during the week, there were no messages with questions about the 

homework (answer the double-entry chart). But, at the moment to evaluate the students’ 

activities was necessary to send feedback to each one to correct their mistakes because the 

double-entry chart was not answered as I asked to do. There were few common mistakes; 

one of them was the confusion between the cause and the effect in the chart columns; the 

other was the information not related to the text. 

       

Due to the experience in session one, was necessary to do some changes in the session 

two. The principal change that I did was the place of the tasks on the stages. I decided to use 

the text within the online session, read it together, and answer the graphic organizer. Also, 

explain better in the session for the students try to send their product according to the 

instructions. For then, at the end of the week send feedback according to the results obtained 

in the evaluation with the corresponding checklist to notice their mistakes.  

 

In session two, I did not apply the pre-task since students did not watch the video so, I 

decided to explain the grammar structure. When was time to read, I identified that the 

students understood the text and the activities for their active participation, and for the 
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“Lucky Roulette” used (see appendix X). The idea to use the roulette started for the situation 

happened in the session one because I observed that students needed to be elicited to 

participate. Thus, the level of participation increased. 

 

The product of the week was a double-entry chart as in the first session because of the 

main aim was the same. In this occasion, the graphic organizer was done in class, and 

everyone worked as a team. They did it well because they identified the causes and effects 

in affirmative and negative way, writing them in the corresponding columns of the chart. 

Furthermore, I sent feedback to the students because some of them were not in the online 

session and decided to send the activity. There were some mistakes in those evidences. 

 

In session three, the students participated more than in the other classes because I used the 

“Lucky Roulette” but, sometimes the students’ participation took too much time. Also, I 

identified that little by little students were understanding the purpose of the activities because 

they were participating more. When they were participating, I observed that they felt worried 

for their English pronunciation, so they preferred not to use the microphone and use the chat 

when I asked something. 

 

When was time to read, it was easy for students to understand the text because in the pre-

task the students received flashcards about feelings. It also helped them in the elaboration of 

the week product that was to do a mind map about the feelings mentioned in the text. 

According to the evaluation by the checklist, I identified that some students needed to correct 

their mind map because they sent information no related to the text, moreover, some activities 

were incomplete. 

 

In the fourth session, the participation increased a little bit. When a student was named by 

me, the student tried to read but, other students did not answer when was their turn. I forgot 

to use the “Lucky Roulette” so, it was difficult to get participation without it. Despite of the 

session was around one hour with thirty minutes; the students were still paying attention and 

participating. Some of them participated orally, the rest of students did it in the “Google 

Meet” chat. 
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At the end of the session, the presentation about their artworks was not as I expected 

because the task was to create a drawing or a handicraft but, some of them showed a bought 

artwork. Despite of that, they tried to explain and talk with the sentences presented on the 

slide. On the other hand, the worrying situation was on the activity’s delivery because only 

one student sent it. The product of the week was a comparative chart about the text read in 

class. So, I evaluated only one student. She sent it correctly without any mistake according 

to the checklist used. 

 

Session five started playing “Kahoot” about the body systems with the second-grade 

students. My classmate and I decided to do this kind of activity because we wanted to elicit 

our students to participate. The results in this activity were good because most of the students 

participated and they seemed enjoying the game. 

  

When the second-grade students left the class, I started the session with third grade. I 

asked them to read the text about four body systems but, in this occasion, the “Lucky 

Roulette” was not used for problems with the internet connection. So, I had to name the 

students who had to participate. The participation was good since they answered the 

questions and the activities done over the reading stages.  

 

After reading, two links were sent to play online games. When students finished playing 

them, I asked to students to send screenshots of their scores to the “WhatsApp” group and 

consider the messages as one of the evidences of the week. I identified that most of the 

students participated and enjoyed the game because when the skeletal system game did not 

let them play, they were worried because they wanted to play but, the website was not 

working well. 

 

The product of the week was to send a mind map about the four body systems mentioned 

in the text. According to the evaluation of the students’ activities, there were students that 

sent it out of time, moreover, they sent another type of graphic organizer but, it is important 
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to mention that most of them sent it with information related to the text as I asked to do so, 

the instructions were followed but, the delivery time did not help them to have a good grade. 

 

The session six started with the warm-up, where few students turned on their cameras to 

show clothes according to what I said. They understood the instructions, and they enjoyed 

the activity because they participated well. However, any student did not watch the video and 

answer the task sent previously in the “WhatsApp” group. I decided to send another kind of 

video. I thought it was attractive for them to watch it and do the activities but, it was not was 

I expected. Thus, in the session, only few students participated answering the questions that 

I asked to them related to the topic because of their previous knowledge. 

 

At the moment to read, I asked them to choose between using the “Lucky Roulette” or 

using the number list and name the participant. Most of the students decided to use the 

roulette. Students participated according to their names appeared on the “Lucky Roulette”. 

There were few students participating using the microphone and others using the “Google 

Meet” chat. According to the students’ comments and reaction towards the roulette, I 

identified that it was striking for them. 

 

The product of the week was a double-entry chart about clothes and colors mentioned in 

the text. Working as a team, the text was comprehended paragraph by paragraph and I 

explained those words or phrases that the students did not understand. Also, at the moment 

to answer the chart, only four students participated, and the activity took approximately 30 

minutes because, they were asking the meaning of some words. The results of the activity 

evaluation according to the checklist were good because most of the students sent it as I asked 

them to do. 

 

Over these six classes mentioned before, I identified that the use of the “Lucky Roulette” 

was a helpful tool in the practices because the students were named and they knew that they 

had to participate. Also, the activities’ delivery increased over the weeks. I considered that 

the feedback was helpful to increase the delivery level because of the constant 

communication with the students. 
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On the other hand, at the end of the weeks, I sent to students two links to answer an 

interview on “Google Forms”. The first interview had the purpose to know about students’ 

comments towards the online English sessions. The questionnaire had fifteen questions 

related to the classes; what they thought about the activities; what they thought about the 

sessions on “Google Meet”; what they liked about the online English sessions; feelings 

towards participating in class; what they wanted to change about the session; and, general 

comments. The results were successful because they helped me to improve the following 

sessions (see appendix Y). 

 

Another interview had the purpose to know about their opinions in the English activities 

done through the weeks. It had thirteen questions asking how were the activities where they 

should answer “difficult” or “easy”, for then, they should write the reasons to justify their 

answer. According to the results I identified that most of the students answered that the 

activities were easy, and each of them wrote the reasons (see appendix Z). This interview 

helped me to know the students’ opinions and linked it with their reaction to the activities 

done over the practices.  

 

Taking into account the work on each session carried out, I consider that the students 

reacted well to the activities and the graphic organizers. I identified that they understood the 

tasks and followed the instructions; also, they enjoyed the sessions because they commented 

that they liked the class and they made other positive comments when the sessions finished.  

