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1. INTRODUCTION

The investigation exercise in this document is titled “The use of graphic organizers to
improve reading comprehension in an EFL classroom of a junior high school”. It was
developed in the school “Francisco Gonzalez Bocanegra” with two groups; at the beginning
with second grade (group A) and in the middle of the practices with third grade (group D),
working on a distance education modality because of COVID-19 pandemic. The two groups

presented contrasting factors on developing the English subject.

For instance, in second grade the interaction was asynchronous at all time. The class
dynamic was only sending activities, material and students’ evidences through the messenger
service “WhatsApp”. While in third grade, the sessions were synchronous using the video
chatting service “Google Meet” this strengthen communication between teacher-student,
moreover, the material and students’ evidence was delivered back and forward through
“WhatsApp”.

The following document is structured in two chapters. The first chapter provides the
context of the investigation with information gathered in surveys, reading comprehension
tests, English diagnostic exam and documented resources. Then, in chapter two the four key
investigation questions are answered by analyzing the teaching experiences with the focus
groups during the investigation exercise. For instance, the first question is about finding a
suitable methodology to attend the focus groups context; the second question provides the
selection of graphic organizers with the intervention proposal. While in third question the
students’ reaction towards the tasks using graphic organizers is provided; finally in fourth

question the results obtained are presented.

Furthermore, there were academic and personal reasons to select this topic; the main
academic reason was that during the teaching practices, it was observed a lack of students’
understanding while reading. On the other hand, the main personal reason was that, the



graphic organizers impacted in my learning process during the basic education, helping me
to comprehend and organize what | read.

The purpose of this investigation was to improve students’ reading comprehension
through the three stages of reading (pre, while and post reading) with the use of graphic
organizers as a tool to improve comprehension by organizing the information. As IRIS Center
(2020) claimed “Graphic organizers can also enhance reading comprehension by helping

students to categorize information and to show the relationships among important concepts.”

In addition, another purpose was the improvement of my teaching competences by doing
information research to learn about the use of reading and graphic organizers; problem
solving when looking for alternatives within the online sessions; the understanding better the
teaching-learning process, the evaluation of each product made by the student and the
communication between teacher-students using personalized feedback in each of the
proposed activities, finally, the search for new tools used looking to the increase of students’

participation.

This study took a cyclic process, in which the information research in documented sources
and the teaching practices were essential to develop the topic. This process was done in a
sequence way. First, to determine the context of this investigation several aspects had to be
considered as the elaboration of an English diagnostic exam to carry out the English lessons
knowing students’ level, the application of tests to know students’ reading comprehension in
both languages (Spanish and English), the application of three interviews to know
characteristics, interests, and information about the school and students, finally, the

information gathered in documented resources to support “what is known about the topic?”.

Then, the development of chapter two considered different steps as investigation to have
a theoretical part and the answer to the four investigation questions, the design and
application of activities to achieve my strategy using graphic organizers taking into account
the context with the focus groups, finally, the observation of the sessions over the teaching

practices by the students’ reaction and activities done, allowing the analysis and reflection to
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identify problems and make decisions in the sessions of the following practice period where
this study took place.

During this investigation process, several difficulties were presented since | had to adapt
the way of working with two different groups due to how the English lessons were carried
out in both grades. For instance, | had to adapt my work considering the opportunities that
students presented during the COVID-19 pandemic. Moreover, | had to be flexible with those
students who handed in their evidences out of time for unknown situations. Also, | had to
find a way to increase the participation of third-graders students in the synchronous sessions
since the students did not participate so, | had to involve them with activities such as games
or asking questions using tools as the “Lucky Roulette” that during this document

development is mentioned.

This investigation exercise helped me to improve my teaching practice, since the
theoretical part strengthen my knowledge about the topic linking it with the practical role that
combined allow me to analyze and reflect on my work as a teacher with students for
continuous improvement. In addition, | learn about the technology tools that allowed me to
have the opportunity to link it within my English lessons.



2. CHAPTER ONE: TOPIC OF STUDY

This chapter is about the information gathered about the context of the investigation exercise.
Also, it provides the first approach of the theoretical bases in what is known about the topic

considering documented resources that supported the use of the strategies.

2.1 Nucleus and Topic Line

The topic of the study “The use of graphic organizers to improve reading comprehension in
an EFL classroom of a junior high school” was developed through the stimulation in one of
the four language skills “reading”, including the students’ attitudes and feelings towards the
English subject and according to Secretaria de Educacion Publica (2002) this topic is

focusing on the nucleus “the adolescents”.

On the other hand, in the document named “Orientaciones Académicas para la
Elaboracion del Documento Recepcional” by Secretaria de Educacion Publica (2002) is
mentioned the three topic lines to consider at the moment to do the document: “the analysis
of teaching experiences”, “the analysis of common problems of the scholar practice and
school working” and “the experiment of a didactic proposal”. Thus, it was selected for this
document “the analysis of teaching experiences” reflecting on the application of graphic
organizers that could help to support the students’ reading comprehension, working with
second and third grade. Also, it consisted in the usage of some readings according to
students’ English level, opportunities that they had within the COVID-19 pandemic, and the
contents and objectives of the lessons in what Secretaria de Educacion Publica (2017) stated

in “Aprendizajes Clave”.
2.2 School Context and Graphical Location
The development of this study took place at the general junior high school “Francisco

Gonzalez Bocanegra”. It is located in San Luis Potosi, S.L.P., at the north area of the city, in

the neighborhood “Rural Atlas” at “Jupiter” private road near “Valle de Los Cedros”



cemetery and near the principal avenue named “Morales Saucito” (see appendix A). The
school code is 24DES0026H.

However, due to the situation of the COVID-19 pandemic, there was no opportunity to
visit the school and obtain information about it. Thus, in December 2020, the psychologist
Maria Luisa D. and the second-grade English teacher Ana Maria V. of the school were
interviewed through a videoconference. The interview was referred about information form
the virtual school context, students’ behavior, the school environment, students’ needs and

opportunities, the staff and infrastructure of the institution (see appendix B).

Therefore, according to the teachers Velazquez & Delgado (2020) in the interview, the
school context (economically and socially) was always active because, there were several
stores and institutions around the school. Moreover, on the normal circumstances most of the
parents used to work to support their families having as consequence to get students
distracted. Also, some families were more affected because of the COVID-19 pandemic so,

students had to work and to get extra money as a result they did not attend their classes.

Teachers also mentioned that the school’s mission was to educate students awareness as
a human being with values, giving the example by all the institution staff. Moreover, their
principal approach that was to educate good students in the social and academic environment,
doing an emphasis in the humanistic approach, trying to have a good behavior from students,
taking into consideration their context, where most of them lived. Being emphatic with them
and their parents. Finally, teachers said that the school’s vision was to be known as an

educative center that educates with values.

Following what Buj (2016) says, the context of a school is really important for students’
learning and development, where each participant at school has to create a good environment,
facilitating the students’ physical and intellectual capacity, promoting cultural identity in the
growth of the mother tongue, and propitiating understanding, peace, tolerance, and equality.
So, if the school wants to achieve these purposes, it must contrast and coordinate diverse

factors and eliminate harmful ones coming from other contexts.



Furthermore, years ago the school was named as an inclusive school, this means it had to
accept all the students who wanted to study there. For that, the institutional staff have to apply
different methods to promote reflective thinking, always being the example for students. This
inclusive education had helped the school to allow students to finish their education and to
follow their studies in higher educational levels.

Following what Inclusive Education Canada (2020) “Inclusive education is about
ensuring access to quality education for all students by effectively meeting their diverse needs
in a way that is responsive, accepting, respectful and supportive. Students participate in the
education program in a common learning environment with support to diminish and remove
barriers and obstacles that may lead to exclusion”, the school “Francisco Gonzalez
Bocanegra” had considered the needs and characteristics of the students to carry out their

education achieving their goals as an inclusive school.

2.2.1 School History

As mentioned before, the lack of contact with the physical context, did not allow to define
the impact of the school in the community so, the interview applied to teachers helped to

know about the school’s beginnings.

The school founder was teacher Juan Martinez in September 1977, with only morning
shift, and with a short staff, they started with big groups because, it was a rural context.
Having students arrived from adjoining rural communities from “Mexquitic de Carmona”.
Years later, the school started to have an afternoon shift. Besides, in the beginning, the school
had no electricity, drainage system, pavement, and the opportunity to arrive by car or bus.
Little by little, the context was urbanizing but, the school population was lowing because

other schools started appearing near it, especially private schools.

However, the school had changed for its context and the different changes that were made
over the years. As Sandoval (2000) mentions that the existence of the secondary school has
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gone over several processes that were influenced by important political moments and by the
population that the education acquired over the time.

2.2.2 Current Physical Condition of the School

This school had a specific infrastructure that the teachers Veldzquez & Delgado (2020)
mentioned in the interview applied. However, it was not an influence because of the COVID-

19 pandemic and the virtual context where the classes were carried out.

There were six hundred students distributed in eighteen groups in the morning shift. Each
of the students were organized in one of the workshops; tourism, design, mechanics,
electronic, dressing design, office duties, and handmade workshop. Also, the school had
different areas where the students took their classes and their activities before the COVID-
19 pandemic, some of those places are the follow:

= Two laboratories

»  Three prefecture rooms

= One audiovisual room

= One English laboratory

= One library

= One music room

=  One field

= Two restrooms, one for men and one for women for morning shift
= Two restrooms, one for men and one for women for afternoon shift
= One store

= Classrooms for each workshop

= USAER room (especial education)

= Workshop room for the Consejo Tecnico Escolar (CTE)

As CAF (2016) mentions “Having classrooms and learning spaces in good condition is a

determining factor in ensuring that students achieve the expected academic results. In other
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words, the condition of schools has a direct impact on student performance”, so, according
to what the teachers Velazquez & Delgado (2020) mentioned in the interview, this school

provides the necessary spaces for students to have a good learning process.

2.2.3 School Staff

Just as the infrastructure of the school is important for students, the institutional staff is too.
Based on the information gathered in the interview, the teachers Velazquez & Delgado
(2020), the school staff is about sixty people, with different positions, starting with the school
principal, as the next list shows:

= A principal

= A sub-principal per shift

= Administrative staff: 5 people

= Administrative office: 3 people per shift
» Educative assistance: 1 social worker

= Psychological orientation: 1 psychologist
= Team USAER (especial education): 5 teachers
= Spanish class: 4 teachers

= English class: 5 teachers

» Math class: 4 teachers

» Biology class: 1 teacher

= History class: 6 teachers

= Geography class: 2 teachers

= Ethics class: 6 teachers

= Arts class: 4 teachers

= Sport class: 3 teachers

= Technology class (workshops): 9 teachers

As Sandoval (2000) claimed "In secondary education, compared to the other levels that

conform basic education, there is a more complex organizational structure that indicates the
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content and purpose of the activities that are assigned to each of the different groupings that
integrate it". Linking with the mentioned before and based on Velazquez & Delgado (2020)
in the interview, the interaction between teachers was complex because some of them attends
a specific schedule in the school, therefore, sometimes the Consejo Tecnico Escolar (CTE)

is the only moment where teachers could interact.

2.2.4 Virtual Context

As mentioned before, this investigation was developed under a virtual context for the disease
COVID-19 that appeared in 2019. According to Gobierno de Mexico (2020) “It is the SARS-
COV2 coronavirus. It appeared in China last December and causes a disease called COVID-
19, which has spread around the world and was declared a global pandemic by the World
Health Organization”, this pandemic changed the way we lived and was a difficult era for
most people, on the other hand, was a request for teachers to incorporate technology into

education.

Based on Velazquez & Delgado (2020), not all students were in contact with the teachers,
as consequence, they were not taking classes. One of the reasons expressed was that students
did not have a cellphone or a computer to take their lessons. In response, most of the teachers
worked through messenger services like “WhatsApp” and “Gmail” or platforms like “Google
Classroom” sending activities and material. On the other hand, the students who were able
to take synchronous sessions had them through video chatting service “Google Meet” or

“Zoom”.

Moreover, “Secretaria de Educacidn Publica” implemented a distance education program
through TV called “Aprende en Casa” where the students in basic education took their
classes. The English classes for junior high school were according to “Dizzy Dean” program,
for the three grades, one day per week in the mornings. Also, “Aprende en Casa” was

reinforce through the “YouTube” platform.
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In agreement with Yafiez (2020) “the children miss school, but not the building or the
routine, but the classmates, the socializing and the break during their schedule. There are
children who ask not to finish the school year because they want to go back to school and
study again with their teachers”. Thus, linking it with the situation in this school and students’
comments, they preferred to take face to face classes than online sessions because they liked
to interact with their classmates and teachers.

2.2.5 English Academy

The English academy in “Francisco Gonzalez Bocanegra” school was integrated by five
teachers with an academy principal, the English teacher Estefania, selected for the 2020-2021
scholar year. She and the other English teachers had to report the students’ problems and

possible solutions towards their learning process in the Consejo Tecnico Escolar (CTE).

Before the COVID-19 pandemic, the teachers taught in their corresponding classrooms,
furthermore, there was an English laboratory that teachers and students could use to support
what had been stated in the English academy. The pandemic affected the way to carry out
the English lessons since the classes were online and teachers taught at home and working
with the activities that SEP requested to do.

This academy helped to teachers to know about the students’ progress in the subject. For
this, in the interview the teachers Velazquez & Delgado (2020) said that most of the students
did not have a good English level. Students arrived at school without an approach to the
language. Thus, the English teachers tried to adequate the program that “Secretaria de
Educacién Pablica” asks to use applying activities according to their needs and opportunities.
On the other hand, the few students that had a good English level help their classmates with

the activities being a support for the teachers.

In addition, due to the COVID-19 pandemic, the English academy and communication

between teachers was affected since there were online meetings outside of school hours to
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attend the English subject and many times it was difficult due to the schedule since teachers
worked at other institutions and had other academic activities.

2.3 Relevant Social and Academic Characteristics

Based on my experiences over the practices, knowing our students is an important aspect for
us as teachers. If we know the students’ characteristics, needs, and interests we can
implement activities according to their information. The students know when we consider

them into the classes, feeling motivated to do the tasks, participating, and enjoying the class.

To determine the social situations that students lived it was applied a survey to second-
grade groups to know and to consider their needs and opportunities for the English lessons
towards the distance education for the COVID-19 pandemic (see appendix C). Thus, in
October 2020, the survey was sent to them through “WhatsApp”. It has to be sent by photos
as a request by headteacher because not all students were able to download the document on

a cellphone or answer it on some platform.

Based on the results, only fifty-six students sent the survey, and not all the questions were
answered (see appendix D). The information gathered was interesting because it noticed how
to work with those students who had internet and cellphone at home and who were able to
do the English activities (see appendix E). In my point of view, those results told me that
there were not conditions to have online sessions with the majority of students, moreover, it
could be an online session with those students who had the opportunity, mixing the groups.
Despite of this, headteacher requested not to have synchronous sessions because of her way

to work with them.

At the beginning of the practice period where this investigation took place, the teaching
practice was with four groups of second grade (A, B, C, and D) and in the middle of the
period (eight semester) with one third grade group (D). The following list shows the number

of students per group:

14



= 2°A: thirty-eight students
= 2°B: thirty-nine students

= 2°C: thirty-eight students
= 2°D: forty students

= 3°D: thirty-eight students

2.3.1 Group Description

According to the results in the survey and the observations in the previous students’ activities,
it was selected the second grade “A” group as one of the participants for this investigation.
Also, according to the headteacher comments and the survey results, it was known that there
were not students in contact because they did not have internet connection or devices to
receive the English activities. However, the students who were in contact, took the English
lessons by asynchronous way sending the activities to the headteacher by the messenger

services “WhatsApp” and “Gmail”.

At the beginning of the practice, the headteacher mentioned some recommendations for
working with the students, such as: send one worksheet per week, not to load them with too
many activities, and that the only communication with them would be through the
“WhatsApp” group, not in an individual chat. So, based on the observation in the students’
activities, it was identified that the “A” group was not participative and sent their evidences

out of time, moreover, they used to write in L1.

Another participant for this investigation was the third grade “D” group because, | wanted
to have the experience of having synchronous sessions, thus, my assessor assigned me this
group. The group was in charge of a classmate, so it was necessary to talk with her and
observe her synchronous sessions. Based on this observation, it was identified half of the
group could take their English sessions one day per week. The sessions were via “Google
Meet”, and sending the material through the messenger service “WhatsApp”. Since the

practices were carried out in the middle of the period, the observation, the constant
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communication and the work in the sessions with the students were essential tools to get to

know them.

According to the observations, it was identified that the students who could connect to the
online sessions through “Google Meet” needed to be elicited by teacher using games or semi-
controlled activities to participate. Moreover, there were students who did not connect to the
online sessions so, they only sent the homework via “WhatsApp”, on the other hand, there
were students that did not connect in “Google Meet” nor “WhatsApp”, having any

information about them.

2.3.2 Linguistic Needs

After knowing the students’ needs and characteristics towards the distance education, in
October 2020 an English diagnostic exam was applied to second grade “A” group to know
about their English level, the pictures of the exam and the delivery instructions were sent via
the “WhatsApp” group. Then, they sent the exam answered to the headteacher through
“WhatsApp” or “Gmail”.

This exam was elaborated based on an Al English level according to the European
Framework (see appendix F). According to British Council (2021), the Al level is the first
level of basic speakers and users of the English language they can communicate in everyday
situations with common expressions and using elemental vocabulary. To get an A1 English
level, the exam was elaborated with activities with the following characteristics:

= Comprehend and use everyday expressions. Simple phrases to immediate needs.
= Present herself/himself and to other people. Ask and give basic personal
information.

= Speak slowly and clearly with others.

There were only twenty-five students that reached the score between forty-one and forty-
five points (see appendix G). Not all students sent the exam for unknown situations, on the
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other hand, some students sent their exam answered incompletely but, the information
obtained helped to know the level and the approach towards the English language of second-
grade students. Based in those results, | could realize about there were few students who
answered correctly in parts of the English language as identify: information about
themselves, articles a/an, clothes, colors, numbers, verbs and the clock. Also, headteacher
said that some students used translator or received help by somebody so, the results were not

reliable as was expected.