 

3.4 How did Graphic Organizers Improve Reading Comprehension in the Focus Groups? 

 

The purpose of the fourth investigation question was to know the impact of the graphic 

organizers towards reading comprehension. For this, I considered the results obtained over 

the practice periods with the focus groups and the evaluation of the activities with the 

checklists that I used.  
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3.4.1 Second-grade Group 

 

With second-grade students, the results were varied over the practice weeks since few 

students sent their activities. The delivery level increased until the fourth week. Where they 

did an infographic about a natural disaster (see appendix AA). Sixteen activities were 

received and based on the checklist used to evaluate the graphic organizer, few evidences 

were sent as I expected with the corresponding instructions. Moreover, it is important to 

mention that, few students sent another graphic organizer (see appendix AA). They sent mind 

maps, concept maps or the transcription of the text. I identified that the students did not read 

the instructions and I decided to write them clearer. 

 

In week two only five students sent their product of semi-controlled activities in the 

worksheet. The graphic organizer and the other activities were not as I asked to do because 

some of them answer it with information no related to the text. Also, was identified that 

students did not read the instructions because of their answers (see appendix AB). Finally, in 

week three happened the same situation as in week two. Only five students sent the activity, 

and some of them with mistakes (see appendix AC). 

 

The score of each activity was assigned by the headteacher. In week two the activity was 

equal to 25 points. Only one student reached them, while two students reached less than 20 

points. In week 3 the activity was equal to 25 points too. Only one student reached them, and 

four students reached less than 20 points. Finally, in week four the activity was equal to 30 

points. Only three students reached them, and eleven students reached between 18-24 points 

(see appendix AD). Considering those results, I identified that most of the students 

participated more and had disposition to do the activity in the fourth week with a total of 

sixteen evidences received. Furthermore, the results allowed me to have information about 

the students’ development on each activity, and I identified that activities like projects were 

more attractive for them than the activities of the worksheets answering questions or 

answering a chart after reading a text (see appendix AE). 
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Therefore, I considered that the second-grade students did not reach the goal for several 

reasons. The principal reason was that they did not follow the instructions of the activities, 

moreover, at the moment to evaluate their evidences with the checklists I realized that they 

did not understand the text, they answered the graphics with information not related to it. 

 

3.4.2 Third-grade Group 

 

In the synchronous sessions with third grade, the attendance, participation, and evidences 

were taken into account to analyze the result over the practice weeks. So, in the first session 

there were ten students connected in “Google Meet” and only five students participated in 

the activities. Then, as mentioned before, the product of this week was answering a double-

entry chart so, based on the evaluation results with the checklist, nine students had to correct 

their activity but, only seven students did it. This activity had a value of 25 points, only five 

students reached between 24-25 points because they did the chart according to the 

instructions and the delivery time (see appendix AF). In this session, I identified that despite 

of few the students were not in the online session, they decided to sent the activity because 

they did not have the opportunity to connect. 

      

In session two, twelve students were connected in the synchronous session, six students 

participated in the activities, and eighteen students sent the product of the week. Based on 

the checklist results and feedback sent to each student, only two of five students corrected 

their mistakes. Taking into account the points of the activity (25 points), thirteen students 

reached between 24-25 points on the activity and only three students reached nineteen or less 

for the delivery time or for mistakes (see appendix AG). In this session, the level of 

comprehension increased because I decided to read and answer the chart within the online 

session since the results of the session one.  

      

In session three, thirteen students were connected in the session, ten students participated 

in the activities, and fourteen students sent their evidences. So, according to the evaluation 

with the checklist, seven students reached between 24-25 points, six students reached 

between 20-21 points, and only one student reached less than 19 points (see appendix AH). 



 

66 

 

In this session, I identified that the students understood the text because most of them 

answered the graphic organizer as it was requested. Despite of answering the mind map as a 

homework, they tried to do it clear. Moreover, some students had the disposition to correct 

their mistakes according to the feedback sent.  

 

In session four, fourteen students were connected in the synchronous session, and eight 

students participated. The results of this week were lower than in the other weeks. The 

activity received was only by one student. She sent the comparative chart according to the 

text sent, reaching 25 points in the activity. Thus, it means that the task was correctly done 

(see appendix AI). In this session, the results were not favorable because despite of 

participating a lot and asking questions in class, only one student had the disposition to do 

the comparative chart. This situation allowed me to elicit the students talking with them in 

each session and asking them to do the activities to have a good final grade.  

      

In session five, twelve students were connected, eleven students participated, and nine 

students sent the activity of the week that was a mind map according to the text read in the 

session. Thus, the results of this activity were low because only five students reached between 

20-25 points, and two students reached less than 19 points. On the other hand, two students 

got zero points because they did another graphic organizer, not a mind map so, I identified 

that those students did not read and paid attention to the instructions (see appendix AJ). 

Moreover, within the online session, I identified that the reading comprehension was good 

because the students understood the main ideas of the text and matched each paragraph 

subtopic. I think the structure, the pictures and the previous activities helped to them to 

understand the text. 

 

In session six, fifteen students were connected in class, eight students participated, and 

eighteen students sent the activity. I identified that the level of the delivery activities 

increased, and the results were successful because most of the students reached between 20-

25 points. The twelve students who got 20 points, sent the activity out of time but with the 

characteristics requested. Also, the rest of students did the task without any mistakes getting 

25 points. It is important to mention that the activity was done by all the group in the session, 
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and it was helpful for a better understanding of the text (see appendix AK). I identified an 

improvement in the disposition to do the activities and the reading comprehension. 

 

At the end of the weeks was done an analysis to identify the participation, attendance, and 

activities delivered weekly by students. Thus, based on the results, the attendance in weeks 

four and five was higher than in the other weeks. Then, the participation by students towards 

the activities in three and five sessions was higher due to the “Lucky Roulette” used. Finally, 

the results about the activities sent over the weeks, sessions two and six were the sessions 

with high results (see appendix AL). 

 

I conclude that the results obtained in the focus groups were completely different because 

of the way to carry out the English lessons. Based on the results, I identified that the goal was 

not reached with second grade because they did not read and answered the activities with 

information no related to the text. While with third grade, the goal was reached because of 

the way to work with them in synchronous sessions and the opportunity to interact with their 

classmates doing the activities together.  
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4. CONCLUSION 

 

This investigation exercise using graphic organizers to support students’ reading 

comprehension took a cyclic process where I considered several aspects to show the impact 

of the reading strategy. It allowed me to put into practice my teaching learning analyzing and 

reflecting the results obtained in the process. Moreover, the COVID-19 pandemic allowed 

me to realize about the teaching work within asynchronous and synchronous sessions because 

I had to incorporate my classes looking for new strategies and searching for several tools to 

elicit the students’ participation. 

 

As I worked with two groups with different characteristics, I had to adequate the English 

lessons because as mentioned over this investigation, the situation of the second-grade 

students was difficult and worrying because not all of them had the opportunity to take their 

classes. Despite of I asked to have synchronous sessions with those students who had the 

opportunity to connect, the headteacher did not allow me for her way to work so, I had to 

respect that decision. On the other hand, in the case of third grade, I felt worried at the 

beginning because I had never practiced in front of a computer but, thanks to the observations 

I realized about how to give a synchronous session.  

 

Over this investigation, the practices allowed me to learn about the impact that feedback 

had towards the third-grade students in order to have communication between teacher-

student, and to know about their progress in each activity done. Also, the investigation let me 

know about the reading comprehension improvement in my English lessons. I identified that 

little by little, the students were understanding the activities because of their disposition to 

do them and attend my indications. On the other hand, the experience with the second-grade 

group allowed me to be flexible with the students who had different opportunities, moreover, 

the disposition to do the activities despite of having a lack of communication with me.  

 

Furthermore, the four investigation questions helped me to analyze about the effectiveness 

of my reading strategy using graphic organizers. They guided me to know how to work 
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considering the theorical base, activities design, evaluation tools and problems confronted.   

The results obtained allowed me to find a conclusion about the impact of graphic organizers 

towards reading comprehension. So, I identified that the second-grade students did not 

reached the purpose of this investigation because of their disposition to do the activities and 

their results obtained in the evidences evaluation. On the other hand, with the third-grade 

students I identified that having synchronous sessions allowed us to have more interaction 

and to have more results towards my strategy for reading comprehension. 

 

According to what Secretaria de Educación Pública (2010) established in the “1999 study 

plan” the aspects of the graduating profile, there are specific competences expected for the 

new teacher graduated from a bachelor’s degree in junior high education. The competences 

are placed in five fields which are specific intellectual abilities, knowledge of junior high 

school purposes and contents, didactic competences, professional and ethics identity and the 

ability to perceive and respond to social conditions of the school environment.  

      

Thus, along the experiences practicing in the different junior high schools and my learning 

over my education at Benemerita y Centenaria Escuela Normal del Estado de San Luis Potosi 

I could realize about my abilities as teacher. Considering what Secretaria de Educación 

Pública (2010), in the field of specific intellectual abilities, I was able to set out, analyze and 

solve problems towards my teaching learning and practice since my experiences and 

observing my classes I identified that I tried to look for other options to teach English using 

games or striking topics to students considering the students’ needs and characteristics. Also, 

if something was considered wrong, I tried to change it for next classes doing it easier for me 

and students. 

      

Then, in the knowledge of junior high purposes and contents, I know the sufficient 

information about the purposes, contents and approach of the English subject in the junior 

high. Over the practices was identified that each lesson has its purpose and at the end, the 

students should reach it to finish their secondary education and as teachers is our commitment 

to leave a piece of knowledge of the subject to them. Besides, in the didactic competences 
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field the way to organize the work, activities, lesson plans and time, imparting the English 

lessons were helpful to do this investigation exercise. 

      

In the professional and ethics identity, based on the experiences and results over my 

teaching practice, I consider that my work as English teacher trainee was always with respect 

towards teachers, students and parents. I recognize that being a teacher is a kind profession 

and everything I did with the students is for their growing as a human being. 

      

About the ability to perceive and respond to social conditions of the school environment, 

the COVID-19 situation let me a learning and the opportunity to take decisions towards the 

problems that happened in the distance education modality like the internet connection, the 

no communication with some students, the delivery way of evidences, the use of different 

tools or websites to complement the classes, etc. 

       

Finally, this investigation exercise “The Use of Graphic Organizers to Improve Reading 

Comprehension in an EFL Classroom of a Junior High School” and all its process, allowed 

me to have experiences and to learn about the teaching practice. Also, during the 

development of this investigation, I find some aspects in which my strategy of using graphic 

organizers to support reading comprehension can go for a better the students’ learning, which 

are: 

 

▪ Promoting the interaction between teacher and students using graphic organizers. 

▪ Using games to engage students’ participation in the English lessons. 

▪ Using feedback to increase the communication between teacher and students. 
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6. APPENDICES 

 

Appendix A. Geographical location and front of the school. 

 

Image 1. Geographical location of the school. Retrieved from: Google Maps (2021) 

 

 

Image 2. Front of school. Retrieved from: Google Maps (2021) 
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Appendix B. Interview for school information. 
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Image 3. Interview for school information. Retrieved from: Own elaboration (2020) 
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Appendix C. Survey “opportunities and needs” studying at home. 

 

 

Image 4. Survey “opportunities and needs” studying at home. Retrieved from: Own elaboration (2020) 
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Appendix D. Evidences of the survey received per group. 

 

 

Graphic 1. Evidences of the survey received per group. Retrieved from: Own elaboration (2020) 

 

Appendix E. Graphics showing the results of the survey. 

 

 

 

 

 

 

 

 

 

 

 

Graphic 2. The fifty-six students answered the question 1, so, most of the students have internet, TV and 

Cellphone at home, it is really important to know it, because this pandemic request to teachers and students 

work with the technology. Retrieved from: Own elaboration (2020) 
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Graphic 3. Only fifty-five students answered this question and most of the students are sending their 

evidences on “WhatsApp” group to head teacher. Retrieved from: Own elaboration (2020) 

 

 

Graphic 4. Only fifty-five students answered the question, most of the students could login to Google Meet, 

Google Search and “YouTube”. Retrieved from: Own elaboration (2020) 

 

 

Graphic 5. Only fifty-two answered the question number four, so the most of the students have access to the 

coursebook and only four students did not answer the question. Retrieved from: Own elaboration (2020) 
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Appendix F. English diagnostic exam. 
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Image 5. English diagnostic exam. Retrieved from: Own elaboration (2020) 
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Appendix G. Results of English diagnostic exam. 

 

 

Graphic 6. The graphic shows the scores obtained in 2A group in the English diagnostic exam. Retrieved 

from: Own elaboration (2020) 

 

 

Graphic 7. The question one is equal to five points and only seventeen students reached the score. Retrieved 

from: Own elaboration (2020) 

 

 

Graphic 8. The question consists of six points, and only one student reached the six points and one student 

did not answer it. Retrieved from: Own elaboration (2020) 
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Graphic 9. Most of the students reached the score with the four points. Retrieved from: Own elaboration 

(2020) 

 

 

Graphic 10. Most of the students reached the score of eight points and two students did not answer the 

question. Retrieved from: Own elaboration (2020) 

 

 

Graphic 11. Most of the students (fifteen students) reached the score of three points. Retrieved from: Own 

elaboration (2020) 
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Graphic 12. Seventeen students reached the score of sixteen points in this question and three students did not 

answer it. Retrieved from: Own elaboration (2020) 

 

 

Graphic 13. As we can see most of the students reached the score of two points and three students did not 

answer the question. Retrieved from: Own elaboration (2020) 
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Appendix H. Questionnaire of likes, interests and scholar interaction. 

 

 

Image 7. Questionnaire of likes, interests and scholar interaction. Retrieved from: Own elaboration (2020) 

 

 



 

90 

 

Appendix I. Spanish reading comprehension tests. 