2.3.3 Likes and Interests

Based on Ruiz (2016) “The fact of knowing their ambitions and expectations means that the
involvement in the teaching-learning process during the time they are training with us is
linked to the need and interest in stimulating their abilities, helping them to grow as
professionals and also as people”, it is important to know the students when teaching,
lamentably the COVID-19 pandemic did not allow to know the students at all since there
were not face to face classes. So, as teacher | had to send questionnaires and know them

through the way in how they did their English activities.

The purpose to had applied the questionnaire was to know more about the students’ likes,
interests, and interaction (see appendix H). So, according to the answers, most of the students
lived near the school and before the pandemic, some of them were accompanied by their

parents, other students arrived alone at school. Besides, other results were:

e They have a good relationship between their classmates and teachers.

e Most of students wanted to study a profession.

e Most of students did not like to watch TV, some of them said “it is boring”.

e Students preferred to read comics, newspapers, magazines and interesting books.

e Students liked to listen to music.
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e In their free time, they: cleaned the bedroom, helped parents to clean the house,
listened to music, played videogames, watched a movie, drew something or went

out with friends.

At the end of the questionnaire, there was a question about how they felt studying at home
with the COVID-19 pandemic. They answered that they felt bored and tired of distance
education. They wanted to come back because their virtual education was not the same as
taking presential classes, and it did not help too much to their learning. Finally, they wanted

to spend time with their friends and do things they commonly used to do at school.

This questionnaire helped me because | could know their likes, interests and thoughts
towards the COVID-19 situation. Despite not having met my students, with the answers in
the questions I could realize that they were people who liked to read and spend time doing
something, not just watching TV or going out of the house. Also, in the answers of the last
question, I could notice that not all of them enjoyed taking their classes online since they did
not have much communication with their teachers and classmates. Thus, face-to-face

interaction is essential for their learning and motivation to do the activities

2.3.4 Spanish Reading Comprehension Test

Then, in January 2021, were applied two Spanish reading comprehension tests. The purpose
was to know the approximate level of reading comprehension in the second grade “A” group.
The tests consisted of short readings with seven questions (see appendix I) taken from a book
named “Fortalecimiento de la Comprension Lectora, 2do Grado de Secundaria” (2011).

The test was sent by photos as a request of the headteacher. The dynamic of the activity
was that the students should choose one of the readings sent, read it and answer the questions.
Then, they should send their test to the headteacher through “WhatsApp” or “Gmail”. finally,

the headteacher re-sent me the evidences.
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According to the results, not all students sent their test. Only eighteen of thirty-eight
students sent it but, twenty tests were received because two students answered both tests. The
checking of each evidence was with an answer sheet taken from the book “Fortalecimiento

de la Comprension Lectora, 2do Grado de Secundaria” (2011) (see appendix J).

Thus, as we can see in the graphics of appendix K, most of the students chose the reading
named “Creando un Huerto Escolar”. Moreover, checking the results, in this reading only
one student obtained seven points in the test, on the other hand, most of the students reached
only four points (see appendix L). While in the reading named “El Espafiol y las Lenguas
Indigenas Hoy” most of the students reached only three points (see appendix M).

The information obtained with this test helped me to know the approximate level in
reading comprehension of second-grade students in their mother tongue (Spanish). I
identified that few students had a low level of comprehension because of their points obtained
in the tests, moreover, despite of the readings were selected for second-grade students, it was

difficult for some of them to read a text.

2.3.5 English Reading Comprehension Test

Besides answering the Spanish reading comprehension test, it was sent the photo of another
test. Its purpose was to know about the English reading comprehension in second-grade
students. It was a short text with four questions that students had to answer after reading it
(see appendix N). This test was a request by the headteacher.

According to the results, only seventeen of thirty-eight students sent the test answered.
Also, checking the students’ answers, it was identified that only nine students answered the
four questions correctly, and there was only one student who got a zero because his/her

answers were in Spanish language, so the instructions were not followed (see appendix O).

The information obtained showed most of the students comprehended the reading and
understood the questions, moreover, | identified that students reached more points in the
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English test than in the Spanish test. However, the COVID-19 situation did not give us a
panorama to see reliable results because some students had the opportunity to use a translator

or asked for help from somebody to answer the activity.

2.4 Description of the Case Being Study

The topic of study “The use of graphic organizers to improve reading comprehension in an
EFL classroom of a junior high school” was elaborated through a process of different
activities focused on getting to know the context of the school and the students with which

the work was carried out during the practice periods.

These activities consisted on; the investigation in documented sources looking for
theorical support to develop the topic, observing the students during the classes that were
carried out within the teaching practice; analyzing the facts and problems that were faced
throughout the practice periods, looking for solutions for the improvement of students
learning process, as well as, my own learning towards the teaching practice, designing
activities to apply the strategy using graphic organizers as a tool for reading comprehension;
finally, analyzing the results to know the strategy efficacy.

Unfortunately, the COVID-19 pandemic did not allow us to carry out some activities but,
it was an opportunity to improve the teaching practice, furthermore, to incorporate resources
that the technology gave. Thus, according to a new investigation of American University
(2020), the effective use of digital learning tools in the classroom can increase the students’
engagement, help teachers to improve the lesson plans, and facilitate personalized learning,
moreover, help build the students’ essential 21%-century skills. So, the situation allowed us
as teachers to know more about technology, and applied into the classes to strength the

students’ skills towards the media.

2.4.1 Investigation Purposes
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This investigation has two principal purposes; the first one is to improve the reading
comprehension in second and third-grade students since my personal experience using them
to my comprehension, moreover, trough the investigation | found information that allowed
me to know about the international reading assessment “PISA”. It tells us that the reading
comprehension has been a problem because of the students’ comprehension level that they
had.

Another purpose is to improve my teaching practice because | know that the practice
periods had helped me to realize about the implication that the activities made by teacher for
the students’ learning had. For instance: the students’ evaluation, the motivation to be in

class, to participate and to do the activities.

2.4.2 Investigation Methodology

The investigation methodology that | followed to approach this investigation exercise over
the COVID-19 pandemic was through an investigation research, observation, analysis,
activities design, activities application, moreover, the application of surveys to know the
students’ characteristics, and adequate the activities planned to carry out the strategy using

graphic organizers as a tool to improve reading comprehension.

The process was through the analysis of the experience over the practice as an English
teacher trainee with students of junior high school; the reflection on the teaching experience;
the improvement of the teaching practice designing, organizing and applying activities
considering the students’ characteristics; the design of activities where reading looked

interesting; and, think about some solutions towards the problems presented.

Therefore, all these activities were done through a cyclic process; starting with a
bibliographic research that allowed to support the knowledge of the topic; then, observing
the context identifying the problem in the analysis of the PISA assessment applied to several

countries around the world. So, focusing on the Mexican country, the results show us a

21



worrying problem, the Mexican students have not arrived at a high level in reading

comprehension in their mother tongue.

Thus, observing the results, tests were applied to assess and analyze reading
comprehension in English as a second language. For this reason, the strategy was applied
with some of the graphic organizers and readings selected according to the program
“Aprendizajes Clave” by “Secretaria de Educacion Publica”. The strategy was design to
accomplish a different way to make students read, because they used to read and not focus
on the text, moreover, based on my experiences, some of the teachers used to give them texts
and no help them to organize and to make an analysis.

After designing the activities, | had to applied them to the students to obtain information
that allowed me to analyze the problems confronted and the possible solutions to the
following sessions. Finally, 1 could obtain the information to conclude the strategy

effectiveness according to the students’ activities, reaction and participation.

This proposal was interesting because it helped to the learning and teaching practice taking
into account the problems confronted over the practice periods. And | realized that the
strategy could be used not only in a junior high school in the English subject but also in other

educative levels.

2.5 What is Known About the Topic?
To accomplish this pedagogical essay was necessary to reinforce the topic of study “The Use
of Graphic Organizers to Improve Reading Comprehension in an EFL Classroom of a Junior
High School” with a theoretical base. The topics are in a hierarchical way, having “Reading

skill” as the first topic, and, at the end the topic “EFL classroom”.

2.5.1 Reading Skill
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Through my experiences in the teaching practice, | realized that reading has been an
important skill because the students acquired knowledge about some topic, moreover, they
get new vocabulary. As Harmer (2010) says, reading is useful to acquire language. Also, it
helps students to get knowledge about vocabulary, spelling, and writing. Thus, | consider that
it is important for the language learning, it has benefits for our students, even if some teachers
and students consider it as a boring activity.

According to Ur (1996) “reading means “reading and understanding”. A foreign language
learner who says “I can read the words but I don’t know what they mean” is not reading. In
this sense, he or she is merely decoding or translating written symbols into corresponding
sounds”. | agree with what the author mentions about the reader who begins to read in
English. Based on experiences with students, it has been observed that they only read but do

not understand what they read, just recognize the symbols and words.

Furthermore, Essberger (2020) says that reading is the process to look at series of written
symbols and get meaning from them. When we read, we use our eyes to get written symbols
like letters or punctuation marks but, when we convert those written symbols to words,
sentences, and paragraphs to communicate something we use our brain. Also, the author
claims that reading is a receptive skill, with which we receive information. During my work
as teacher trainee, | could realize that sometimes we ask to students to read but, we forget an
important aspect to consider when reading, ask about what the text was about helping to
students to use their brain. For this reason, through the practice periods, | decided to read step
by step with the students to understand the texts.

2.5.1.1 Reading Sub-skills

Reading has sub-skills and Harmer (2010) divided them on three things that students need to

be able to do when reading is required:

= Scan. When students read for particular information, searching for something.

= Skim. Students read to get a general idea about the text,
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= Read for detailed comprehension. Know what is behind the words.

However, for Scrivener (2005) there are only two ideas or ways to read:

= Skimming. To read quickly (not a complete reading) and get principal ideas.
= Scanning. To read quickly (not a complete reading) and find specific information.

Thus, considering what the authors mentioned, in my reading strategy we used the subskill
“scan”, called “scanning” too. It was selected because the use of graphic organizers asks to
find a specific information after reading the text, moreover, to organize the information to a

better comprehension of what was read.

2.5.1.2 Types of Reading: Extensive and Intensive

There are types of reading and Harmer (2010) says that there are two:

= Extensive reading. That is when students read outside the classroom: novels, web
pages, newspapers, magazines, etc. It is a reading for pleasure.

» Intensive reading. Happens inside the classroom, when teacher asks them to work
on specific kind of text accompanied by activities of study, also asking them to
look for specific grammar or vocabulary and then use that information in some

learning activity

Also, Vocal Media (2018) claims that extensive reading refers to read for joy. The reader
will be exposed to an extensive range of vocabulary and grammatical structures. Also,
intensive reading follows a shorter text, doing activities, and learning in detail helping
students to understand the grammar and syntax of the language. For foreign language
learners, reading a short paragraph and then answer questions about that text or another

activity related to the learning purpose.
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Maria (2020) stated that intensive reading is when the principal focus is on testing,
evaluating, and increasing knowledge. Reading intensively includes note-taking and pay
attention detailly. While, extensive reading is reading for fun, there is anything necessary like
fluency or total comprehension to read something extensively. Also, she said that “it’s not
vital to understand every single word in order to get the general idea of a particular passage”
when the reader read in an extensive way. One of the ideas of extensive reading is to make

stronger the language skills.

Considering what the authors says about the types of reading, in the activities done over
the practice periods, we can find that intensive reading was used despite of asking students
what they liked to read so, the characteristics of the graphic organizers and the purposes
stated in “Aprendizajes Clave” (2017) within the English lessons influenced in the selection

of texts.

2.5.1.3 Reading Stages

Reading stages was considered one of the important topics in this investigation because my
reading strategy consisted to read step by step according to the stages that Campos (2020)
mention. These stages can help to carry out a reading lesson, moreover, it helps to students

to familiarize with the text. The following are the three stages:

» Pre-reading: teacher establishes activities that should help students think about
what they know about the topic or predict what they will read, the purpose of this
stage is to determine a purpose for reading, to improve the students’ vocabulary
and to predict what they are going to read. Some of the activities that could be used
for the first stage are: KWL charts, True False questions or videos.

»= While-reading: where teacher defines activities that help students to focus on
aspects inside the text and to understand it better. Some of the activities that could
be applied are: identify topic sentences, distinguish between general and specific

ideas, identify connectors or coding text.
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» Post-reading: this stage helps students understand the text, through critically
analyzing what they have read. The activities that could be useful for this stage

are: discussions or quizzes.

The three stages helped a lot to the third-grade students over the practice periods to read
the texts. Considering what the author mentioned before, in the pre-reading the students
predicted what they read answering questions to state what the text was about, then, in while-
reading the students identified specific information like the language focus, finally, in post-

reading the students answered the graphic organizer that | presented to them.

2.5.1.4 Reading Comprehension

As mentioned before reading is not only to decode symbols and to translate. Reading implies
to understand and to comprehend what is written. So, Friedman (2019) stated that reading
comprehension is the skill to make meaning from whatever text read. Is when the reader
knows what words have been reading with the ability to look at the words and figure their
meaning. Also, comprehend what is being read includes the ability to understand the meaning
on each context presented.

Moreover, in the website K12 Reader (2014), was stated that reading comprehension is
an intentional, active, and interactive process occurring before, during and after people read
a specific writing. Also, when people read, they engage a variety of cognitive processes
because they are understanding phonemes, phonics, and constructing meaning from the text.
There are two elements in the process of reading comprehension: vocabulary knowledge and

text comprehension.

Considering what the authors said, reading comprehension is an ability that has to be
stimulated. For this reason, in the case of third-grade students, | decided to use several tools
that helped to students to comprehend the texts used in class, like vocabulary lists, verbs list,
questionnaires and graphic organizers. On the other hand, with second-grade students the

stages could not be used for the asynchronous sessions.
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2.5.1.5 Reading Comprehension Levels

Reading comprehension has their levels, there are three levels of understanding in reading

comprehension according to Roundy & Danahy (2016):

= Literal meaning: what the text says. It is an important level of understanding
because it provides the foundation for the other levels of comprehension, more
advanced. The type of information that could be identified as literal meaning is:
the main idea, stated facts, sequence of events and characters in the story.

= Inferential meaning: this level involves determining what the text means.
Determining inferential meaning requires to think about the text and draw a
conclusion. The information that could be identified is: generalizations, cause and
effect relationships, future predictions and unstated main idea.

= Evaluative meaning: is what the text is telling us about the world outside the
story. The reader should analyze what they have read and then, form an opinion

based on the information read.

Over the practice periods, the literal meaning level was considered for the focus groups
because of the results obtained in the reading comprehension tests and the results in the PISA
assessment. Based on what the authors mentioned, this level means that the students
understand the main idea of the text, being the base to the advanced levels, inferential and

evaluative.

2.5.1.6 Barret Taxonomy
Following the topic of reading comprehension levels, Solé (2004) tells us that evaluating is
a fact that implies know a deep procedure from a diagnostic, applying a rubric and analyzing

the results. For this, some specialists incorporated a taxonomy into the reading

comprehension, it was called “Barret taxonomy”. The author stated that a taxonomy
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evaluation conceives the reading as a group of periods characterized by specific skills, like:

know the meaning of the words, formulate inferences, get the author’s purpose, etc.

This taxonomy has two dimensions: cognoscitive and affective. Both areas allow a
development of the critical and creative thinking. These dimensions stimulated by three
categories: literal comprehension, reorganization, and critical reading to finish with the
appreciation of the reading. The cognoscitive dimension goes to the logical-meaning
processes, that is, the literal comprehension and the reorganization, both should have the

control of specific comprehension skills: draft, synthesis and summary.

The purpose to had found a taxonomy to evaluate reading comprehension was to classify
the students in a level before applying the reading strategy in my activities to know their
abilities towards reading texts. Considering what the author said, I identified that the second
and third-grade students were in the “literal comprehension” because they only identified and

understood the main idea of a text.

2.5.1.7 PISA Assessment

OECD (2019) recognizes that reading is a daily activity for most of people and each
education system needs to prepare students to read and to be able to adapt to the different
scenarios in what they will need to read while they are growing up. The information that |
found about PISA assessment was one of my references to start with my investigation
because | identified a problem not only in other countries but also in our Mexican country.

PISA is the name of the reading comprehension assessment applied in 2018 to 15-year-
old students around the world. It looked interesting for me since there is information that
notices the process of the assessment and shows the results obtained in each country where

it was applied. The PISA’s framework identifies three processes, it includes:
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= Locating information, as the first cognitive process where the readers only search
for a specific information, they only scanned, located, searched and selected the
relevant information from a text

= Understanding, where the readers should be involved in a mental representation of
the content in a text, they should represent literal meaning, integrate and generate
inference in a text.

= Evaluating and reflecting, with three specific cognitive process: assessing quality
and credibility, reflecting on content and form and corroborating and handling

conflict.

Moreover, OECD (2019) mentions the PISA results after assessing reading. They divided
eight levels in which are presented what students can do when reading, starting with the
difficult level (level 6: the reader can reflect deeply in relation to the text content) and ending
with the basic level (1c: the reader can understand and affirm simple sentences on a literal

level).

The results say that only 77% of students on average across OECD countries reached at
least the level 2 proficiency in reading. This level refers to they were able to identify the main
idea in a text, they could reflect on the overall purpose, and compare claims. Also, around
8.7% of students on average across OECD countries were in a high level 5-6. It means that
students were able to comprehend long texts, deal with concepts, and distinguish between
fact and opinion. So, in most of the countries, the students achieved the level 2 that is
considerable as the “minimum level of proficiency” that students should acquire by the end
of their secondary education. Therefore, these results allowed me to identify what students
can do when reading, linking it with the results that students obtained in the reding
comprehension tests applied, | identified that they were in the basic comprehension level that
is “literal meaning” for Roundy & Danahy (2016), and “logical-meaning” for Solé (2004) in

the Barret taxonomy.

2.5.2 Graphic Organizers
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In addition to talk about reading and the several aspects that should be considered when
teaching reading, is the opportunity to talk about graphic organizers, that was the tool used
in my investigation for reading comprehension. The website Jodi Durgin (2020) state “A
graphic organizer is a visual display that organizes ideas and shows the relationships between
concepts or information. Graphic organizers guide children’s thinking and help them to
comprehend what they read”. Also, Hossfeld (2014) says that a graphic organizer is just a
tool, it can be in a digital form or in a worksheet providing to register information

communicating it through pictures, diagrams, charts or whatever visual aids.