 

 

 

Image 8. Spanish reading comprehension tests. Retrieved from: “Fortalecimiento de la comprensión lectora, 

2do grado de secundaria” (2011) 

 



 

91 

 

Appendix J. Answer sheet. 

 

 

Image 9. Answer sheet. Retrieved from: “Fortalecimiento de la comprensión lectora, 2do grado de 

secundaria” (2011). 
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Appendix K. Results of reading chosen by students. 

 

 

Graphic 14. Results of reading chosen by students. Retrieved from: Own elaboration (2020) 

 

Appendix L. Results of reading “Creando un huerto escolar” and evidence by one 

student. 

 

 

Graphic 15. Results of reading “Creando un huerto escolar”. Retrieved from: Own elaboration (2020) 

 

 

 

 



 

93 

 

 

Image 10. Evidence of reading comprehension test answered. Retrieved from: Student evidence (2020) 

 

Appendix M. Results of reading “El español y las lenguas indigenas hoy” and 

evidence by one student. 

 

 

Graphic 16. Results of reading “El español y las lenguas indigenas hoy”. Retrieved from: Own elaboration 

(2020) 
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Image 11. Evidence of reading comprehension test answered. Retrieved from: Student evidence (2020) 

 

Appendix N. English reading comprehension test “Rabbits”. 

 

 

Image 12. English reading comprehension test “Rabbits”. Retrieved from: English Created Resources (2020) 
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Appendix O. Spanish reading comprehension results and evidence by one student. 

 

 

Graphic 17. Spanish reading comprehension results. Retrieved from: Own elaboration (2020) 

 

 

Image 13. Evidence of reading comprehension test answered. Retrieved from: student (2020). 
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Appendix P. Lesson plan and material used for second grade. 

 

 

Table 1. Lesson plan of session 1. Retrieved from: Own elaboration (2021) 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

97 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Image 14. Worksheet session 1. Retrieved from: Own elaboration (2021) 

 

 

Table 2. Lesson plan of session 2. Retrieved from: Own elaboration (2021) 
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Image 15. Worksheet session 2. Retrieved from: Own elaboration (2021) 

 

 

Table 3. Lesson plan of session 3. Retrieved from: Own elaboration (2021) 
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Image 16. Worksheet session 3. Retrieved from: Own elaboration (2021) 
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Table 4. Lesson plan of session 4. Retrieved from: Own elaboration (2021) 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Image 17. Worksheet session 4. Retrieved from: Own elaboration (2021) 
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Appendix Q. Lesson plan session 1 and material used with 3D group. 

 

ESL/EFL Lesson Plan 

Lesson Number: 1|6 Topic: What Might Have Happened? 

Objective/Aim: students should be able to make predictions using conditional type 1 in affirmative way. 

 

Stage & 

timing 
Activity and procedure Skill 

Material, 

equipment or 

aids 

Purpose 

Possible 

problems 

and 

solutions 

Pre-task 

Days 

before the 

online 

sessions. 

Teacher will send to the 

“WhatsApp” group a video 

about the grammar structure 

“conditional type 1” in 

affirmative way, the student 

should watch it, and in the 

synchronous session review 

the topic. Also, teacher will 

send a reading named 

“What’s up with COVID-

19?”. The student should 

read, and talk about it in the 

synchronous session. 

Listening 

Reading  

Video 

“Conditional 

type 1 (+)” 

taken from 

“YouTube” 

1.1 Reading 

“What’s up 

with COVID-

19?” 

To engage 

students with 

the topic and 

to realize 

about cause 

and effect 

with 

conditional 

type 1 in 

affirmative 

way. 

If some 

students do 

not read the 

text, teacher 

will do a 

review in the 

online 

session. 

Warm Up 

Beginning 

of 

Thursdays 

sessions on 

“Google 

Meet”. 

Teacher will ask each 

student to hold up the nearest 

thing to the left of them that 

they can, a remote, bag of 

chips, drink or sock. And 

then, teacher will ask to 

some students to describe the 

object and show it to the 

camera. 

Speaking - 

To get 

students alert 

and relaxed. 

 

Practice 

Online 

sessions on 

In the synchronous session, 

teacher will ask to students 

form an orally affirmative 

Speaking 

Writing 

1.2 

“PowerPoint” 

To practice 

with the 

conditional 

If students 

do not 

understand 
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Table 5. Lesson plan of session 1. Retrieved from: Own elaboration (2021) 

 

Thursdays 

at 12:00pm 

on “Google 

Meet”. 

sentence according to the 

context showed by teacher, 

for example: teacher shows a 

picture of a cause: “a 

graduated girl”. The students 

should say: “if she passes her 

exams, she will finish her 

university”. 

presentation 

“Class 1” 

type 1 making 

sentences. 

the 

conditional 

type 1, 

teacher will 

explain or 

will show the 

video again. 

Production 

Online 

session on 

Thursdays 

at 12:00pm 

on “Google 

Meet”. 

Teacher will send to students 

a chart to complete with 

affirmative causes and 

effects according to the text 

“What’s up with COVID-

19?” read. 

Reading 

Writing 
Notebook 

To 

comprehend 

and to 

produce their 

causes and 

effects 

depending on 

the text given. 

 

Evaluation 

At the end 

of 

Thursdays 

sessions 

and when 

students 

send their 

evidence. 

At the end of the class, 

students could ask for some 

questions if they did not 

understand something. 

When students send their 

evidence of the chart, teacher 

will assess with a checklist. 

- Checklist 

To give 

feedback to 

students and 

correct 

mistakes in 

the activities. 
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Image 19. Reading session 1. Retrieved from: Own elaboration (2020) 

 

 

Image 20. “PowerPoint” presentation class 1. Retrieved from: Own elaboration (2021) 
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Appendix R. Lesson plan session 2 and material used with 3D group. 

 

ESL/EFL Lesson Plan 

Lesson Number: 2|6 Topic: What Might Have Happened? 

Objective/Aim: students should be able to comprehend a reading and to recognize cause and effect with the 

conditional type 1 in affirmative and negative way using a double entry chart. 

 

Stage & 

timing 

Activity and 

procedure 
Skill 

Material, 

equipment or 

aids 

Purpose 

Possible 

problems and 

solutions 

Pre-task 

Days before 

the online 

sessions. 

Teacher will send to the 

“WhatsApp” group a 

video about the 

grammar structure 

“conditional type 1” in 

negative way, the 

student should watch it. 

Then in the 

synchronous class 

review the topic.  

Listening 

Reading 

Video 

“Conditional 

type 1 (-)” taken 

from 

“YouTube” 

To engage 

students with 

the topic. 

If some 

students do not 

watch the 

video, teacher 

will do a 

review in the 

online session. 

Warm Up 

Beginning of 

Thursdays 

sessions on 

“Google 

Meet”. 

Students will build a 

story one sentence at a 

time. The teacher will 

begin by giving the 

opening line. Each 

student adds another 

line to the story. The 

rules are that the next 

line has to make sense. 