While ICT-Education Consultants (2007) mentions that there are different techniques to
determine a relevant idea in a text, and the graphic organizers allow us to organize the
information in a visual and hierarchical way. It is important to say that the use of a graphic
organizer will depend on the information that requires to extract. Also, is mentioned that the
mind maps are one of the tools with a high potential in an educative area as in general areas

outside education.

According to Teran & Apolo (2015), the purpose in an educative environment has been
the potential of students’ learning using the different types of graphic organizers that exist,
being the representation of the knowledge in a visual way. This is part of a teaching strategy
for teachers to help students to comprehend concepts in a text, there are graphics that their

use would depend on the objective to achieve.

Also, the authors mention that the objective of a graphic organizer is to make easier the
comprehension about a specific topic that sometimes could be difficult. We could develop
our abilities with this method, because if we use them constantly, we would be accustomed
to organize our information. There are benefits to use a graphic organizer as a learning

strategy:

= Clarify our thinking.
» Reinforce of comprehension.

= Integrate a new knowledge.
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=  Remember new information.
= |dentify wrong concepts.
=  Evaluate.

= Develop high thinking abilities.

Benard (2012) says that the use of graphic organizers had impacted on the education,
many teachers have used a diagram as a learning strategy to improve reading comprehension.

Also, a graphic organizer stimulates on the students learning styles:

» Visual: that helps students to create mental images to retain information. Visual
learners learn better with this method, using diagrams or charts.

= Logical-mathematical: helping students to use logic organizing, classifying and
categorizing information.

= Verbal-linguistic: helps to students organize words to make sense.

So, considering what the authors says, | decided to use graphic organizers because of their
effectiveness in the education for a better reading comprehension, moreover, the organization

of the information in what is read.

2.5.2.1 Types of Graphic Organizers

There are many types of graphic organizers but in the investigation of Teran & Apolo (2015),
we can find some of the graphic organizers that could help to comprehend what students

read:

= Synoptic chart. There is a chart that has been used years ago to show information
in a visual way, it can be organized with lines, keys or symbols to show a
hierarchical information, always going into the general to the particular, from left
to right.

= Venn diagram. The creator of this type of graphic organizer was the British
mathematician and philosopher John Venn, who tried to show graphically the
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mathematical or logical relationship that exists between different groups of
elements.

Flow chart. They are graphical representations of the sequences of instructions of
an algorithm or the steps to be followed in a given process. They are used in the
areas of programming, economics, industrial processes, psychology, etc.
Organization chart. They are used to graphically represent the structure of a
company or of one of its areas or administrative units, showing the relationships
(vertical and horizontal) between the parts that make it up.

Cause-effect diagram. This graphic organizer is part of visual learning and is very
useful for students to take into consideration all the real and possible causes of a
given event.

Timeline. A timeline helps to order a series of events about a specific topic. The
information should be in order to comprehend the periods.

Infographic. Is the way to present in a graphic way an idea or concept about
specific topic, doing it as a poster with relevant information.

Min map. It helps to show in a graphic way a concept of an idea or a general topic,
it has to be organized and its structure is circular. It is effective and practical to
extract and to process the information.

Concept map. There is not more than a graphic representation of a topic with its
concepts, it could be represented by symbols and information taking account a

hierarchical organization and forming information with connectors.

Rubio (2021) says that also exist:

Comparative chart. Consists in charts where it pretends to notice the principal
differences and similarities between two or more elements. There are useful to
indicate advantages and disadvantages too.

Circle of characteristics. Drawing a circle with the topic in the middle and around
of the circle writing the principal characteristics of the topic. This graphic
organizer is useful on the educative area, sometimes it could be a motivation for

students to only fill the circles given.
32



Tuesta (2020) says that exists the double entry chart as a graphic organizer used to
systematize information. It allows contrasting the elements of a topic. It is formed by variable
number of columns in which the information is read vertically and the comparison between

the elements of the columns is established.

According to National Behaviour Support Service (2020) we have a graphic organizer
named KWL chart (Know, Want and Learn) that is a strategy that provides a structure to
activate and build prior knowledge, establishing a purpose for reading and summarizing what
was learned. This strategy can help students to reflect and to evaluate their learning, and

could be useful assessment tool for teachers.

Reading Rockets (2020) talks about another helpful graphic organizer to use in the
classroom, the story map, a strategy to help students learn the elements of a book or story
identifying story characters, plot, setting, problem and solution. With this, students should

read carefully to learn the details of the story. There are three reasons to use story maps:

* [mprove students’ comprehension.
» Provide students with a framework for identifying the elements of a story.

= Help students of varying abilities organize information and ideas efficiently.

Therefore, the graphic organizers were the principal aspect to consider in my investigation
since | decide to used them for reading comprehension. Considering the several types of
graphic organizers that the authors mention, | identified that | could not use all the graphics
because of its characteristics, moreover, the purposes that the program “Aprendizajes Clave”

(2017) stated.

2.5.3 Teaching-Learning Methodologies

As INTESOL (2014) claims “Throughout the history of teaching languages, a number of
different teaching approaches and methodologies have been tried and tested with some being
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more popular and effective than others”. Based on my experiences, the English language had
been taught through different methodologies, some of them had been successful but, its
effectiveness depends on the purpose of teaching and the experiences that we have as

teachers.

Fortea (2019) says that a methodology is the answer of the question how to teach,
methodology is the teacher and student performance during the teaching-learning process. A

methodology implies to take into account some factors for its effectiveness as:

=  Objectives

= Students’ characteristics (previous knowledge, motivation, learning styles, etc.)

= Teacher characteristics (teaching style, personality, etc.)

= Subject characteristics (area, level, theory or practical character, etc.)

= Material and physical conditions (students’ number, classroom characteristics,

available resources, time, etc.)

Thus, in my investigation, | had to find a methodology that accomplished my purposes
considering the virtual context and students’ characteristics taking into account the
advantages and disadvantages of the methodologies and my objectives as a teacher. | found
several methodologies to teach English as “PPP”, “TBL”, “flipped classroom”, “direct
method”, “grammar translation”, “total physical response”, “communicative language

teaching”, “silent way method”, “lexical approach” and “project-based learning”.

2.5.3.1 PPP Method

According to Weller (2019) PPP methodology is a lesson structure, a way to order activities
in teachers’ lessons. Although is quite old, since 1960’s, PPP is the probably most common
used in Teaching English as a Foreign Language (TEFL). It is also still popularly taught to

new teachers. There are three stages to this lesson structure:
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= Presentation stage. On this stage the language is introduced to the students. The
aim is to make sure that the students are understanding the context.

= Practice stage. Here is when students will use the language in a controlled way.
The aim is accuracy, and the error correction immediately is important while
teacher is monitoring.

= Production stage. When students will use the language in a more open way. Here

the focus is using the language as fluently and naturally as possible.

According to Weller (2019), there are some of the advantages and disadvantages of using

PPP method inside English classroom.

Advantages:

= Itiseasy to learn for new teachers

= |tis very flexible

= |tis easy to plan for, and has a logical progression

= It works for most types of class, including larger classes

»= Most course book use this, or similar, method to structure their lessons and

chapters
Disadvantages:
= Research shows that it may not be the best way to teach or learn a language
= \Weaker learners may overuse the target language from the practice sessions
= Learners may not be sure how to use target language in different contexts

= |t can be boring if is used repeatedly for higher level students

2.5.3.2 Task Based Learning Method
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As PPP method, Task Based Learning (TBL) is a lesson structure. Weller (2019), says that
TBL is a good way to get students engaged and using English, this builds confidence with

language and social situations. It is known with how students actually learn a language.

Weller (2019) mentions that a task requires to create something, could be a presentation,
piece of text or a recorded dialogue. It involves meaningful communication, a gap between
what students know to prompt communication. The students can choose how to complete the
task and which language they use to do. This task could be working on the solution to a
practical problem, planning a complex journey or deducing missing information. Also, the
task could be supporting an opinion, like arguing for a favorite competitor in a TV show.

TBL has three stages:

= Pre-task. Teacher introduces the task to students and try to engage them, to
motivate students, teacher could show students an example of the completed task.
The focus of this stage is to engage, set expectations and give instructions.

= The task. Small groups or pairs are good. There are some ways to go about
designing a task, but usually it should involve a gap. Here, the focus is fluency,
using the language to communicate without falling into L1 unless really needed.

= A review. When students have completed the task, it is time for a review. Peer
reviews are preferable, or during a monitoring the correction is useful. This stage

focuses on accuracy, reflecting and analyzing on their completed work.

Weller (2019) also mentions some of the advantages and disadvantages using TBL.

The advantages are:

= Student interaction is built, as they need to communicate to complete their task
= Students’ communication skills improve

= Students’ confidence can improve

= Students’ motivation can improve

= Students’ understanding of language can be deeper, as it is used in real contexts
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The disadvantages are the following:

Tasks have to be carefully planned to meet the correct criterion
It can take longer to plan
It is also time-consuming adapting PPP-style course book lessons

Students can avoid to use the target language to complete the task

Also, the author mentions three reasons why TBL sessions go badly and some

recommendations:

If tasks are not well designed, because there is no gap in the task.
Recommendation: design the task with one of the communicative gaps.

If students are bored, because the topic is not interesting for them or the topic was
not presented clearly. Recommendation: choose interesting topics, context and
material for students.

If students are too excited, because they already want to complete the task.
Recommendation: be clear about the minimum criterion. If it is possible, quantify
it.

2.5.3.3 Flipped Classroom Method

Another important method is flipped classroom and according to Michigan State University

(2021) flipped classroom is a pedagogical approach in which direct instruction moves from

the group learning space to the individual learning space, and the resulting group space is

transformed into a dynamic, interactive learning environment where the teacher guides

students as they apply concepts and engage creatively in the subject matter.

Dunn (2014) claims that there are six easy steps to implement a flipped classroom:
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= Plan. Figure out which lesson in particular you want to flip. Outline the key
learning outcomes and a lesson plan.

= Record. Instead of teaching lesson in-person, make a video. A screencast works.
Make sure it contains all the keys elements.

= Share. Send the video to students. Make it engaging and clear. Explain that the
video’s content will be fully discussed in class.

= Change. An effective way to discuss the topic is to separate into groups where
students are given a task to perform. Write a poem, a play, make a video, etc.

= Regroup. Get the class together to share the individual group’s work with

everyone. Ask questions, dive deeper than ever before.

2.5.3.4 Direct Method

INTESOL (2014) says this method only uses the target language that students are trying to
learn. The main focus is oral skill and it is taught via repetitive drilling. Grammar is taught
using an inductive way and students need to try and guess the rules through the teacher’s oral

presentation.

2.5.3.5 Grammar Translation Method
In the same investigation of INTESOL (2014) mentioned that this method of teaching English
Is grammar heavy and depends a lot on translation. It is commonly used to learn a language
in a traditional way. Some countries prefer this style of teaching because the main idea is that
students learn grammar rules and at the same time, they are able to translate sentences. This
method is common for students who want to study literature in a deeper level.

2.5.3.6 Total Physical Response Method

Rowland (2021) states that this is a method of teaching language or vocabulary concepts

using physical movement to react to the verbal input, the process mimics that student learn
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their first language and it reduces students’ stress. The purpose of this method is to create a

brain link between speech and action to encourage language and vocabulary learning.

When do we have to use it? Rowland (2021) says that this method works best when
teaching vocabulary connected with action. It is an effective strategy to use in the English

language students also, with native speakers when is time to learn new words.

2.5.3.7 Communicative Language Teaching Method

Rhalmi (2009) stated that as the language teaching has been changing and was questioned by
some linguistics like Chomsky, this method appeared, CLT is an approach that emphasizes

interaction. This method focusses on these variables:

= Communication: activities that involve real communication promote learning.
= Tasks: activities in which language is used to carry out meaningful tasks supports
learning process.

= Meaning: language that is meaningful and authentic to the learner boosts learning.

2.5.3.8 Silent Way Method

According to British Council (2021) the silent way is a methodology of teaching language
based on the idea that teachers should be as silent as possible during the class, but learners
should be encouraged to speak as much as possible. These are three principles:

=  The learner needs to discover or create.
= Learning is made easier by the use of physical objects.

= Learning is made easier by problem-solving using the target language

2.5.3.9 Lexical Approach
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We can find the lexical approach being a way of teaching language based on the idea that is
made up of lexical units rather that grammatical structures. The units are words, chunks
formed by collocations and fixed phrases (British Council, 2021). Besides, Ramirez (2012)
says that the lexical approach identifies lexis as the basis of language and focuses on the
principle that language consists of grammaticalized lexis. The lexical approach consists of
the capacity to understand and to produce lexical phrases as non-analyzed entities.

Considering what Nordquist (2019) says, we can find that the term lexical approach was
introduced in 1993 by Michael Lewis who observed that the language consists of
grammaticalized lexis, not lexicalized. The idea of this method is that rather than have
students memorize lists of vocabulary, the students would learn using phrases, word

combinations, as chunks.

2.5.3.10 Project Based Learning Method

Schuetz (2018) says that this method exists as an instructional approach designed to give
students the opportunity to develop knowledge and skills through engaging projects around
challenges and problems that may face in the real world, the PBL model consists of seven
characteristics:

= Focuses the student on a big open-ended question, challenge, or problem to search
and respond to and solve.

» Brings what students should academically know, understand, and able to do into
the equation.

» Isinquiry-based.

= Uses 21% century skills such as critical thinking, communication, collaboration and
creativity.

= Builds student choice into the process.

= Provides opportunities for feedback and revision of the plan and project.

= Requires students to present their problems, research process, methods and results.
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On the other hand, despite having several methodologies to teach English I did not identify
a methodology that fit my English lessons and my purposes within the virtual context and
the students’ opportunities. So, I decided to find the way to incorporate some aspects of the
methodologies that | had experience with and create and hybrid, this hybrid is mentioned in

chapter two.

2.5.4 Online Teaching

The COVID-19 pandemic allowed me to have experiences working online with the students.
It also allowed me to enhance my technology knowledge and to find the best way to carry
out the lessons in asynchronous and synchronous sessions. Law (2021) mentions that online
teaching is the process of educating others via internet. Different methods can be used as
one-on-one video calls, group video calls and webinars. Virtually any topic or skill can be
taught online.

Therefore, a teacher who works online needs to be comfortable with computers and
internet. Because interactions with students will take place on messaging platforms, email
and video calls. Many teachers need to create digital resources to share with students, as
“PowerPoint” presentations, videos, audio lectures and pdf guides (Law, 2021).

Considering what the author mentions, | decided to use PowerPoint presentations in my
synchronous sessions to carry out the English lessons in “Google Meet”. The presentation
consisted on; show to students the text to read, answer the graphic organizer according to the
instructions, and the brief explanation of the language focus. Also, I tried to make striking
the presentations to students feel comfortable with the material. The PowerPoint presentation

helped me to do the class step by step and to have the students’ attention.

2.5.5 Online Learning

As mentioned before, students had to take classes online through the COVID-19 pandemic.

Fundacién Auna (2020) shows some advantages and disadvantages of online learning:
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Advantages:

= Time savings.
= Affordable.
= Quality.

Disadvantages:

= Sometimes there is not a feedback.
= A lot of time in front a computer.

= Irresponsibility, do not have pressure to go to school and do homework at time.

Over the practice periods, | had several problems confronted because the second-grade
students took asynchronous English lessons. For this reason, | identified a lack of
communication that did not allow to expose doubts about the activities. Moreover, the
situation did not allow me to sent feedback to the students about their activities. So, | consider
that their learning was not successful. It was difficult because as mentioned at the beginning
of this document, some of the students did not have internet or a device.

2.5.6 EFL Classroom

This investigation was carried out inside an EFL classroom because as Oxford University
Press ELT (2011) says, an EFL classroom is in a country where English language is not
dominant. The students share the same culture and also there are few opportunities to use the

English. In an EFL classroom, students need:

= Practice alot, using the language, especially orally. Try to get them speaking inside
the classroom and teach them where to practice speaking English outside the
classroom.

= Exposure to living English.
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= Reasons to learn English and motivation to stick with it. Find about students’
passions and attached English into them.

| have to say that the opportunities for the COVID-19 pandemic and the focus groups
characteristics did not allow to practice the language since the students did not want to
participate in the synchronous sessions and the instructions were not followed in the

asynchronous sessions.

2.6 Key Questions this Case will Attend

Finally, after supporting the topic with a theorical base and considering the context and
students characteristics, | decided to carry out the following four key investigation questions
during my investigation. They were answered in chapter two according to the analysis in the

teaching experiences and the students’ results.

= What methodology of teaching-learning attends the virtual context of the focus
groups?

= How can graphic organizers support reading comprehension in the focus groups?

= What would be the students’ reaction to graphic organizers?

= How did graphic organizers improve reading comprehension in the focus groups?
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3. CHAPTER TWO: TOPIC DEVELOPMENT

This chapter is about the answers to the four key questions of the topic of study “The use of
graphic organizers to improve reading comprehension in an EFL classroom of a junior high
school” reflecting on the teaching practice and showing the results obtained over the

investigation exercise.

3.1 What Methodology of Teaching-Learning Attends the Virtual Context of the Focus

Groups?

As Hernandez (2021) claims “It is important to state that a didactic methodology implies a
concrete way of teaching, a method implies a way and a concrete tool that we use to transmit
the contents, procedures and principles to the students and accomplish the learning objectives
proposed by the teacher”, in this investigation question | analyzed three of the methodologies
mentioned in chapter one to create a hybrid methodology that attended the focus groups

context.

Also, Hernandez (2021) says that there are some factors that we have to consider if we

want to select a methodology for our classes, are the following:

= Previous experience as teacher.

= Own ideas about what we want to teach and what we want our students learn.
= To have connection between methodology and teaching objectives.

= Students’ age and level.

= Contents, topics to teach.