Writing 

The chat on 

“Google Meet” 

will be used for 

this activity. 

To get 

students alert 

and relaxed. 

 

Practice 

Online 

sessions on 

Thursdays at 

12:00pm on 

“Google 

Meet”. 

Teacher and students 

will review the video 

sent days before about 

the conditional type 1 (-

). 

Teacher will present a 

reading named “See 

Reading 

Speaking 

Writing 

2.1 Reading 

“See you next 

vacation 

Canada” 

2.2 Double 

entry chart 

2.3 “Jamboard” 

To 

comprehend a 

text and to 

practice the 

use of 

conditional 

type 1 in 

If some 

students cannot 

login to the 

“Jamboard”, 

students could 

participate in 

an orally or 
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you next vacation 

Canada” and read it step 

by step: 

Pre-reading 

Ask to students: What is 

the topic? What do you 

think the text is about? 

While reading 

Teacher will present a 

roulette where it will 

say the name of student 

that should participate 

reading a paragraph of 

the text. 

Post reading 

Teacher and students 

will recognize cause 

and effect in the text 

using a double entry 

chart.  

 

Finally, using the app 

“Jamboard” teacher 

will ask to students to 

form a writing 

affirmative or negative 

sentence depending on 

the sentence wrote by 

teacher. 

2.4 

“PowerPoint” 

presentation 

“Class 2” 

affirmative 

and negative 

way. 

written way in 

the session. 

Evaluation 

At the end of 

Thursdays 

sessions and 

when 

students 

At the end of the class, 

students could ask for 

some questions if they 

did not understand 

something. When 

students send their 

evidence of the chart, 

- Checklist 

To give 

feedback to 

students and 

correct 

mistakes in the 

activities. 
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send their 

evidence. 

teacher will assess with 

a checklist. 

Homework: picture of an artwork they know and like. 

Table 6. Lesson plan of session 2. Retrieved from: Own elaboration (2021) 

 

 

Image 21. Reading session 2. Retrieved from: Own elaboration (2021) 
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Image 22. Graphic organizer session 1. Retrieved from: Own elaboration (2021) 

 

Image 23. Activity on “Jamboard”. Retrieved from: Own elaboration (2021) 

 

Image 24. “PowerPoint” presentation class 2. Retrieved from: Own elaboration (2021) 
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Appendix S. Session 3 and material used with 3D group. 

 

ESL/EFL Lesson Plan 

Lesson Number: 3|6 Topic: What Makes Art, Art? 

Objective/Aim: Students should be able to comprehend a reading and to recognize emotions mentioned in 

the text using a mind map. 

 

Stage & 

timing 
Activity and procedure Skill 

Material, 

equipment or 

aids 

Purpose 

Possible 

problems 

and 

solutions 

Pre-task 

Days before 

the online 

session 

Teacher will send a 

feelings list and a text 

named “Feeling Artsy? 

Here's How Making Art 

Helps Your Brain”, the 

student should read. Then, 

talk about it in the 

synchronous session. 

Reading 

3.1 Feelings list 

3.3 Reading 

“Feeling Artsy? 

Here's How 

Making Art 

Helps Your 

Brain” 

To engage 

students with 

the topic. 

 

Warm Up 

Beginning of 

Thursdays 

sessions on 

“Google 

Meet”. 

Teacher and students 

should show a picture of 

their favorite place… 

Send to your teacher’s 

WhatsApp a picture of your 

favorite place with your 

name. 

The roulette will say your 

name to participate. 

Your teacher will show the 

picture you sent in the cam. 

Then, you are going to 

describe that please and 

answer:  

Why do you like this place?  

How do you feel when you 

see the picture? 

Speaking - 

To get 

students alert 

and relaxed. 
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Practice 

Online 

sessions on 

Thursdays at 

12:00pm on 

“Google 

Meet”. 

In the synchronous class, 

teacher will show to 

students a video clip named 

“What is art?”, then 

students should read the 

text that teacher will 

present, they should 

participate depending on 

what roulette says and 

finally in a “PowerPoint” 

presentation some art 

pictures and students 

should answer how they 

feel depending on each 

picture, following the 

sentence that teacher 

presents. 

 

Finishing that, students 

should show their pictures 

as homework of the last 

class and say how they feel 

about it. 

Reading 

Speaking 

3.2 Video clip 

“What is art?” 

3.3 Reading 

“Feeling Artsy? 

Here's How 

Making Art 

Helps Your 

Brain” 

3.4 

“PowerPoint” 

presentation 

“Class 3” 

To express 

how they feel 

about art. 

If students 

do not have 

cameras on, 

they should 

answer 

only with 

the mic. 

Production 

Homework 

After that, students should 

make a mind map of the 

feelings that the author 

mentions about the art in 

the text read in the class, 

they should illustrate it. 

Reading 

Writing  
Notebook 

To 

comprehend 

the both texts 

read. 

 

Evaluation 

At the end of 

Thursdays 

sessions and 

when 

students 

At the end of the class, 

students could ask for some 

questions if they did not 

understand something. 

When students send their 

evidence of the chart, 

- Checklist 

To give 

feedback to 

students and 

correct 

mistakes in the 

activities. 
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send their 

evidence. 

teacher will assess with a 

checklist. 

At the end of the synchronous session, talk about the final project, an artwork. 

Table 7. Lesson plan of session 3. Retrieved from: Own elaboration (2021) 

 

 

 

 

 

 

 

 

 

 

 

Image 25. List of emotions. Retrieved from: Pinterest website (2019) 

 

 

Image 26. Video. Retrieved from: Disney + platform (2020) 
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Image 27. Reading class 3. Retrieved from: NPR website (2020) 

 

 

Image 28. “PowerPoint” presentation class 3. Retrieved from: Own elaboration (2021) 
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Appendix T. Session 4 and material used with 3D group. 

 

ESL/EFL Lesson Plan 

Lesson Number: 4|6 Topic: What Makes Art, Art? 

Objective/Aim: Students should be able to comprehend a reading and to describe two artworks using a 

comparative chart. 

 

Stage & 

timing 
Activity and procedure Skill 

Material, 

equipment or 

aids 

Purpose 

Possible 

problems 

and 

solutions 

Pre-task 

Days 

before the 

online 

session. 

Teacher should send to students 

a list of qualifying adjectives 

that will be required to use for 

the next activities. 

- 

List of 

qualifying 

adjectives 

To engage 

students with 

the topic. 

 

Warm Up 

Online 

sessions on 

Thursdays 

at 12:00pm 

on “Google 

Meet”. 

Teacher will present a 

“Kahoot” about questions of 

TV series, TV shows, Movies, 

Singers or topics that they may 

know. 

Students should login to the app 

and start playing the game. 

- - 

To get 

students alert 

and relaxed. 

 

Practice 

Online 

sessions on 

Thursdays 

at 12:00pm 

on “Google 

Meet”. 

In the synchronous class, 

teacher should present a reading 

about “Mona Lisa” and 

“Liberty statue”, the student 

should read participating 

according to the roulette. 

Then, using pictures in a 

“PowerPoint” presentation, 

teacher will model how to 

describe things using qualifying 

adjectives. 

After that, students should 

describe their artwork (the 

Reading 

Speaking 

4.1 Reading 

“Mona Lisa” 

and “Statue of 

liberty” 

4.2 

“PowerPoint” 

presentation 

“class 4” 

Students’ 

artwork 

To practice 

the use of 

qualifying 

adjectives. 

If some 

students do 

not make 

their 

artwork, 

they 

should 

describe 

another 

artwork, 

one 

famous 

artwork 
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homework of class 3) with their 

cameras on, using the 

qualifying adjectives and 

emotions. 

that they 

know. 

Production 

 

Homework 

Students should do a 

comparative chart about the text 

read at the beginning. 

Reading 

Writing 
Notebook 

To 

comprehend 

the texts read. 

 

Evaluation 

At the end 

of 

Thursdays 

sessions 

and when 

students 

send their 

evidence. 

At the end of the class, students 

could ask for some questions if 

they did not understand 

something. When students send 

their evidence of the chart, 

teacher will assess with a 

checklist. 

- Checklists 

To give 

feedback to 

students and 

correct 

mistakes in 

the activities. 

 

Table 8. Lesson plan of session 4. Retrieved from: Own elaboration (2021) 

 

 

Image 28. List of qualifying adjectives. Retrieved from: Own elaboration (2021) 
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Image 28. Reading session 4. Retrieved from: Travel Tips US Today website (2018) and My Modern Met 

website (2019) 

 

 

Image 29. “PowerPoint” presentation class 4. Retrieved from: Own elaboration (2021) 
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Appendix U. Session 5 and material used with 3D group. 

 

ESL/EFL Lesson Plan 

Lesson Number: 5|6 Topic: Body Systems 

Objective/Aim: the students should be able to comprehend a reading doing a mind map identifying body 

systems. 

 

Stage & 

timing 
Activity and procedure Skill 

Material, 

equipment or 

aids 

Purpose 

Possible 

problems 

and 

solutions 

Pre-task 

Days before 

the online 

sessions. 

Teacher will send to the 

WhatsApp group a video 

about the body systems; 

students should watch it 

and answer some 

questions that teacher 

will send too. 

https://www.youtube.co

m/watch?v=9eu1bbOy5x

w 

Questions: 

How many systems do we 

have in our body? 

The __________ system 

protect our organs from 

thing that could hurt us. 

What is the system that 

send neural signs? 

Integumentary means 

_______, __________ 

and _______ from our 

_______ to our _____. 

Listening 

Writing   

1.1 Video 

“twelve body 

systems song” 

taken from 

“YouTube”. 

1.2 Questions’ 

sheet 

 

To engage 

students with 

the topic. 

  

https://www.youtube.com/watch?v=9eu1bbOy5xw
https://www.youtube.com/watch?v=9eu1bbOy5xw
https://www.youtube.com/watch?v=9eu1bbOy5xw
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Warm Up 

Beginning of 

Thursdays 

sessions on 

“Google 

Meet”. 

Teacher and students will 

play a random “Kahoot”. 
- - 

To get 

students 

relaxed. 

 

Practice 

Online 

sessions on 

Thursdays at 

12:00pm on 

“Google 

Meet”. 

In the synchronous class, 

teacher will use a roulette 

to ask participation 

according to what name 

appears. 

Students should read the 

text presented in the slide. 

Pre-reading 

What the text is about? 

Put the name of each 

body system according to 

the paragraph. 

What is the correct image 

for each system? 

While reading 

Pay attention to the 

elements of each system 

Post reading 

Teacher will send to 

students the link of two 

games about the body 

systems; students should 

play and send screenshot 

of the score to the 

“WhatsApp”. 

https://happylearning.tv/e

n/word-search-

respiratoy-system/ 

https://www.abcya.com/

games/skeletal_system 

Reading  

Writing 

1.3 

“PowerPoint” 

presentation 

“Class 1” 

1.4 Reading 

“Body systems” 

1.5 Games taken 

from websites 

To read about 

some body 

systems. 

Teacher 

will help 

students if 

they do not 

understand 

a word in 

the text. 

https://happylearning.tv/en/word-search-respiratoy-system/
https://happylearning.tv/en/word-search-respiratoy-system/
https://happylearning.tv/en/word-search-respiratoy-system/
https://www.abcya.com/games/skeletal_system
https://www.abcya.com/games/skeletal_system
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Production 

 

Homework 

Teacher will explain the 

product of the week: 

“Do a mind map about 

the body systems that the 

text mentions” 

This activity will be as 

homework, students 

should send it on Friday.  

Reading 

Writing 

1.4 Reading 

“Body systems” 

 

Notebook 

To 

comprehend a 

reding doing a 

min map. 

If some 

students do 

not send 

the activity 

as teacher 

said, 

teacher 

will send 

feedback. 

Evaluation 

When 

students 

send their 

evidence. 

At the end of the class, 

students could ask for 

some questions if they did 

not understand 

something. When 

students send their 

evidence of the chart, 

teacher will assess with a 

checklist. 

- Checklist 

To give 

feedback to 

students and 

correct 

mistakes in the 

activities. 

 

Table 9. Lesson plan of session 5. Retrieved from: Own elaboration (2021) 

 

 

Image 30. Video. Retrieved from: “YouTube” https://www.youtube.com/watch?v=9eu1bbOy5xw (2021) 

https://www.youtube.com/watch?v=9eu1bbOy5xw
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Image 31. Questions’ sheet. Retrieved from: Own elaboration (2021) 

 

 

Image 32. “PowerPoint” presentation class 5. Retrieved from: Own elaboration (2021) 

 

 

Image 33. Reading session 5. Retrieved from: Own elaboration (2021) 
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Image 34. Online games. Retrieved from: Happy Learning and ABCYA websites (2021) 

 

Appendix V. Session 5 and material used with 3D group. 

 

ESL/EFL Lesson Plan 

Lesson Number: 6|6 Topic: clothes and colors 

Objective/Aim: the students should be able to comprehend a reading doing a chart identifying clothes and 

colors. 

 

Stage & 

timing 
Activity and procedure Skill 

Material, 

equipment or 

aids 

Purpose 

Possible 

problems 

and 

solutions 

Pre-task 

Teacher will send to the 

WhatsApp group a video 

about clothes and colors; 

Listening 

Writing   

2.1 Video 

“clothes and 

colors” taken 

To engage 

students with 

the topic. 
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Days before 

the online 

sessions. 

students should watch it 

and do the activity 

identifying the clothes 

and colors according to 

the picture. 

https://www.youtube.co

m/watch?v=MEtIGQro1

2Y  

from 

“YouTube” 

2.2 Activity 1 

Warm Up 

Beginning of 

Thursdays 

sessions on 

“Google 

Meet”. 