Thus, | decided to consider the aspects that the author mentions taking into consideration

my experience as an English teacher trainee, my ideas of what | wanted to teach. So, | created
the hybrid methodology extracting the stages of two methodologies connecting them to my
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objectives, students’ characteristics and the contents in the English lessons stated in

“Aprendizajes Clave” (2017).

3.1.1 Creation of a Hybrid Methodology

The creation of the hybrid methodology started doing a subjective assessment on the three
methodologies selected (“PPP”, “TBL” and “Flipped classroom™) using the “Likert Scale”.
According to Muguira (2020), the “Likert Scale” is one of the types of measurement scales
used in market research to understand the opinions and attitudes of the consumer towards a
brand, product, or target market. This scale has been using to measure and learn about the
degree of conformity by a person. | considered to use this scale for its characteristics and its

facility to use.

The author also mentions that the responses can be offered at different levels of
measurements, allowing for scales of 5, 7, and 9 pre-configured items. They should always
be a neutral item for those users who neither agree nor disagree. The scale that | used to

analyze the three methodologies was modified following the “Likert Scale” characteristics:

012345‘6‘78910

Sometimes
Rarely useful Useful
useful

The following chart refers to the analysis of TBL methodology. As we can see this
methodology could be used with third-grade students. On the other hand, it could not be used

in second grade.
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TBL method

Stages to consider in this Assessment 0-10 Assessment 0-10
method (Third-grade) (Second-grade)

Pre task to introduce, engage

students.
Main task to use the language.
Review reflecting, analyzing, to

give feedback.

The next chart analyzes the PPP methodology. As the chart shows, I could use PPP method
with third-grade students selecting some of the stages (warm-up, practice and production),

while with second grade, | could use only the practice stage.

PPP method
Stages to consider in this Assessment 0-10 Assessment 0-10
method (Third-grade) (Second-grade)

1. Warm up to get
students alert and
relaxed.

2. Presentation
introduction to the
topic.

3. Practice to
practice with the
language with
controlled activities.

4. Production to
produce something with
the language, semi-
controlled activities.

5. Wrap up to

check for

understanding.
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Finally, | assessed the flipped classroom method. | identified that this method could not
be used with second grade because of their asynchronous sessions. On the other hand, I could

use it with third grade but, based on the experiences they did not watch the videos that | sent

to them.
Flipped classroom method
Stages to consider in this Scale 0-10 Scale 0-10
method (Third-grade) (Second-grade)
1. Record a video

explaining a unit.

2. Send to
students the video and
focus on it.

3. Discuss the
topic or doing a task.
4. Review the task

asking questions.

Therefore, according to the assessment and analysis of PPP, TBL, and Flipped classroom
methodologies, | decided to mix PPP and TBL methodologies taking stages of each one.
However, with second grade there was a hybrid methodology completely different since the
students were working in asynchronous way. The following chart shows the methodology
proposal:

Methodology proposal for 2A group

Stage taken from PPP method

Practice and production
Sending to students controlled and semi-controlled activities in worksheets on the
WhatsApp group.
Evaluation

Checking the product of the week with a checklist and sending feedback to students.
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While with third grade, | decided to create the following methodology proposal:

Methodology proposal for 3D group

Evaluation

Checking the product of the week with a checklist and sending feedback to students.

3.2 How can Graphic Organizers Support Reading Comprehension in the Focus
Groups?

The purpose of this second investigation question was to analyze the several graphic
organizers mentioned in chapter one, and choose those that attended the objectives of the
English lessons over the practice periods with second and third grade. Moreover, to notice
about the activities planned into the hybrid methodology.
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3.2.1 Analysis of Graphic Organizers

First, | used the same “Likert Scale” to assess each of the graphic organizers:

01‘2345‘6‘78910

Sometimes
Rarely useful Useful

useful

Then, | considered the characteristics of each graphic organizer mentioned by the authors
in chapter one to assess them, the following chart shows the analysis:

Graphic organizer Use Scale 0-10

_ To show information in an organized way about

Synoptic chart . ) 7
a specific topic.

To show graphically the mathematical or logical

Venn diagram relationship that exists between different groups

of elements.

To show the sequences of instructions of an

Flow chart algorithm or the steps to be followed in a given
process.
Organization chart To represent the structure of a company.

) To take into consideration all the real and
Cause-effect diagram

possible causes of a given event.

Time line To order a series of events about a specific topic. 7
To present an idea or concept about specific
Infographic topic, doing it as a poster with relevant
information.

) To show a concept of an idea or a general topic
Mind map

in an organized way.
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To show a topic with its concepts, represented by
Concept map symbols and information taking account a
hierarchical organization.

) To indicate advantages and disadvantages or
Comparative chart o ]
things in common between two or more ideas.

Circle of To write some principal characteristics of a

characteristics specific topic.

To systematize information and to contrast the
Double entry chart )
elements of a subject.

To activate or to build prior knowledge by

KWL chart
students and assessment tool for teachers.
To help students learn the elements of a book or
Story Map story identifying story characters, plot, setting,

problem and solution.

After doing the assessment of each graphic organizer, | chose the possible ones that | used
according to my objective in each lesson over the practice period. Not all the graphics were
used because of the contents carried out stated in the “Aprendizajes Clave” (2017). The

following chart shows this selection:

Graphic organizer Use

) To show information in an organized way about a specific
Synoptic chart )
topic.

) To take into consideration all the real and possible causes of a
Cause-effect diagram

given event.
) To present an idea or concept about specific topic, doing it as a
Infographic ) ) )
poster with relevant information.
] To show a concept of an idea or a general topic in an
Mind map

organized way.



To show a topic with its concepts, represented by symbols and
Concept map ) ) ) ) ) -
information taking account a hierarchical organization.

Time line To order a series of events about a specific topic.

) To indicate advantages and disadvantages or things in
Comparative chart )
common between two or more ideas.

Circle of ) o o - _
o To write some principal characteristics of a specific topic.
characteristics

To systematize information and to contrast the elements of a
Double entry chart

subject.
To activate or to build prior knowledge by students and
KWL chart
assessment tool for teachers.
To help students learn the elements of a book or story
Story Map identifying story characters, plot, setting, problem and

solution.

Thus, the activities stated in the lesson plan of second grade were carried out in the same
way for all sessions with controlled and semi-controlled activities requested for the
headteacher (see appendix P). As Jhonson (2012) states, a controlled activity is when the
student has no freedom in the response, all the responses are controlled by teacher and there
IS one correct response, the focus is on form rather that meaning. While, the semi-controlled
activities focus on form and meaning. The teacher has some control and students have some

freedom to express something themselves. Also, there is not one possible answer.
The following description is about the sample of the sequence used for the lessons:
= Practice and production. Controlled and semi-controlled activities in a
worksheet. Teacher trainee will send to students the worksheet to the “WhatsApp”

group and students should read the text and do the graphic organizer that is

requested in the instructions.
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= Evaluation. Teacher trainee will evaluate the worksheet of each student with
different criterions in a checklist.

The following chart shows the lesson topic, the objectives, the material, and the graphic

organizer that | used with second grade:

Session 1 Session 2 Session 3 Session 4

Topic lesson: How can we be prepared for and environmental emergency?

Students should

Students should | be able to use
Students should _ )
be able to use | the imperative

be able to _ _
Students should ] the imperative form and
recognize and
- be able to form and to sequence
Main aim of ) to use the )
recognize some | _ recognize adverbs to
the lesson: imperative form

of natural sequence make and

_ to talk about _ _
disasters. _ _ adverbs to talk infographic

instructions and
] about about what to
advices. ) ) _ )
instructions. doincaseifa
natural disaster.
Material: Worksheets
Graphic
_ ) Double entry | Double entry )
organizer Mind map Infographic
chart chart
used:

While with third grade, | carried out each session with a “PowerPoint” presentation and
different material depending on the lesson purpose. The topic of the two first weeks was
“What might have happened?”. In session one, the main aim was to make predictions using
conditional type 1 in an affirmative way. Then use a double-entry chart to locate the causes
and effects that were in the reading sent. According to the lesson plan (see appendix Q):
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Pre-task: “teacher will send to the “WhatsApp” group a video about the grammar
structure “conditional type 1" in affirmative way, the student should watch it, and in
the synchronous session review the topic. Also, teacher will send a reading named
“What’s up with COVID-19?”. The student should read, and talk about it in the
synchronous session”.

Warm up: “teacher will ask each student to hold up the nearest thing to the left of
them that they can, a remote, bag of chips, drink or sock. And then, teacher will ask
to some students to describe the object and show it to the camera”.

Practice: “in the synchronous session, teacher will ask to students form an orally
affirmative sentence according to the context showed by teacher, for example: teacher
shows a picture of a cause: “a graduated girl”. The students should say: “if she passes
her exams, she will finish her university”.”

Production: “teacher will send to students a chart to complete with affirmative
causes and effects according to the text “What’s up with COVID-19?” read.
Evaluation: “at the end of the class, students could ask for some questions if they did
not understand something. When students send their evidence of the chart, teacher

will assess with a checklist”.

For session two, the main aim was to comprehend a text and recognize cause and effect

with the conditional type 1 in affirmative and negative way using a double entry chart. The

sequence (see appendix R) was:

Pre-task: “teacher will send to the “WhatsApp” group a video about the grammar
structure “conditional type 1” in negative way, the student should watch it. Then in
the synchronous class review the topic. Also, teacher will send a reading named “See
you next vacation Canada”, the student should read, and talk about it in the
synchronous session”.

Warm up: “students will build a story one sentence at a time. The teacher will begin
by giving the opening line. Each student adds another line to the story. The rules are

that the next line has to make sense”.
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Practice: “Teacher and students will review the video sent days before about the
conditional type 1 (-). Teacher will present a reading named “See you next vacation
Canada” and read it step by step:

1. Pre-reading

Ask to students: What is the topic? What do you think the text is about?

2. While reading

Teacher will present a roulette where it will say the name of student that should
participate reading a paragraph of the text.

3. Post reading

Teacher and students will recognize cause and effect in the text using a double entry
chart.

Finally, in the synchronous session using “Jamboard” teacher will ask to students to
form affirmative or negative sentences depending on the sentence wrote by teacher”.
Evaluation: “at the end of the class, students could ask for some questions if they did
not understand something. When students send their evidence of the chart, teacher

will assess with a checklist”.

Besides, we have sessions number three and four with the topic “What makes art, art?”.

The main aim of the third session was to comprehend a text and recognize emotions

mentioned in the text using a mind map (see appendix S). The sequence was:

Pre-task: “teacher will send a feelings list and a text named “Feeling Artsy? Here's
How Making Art Helps Your Brain”, the student should read. Then, talk about it in
the synchronous session.”.

Warm up: “teacher and students should show a picture of their favorite place,
classmates should guess what place is, but the student that is showing the picture
should give clues to guess”.

Practice: “in the synchronous session, teacher will show to students a video clip
named “What is art?” and then in a “PowerPoint” presentation will be some art

pictures and students should answer how they feel depending on each picture.
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Finishing that, students should show their pictures (homework of the last class) and
say how they feel about it”.

» Production: “after that, students should make a mind map of the feelings that the
author mentions about the art in the text read at the beginning. They should illustrate
it”.

= Evaluation: “at the end of the class, students could ask for some questions if they did
not understand something. When students send their evidence of the chart, teacher

will assess with a checklist”.

In session four, the main aim was to comprehend a text and describe two artworks in a

comparative chart. The activities were (see appendix T):

» Pre-task: “teacher should send to students a list of qualifying adjectives that will be
required to use for the next activities.”

=  Warm up: “teacher will present a “Kahoot” about questions of TV series, TV shows,
Movies, Singers or topics that they may know. Students should login to the app and
start playing the game”.

» Practice: In the synchronous class, teacher should present a reading about “Mona
Lisa” and “Liberty statue”, the student should read participating according to the
roulette. Then, using pictures in a “PowerPoint” presentation, teacher will model how
to describe things using qualifying adjectives. After that, students should describe
their artwork (the homework of class 3) with their cameras on, using the qualifying
adjectives and emotions.

» Production: “students should do a comparative chart about the text read at the
beginning”.

= Evaluation: “at the end of the class, students could ask for some questions if they did
not understand something. When students send their evidence of the chart, teacher

will assess with a checklist”.

In session five about body systems, the main aim was to comprehend a text doing a mind

map identifying body systems. The sequence was the following (see appendix U):
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= Pre task: “teacher will send to the “WhatsApp” group a video about the body
systems; students should watch it and answer some questions that teacher will send

too. https://www.youtube.com/watch?v=9eulbbOy5xw”.

Questions:

1. How many systems do we have in our body?

2. The system protect our organs from thing that could hurt us.
3. What is the system that send neural signs?

4. Integumentary means , and from our to our

=  Warm up: “teacher and students will play a random “Kahoot”.”.

» Practice: “in the synchronous session teacher will use a roulette to ask participation
according to what name appears. Students should read the text presented in the slide.
1. Pre-reading
What the text is about? Put the name of each body system according to the paragraph.
What is the correct image for each system?
2. While reading
Pay attention to the elements of each system
3. Post reading
Teacher will send to students the links of two games about the body systems. They

should play and send screenshot of the score. https://happylearning.tv/en/word-

search-respiratoy-system/ and https://www.abcya.com/games/skeletal system.

» Production: “teacher will explain the product of the week: “do a mind map about the
body systems that the text mentions”. This activity will be as homework; students
should send it on Friday”.

= Evaluation: “at the end of the class, students could ask for some questions if they did
not understand something. When students send their evidence of the chart, teacher

will assess with a checklist”.

In session six, the topic was “Clothes and colors”. The main aim was to comprehend a

text by doing a chart identifying clothes and colors. The activities were (see appendix V):

56


https://www.youtube.com/watch?v=9eu1bbOy5xw
https://happylearning.tv/en/word-search-respiratoy-system/
https://happylearning.tv/en/word-search-respiratoy-system/
https://www.abcya.com/games/skeletal_system

Pre task: “teacher will send to the “WhatsApp” group a video about clothes and
colors. Students should watch it and do the activity identifying the clothes and colors

according to the picture. https://www.youtube.com/watch?v=MEtIGQrol12Y”

Warm up: “teacher will ask to students turn on their cameras to show clothes or
objects with the color that she says. Example: “Show us white socks” “Show us
something with color green”.”

Practice: “in the synchronous session, teacher will use a roulette to ask participation
according to what name appears. Students should read the text presented in the slide”.
1. Pre-reading

What the text is about?

2. While reading

Pay attention to the clothes and colors mentioned

3. Post reading

Teacher and students will answer a chart about the text, identifying clothes, objects
and colors mentioned there.

Production: “teacher will dictate some instructions and students should draw what
they heard about clothes and colors”.

Evaluation: “at the end of the class, students could ask for some questions if they did
not understand something. When students send their evidence of the chart, teacher

will assess with a checklist”.

3.2.2 Graphic Organizer Checking

Despite the application of activities, at the end of the week, | checked the product of each

student. However, I realized that exists two different terms to check the students’ evidences,

“evaluating” and ““assessing”. According to Easy LMS (2020) assessment is the process of

documenting and using empirical data to measure knowledge, skills, attitudes, and beliefs.

Teachers try to improve the students’ path towards learning. On the other hand, evaluation is

judgmental and focuses on grades. It can be used as a final review to gauge the quality of

instruction. It is product-oriented, which means “What has been learned?”.
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Therefore, | decided to use the evaluation to check the products of each student using
checklists with different aspects that students had to accomplish according to the main aim
of the lesson and considering the graphic organizer proposed (see appendix W). This idea

helped me to evaluate the students’ activities and give feedback to the third-grade students.

3.3 What Would be the Students’ Reaction to Graphic Organizers?

The purpose of the third investigation question was to know the students’ reaction towards
the activities done over the practice periods. With second grade group, | considered the
observation of the students’ activities. While with third grade group, I considered the

participation and the students’ evidences of the graphic organizer used in the sessions.

3.3.1 Second-grade Students

In the case of second grade, | did not send the activity in week one because of the indications
by the headteacher since the students should finish their pending activities in the English and
other subjects. While, sessions two, three, and four were carried out sending through the
“WhatsApp” group the worksheets on its corresponding week with the delivery instructions.

Thus, | identified that most of the students did not read the instructions of the worksheets,
(also written on the “WhatsApp” messages) because they should read the texts and answer
the activities according to the information that was there but, some of the students answered
with different information that was not in the text. Besides, they sent another graphic
organizer that | did not asked to do. For example, in the fourth week the product was to do

an infographic, and most of the students sent a mind map or a concept map.

Moreover, | identified that the students did not react well to the activities because some
of them sent their evidence out of time. They did not follow the instructions. Also, | identified
that they used L1 to answer the activities, and | consider that it was not necessary because
the information that they should write on the activities was in the text. | realized that the
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students did not have the disposition to do the activities since there were students who only
read the messages and did not do any activity.

3.3.2 Third-grade Students

With third grade, in the first session | identified that they did not like to have their cameras
turned on. It was not a problem; the interaction was the same because they preferred to use
the microphone or the chat. In the practice stage, the students were quiet because they did
not participate when | asked to do. Furthermore, in the session, | realized that the students
did not watch the video sent to the “WhatsApp” group, so | decided to present it in class but,
it was freezing for the internet connection and cut off the time of the session. Also, it allowed
me to take the decision not to send a grammar video. | felt that this kind of videos were boring

and they prefer | explain the topic.

I have to mention that during the week, there were no messages with questions about the
homework (answer the double-entry chart). But, at the moment to evaluate the students’
activities was necessary to send feedback to each one to correct their mistakes because the
double-entry chart was not answered as | asked to do. There were few common mistakes;
one of them was the confusion between the cause and the effect in the chart columns; the

other was the information not related to the text.

Due to the experience in session one, was necessary to do some changes in the session
two. The principal change that I did was the place of the tasks on the stages. | decided to use
the text within the online session, read it together, and answer the graphic organizer. Also,
explain better in the session for the students try to send their product according to the
instructions. For then, at the end of the week send feedback according to the results obtained
in the evaluation with the corresponding checklist to notice their mistakes.

In session two, | did not apply the pre-task since students did not watch the video so, |
decided to explain the grammar structure. When was time to read, | identified that the
students understood the text and the activities for their active participation, and for the
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“Lucky Roulette” used (see appendix X). The idea to use the roulette started for the situation
happened in the session one because | observed that students needed to be elicited to

participate. Thus, the level of participation increased.