Teacher will ask to 

students turn on their 

cameras to show clothes 

or objects with the color 

that she says. 

Example:  

“Show us white socks” 

“Show us something with 

color green” 

Listening - 

To get 

students 

relaxed. 

 

Practice 

Online 

sessions on 

Thursdays at 

12:00pm on 

“Google 

Meet”. 

In the synchronous class, 

teacher will use a roulette 

to ask participation 

according to what name 

appears. 

Students should read the 

text presented in the slide. 

Pre-reading 

What the text is about? 

While reading 

Pay attention to the 

clothes and colors 

mentioned. 

Post reading 

Teacher and students will 

answer a chart about the 

text, identifying clothes, 

objects and colors 

mentioned there. 

Reading  

Writing 

2.3 

“PowerPoint” 

presentation 

“Class 2” 

2.4 Reading 

“What are 

people 

wearing?” 

2.5 Chart 

“clothes and 

colors” 

To read about 

some body 

systems. 

Teacher will 

help students 

if they do not 

understand a 

word in the 

text. 

https://www.youtube.com/watch?v=MEtIGQro12Y
https://www.youtube.com/watch?v=MEtIGQro12Y
https://www.youtube.com/watch?v=MEtIGQro12Y
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Production 

Online 

sessions on 

Thursdays at 

12:00pm on 

“Google 

Meet”. 

Teacher will dictate some 

instructions and students 

should draw what they 

heard about clothes and 

colors.  

Listening 

2.3 

“PowerPoint” 

presentation 

“Class 2” 

To follow 

instructions 

related to the 

topic. 

If students do 

not 

understand 

the 

instruction, 

teacher will 

show a 

picture of the 

object. 

Evaluation 

When 

students 

send their 

evidence. 

At the end of the class, 

students could ask for 

some questions if they did 

not understand 

something. When 

students send their 

evidence of the chart, 

teacher will assess with a 

checklist.  

- Checklist 

To give 

feedback to 

students and 

correct 

mistakes in the 

activities. 

 

Table 10. Lesson plan of session 6. Retrieved from: Own elaboration (2021) 

 

 

Image 35. Video. Retrieved from: “YouTube” https://www.youtube.com/watch?v=MEtIGQro12Y (2020) 

 

https://www.youtube.com/watch?v=MEtIGQro12Y
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Image 36. Activity class 6. Retrieved from: Own elaboration (2021) 

 

Image 37. “PowerPoint” presentation class 6. Retrieved from: Own elaboration (2020) 

Complete name: 

Complete the next sentences. 

 

Gloria Trevi is wearing a _________ jacket. 
a) Yellow 
b) Green 
c) Black 

 

Bad bunny is wearing a yellow __________. 
a) Shirt  
b) T-shirt 
c) Pants  

 

Billy Eilish is wearing a __________ shirt. 
a) Green 
b) Brown 
c) Gray  

 

Messi is wearing blue ________. 
a) Shoes 
b) Shorts 
c) Jacket  
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Image 38. Reading session 6. Retrieved from: Classmate Bertha’s elaboration (2021) 

 

Image 39. Graphic organizer session 6. Retrieved from: Own elaboration (2021) 
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Appendix W. Checklists used to evaluate students’ activities. 

 

 

Table 11. Checklist used in second grade, session 1. Retrieved from: Own elaboration (2021) 

 

 

Table 12. Checklist used in second grade, session 2. Retrieved from: Own elaboration (2021) 

 

Criterion Observations

The student writes in 

English language
5

The student sent their 

evidence on time
5

The student uses drawings 

and words to identify the 

different natural disasters

5

The mind map is clear and 

contains the six natural 

disasters that are in the 

text

5

20Total of points

Reached No reached Points

Topic: “How can we be prepared for an environmental emergency?”

LESSON #1 2
nd

 grade Student name: 

Main aim: at the of the lesson students should be able to recognize some of natural disasters.

Criterion Observations

The student writes in 

English language
5

The student sent their 

evidence on time
5

The student distinguishes 

between negative and 

affirmative form in the 

chart (exercise #3)

5

The student recognizes 

pictures with the 

imperative form (exercise 

#4)

5

The student uses correctly 

the imperative form 

according to the pictures 

(exercise #5)

5

25

Reached No reached Points

Topic: “How can we be prepared for an environmental emergency?”

LESSON #2 2
nd

 grade Student name: 

Main aim: at the of the lesson students should be able to use the imperative form to talk about instructions and advices.

Total of points
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Table 13. Checklist used in second grade, session 3. Retrieved from: Own elaboration (2021) 

 

 

Table 14. Checklist used in second grade, session 4. Retrieved from: Own elaboration (2021) 

 

Criterion Observations

The student writes in 

English language
8

The student sent their 

evidence on time
5

The student underlines 

and distinguishes the 

recommendations 

given in the text

6

The student completes 

the chart with the 

information given in 

the text and uses the 

sequence adverbs 

given

6

25Total of points

Reached No reached Points

Topic: “How can we be prepared for an environmental emergency?”

LESSON #3 2
nd

 grade Student name:

Main aim: at the of the lesson students should be able to use the imperative form and sequence adverbs to talk about 

instructions.

Criterion Observations

The student writes in English 

language
6

The student sent their evidence 

on time
6

The student adds information 

about the natural disaster of 

the reading given

6

The student uses imperative 

form and sequence adverbs
6

The student adds drawings to 

the infographic
6

30Total of points

Reached No reached Points

Topic: “How can we be prepared for an environmental emergency?”

LESSON #4 2
nd

 grade Student name: 

Main aim: at the of the lesson students should be able to use the imperative form and sequence adverbs to make an infographic about 

what to do in case of a natural disaster.
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Table 15. Checklist used in third grade, session 1. Retrieved from: Own elaboration (2021) 

 

 

Table 16. Checklist used in third grade, session 2. Retrieved from: Own elaboration (2021) 

 

Criterion Observations

The student sent on time the 

evidence.
4

The chart is in the English 

language.
5

The chart has 2 spaces, 

one for cause and the other 

for effect, and are 

identified.

4

The student uses 

conditional type 1 in the 

sentences.

4

The student uses 

conditional type 1 in an 

affirmative way.

4

Sentences are about the 

text given and have 

coherence.

4

25

Reached No reached Points

Topic: “What might have happened?”

LESSON #1 3
rd

 grade Student name:

Main aim: students should be able to make predictions using conditional type 1 in affirmative way (if + simple present + simple future)

Total of points

Criterion Observations

The student sent on time the 

evidence.
4

The chart is in the English 

language.
5

The chart has 2 spaces, one 

for cause and the other for 

effect ad are identified.

4

The student uses conditional 

type 1 in the sentences.
4

The student uses conditional 

type 1 in an affirmative and 

negative way.

4

Sentences are about the text 

given and have coherence.
4

25Total of points

Reached No reached Points

Topic: “What might have happened?”