The product of the week was a double-entry chart as in the first session because of the
main aim was the same. In this occasion, the graphic organizer was done in class, and
everyone worked as a team. They did it well because they identified the causes and effects
in affirmative and negative way, writing them in the corresponding columns of the chart.
Furthermore, | sent feedback to the students because some of them were not in the online
session and decided to send the activity. There were some mistakes in those evidences.

In session three, the students participated more than in the other classes because I used the
“Lucky Roulette” but, sometimes the students’ participation took too much time. Also, |
identified that little by little students were understanding the purpose of the activities because
they were participating more. When they were participating, | observed that they felt worried
for their English pronunciation, so they preferred not to use the microphone and use the chat

when | asked something.

When was time to read, it was easy for students to understand the text because in the pre-
task the students received flashcards about feelings. It also helped them in the elaboration of
the week product that was to do a mind map about the feelings mentioned in the text.
According to the evaluation by the checklist, | identified that some students needed to correct
their mind map because they sent information no related to the text, moreover, some activities

were incomplete.

In the fourth session, the participation increased a little bit. When a student was named by
me, the student tried to read but, other students did not answer when was their turn. | forgot
to use the “Lucky Roulette” so, it was difficult to get participation without it. Despite of the
session was around one hour with thirty minutes; the students were still paying attention and
participating. Some of them participated orally, the rest of students did it in the “Google
Meet” chat.
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At the end of the session, the presentation about their artworks was not as | expected
because the task was to create a drawing or a handicraft but, some of them showed a bought
artwork. Despite of that, they tried to explain and talk with the sentences presented on the
slide. On the other hand, the worrying situation was on the activity’s delivery because only
one student sent it. The product of the week was a comparative chart about the text read in
class. So, I evaluated only one student. She sent it correctly without any mistake according

to the checklist used.

Session five started playing “Kahoot” about the body systems with the second-grade
students. My classmate and | decided to do this kind of activity because we wanted to elicit
our students to participate. The results in this activity were good because most of the students

participated and they seemed enjoying the game.

When the second-grade students left the class, | started the session with third grade. |
asked them to read the text about four body systems but, in this occasion, the “Lucky
Roulette” was not used for problems with the internet connection. So, | had to name the
students who had to participate. The participation was good since they answered the
questions and the activities done over the reading stages.

After reading, two links were sent to play online games. When students finished playing
them, | asked to students to send screenshots of their scores to the “WhatsApp” group and
consider the messages as one of the evidences of the week. | identified that most of the
students participated and enjoyed the game because when the skeletal system game did not
let them play, they were worried because they wanted to play but, the website was not

working well.
The product of the week was to send a mind map about the four body systems mentioned

in the text. According to the evaluation of the students’ activities, there were students that

sent it out of time, moreover, they sent another type of graphic organizer but, it is important
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to mention that most of them sent it with information related to the text as | asked to do so,

the instructions were followed but, the delivery time did not help them to have a good grade.

The session six started with the warm-up, where few students turned on their cameras to
show clothes according to what | said. They understood the instructions, and they enjoyed
the activity because they participated well. However, any student did not watch the video and
answer the task sent previously in the “WhatsApp” group. | decided to send another kind of
video. | thought it was attractive for them to watch it and do the activities but, it was not was
| expected. Thus, in the session, only few students participated answering the questions that
I asked to them related to the topic because of their previous knowledge.

At the moment to read, I asked them to choose between using the “Lucky Roulette” or
using the number list and name the participant. Most of the students decided to use the
roulette. Students participated according to their names appeared on the “Lucky Roulette”.
There were few students participating using the microphone and others using the “Google
Meet” chat. According to the students’ comments and reaction towards the roulette, |

identified that it was striking for them.

The product of the week was a double-entry chart about clothes and colors mentioned in
the text. Working as a team, the text was comprehended paragraph by paragraph and |
explained those words or phrases that the students did not understand. Also, at the moment
to answer the chart, only four students participated, and the activity took approximately 30
minutes because, they were asking the meaning of some words. The results of the activity
evaluation according to the checklist were good because most of the students sent it as | asked

them to do.

Over these six classes mentioned before, I identified that the use of the “Lucky Roulette”
was a helpful tool in the practices because the students were named and they knew that they
had to participate. Also, the activities’ delivery increased over the weeks. | considered that
the feedback was helpful to increase the delivery level because of the constant

communication with the students.
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On the other hand, at the end of the weeks, | sent to students two links to answer an
interview on “Google Forms”. The first interview had the purpose to know about students’
comments towards the online English sessions. The questionnaire had fifteen questions
related to the classes; what they thought about the activities; what they thought about the
sessions on “Google Meet”; what they liked about the online English sessions; feelings
towards participating in class; what they wanted to change about the session; and, general
comments. The results were successful because they helped me to improve the following

sessions (see appendix Y).

Another interview had the purpose to know about their opinions in the English activities
done through the weeks. It had thirteen questions asking how were the activities where they
should answer “difficult” or “easy”, for then, they should write the reasons to justify their
answer. According to the results | identified that most of the students answered that the
activities were easy, and each of them wrote the reasons (see appendix Z). This interview
helped me to know the students’ opinions and linked it with their reaction to the activities

done over the practices.

Taking into account the work on each session carried out, | consider that the students
reacted well to the activities and the graphic organizers. I identified that they understood the
tasks and followed the instructions; also, they enjoyed the sessions because they commented

that they liked the class and they made other positive comments when the sessions finished.

3.4 How did Graphic Organizers Improve Reading Comprehension in the Focus Groups?
The purpose of the fourth investigation question was to know the impact of the graphic
organizers towards reading comprehension. For this, | considered the results obtained over

the practice periods with the focus groups and the evaluation of the activities with the

checklists that | used.
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3.4.1 Second-grade Group

With second-grade students, the results were varied over the practice weeks since few
students sent their activities. The delivery level increased until the fourth week. Where they
did an infographic about a natural disaster (see appendix AA). Sixteen activities were
received and based on the checklist used to evaluate the graphic organizer, few evidences
were sent as | expected with the corresponding instructions. Moreover, it is important to
mention that, few students sent another graphic organizer (see appendix AA). They sent mind
maps, concept maps or the transcription of the text. I identified that the students did not read
the instructions and | decided to write them clearer.

In week two only five students sent their product of semi-controlled activities in the
worksheet. The graphic organizer and the other activities were not as | asked to do because
some of them answer it with information no related to the text. Also, was identified that
students did not read the instructions because of their answers (see appendix AB). Finally, in
week three happened the same situation as in week two. Only five students sent the activity,

and some of them with mistakes (see appendix AC).

The score of each activity was assigned by the headteacher. In week two the activity was
equal to 25 points. Only one student reached them, while two students reached less than 20
points. In week 3 the activity was equal to 25 points too. Only one student reached them, and
four students reached less than 20 points. Finally, in week four the activity was equal to 30
points. Only three students reached them, and eleven students reached between 18-24 points
(see appendix AD). Considering those results, | identified that most of the students
participated more and had disposition to do the activity in the fourth week with a total of
sixteen evidences received. Furthermore, the results allowed me to have information about
the students’ development on each activity, and | identified that activities like projects were
more attractive for them than the activities of the worksheets answering questions or

answering a chart after reading a text (see appendix AE).
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Therefore, | considered that the second-grade students did not reach the goal for several
reasons. The principal reason was that they did not follow the instructions of the activities,
moreover, at the moment to evaluate their evidences with the checklists | realized that they

did not understand the text, they answered the graphics with information not related to it.

3.4.2 Third-grade Group

In the synchronous sessions with third grade, the attendance, participation, and evidences
were taken into account to analyze the result over the practice weeks. So, in the first session
there were ten students connected in “Google Meet” and only five students participated in
the activities. Then, as mentioned before, the product of this week was answering a double-
entry chart so, based on the evaluation results with the checklist, nine students had to correct
their activity but, only seven students did it. This activity had a value of 25 points, only five
students reached between 24-25 points because they did the chart according to the
instructions and the delivery time (see appendix AF). In this session, | identified that despite
of few the students were not in the online session, they decided to sent the activity because

they did not have the opportunity to connect.

In session two, twelve students were connected in the synchronous session, six students
participated in the activities, and eighteen students sent the product of the week. Based on
the checklist results and feedback sent to each student, only two of five students corrected
their mistakes. Taking into account the points of the activity (25 points), thirteen students
reached between 24-25 points on the activity and only three students reached nineteen or less
for the delivery time or for mistakes (see appendix AG). In this session, the level of
comprehension increased because | decided to read and answer the chart within the online

session since the results of the session one.

In session three, thirteen students were connected in the session, ten students participated
in the activities, and fourteen students sent their evidences. So, according to the evaluation
with the checklist, seven students reached between 24-25 points, six students reached
between 20-21 points, and only one student reached less than 19 points (see appendix AH).
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In this session, | identified that the students understood the text because most of them
answered the graphic organizer as it was requested. Despite of answering the mind map as a
homework, they tried to do it clear. Moreover, some students had the disposition to correct

their mistakes according to the feedback sent.

In session four, fourteen students were connected in the synchronous session, and eight
students participated. The results of this week were lower than in the other weeks. The
activity received was only by one student. She sent the comparative chart according to the
text sent, reaching 25 points in the activity. Thus, it means that the task was correctly done
(see appendix Al). In this session, the results were not favorable because despite of
participating a lot and asking questions in class, only one student had the disposition to do
the comparative chart. This situation allowed me to elicit the students talking with them in

each session and asking them to do the activities to have a good final grade.

In session five, twelve students were connected, eleven students participated, and nine
students sent the activity of the week that was a mind map according to the text read in the
session. Thus, the results of this activity were low because only five students reached between
20-25 points, and two students reached less than 19 points. On the other hand, two students
got zero points because they did another graphic organizer, not a mind map so, | identified
that those students did not read and paid attention to the instructions (see appendix AJ).
Moreover, within the online session, | identified that the reading comprehension was good
because the students understood the main ideas of the text and matched each paragraph
subtopic. | think the structure, the pictures and the previous activities helped to them to

understand the text.

In session six, fifteen students were connected in class, eight students participated, and
eighteen students sent the activity. | identified that the level of the delivery activities
increased, and the results were successful because most of the students reached between 20-
25 points. The twelve students who got 20 points, sent the activity out of time but with the
characteristics requested. Also, the rest of students did the task without any mistakes getting
25 points. It is important to mention that the activity was done by all the group in the session,
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and it was helpful for a better understanding of the text (see appendix AK). | identified an
improvement in the disposition to do the activities and the reading comprehension.

At the end of the weeks was done an analysis to identify the participation, attendance, and
activities delivered weekly by students. Thus, based on the results, the attendance in weeks
four and five was higher than in the other weeks. Then, the participation by students towards
the activities in three and five sessions was higher due to the “Lucky Roulette” used. Finally,
the results about the activities sent over the weeks, sessions two and six were the sessions

with high results (see appendix AL).

I conclude that the results obtained in the focus groups were completely different because
of the way to carry out the English lessons. Based on the results, I identified that the goal was
not reached with second grade because they did not read and answered the activities with
information no related to the text. While with third grade, the goal was reached because of
the way to work with them in synchronous sessions and the opportunity to interact with their

classmates doing the activities together.
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4. CONCLUSION

This investigation exercise using graphic organizers to support students’ reading
comprehension took a cyclic process where | considered several aspects to show the impact
of the reading strategy. It allowed me to put into practice my teaching learning analyzing and
reflecting the results obtained in the process. Moreover, the COVID-19 pandemic allowed
me to realize about the teaching work within asynchronous and synchronous sessions because
I had to incorporate my classes looking for new strategies and searching for several tools to

elicit the students’ participation.

As | worked with two groups with different characteristics, | had to adequate the English
lessons because as mentioned over this investigation, the situation of the second-grade
students was difficult and worrying because not all of them had the opportunity to take their
classes. Despite of | asked to have synchronous sessions with those students who had the
opportunity to connect, the headteacher did not allow me for her way to work so, | had to
respect that decision. On the other hand, in the case of third grade, | felt worried at the
beginning because | had never practiced in front of a computer but, thanks to the observations

I realized about how to give a synchronous session.

Over this investigation, the practices allowed me to learn about the impact that feedback
had towards the third-grade students in order to have communication between teacher-
student, and to know about their progress in each activity done. Also, the investigation let me
know about the reading comprehension improvement in my English lessons. | identified that
little by little, the students were understanding the activities because of their disposition to
do them and attend my indications. On the other hand, the experience with the second-grade
group allowed me to be flexible with the students who had different opportunities, moreover,

the disposition to do the activities despite of having a lack of communication with me.

Furthermore, the four investigation questions helped me to analyze about the effectiveness

of my reading strategy using graphic organizers. They guided me to know how to work
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considering the theorical base, activities design, evaluation tools and problems confronted.
The results obtained allowed me to find a conclusion about the impact of graphic organizers
towards reading comprehension. So, | identified that the second-grade students did not
reached the purpose of this investigation because of their disposition to do the activities and
their results obtained in the evidences evaluation. On the other hand, with the third-grade
students I identified that having synchronous sessions allowed us to have more interaction

and to have more results towards my strategy for reading comprehension.

According to what Secretaria de Educacion Plblica (2010) established in the “1999 study
plan” the aspects of the graduating profile, there are specific competences expected for the
new teacher graduated from a bachelor’s degree in junior high education. The competences
are placed in five fields which are specific intellectual abilities, knowledge of junior high
school purposes and contents, didactic competences, professional and ethics identity and the
ability to perceive and respond to social conditions of the school environment.

Thus, along the experiences practicing in the different junior high schools and my learning
over my education at Benemerita y Centenaria Escuela Normal del Estado de San Luis Potosi
| could realize about my abilities as teacher. Considering what Secretaria de Educacion
Publica (2010), in the field of specific intellectual abilities, | was able to set out, analyze and
solve problems towards my teaching learning and practice since my experiences and
observing my classes I identified that I tried to look for other options to teach English using
games or striking topics to students considering the students’ needs and characteristics. Also,
if something was considered wrong, | tried to change it for next classes doing it easier for me

and students.

Then, in the knowledge of junior high purposes and contents, | know the sufficient
information about the purposes, contents and approach of the English subject in the junior
high. Over the practices was identified that each lesson has its purpose and at the end, the
students should reach it to finish their secondary education and as teachers is our commitment

to leave a piece of knowledge of the subject to them. Besides, in the didactic competences
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field the way to organize the work, activities, lesson plans and time, imparting the English
lessons were helpful to do this investigation exercise.

In the professional and ethics identity, based on the experiences and results over my
teaching practice, I consider that my work as English teacher trainee was always with respect
towards teachers, students and parents. | recognize that being a teacher is a kind profession

and everything I did with the students is for their growing as a human being.

About the ability to perceive and respond to social conditions of the school environment,
the COVID-19 situation let me a learning and the opportunity to take decisions towards the
problems that happened in the distance education modality like the internet connection, the
no communication with some students, the delivery way of evidences, the use of different

tools or websites to complement the classes, etc.

Finally, this investigation exercise “The Use of Graphic Organizers to Improve Reading
Comprehension in an EFL Classroom of a Junior High School” and all its process, allowed
me to have experiences and to learn about the teaching practice. Also, during the
development of this investigation, | find some aspects in which my strategy of using graphic
organizers to support reading comprehension can go for a better the students’ learning, which

are:
= Promoting the interaction between teacher and students using graphic organizers.

= Using games to engage students’ participation in the English lessons.

= Using feedback to increase the communication between teacher and students.
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6. APPENDICES

Appendix A. Geographical location and front of the school.
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Image 1. Geographical location of the school. Retrieved from: Google Maps (2021)

Image 2. Front of school. Retrieved from: Google Maps (2021)
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Appendix B. Interview for school information.
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Image 3. Interview for school information. Retrieved from: Own elaboration (2020)
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Appendix C. Survey “opportunities and needs” studying at home.
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Image 4. Survey “opportunities and needs” studying at home. Retrieved from: Own elaboration (2020)
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Appendix D. Evidences of the survey received per group.

Evidences register

m Students  ® Evidences received

Graphic 1. Evidences of the survey received per group. Retrieved from: Own elaboration (2020)

Appendix E. Graphics showing the results of the survey.

At home, | have...

INTERNET v COMPUTER CELLPHONE  TABLET

®YES = NO

Graphic 2. The fifty-six students answered the question 1, so, most of the students have internet, TV and
Cellphone at home, it is really important to know it, because this pandemic request to teachers and students

work with the technology. Retrieved from: Own elaboration (2020)
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You have access to... ("Sunburst 2")

COURSEBOOK READING'S BOOK cD

®YES »NO = Noanswer YES/NO - No answer

Graphic 3. Only fifty-five students answered this question and most of the students are sending their

evidences on “WhatsApp” group to head teacher. Retrieved from: Own elaboration (2020)

| send my evidences via...

WHATSAPP FACEBOOK GMAIL NO ANSWER

= Students

Graphic 4. Only fifty-five students answered the question, most of the students could login to Google Meet,

Google Search and “YouTube”. Retrieved from: Own elaboration (2020)

Do you have the opportunity to login
in some of these online platforms?

L1

4
Z200M G MEET GOOGLE YOUTUBE WITHOUT
ANSWER

®YES = NO = NOANSWER

Graphic 5. Only fifty-two answered the question number four, so the most of the students have access to the

coursebook and only four students did not answer the question. Retrieved from: Own elaboration (2020)
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Appendix F. English diagnostic exam.
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Maestra practicante Rendon Mana Zayra America 5,8 BECENE
English Diagnostic Exam

€ READ THE INSTRUCTIONS CAREFULLY.

1. Answer.
My complete name is:
lam years olc.

The name of my school is:

lamin grade, group
2. Motch the pictures with the correct verb.

ﬁ ws
(-
:/- l

WATCH
SPEAK
3. Fillin the blanks the next sentences with “o” or “an”.
3) Adanis ___ engineer. d)lam___ student.
b) My fatheriz ___ police officer. e) Todayis ___ excellent day!
c} Deniseis ___ teacher. f)Thisis __ apple
4. Match the questions with the answers.
What iz your name? Iam 12 years old
What is your e-mail address? I am from Japan
Where are you from? It iz valerizje @gmail.com
How old are you? My name is Valeria
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Maestra practicante- Rendon Magia Zayra Ameérica w",3 BECENE

5. White the numbers in the correct box.

14 fourteen twenty third 12" fourteenth

23 ninety five 23

40 twenty three a0*

81 eighty one 1"

a5 ninety fifth o5*

fortiath
eighty first

6. Draw the hands on the dock faces to tell the time.

7. White the words from the box in the correct category.

doughter sweater  white tolf sister  beoutiful pink skire
green ofd belt fother thin blue socks uncle
Phveicel
SR Colors Family Clothes
description

8. Underline the correct option.
Japan, Englond, ftaly, Germany are_
a) Countnes b) Nationglities c)Llanguoges
Eyes, hands, arms, fingers are_
a) Parts of the house b)Parts of the universe ¢ Ports of the body
Doctor, teacher, engineer are...
a) Professions b)Sports <) Nationalities

Thanks for your time ond ottention. ==

Image 5. English diagnostic exam. Retrieved from: Own elaboration (2020)



Appendix G. Results of English diagnostic exam.

2A group
25/39 evidences

Graphic 6. The graphic shows the scores obtained in 2A group in the English diagnostic exam. Retrieved

from: Own elaboration (2020)

Match the pictures with the
correct verb (5 points)

L l_,_

OPOINTS 1POINT 2POINTS 3POINTS 4POINTS 5POINTS NO
ANSWER

® Number of students

Graphic 7. The question one is equal to five points and only seventeen students reached the score. Retrieved
from: Own elaboration (2020)

Fill in the blanks the next sentences
with "a" or "an" (6 points)

me 1 - . - 0 1 T

OPOINTS 1POINT 2POINTS 3 POINTS 4 POINTS 5POINTS & POINTS NO
ANSWER

u Number of students

Graphic 8. The question consists of six points, and only one student reached the six points and one student

did not answer it. Retrieved from: Own elaboration (2020)
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Match the questions with the
answers (4 points)

0 0 1 0 1

DPOINTS 1POINT 2POINTS 3POINTS 4POINTS NOANSWER

® Number of students

Graphic 9. Most of the students reached the score with the four points. Retrieved from: Own elaboration
(2020)

Write the numbers in the correct

box (8 points)

& 1. a6 0 2 1 2
SN SR S R S S S L
N O N ~ N N S N N

LA L . S G ‘ps,

® Number of students

Graphic 10. Most of the students reached the score of eight points and two students did not answer the

question. Retrieved from: Own elaboration (2020)

Draw the hands on the clock faces to
tell the time (3 points)

0 POINTS 1 POINT 2 POINTS 3 POINTS NO ANSWER

8 Numbar of students

Graphic 11. Most of the students (fifteen students) reached the score of three points. Retrieved from: Own
elaboration (2020)
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Write the words from the box in the
correct category (16 points)

1 1 1 1 1 i

I6POINTS 15POINTS 14POINTS I13POINTS 7POINTS SPOINTS NOANSWER

® Number of students

Graphic 12. Seventeen students reached the score of sixteen points in this question and three students did not

answer it. Retrieved from: Own elaboration (2020)

Underline the correct option (3
points)

o U

0 POINTS 1 POINT 2 POINTS 3 POINTS NO ANSWER

= Number of students

Graphic 13. As we can see most of the students reached the score of two points and three students did not

answer the question. Retrieved from: Own elaboration (2020)
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Appendix H. Questionnaire of likes, interests and scholar interaction.

. A Benemiérita v Centemaria Escoclas Normal del Estado de Sam Luis Potosi
i "l Licenciaturn en Educacion Secandaria con Especialidad en Lengua r !
% M) Extranjera: mglés -
A _ ’ e i
L e o Muestra practicsnte: Reodén Muis Zayrs América
UL U0 QU0 COROOSE BUstos, MICISSEs ¢ o easn sscol o los
alumoos de segmmdo grade on e cucks socumdania,
Nombee.
Escuele Ldad Grado/grupo:

I Ademudes de ssistir 2 Ix csenels, Jreslizas slgana otes setividad? § Cuil?

2. ;Qué realizas en tu tiempo libre?

3 ;Qué tipo de mosicn te gusta? [ Quién es tw cuntante favorito?

4 0 progesma de TV 1e pusta? ; Por que?

5 JVe pesta leer? SO0 tipo de bectura: Tilives, rovistas, comies, periddicos...?
6. ;Tegustn asistir & la escuele secandaria? [ For gué?

7. ;Qué muteria te gusta? ; Por qué?

o Te pesta trabajar en cquipo o om parciss? Por gue?

U sC0m0 (e pustaria mns chave de inphes?

10. ;Como te llevas con tus profesores?

1. ;Qué tipo de problemans has tenddo com tus profesores?

S Chm e Hevas con fus compasoros

13 200 tipo de problomas has tosido com tes compaiierny?

14, ;Oué reallzas en el recese?

15 ;Vives lejos o ceren de te escncla?

16 :Ouién te scompain 2 Is escwcla o s eotrada” ;Qwile » 1n salida?

17, ;e gostaria segwir estediando? ;Qué te gostaria estudliar 2 sivel profossonasl?

18 JComo te sicates temande clases desde tu casa por is pandemis COVID-1Y?

Image 7. Questionnaire of likes, interests and scholar interaction. Retrieved from: Own elaboration (2020)
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Appendix I. Spanish reading comprehension tests.
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Image 8. Spanish reading comprehension tests. Retrieved from: “Fortalecimiento de la comprensidn lectora,
2do grado de secundaria” (2011)
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Appendix J. Answer sheet.

SECCION DE RESPUESTAS
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Image 9. Answer sheet. Retrieved from: “Fortalecimiento de la comprension lectora, 2do grado de

secundaria” (2011).



Appendix K. Results of reading chosen by students.

Selection of readings

Graphic 14. Results of reading chosen by students. Retrieved from: Own elaboration (2020)

Appendix L. Results of reading “Creando un huerto escolar” and evidence by one

student.

"Creando un huerto escolar"
15 students

Graphic 15. Results of reading “Creando un huerto escolar”. Retrieved from: Own elaboration (2020)
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Image 10. Evidence of reading comprehension test answered. Retrieved from: Student evidence (2020)

Appendix M. Results of reading “El espaifiol y las lenguas indigenas hoy” and

evidence by one student.

"El espanol y las lenguas indigenas hoy"
5 students

Graphic 16. Results of reading “El espafiol y las lenguas indigenas hoy”. Retrieved from: Own elaboration
(2020)
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1. Uno de los para

dominio del 03pancl. seria

@ A) o cese detntivo de s migrcion

ol contar con sl complate

O B) fortaiecer 108 vikores cutturakes Que 108 KeNIECN COMO UN GRUPO CUUra Mas amplo

OCCn Ge MoOMan G

2. €l texto habla del efectc cobesivo del idioma sspafol porque:

O A) contiiuye 8 ta uron entre paises Nispancamencancs y Estados Undos de Noneamenca
O B) actia como mediador en la resoiucion de conficios entre Estados Unidos de Noneaménica y

Espata
D C) we ha visto que Imiervinne en W KOIMacon 0e Grupos sociakes.

3. Uno de los factores que scelers 108 procesos de pérdida de los lomas indigenas es.

O A} @0 nvanones enire Darses MDANORMEnNCANOS DO St PIOPOS XIgenas.
patoies

O B) las actusios diaputas enine Indigenas y

© C) o infuencins extrangeras.
“

Ls e
Espafay otros paises es provocada por
A] I8 pérdica de kos KIomas Indigenas.

# los Estados Unicos de Norteamérics,

B) las protiematican econdniCas y s Gueras MASMas en 8 PAIES HADANCAMErCAnOs.

O C) o calentarmento gobe

S Los modelos Oe vida exiranjeros que reciben por los Medios MIsivos de COMUNICACIon los
hogares, sean indigenas © No, aguALzan ef fanomeno de

O A) lamgracon.

B) @ esparcminnto acele aco der AOMa espanc
C) [ lucha entre dferentes Grupos INdigenas.

6 Elcaso de la comunidac de hablantes Maya Q'anjob aies en Caifornia. es un ejempio de -

O A) las precarias

@ B) ol efecio cohenvo S0CH que han Dignado las
odipenas

O C) como los idomas

e el yoe
i es de s Esuous Unous ve harieare wa

poiitica que viven los
Ongmanas panculares

lenguas
atwrtan con |a Cesaparcon del espeno:

7. De acuerdo con el conte «to de la lectura. ol thrming lngus francs hace referencia &

A} un DOMa que DETTER qua 108 GrUPOs

Dpuedan

B) un IOMA AEOPIASO PAMA LN ENENGITINID COMUN ANTE PEFICNAS QUe NO Lenen s Mmama
matena

O C) un doma cuys

Image 11. Evidence of reading comprehension test answered. Retrieved from: Student evidence (2020)

Appendix N. English reading comprehension test “Rabbits”.

Read the following passage ond

&

N7 ) N

i

These are rabbits. They like to hop and dig.
They live in fields and forests. They dig holes to
live in called burrows. They like to eat grass and
vegetables. They are small.

Questions
1 - What do rabbits like to do ?

answer the questions:

2 - What do they like to eat ?

3 - Where do they live ?

4 - Are rabbits big or small ?

© Copyright English Created Resources 2020 All rights reserved.

Image 12. English reading comprehension test “Rabbits”. Retrieved from: English Created Resources (2020)
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Appendix O. Spanish reading comprehension results and evidence by one student.

"Rabbits"
17 students' evidences

Graphic 17. Spanish reading comprehension results. Retrieved from: Own elaboration (2020)

Image 13. Evidence of reading comprehension test answered. Retrieved from: student (2020).
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Appendix P. Lesson plan and material used for second grade.

ESL/EFL Lesson Plan
Lesson Number: 114 Topic: How Can We Be Prepared for An
Environmental Emergency?

Objective/Aim: students should be able to recognize some of natural disasters.

Material, Possible
Stage & timing Activity and procedure Skill | equipmentor | Purpose problems and
aids solutions
Practice and
production If students do not
Teacher will send to students the .
Torecognize | understand the
Send to students the | worksheet “Natural Disasters® and ) 1.1 Worksheet -
Reading common activity, teacher
activity and material on | students should read the text and do . “Matural .
. Writing ) natural should explain on the
Thursday at 10:00am |a mind map about the natural Disasters” i )
] ] disasters. | WhatsApp group with
on WhatsApp group. | disasters that the text mentions.
. A examples.
Receive activities by
students on Friday.
To evaluate
Teacher will evaluate the worksheet
A . ) X the work of
Evaluation of each student with different - Checklist -
Lo " the student
criterions in a checklist. .
per session.

Table 1. Lesson plan of session 1. Retrieved from: Own elaboration (2021)

FEERREEEREREERERRE®

Complece name: Grade/Group:

L READ carefully the cexs snd UNDERLINE che different sararal disasrors.

Natu

<

ral Disaster

Hi! 1 am teaches Amersca wad woday | am goes 1w tell you abour satural disasiess. Fisstly. a
Ausaster o an event thar coudd hurt people and cause damages in the ¢arth, there we many

satural disastens that may vou know. I o, now it is tme 0 leam sbo it

Let's stant with wrmadees, a ado is 2 violent wand movement, they are also called

aQ Yi eychnes. They voow more froquently in e spring and

— sanmes ot The greatest killer toenado m the United
States occurred during the year 1523 in Indiana, Ulisos, und

Massourd,

Whit about Tsusami? DN you kiow 1t? A tsunam i a lagge
wa Wave cosed by o ssbonarine eartlyuake or voleane
explosion. When the cocan oo is tled ar offset dunng an canbguake, a st of waves is
created. Tasamis have incredible energy becuuse of the great volume of water affected.
Also, we have as a natunl disaster, tae carthquake. that s a shakesg of e groesd caeed by
e sudden dishocation of material within the eurth's owter layer. The catthquakes can be
canserd by voleawoes.

Have you beard obout wikdlives? They are really
dmpgerous foe ull people and asemek bving vear
wuedlands. Some of wildfires are caused by careless
campers who dud nor extingued ther camplire or by

walkers who theew their cigarenies lu the woods|

PPPPPPDPPPPPPRPPDDDDDD
PPPPRPPPPRPPPRPPRPDDDD

EEEEEEEEEEEEEEO®



PHPPHPHPPPDPDHPDHPPIDIIODDD

af bedrock, you have e take cane if you live near fmm rocks!

Remenaber w0 save our plaset. i s our home!

Enghuh Tegehur: fendor Woke fayre Amenn

Finally, we can find ancther natunal disasies, drowgha. This is 2 cosdition of unusually dry
weather within o geographic aren where raimfall is normally present. Deeoghts occur is all
clisnate pomes. During this disaster, there is a lack of water and this any people of the pocr
die. Drought cannot be reliably predicied.

Mow, we knaw about some comusoe naberal disasters that unfortastely huns our canh.

1. Timee to draw! After resding che cext, creace 2 mind map sbeut che nasural
dizasters. (5) Ge abead!

EEEEERRGGRFREGGRE

Al exisas the nocksbide that s 2 downward and rapid sovensent of newly detached pieces

PHPPHPHPDHPDHPDHPDHPDHDPIDDD

FHREERERERERGRERRERR®

Image 14. Worksheet session 1. Retrieved from: Own elaboration (2021)

ESUEFL Lesson Plan

Losson Number: 24

Topic: How Can We Ba Prepared for An
Envonmental E mergency ?
ObjectiveiAln: mudents shoutd be atie 10 1Cognize and 10 use the IMperatve form o talk about msucsomn and

advcas
Matesial Possible
Stage & thning Activity and procedure Skl | equipment of | Purpose problems and
ands solutions
i = To tecogres
’ Toacher wil sand © setects B mwes | ¥ suomts g et
Send e o wofahest Wpaaive Tem’ and 21 L WISt e
Wutents shoud ad e et | Readeg mpecive | acoey e
20, & el (0 g Abve
- snvwer B Chant sccordng e e | VWling ot form 1o k| should mghan on B
- B0 MOwer 80N ErdeCie FCONTING oo WRMEACH FOUD with
’ 10 D TR PATUCHONE | g
Receve shmas by
00 sONCEs
utents on F ndey
To evaluste
Teacter wil evalusie the wonlahes
P work of
Evatuation of &h sudent wEh  OSeant Checkant
Tee hadesd
Cferons i 3 checiist
Do aon

Table 2. Lesson plan of session 2. Retrieved from: Own elaboration (2021)
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Complece name: Grade'gromp: ___

1 READ che next informstion abous imperative form.

Lu forma impeative (g Sal tel verbo se wilza para dur indicaciomes,
nvitaciones, ordenes o adveriencias. Ea s forma afirmativa. se crea <o el verbo base sin b

palabra “TO, par ejemple

o STAY at oo
+ WEAR gusk. P

o WASH yourouds
+ DO NOT OPEN the choir | DON'T OPEN thie dowe ’

* DO NOT TURN ON the Lights ' DON'T TURN ON the lights
* DO NOT READ yone answers | DON'T READ yons answers

2 READ carefully and UNDERLINE che inscruccions that are mencioned.
Hello! My mocher seeded to 5o %0 Guadilajam because iy beother has 5o get his Baglish
cemtilcation there. Hefore she befl, die gave me & paper with tee next mstructions.
“Denise, T have to po 10 Guadalajara, plaase pay atidntion o this) do not oper the devr to
ambedy, gidase’ Do not waich T7 wntil late. Do not acedp candies frow sirangers Do rot
invite any peeple to cur bouse Do nof forget (o brusk vour tth. Db yeur komendrk When

you 2o 10 sckeol, pleare wear your mask Whex you arrive komd, wark your hands. Use

antibastarial pai! I promise 3ou stdy af hame domorrinw at the eveming. ™

6;‘, @ o
S T

$88868888888888888888888888888888

FEEFRBERBBRBBBRBBRBRBRBSERBBRBBERBRERBBRBBRBEEE
FEEIBBBRBBRBBERBBRBBERBBBRBBBBBSERBRRBEERBBRES

335 35355235345558356855353533525E5DE

&. WEITE oo che chart the instroctiens in pegative azd affirmstive way, acoording
o che cex.

REGATIVE FORM [ AFFIRRATIVEFOREL |

4. Macck the picture with the correct zentemce sbowt recommendston: for
COVID-15.

Wazh your hands

o

Don'e tzoch your frce

%o

I'\

Uze mazk

/j (Q]

Dem't eravel

V'Y

Y

Use sndibroierial gel

FHREFHEEHEEHBHEEFEZHRSEFEHERBRRERRHEHAEEHEERBREEHRS
Vi
FHREFHEEHEEHEHEFEEHESFEHEBBRABREHESEEHEABRESEE
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5. WRITE che insperacive form f exck picture.

)
Q)

BHRBRBEE
BHBHEEHEE

BHBREE &

BHBEHBBREEE

HES

HHESE

RSB DD DX R

HHEBBEHES
HEHE

&E

e e e e e e O e e O O e I I e O O O T T O I I e e T O O e e e O e O T O e e O I O
e e o e I e e e T T I e e O T T T I B I e e O O e e o e e T O T e e e e
&&

S
S&E

Image 15. Worksheet session 2. Retrieved from: Own elaboration (2021)

ESL/EFL Lesson Plan

Topic: How Can We Be Prepared for An
Lesson Number: 3|4 )

Environmental Emergency?

Objective/Aim: students should be able to use the imperative form and to recognize sequence adverbs to talk about

instructions.
Material, Possible
Stage & timing Activity and procedure Skill | equipmentor| Purpose problems and
aids solutions
Practice and
. To use the
production i . i
Teacher will send to students the imperative | If students do not
worksheet “Sequence adverbs” and form andto | understand the
Send to students the ed ) 3.1 Worksheet ) .
. i students should read the text | Reading recognize | acfivity, teacher
activity and material on ~ . “Sequence .
answer the chart according the text| Writing i sequence should explain on the
Thursday at 10:00am ) . adverbs” )
and answer each exercise according adverbs to | WhatsApp group with
on WhatsApp group. i i
. o to the instructions. talk about | examples.
Receive activities by . )
i instructions.
students on Friday.
] To evaluate
Teacher will evaluate the worksheet
A ) ) X the work of
Evaluation of each student with different - Checklist -
L . . the student
criterions in a checklist. .
per session.