LESSON #2 3
rd

 grade Student name: Ramirez Rdz Joselyn

Main aim: students should be able to comprehend a reading and to recognize cause and effect with the conditional type 1 in affirmative and 

negative way using a double entry chart.
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Table 17. Checklist used in third grade, session 3. Retrieved from: Own elaboration (2021) 

 

 

 

Table 18. Checklists used in third grade, session 4. Retrieved from: Own elaboration (2021) 

 

Criterion Observations

The student sent on time 

the evidence.
4

The mind map is in the 

English language.
4

The mind map has the 

title in the center.
4

The mind map has colors 

and images/draws.
4

In the mind map are the 

nine expressions about 

how the author feels 

about art.

5

The mind map is easy to 

understand.
4

25

Topic: “What might have happened?”

LESSON #3 3
rd

 grade Student name: 

Main aim: students should be able to comprehend a reading and to recognize emotions mentioned in the text using a mind map.

Reached No reached Points

Total of points

Criterion Observations

The chart is in the 

English language.
6

The student sent the 

evidence on time
6

The chart has 2 

spaces, differentiating 

between the two 

artworks.

6

The information in the 

chart is from the text 

given.

7

25

Reached No reached Points

Topic: "What Makes Art, Art?"

LESSON #4 3
rd

 grade Student name: 

Main aim: students should be able to comprehend a reading and to describe two artworks using a comparative chart.

Total of points

Criterion Observations

The student explains 

the elaboration of 

his/her artwork, 

describe it and 

express emotions.

15

The artwork was made 

for the student.
10

25

Topic: "What Makes Art, Art?"

LESSON #4 3
rd

 grade Student name: 

Total of points

Main aim: students should be able to create their own artwork and to describe it.

Reached No reached Points
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Table 19. Checklist used in third grade, session 5. Retrieved from: Own elaboration (2021) 

 

 

Table 20. Checklist used in third grade, session 6. Retrieved from: Own elaboration (2021) 

 

 

 

 

 

 

 

 

 

 

Criterion Observations

The student sent on time the 

evidence.
5

The mind map is in the 

English language.
5

The mind map contains info 

about the four body systems 

and the title.

5

The mind map contains 

relevant info of each body 

system (characteristics)

5

The information is about the 

text given.
5

25

Reached No reached Points

Topic: Body systems

LESSON #5 3
rd

 grade Student name:

Main aim: students should be able to comprehend a reading doing a mind map identifying body systems.

Total of points

Criterion Observations

The student sent on time 

the evidence.
5

The chart is in the 

English language.
5

The chart has 2 spaces, 

one for clothes and one 

for colors.

5

The information is 

about the text given.
5

The student participate 

in class to asnwer the 

chart.

5

25Total of points

Reached No reached Points

Topic: Clothes and colors

LESSON #6 3
rd

 grade Student name: 

Main aim: students should be able to comprehend a reading doing a chart identifying clothes and colors.
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Appendix X. “Lucky Roulette” 

 

 

Image 40. “Lucky Roulette”. Retrieved from: https://app-sorteos.com/  

 

Appendix Y. Results of third-grade students’ survey 1. 

 

 

https://app-sorteos.com/
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Image 41. Results of students’ survey. Retrieved from: Own elaboration in Google Forms (2021) 

 

Appendix Z. Results of survey 2 
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Image 42. Results of students’ survey. Retrieved from: Own elaboration in Google Forms (2021) 
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Appendix AA. Some second-grade students’ evidences week 4. 

 

 

 

Image 43. Students’ evidences session 4. Retrieved from: Students’ evidence (2021) 
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Appendix AB. Some second-grade students’ evidences week 2. 
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Image 44. Students’ evidences session 2. Retrieved from: Students’ evidence (2021) 
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Appendix AC. Some second-grade students’ evidences week 3. 

 

 

 

 

 

Image 45. Students’ evidences session 3. Retrieved from: Students’ evidence (2021) 
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Appendix AD. Second-grade students’ activities result. 

 

 

Graphic 18. Points reached by students’ week 2. Retrieved from: Own elaboration (2021) 

 

 

Graphic 19. Points reached by students’ week 3. Retrieved from: Own elaboration (2021) 

 

 

Graphic 20. Points reached by students’ week 4. Retrieved from: Own elaboration (2021) 
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Appendix AE. Delivery of evidences weekly. 

 

 

Graphic 21. Total of evidences received over the four weeks. Retrieved from: Own elaboration (2021) 

 

Appendix AF. Third-grade students’ results of session 1. 

 

 

Graphic 22. Attendance, participation and evidences results week 1. Retrieved from: Own elaboration (2021) 
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Graphic 23. Evidences’ results week 1. Retrieved from: Own elaboration (2021) 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Image 45. Students’ evidences session 1. Retrieved from: Students’ evidence (2021) 
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Appendix AG. Third-grade students’ results of session 2. 

 

 

Graphic 24. Attendance, participation and evidences results week 2. Retrieved from: Own elaboration (2021) 

 

 

Graphic 25. Evidences’ results week 2. Retrieved from: Own elaboration (2021) 
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Image 46. Students’ evidences session 2. Retrieved from: Students’ evidence (2021) 

 

Appendix AH. Third-grade students’ results of session 3. 

 

 

Graphic 26. Attendance, participation and evidences results week 3. Retrieved from: Own elaboration (2021) 
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Graphic 27. Evidences’ results week 3. Retrieved from: Own elaboration (2021) 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Image 47. Students’ evidences session 3. Retrieved from: Students’ evidence (2021) 
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Appendix AI. Third-grade students’ results of session 4. 

 

 

Graphic 28. Attendance, participation and evidences results week 4. Retrieved from: Own elaboration (2021) 

  

Image 48. Students’ evidences session 4. Retrieved from: Students’ evidence (2021) 
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Appendix AJ. Third-grade students’ results of session 5. 

 

 

Graphic 29. Attendance, participation and evidences results week 5. Retrieved from: Own elaboration (2021) 

 

 

Graphic 30. Evidences’ results week 5. Retrieved from: Own elaboration (2021) 
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Image 49. Students’ evidences session 5. Retrieved from: Students’ evidence (2021) 

 

Appendix AK. Third-grade students’ results of session 6. 

 

Graphic 31. Attendance, participation and evidences results week 6. Retrieved from: Own elaboration (2021) 
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Graphic 32. Evidences’ results week 6. Retrieved from: Own elaboration (2021) 

 

 

 

 

Image 50. Students’ evidences session 6. Retrieved from: Students’ evidence (2021) 

 

 

 

 



 

158 

 

Appendix AL. Weekly results 

 

 

Graphic 33. Attendance over the six weeks. Retrieved from: Own elaboration (2021) 

 

 

Graphic 34. Participation over the six weeks. Retrieved from: Own elaboration (2021) 
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Graphic 35. Evidences’ delivery over the six weeks. Retrieved from: Own elaboration (2021) 