Table 3. Lesson plan of session 3. Retrieved from: Own elaboration (2021)



Complece mame: Grade Group: __
1 READ che text and UNDERLINE che recommendscions for each macural
dizaster, look st che exsmple.

‘What to do in caze of x tormade? According %o tae Natioual

Oveanic and Atmosphenic Agency (NOAA) there & no

pauranteed safety Saing o sarsado. Even the possibedity ofa
samado st be taken senously. Most toauadoss are mwach
wesker. You cm survive 4 tomsdo o you lolbow safery
precautions. To stay safe dunog & tomado, prepane s plas aod an emepeney kit, stay swane

of weather coaditions during thundesstoama. kiow the best places 1o shebies both indoors and

cutcdoars, protece your Bead and if you s in a car park yous vehicle i safie place.

‘What sbout hurricane safeey? It you bive in 4 hurmcane prode srea. make saee you kiow

where all of the evacuation toutes ace. Always listen

% e radio and 1ckevision foc the lisest miummation

and instroctians dor your sea Hefoce & humcase,

please: know where all the evacuatio

rowses are,

propare 2 disaster suppbies kit for vour Soane and car

and ave enough food and water for at beast three days. Duning the humicane, phense: stay
away froos loe-lying asd flood poe areas. After the Seticane, please check foc injured
people, do not attempt to dive o floodas water, stay away fhom standing wakes and do not

ok wp waser unol officuds sy it s safe o do so.

2 READ che next information about sequence adverbs.

Usamos adverboos de secoencis (gnarss advtrds) paie decir el ocden de alguna acesin y
som muy comunes cunido queremos dar msTmocckings. A continuaciin, se naseston ¢ orden
en ol que van:

Eict. g Nn-m-::- Frmally

A vontinuocide, an ¢jemphy

5 Englieh Tedchar: Rendan Mada Zuyrs Americs

WHAT TO DM IN CASE OF A FLOOD?
FIRST, stay calis

NEXT, stary away ftom ekectmomics

tIn

THEN, o to bigher growds

AFTER THAT. do

FINALLY, check structuml damages r\

3. Go te the first acovicy sgain, beek your underlined sentences and ANSWER the
following chare with che recommendation: of corasdo and horricene. Remember
0 uze sequence sdverbs (first, mexe, then, sfrer char and fnally) follow the
examsples:

1 swnlben rivers

x

A

WHAT TO DO/ IN CASE OF A WHAT TO DO IN CASE OF A
TORNADO? HURRICANE?

First, prdpard & plan and an esdrpescy
Lo

Then, sty evay from low-fuing and food
premd aress

Image 16. Worksheet session 3. Retrieved from: Own elaboration (2021)
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ESUEFL Lesson Plan

Lesson Number: 414

Topic: How Can We Be Prepared for An

Environmental Emergency ?
Objectivel/Aim: studants should be able 10 use the mperative form and seguence sdverbs 1o make an infographic about
whart 1o do i case of 8 natural disavier

Material,
Stage & timing Activity and procedure Skl | equipment of |  Purpose problems and
aids
To use the
Practcn and
Impecalive
roducton Toachar wil sand 10 stucents e S b
1eating “Sood” and students should I ooty 00 nt
Sendiostudents e | mad A Ten 00 an nlogrghic um L
ACIVTty and mantesial on | accordng 1 the nature Gsaster | Readng | 4 1 Reasang i actity Inacher
Thursaay ot 10 00am | meamoned in he meang Nood” Vg “Foor aohic W0 erpen on e
on WhatsApp grougt | Alka.  teacher  should send Yo Vs App Qroup wily
oy v
Mocowe SOVBes by | stucerts an wampe of a0 05 cme o amgtes
hudentts on F inlograptee
b of & et
Qaasier
To weatume
Toacher wit evanustn the workihest
he work of
E vatustion of esth siudent with Gfferent Cawcxist
he stucen
omencnt & (heckiot
pev sesson

1. READ carefully the following text.

AR

Flood safety tips
Pk Muwiding 15 the mut kazerdies weather
dissster 0 Be Usied Sules Floods crise
puwer oustigss, dumage infstuceie, nggs
rdaliddes, and e be deally. Hesvy reafll in
A shutt period of e Caltess Whiet I 1e
iy, clevatng the rod uf Oeodig. Flah

Nowls vecur with litke waming, e Noading

cats alse develop sluwly ifler e cercies
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Image 17. Worksheet session 4. Retrieved from

Table 4. Lesson plan of session 4. Retrieved from: Own elaboration (2021)

: Own elaboration (2021)
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Appendix Q. Lesson plan session 1 and material used with 3D group.

ESL/EFL Lesson Plan

Lesson Number: 1|6

Topic: What Might Have Happened?

Objective/Aim: students should be able to make predictions using conditional type 1 in affirmative way.

. Possible
Material,
Stage & o ) ] problems
o Activity and procedure Skill equipment or Purpose
timing ) and
aids )
solutions
Teacher will send to the
“WhatsApp” group a video To engage
about the grammar structure Video students with
y . ) . If some
“conditional type 1” in “Conditional the topic and
] . ] students do
Pre-task | affirmative way, the student type 1 (+)” to realize
_ _ not read the
Days should watch it, and in the | taken from about cause
) ) Listening text, teacher
before the | synchronous session review ) “YouTube” and effect )
) ] ) Reading ) ) will do a
online the topic. Also, teacher will 1.1 Reading with o
) ) o review in the
sessions. | send a reading named “What’s up conditional i
online
“What’s up with COVID- with COVID- type 1in ]
. . session.
19?”. The student should 19?7 affirmative
read, and talk about it in the way.
synchronous session.
Teacher will ask each
Warm Up | student to hold up the nearest
Beginning | thing to the left of them that
of they can, a remote, bag of To get
Thursdays | chips, drink or sock. And | Speaking - students alert
sessions on | then, teacher will ask to and relaxed.
“Google | some students to describe the
Meet”. object and show it to the
camera.
Practice | In the synchronous session, ) To practice If students
) ) Speaking 1.2 )
Online teacher will ask to students o ) with the do not
) ) ) Writing “PowerPoint” o
sessionson | form an orally affirmative conditional understand
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Thursdays | sentence according to the presentation type 1 making the
at 12:00pm | context showed by teacher, “Class 1”7 sentences. conditional
on “Google | for example: teacher shows a type 1,
Meet”. picture of a cause: “a teacher will
graduated girl”. The students explain or
should say: “if she passes her will show the
exams, she will finish her video again.
university”.
) To
Production )
) Teacher will send to students comprehend
Online ]
. a chart to complete with and to
session on ] ) ] ]
affirmative  causes and | Reading produce their
Thursdays . . Notebook
effects according to the text | Writing causes and
at 12:00pm )
“What’s up with COVID- effects
on “Google )
19?” read. depending on
Meet”. )
the text given.
Evaluation
Attheend | At the end of the class, )
To give
of students could ask for some
. . . feedback to
Thursdays | questions if they did not
] . . students and
sessions | understand something. - Checklist
] correct
and when | When students send their ) )
. mistakes in
students evidence of the chart, teacher o
) ) ) ) the activities.
send their | will assess with a checklist.
evidence.

Table 5. Lesson plan of session 1. Retrieved from: Own elaboration (2021)
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As you know, the Covid pandemic started in March 2020.
At that moment it was difficult for all of us to know how
to take care and what actions we should take, Government
established r dations to start to stop the virus
from spreading. If we follow the recommendations, we
will be out of this situation soon.

One of the recommendations was tc use a mask face.
Masks should be used as part of a comprehensive strategy of measures to
suppress transmission and save lives: Wearing a mask is not enough to provide
adequate protection against COVID-19,

If COVID-19 spreads in your community, you will take care of yourself by
taking some simple precautions, for example, maintaining physical distance,
wearing a mask, ventilating reoms well, avoiding crowds, washing your hands, and
covering your mouth and nose with your elbow. flexed or with a tissue when
coughing. Consult the recommendations of your place of residence and work. All
measurements are necessary,

Make wearing a mask a normal part of your interaction with other people. To be
as effective as possible, it is essential to use, store, clean and dispose of the
masks correctly, If you don't use a mask properly, you probably will get infected
with the virus, This is a health situation that has been af fecting a lot of pecple
around the world. If we want to be safe, we will follow all the
recommendations.

Image 19. Reading session 1. Retrieved from: Own elaboration (2020)
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Image 20. “PowerPoint” presentation class 1. Retrieved from: Own elaboration (2021)
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Appendix R. Lesson plan session 2 and material used with 3D group.

ESL/EFL Lesson Plan

Lesson Number: 2|6

Topic: What Might Have Happened?

Objective/Aim: students should be able to comprehend a reading and to recognize cause and effect with the

conditional type 1 in affirmative and negative way using a double entry chart.

o Material, Possible
Stage & Activity and . )
o Skill equipment or Purpose problems and
timing procedure ] .
aids solutions
Teacher will send to the
“WhatsApp” group a
. If some
video about the )
Video students do not
Pre-task grammar structure .
- ) . “Conditional To engage watch the
Days before | “conditional type 1” in | Listening ) )
) ) ) type 1 (-)” taken | students with | video, teacher
the online negative  way, the | Reading ) )
) ] from the topic. will do a
sessions. student should watch it. o
] “YouTube” review in the
Then in the . )
online session.
synchronous class
review the topic.
Students will build a
story one sentence at a
Warm Up ) )
o time. The teacher will
Beginning of ) o The chat on
begin by giving the To get
Thursdays . ] . “Google Meet”
. opening line. Each | Writing . students alert
sessions on will be used for
student adds another ) . and relaxed.
“Google . this activity.
line to the story. The
Meet”.
rules are that the next
line has to make sense.
Practice Teacher and students 2.1 Reading To If some
Online will review the video “See younext | comprehenda | students cannot
sessions on | sent days before about | Reading vacation text and to login to the
Thursdays at | the conditional type 1 (- | Speaking Canada” practice the “Jamboard”,
12:00pmon | ). Writing 2.2 Double use of students could
“Google Teacher will present a entry chart conditional participate in
Meet”. reading named “See 2.3 “Jamboard” type 1in an orally or
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you next vacation
Canada” and read it step
by step:

Pre-reading

Ask to students: What is
the topic? What do you
think the text is about?
While reading

Teacher will present a
roulette where it will
say the name of student
that should participate
reading a paragraph of
the text.

Post reading

Teacher and students
will recognize cause
and effect in the text
using a double entry

chart.

Finally, using the app
“Jamboard” teacher
will ask to students to
form a writing
affirmative or negative
sentence depending on
the sentence wrote by

teacher.

2.4
“PowerPoint”
presentation
“Class 2”

affirmative
and negative

way.

written way in

the session.

Evaluation
At the end of
Thursdays
sessions and
when

students

At the end of the class,
students could ask for
some questions if they
did not understand
something. When
students send their

evidence of the chart,

Checklist

To give
feedback to
students and

correct

mistakes in the

activities.
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send their

evidence.

teacher will assess with

a checklist.

Homework: picture of an artwork they know and like.

Table 6. Lesson plan of session 2. Retrieved from: Own elaboration (2021)

See you next vacation Canada
Shanon Is a young girl who spent threa years working In Montreal, Canada. Now she

& working n Mexico agan. Some friends ask
her to talk about the differences between
Maxico and Canada because they want to go

She says that one of the main differencas s the
weather, in Mexaoo we do not have an extréame

cold in winter. People in Canada are usac o 4,

because houses, stores, restaurants and more

paces have hastng. If people want to go out, thay will wesr proper clothes for the
cokl. like thick |ackets, spacial boots over
the shoas, winter hats and scarfs

i you go 10 the bus stop, you will not
have 1o profect yoursed from snow,
becavze 4 s alrproof. ¥ you want to war
for & bus, you will nol wait for & long
wme, they are always on tima, ¥ you take
a laxi, you wil pay more maney and you

need fo call it bedore.

Il you want 1o save money, you will not want 1o buy somedhing in @ store, bacause
you will pay 15% of the prica, Also, if you want 1o buy fruits and vegetables, you will
pay o lol because they are not producad n Canada

In Mexico, # peopie have holdays. they wil not prefer to go to Canada bacause 4 15

expensive, If pacpka have the oppartunty o
traved, thay will go to the beach. Mewise, If
you go to Canacda, you wil have fun,
because you can do a ot of things thera, If
you lake a trip through the woods with sled
dogs. you will see  amazing  winles
andacapes. |t is an unlorgetiatye
experience. Iif you go fo Canada, you will not
regred il

Image 21. Reading session 2. Retrieved from: Own elaboration (2021)
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Image 22. Graphic organizer session 1. Retrieved from: Own elaboration (2021)
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Image 23. Activity on “Jamboard”. Retrieved from: Own elaboration (2021)
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Image 24. “PowerPoint” presentation class 2. Retrieved from: Own elaboration (2021)
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Appendix S. Session 3 and material used with 3D group.

ESL/EFL Lesson Plan

Lesson Number: 3|6

the text using a mind map.

Topic: What Makes Art, Art?

Objective/Aim: Students should be able to comprehend a reading and to recognize emotions mentioned in

. Possible
Material,
Stage & o . ] problems
o Activity and procedure Skill equipment or Purpose
timing ] and
aids ]
solutions
Teacher will send a ] .
. . 3.1 Feelings list
feelings list and a text ]
3.3 Reading
Pre-task named “Feeling Artsy?
) “Feeling Artsy? To engage
Days before | Here's How Making Art ) ]
) Reading Here's How students with
the online | Helps Your Brain”, the ) )
. Making Art the topic.
session student should read. Then,
o Helps Your
talk about it in the )
. Brain”
synchronous session.
Teacher and  students
should show a picture of
their favorite place...
Send to your teacher’s
WhatsApp a picture of your
favorite place with your
Warm Up
o name.
Beginning of ]
The roulette will say your To get
Thursdays . )
. name to participate. Speaking - students alert
sessions on )
Your teacher will show the and relaxed.
“Google ) )
picture you sent in the cam.
Meet”.

Then, you are going to
describe that please and
answer:

Why do you like this place?
How do you feel when you

see the picture?
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In the synchronous class,

teacher will show to

students a video clip named
“What  is

art?”, then

students should read the

text that teacher will . .
3.2 Video clip
present,  they  should
o d di “What is art?”
participate depending on )
) 3.3 Reading
Practice | what roulette says and ) If students
) ) ) ) “Feeling Artsy?
Online finally in a “PowerPoint” do not have
. . Here's How
sessions on | presentation  some  art . ) To express cameras on,
. Reading Making Art
Thursdays at | pictures and  students ] how they feel | they should
Speaking Helps Your
12:00pmon | should answer how they Brain” about art. answer
ram
“Google feel depending on each 34 only with
Meet”. picture, following the ' ) the mic.
“PowerPoint”
sentence  that  teacher )
presentation
presents.
“Class 3”
Finishing that, students
should show their pictures
as homework of the last
class and say how they feel
about it.
After that, students should
make a mind map of the To
Production | feelings that the author | Reading comprehend
. . . Notebook
Homework | mentions about the art in | Writing the both texts
the text read in the class, read.
they should illustrate it.
Evaluation | At the end of the class, To give
At the end of | students could ask for some feedback to
Thursdays | questions if they did not ) students and
) ) - Checkilist
sessions and | understand something. correct
when When students send their mistakes in the
students evidence of the chart, activities.
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send their teacher will assess with a

evidence. | checklist.
At the end of the synchronous session, talk about the final project, an artwork.

Table 7. Lesson plan of session 3. Retrieved from: Own elaboration (2021)
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Image 25. List of emotions. Retrieved from: Pinterest website (2019)

Let’s watch a video

i

o —

Image 26. Video. Retrieved from: Disney + platform (2020)
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Teeling 1irtay? Here's How Making 7irt Helps Your Brain

Jupumry 11 2000 MALAKA GHARIS

A lot of my free time s apent doodlmz 'm a journalist oo
NFR'S soence desk by doy. But all the time m between, |
am as mtest - specifically, a canoomist | &raw i hetwern
tasks | sketch at the coffee shop before work

| do hwse things pardy bocmase # makes me fedd huyyn
and comremt. But 1 suspect there's somwetheng deepet gomg
on Berause when 1 create, 1 feed cood, ot clears my head. It
Melps mo make sense of my emotsors. And (L somuehow, il
mukes me feel in love

That made me wonder: What 15 goeng on in my beam whea
| draw? Why does il leel 20 moe? And how ¢an T get oaher poaple — ¢ven if they don’t
consxder themselyves srtsts — o0 the crestivity stun™ 1 ey oul thene's o 1ot higppeneng in
our minds and bodies when we make ant

Strange 85 it may sound, | generally feed exthansred. Whenever | ook st someone else’s an, It
makes me wasd to do my own Ffeel ke 1 should be doing ruther than lookimg 1 send to by
akmast jitsery when 1 g0 to st meseums or gallery openings | don't really know anyone ek
who feels that way, bt T foel wither excated by the ant that [ didn™t do it

I sometimwes (himk it's o bt mone of e atler "u ;
the the former because | tend %0 be very |1 r
analytcal (oot crmical i the segative sense) of
the antwork. 1 start 1o book ot the structune and
if | cam get close enough 1o i, the hrashstrokes
ar movements of 3 pen or peacil oo the paper
that sctually form ihe pioce. | then thisk of all

the things 1 should be doing antastically. | think
thet is why communigies of arusts floensh--they feed off of each other i a symbictic way

Well, finally, if people cranicize the s of sy fmiends | feel angry, wmoved and grungpy, |
can't explun why

Image 27. Reading class 3. Retrieved from: NPR website (2020)

B Chm3 & m e W Gl @ weispreetaces - :‘m;: .
SN Accaew Betar Wer mertae Pomats Duoostive Frtucisy  Menamermss  Covglemartzn Apess SER NN
P - [T NS S — ~
Al - > FE N 2 Let's watch 2 video Lt resd!
Welcame 1o our — = f |
Erghahclyss
v -
Lets e Shareus (¢
practice! your
R 3 picture! 1 :
-
Hermesmeth!
- .
- o o e

Image 28. “PowerPoint” presentation class 3. Retrieved from: Own elaboration (2021)
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Appendix T. Session 4 and material used with 3D group.

ESL/EFL Lesson Plan

Lesson Number: 4|6

comparative chart.

Topic: What Makes Art, Art?
Objective/Aim: Students should be able to comprehend a reading and to describe two artworks using a

] Possible
Material,
Stage & o ] . problems
o Activity and procedure Skill equipment or Purpose
timing ] and
aids .
solutions
Pre-task
Teacher should send to students )
Days ) o o List of To engage
a list of qualifying adjectives o )
before the ) ) - qualifying students with
) that will be required to use for o )
online o adjectives the topic.
) the next activities.
session.
Warm Up | Teacher will present a
Online “Kahoot” about questions of
sessionson | TV series, TV shows, Movies, To get
Thursdays | Singers or topics that they may - - students alert
at 12:00pm | know. and relaxed.
on “Google | Students should login to the app
Meet”. and start playing the game.
In the synchronous class, If some
teacher should present a reading . students do
4.1 Reading
about “Mona Lisa” and not make
. “Mona Lisa” .
Practice “Liberty statue”, the student their
] L and “Statue of
Online should read  participating ] artwork,
] . liberty” To practice
sessions on | according to the roulette. ) they
) ) ) Reading 4.2 the use of
Thursdays | Then, using pictures in a ) ) o should
) ) Speaking | “PowerPoint” qualifying )
at 12:00pm | “PowerPoint” presentation, ) o describe
) presentation adjectives.
on “Google | teacher will model how to another
) ) ) o “class 4”
Meet”. describe things using qualifying artwork,
L Students’
adjectives. one
artwork
After that, students should famous
describe their artwork (the artwork
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homework of class 3) with their

cameras on, using the

that they
know.

qualifying  adjectives  and
emotions.
Production | Students  should do a ] To
. Reading
comparative chart about the text Writ Notebook comprehend
o riting
Homework | read at the beginning. the texts read.
Evaluation
Attheend | Atthe end of the class, students )
o To give
of could ask for some questions if
) feedback to
Thursdays | they did not understand
] . ] students and
sessions | something. When students send - Checklists
) ) correct
and when | their evidence of the chart, . )
. . mistakes in
students | teacher will assess with a
. . the activities.
send their | checklist.
evidence.

Table 8. Lesson plan of session 4. Retrieved from: Own elaboration (2021)

Examples

beautiful, expensive, informaltive, cule

small, big, tall, enormous, massive

Age

old, young, youthful, ancient, new

Shape

round, rectangular, square

Colour

red, yellow, blue, green

Origin

Singaporean, Japanese, Amerncan

Material

Image 28. List of qualifying adjectives. Retrieved from: Own elaboration (2021)

metal, wood, plastic, rubber, glass, silk
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Image 28. Reading session 4. Retrieved from: Travel Tips US Today website (2018) and My Modern Met

website (2019)

B Comd 0 o "5 @

| () icar prasentasion =
B A DRI W e ot Dagesiia)  BSscen  Mevwrsendan  Opoplementos  Aale

s S [ TR R SRR S —

"
r
rJ
n ’, -
"

" m - O 9

Image 29. “PowerPoint” presentation class 4. Retrieved from: Own elaboration (2021)
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Appendix U. Session 5 and material used with 3D group.

ESL/EFL Lesson Plan

Lesson Number: 5|6

Topic: Body Systems

Objective/Aim: the students should be able to comprehend a reading doing a mind map identifying body

systems.
Possible
Material,
Stage & problems
o Activity and procedure Skill equipment or Purpose
timing _ and
aids
solutions
Teacher will send to the
WhatsApp group a video
about the body systems;
students should watch it
and answer some
questions that teacher
will send too.
https://www.youtube.co 1.1 Video
m/watch?v=9eulbbOy5x “twelve body
Pre-task w systems song”
) o To engage
Days before | Questions: Listening taken from .
. . students with
the online | How many systemsdowe | Writing “YouTube”. .
. . . the topic.
sessions. have in our body? 1.2 Questions’

The system
protect our organs from
thing that could hurt us.
What is the system that
send neural signs?

Integumentary means

and from our

to our

sheet
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https://www.youtube.com/watch?v=9eu1bbOy5xw
https://www.youtube.com/watch?v=9eu1bbOy5xw
https://www.youtube.com/watch?v=9eu1bbOy5xw

Warm Up

Beginning of
) To get
Thursdays | Teacher and students will
. - - students
sessions on | play a random “Kahoot”.
relaxed.
“Google
Meet”.
In the synchronous class,
teacher will use a roulette
to ask participation
according to what name
appears.
Students should read the
text presented in the slide.
Pre-reading
What the text is about?
Put the name of each
body system according to
] the paragraph. 1.3 Teacher
Practice . . . .
onli What is the correct image “PowerPoint” will help
nline
for each system? presentation ;
sessions on _ _ _ To read about | Students if
While reading Reading “Class 17
Thursdays at ) - ) some body | they do not
12:00 Pay attention to the | Writing 1.4 Reading .
:00pm on systems.
Goodl elements of each system “Body systems” understand
“Google ) .
M Post reading 1.5 Games taken aword in
eet”.
Teacher will send to from websites the text.

students the link of two
games about the body
systems; students should
play and send screenshot
of the
“WhatsApp”.

https://happylearning.tv/e

score to the

n/word-search-

respiratoy-system/

https://www.abcya.com/

games/skeletal system
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https://happylearning.tv/en/word-search-respiratoy-system/
https://happylearning.tv/en/word-search-respiratoy-system/
https://happylearning.tv/en/word-search-respiratoy-system/
https://www.abcya.com/games/skeletal_system
https://www.abcya.com/games/skeletal_system

If some

Teacher will explain the students do
product of the week: not send
“Do a mind map about 1.4 Readin To s
Production P _ g the activity
the body systems that the | Reading | “Body systems” | comprehend a
) N _ ) as teacher
text mentions” Writing reding doing a
Homework ) o ) ) said
This activity will be as Notebook min map. !
homework, students teacher
should send it on Friday. will send
feedback.

At the end of the class,
students could ask for

) o ) To give
Evaluation | some questions if they did
feedback to
When not understand
. ] students and
students something. When - Checklist

) . correct
send their | students  send their . )
) ) mistakes in the
evidence. | evidence of the chart, o
. . activities.
teacher will assess with a

checklist.

Table 9. Lesson plan of session 5. Retrieved from: Own elaboration (2021)

I am

Learuing
the 12 main
svstems of the

human bOC{H.
-

Image 30. Video. Retrieved from: “YouTube” https://www.youtube.com/watch?v=9eulbbOy5xw (2021)
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https://www.youtube.com/watch?v=9eu1bbOy5xw

Complete name

Aftar watching the video “twelve body systems song”, answer the next questions:

How many systems do we have in our body?

The

_ system prolect owr organs from theng that could hurt us
What is the system that send neural signs?

Integumentary means and

from Ouwr 10 our

Image 31. Questions’ sheet. Retrieved from: Own elaboration (2021)
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Image 32. “PowerPoint” presentation class 5. Retrieved from: Own elaboration (2021)

K2 OyTVEART

Now. you know how our body works with these four systems. Can you imagne it
some system does not exist?

What image corresponds to each system?

Image 33. Reading session 5. Retrieved from: Own elaboration (2021)
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Image 34. Online games. Retrieved from: Happy Learning and ABCY A websites (2021)

Appendix V. Session 5 and material used with 3D group.

ESL/EFL Lesson Plan

Lesson Number: 6|6
Objective/Aim: the students should be able to comprehend a reading doing a chart identifying clothes and

Topic: clothes and colors

colors.
] Possible
Material,
Stage & o ] . problems
o Activity and procedure Skill equipment or Purpose
timing ] and
aids )
solutions
Teacher will send to the | 2.1 Video To engage
. Listening .
Pre-task WhatsApp group a video . “clothes and students with
ritin
about clothes and colors; g colors” taken the topic.
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Days before | students should watch it from
theonline | and do the activity “YouTube”
sessions. identifying the clothes 2.2 Activity 1
and colors according to
the picture.
https://www.youtube.co
m/watch?v=MEtIGQrol
2Y
Teacher will ask to
students turn on their
Warm Up
o cameras to show clothes
Beginning of . .
or objects with the color To get
Thursdays S
. that she says. Listening - students
sessions on
Example: relaxed.
“Google
“Show us white socks”
Meet”.
“Show us something with
color green”
In the synchronous class,
teacher will use a roulette
to ask participation
according to what name
appears. 2.3
Students should read the “PowerPoint”
Practice text presented in the slide. presentation )
) ) Teacher will
Online Pre-reading “Class 2”
) ) ) help students
sessions on | What the text is about? ) 2.4 Reading Toread about |
. ] Reading if they do not
Thursdays at | While reading . “What are some body
) Writing understand a
12:00pmon | Pay attention to the people systems. .
‘ word in the
“Google clothes and  colors wearing?”’ ext
ext.
Meet”. mentioned. 2.5 Chart

Post reading

Teacher and students will
answer a chart about the
text, identifying clothes,
objects and  colors

mentioned there.

“clothes and

colors”
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https://www.youtube.com/watch?v=MEtIGQro12Y
https://www.youtube.com/watch?v=MEtIGQro12Y
https://www.youtube.com/watch?v=MEtIGQro12Y

If students do

teacher will assess with a

checklist.

activities.

Production not
Online Teacher will dictate some understand
. . . 2.3 To follow
sessions on | instructions and students ] . . the
o “PowerPoint” instructions ) .
Thursdays at | should draw what they | Listening . instruction,
presentation related to the .
12:00pm on | heard about clothes and ) teacher will
“Class 2” topic.
“Google colors. show a
Meet”. picture of the
object.
At the end of the class,
students could ask for )
. o . To give
Evaluation | some questions if they did
feedback to
When not understand
. ] students and
students something. When - Checklist
. . correct
send their | students  send their ) )
) ) mistakes in the
evidence. evidence of the chart,

Table 10. Lesson plan of session 6. Retrieved from: Own elaboration (2021)

Image 35. Video. Retrieved from: “YouTube” https://www.youtube.com/watch?v=MEtIGQro12Y (2020)
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Complete name:
Complete the next sentences.

Gloria Trevi is wearing a jacket.
a) Yellow
b) Green
c) Black

Bad bunny is wearing a yellow
a) Shirt
b) T-shirt
c) Pants

Billy Eilish is wearing a shirt.
a) Green
b) Brown
c) Gray

Messi is wearing blue
a) Shoes
b) Shorts
c) Jacket

Image 36. Activity class 6. Retrieved from: Own elaboration (2021)
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Image 37. “PowerPoint” presentation class 6. Retrieved from: Own elaboration (2020)
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WHAT ARE PEOPLE WEARING™

Are you passionate about
something? Well, I'm passionate
about fashion, but sometimes
fashion is complex to follow and to
understand. When I walk in the
streets, I like to observe people’s
outfits, even when I don't agree with their likes, I oppreciate what
they do.

One day, I hung out with my friend Sandra, She was

wearing a beautiful pair of golden earrings,  black

hat, a yellow t-shirt, a pair of blue denim shorts,

white socks and yellow sneakers. I really loved her

outfit!

That day on my way home, I saw o man in the
subway, he was wearing a green plaid shirt, a white
tie, brown pants, and the worst part wos the blue
shoes. Definitely, he was out of his mind, I think
that the outfit was good, but he just needs to
know how Yo combine colors.

When I arrived home, I saw my neighbor Sam, he

is old but I really admire his style, He was 5{

wearing a gray vest, a black bow tie, a white i
N

shirt, black pants, and a pair of very formal gray

shoes. T know that his sight is good, but to ), -~
complement his outfit he was wearing a pair of ;

silver glasses,

Image 38. Reading session 6. Retrieved from: Classmate Bertha’s elaboration (2021)

AFTER READING THE TEXT, CLASSIFY WHAT ARE PEAPLE
WEARTNE.,

mmm:wmz;

Image 39. Graphic organizer session 6. Retrieved from: Own elaboration (2021)
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Appendix W. Checklists used to evaluate students’ activities.

Topic: “How can we be prepared for an environmental emergency?”’

evidence on time

LESSON #1 2" grade |Student name:
Main aim: at the of the lesson students should be able to recognize some of natural disasters.
Criterion Reached |No reached Points Observations
The student writes in
. 5
English language
The student sent their 5

The student uses drawings
and words to identify the 5
different natural disasters

The mind map is clear and
contains the six natural
disasters that are in the

text

Total of points 20

Table 11. Checklist used in second grade, session 1. Retrieved from: Own elaboration (2021)

Topic: “How can we be prepared for an environmental emergency?”

LESSON #2 2" grade  |Student name:

Main aim: at the of the lesson students should be able to use the imperative form to talk about instructions and advices.

Criterion Reached No reached Points Observations

The student writes in
English language

The student sent their
evidence on time

The student distinguishes
between negative and
affirmative form in the

chart (exercise #3)

The student recognizes
pictures with the
imperative form (exercise
#4)

The student uses correctly
the imperative form
according to the pictures
(exercise #5)

Total of points 25

Table 12. Checklist used in second grade, session 2. Retrieved from: Own elaboration (2021)

125



Topic: “How can we be prepared for an environmental emergency?”’

LESSON #3

2nd

grade |Student name:

Main aim: at the of the lesson students should be able to use the imperative form and sequence adverbs to talk about

instructions.

Criterion

Reached

No reached Points

Observations

The student writes in
English language

The student sent their
evidence on time

The student underlines
and distinguishes the
recommendations
given in the text

The student completes
the chart with the
information given in
the text and uses the
sequence adverbs
given

Total of points

25

Table 13. Checklist used in second grade, session 3. Retrieved from: Own elaboration (2021)

Topic: “How can we be prepared for an environmental emergency?”’

LESSON #4

2" grade  |Student name:

what to do in case of a natural disaster.

Main aim: at the of the lesson students should be able to use the imperative form and sequence adverbs to make an infographic about

Criterion Reached No reached Points Observations
The student writes in English 6
language
The student sent their evidence 6
on time
The student adds information
about the natural disaster of 6
the reading given
The student uses imperative
6
form and sequence adverbs
The student adds drawings to 6
the infographic
Total of points 30

Table 14. Checklist used in second grade, session 4. Retrieved from: Own elaboration (2021)
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Topic: “What might have happened?”

LESSON #1

3" grade |Student name:

Main aim: students should be able to make predictions using conditional type 1 in affirmative way (if + simple present + simple future)

Criterion

Reached

No reached

Points

Observations

The student sent on time the
evidence.

The chart is in the English
language.

The chart has 2 spaces,
one for cause and the other
for effect, and are
identified.

The student uses
conditional type 1 in the
sentences.

The student uses
conditional type 1 in an
affirmative way.

Sentences are about the
text given and have

coherence.

Total of points

25

Table 15. Checklist used in third grade, session 1. Retrieved from: Own elaboration (2021)

Topic: “What might have happened?”

LESSON #2

3" grade |Student name: Ramirez Rdz Joselyn

Main aim: students should be able to comprehend a reading and to recognize cause and effect with the conditional type 1 in affirmative and
negative way using a double entry chart.

Criterion Reached No reached Points Observations
The student sent on time the 4
evidence.
The chart is in the English 5
language.
The chart has 2 spaces, one
for cause and the other for 4
effect ad are identified.
The student uses conditional 4
type 1 in the sentences.
The student uses conditional
type 1 in an affirmative and 4
negative way.
Sentences are about the text 4
given and have coherence.
Total of points 25

Table 16. Checklist used in third grade, session 2. Retrieved from: Own elaboration (2021)
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Topic: “What might have happened?”

LESSON #3

3" grade |Stude nt name:

Main aim: students should be able to comprehend a reading and to recognize emotions mentioned in the text using a mind map.

Criterion Reached No reached Points Observations
The student sent on time
X 4
the evidence.
The mind map is in the 4
English language.
The mind map has the 4
title in the center.
The mind map has colors
. 4
and images/draws.
In the mind map are the
nine expressions about 5
how the author feels
about art.
The mind map is easy to
4
understand.
Total of points 25

Table 17. Checklist used in third grade, session 3. Retrieved from: Own elaboration (2021)

Topic: "What Makes Art, Art?"

LESSON #4

3" grade

Student name:

Main aim: students should be able to comprehend a reading and to describe two artworks using a comparative chart.

Criterion Reached No reached Points Observations
The chart is in the 6
English language.
The student sent the 6
evidence on time
The chart has 2
spaces, differentiating 6
between the two
artworks.
The information in the
chart is from the text 7
given.
Total of points 25
Topic: "What Makes Art, Art?"
LESSON #4 3" grade  [Student name:
Main aim: students should be able to create their own artwork and to describe it.
Criterion Reached No reached Points Observations

The student explains
the elaboration of

his/her artwork, 15
describe it and
express emotions.
The artwork was made 10
for the student.
Total of points 25

Table 18. Checklists used in third grade, session 4. Retrieved from: Own elaboration (2021)
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Topic: Body systems
LESSON #5 3" grade |Stude nt name:

Main aim: students should be able to comprehend a reading doing a mind map identifying body systems.

Criterion Reached No reached Points Observations
The student sent on time the 5
evidence.
The mind map is in the 5
English language.
The mind map contains info
about the four body systems 5
and the title.
The mind map contains
relevant info of each body 5
system (characteristics)
The information is about the 5
text given.
Total of points 25

Table 19. Checklist used in third grade, session 5. Retrieved from: Own elaboration (2021)

Topic: Clothes and colors
LESSON #6 3"9grade  |Student name:
Main aim: students should be able to comprehend a reading doing a chart identifying clothes and colors.
Criterion Reached No reached Points Observations
The student sent on time 5
the evidence.
The chart is in the 5
English language.
The chart has 2 spaces,
one for clothes and one 5
for colors.
The information is 5
about the text given.
The student participate
in class to asnwer the 5
chart.
Total of points 25

Table 20. Checklist used in third grade, session 6. Retrieved from: Own elaboration (2021)
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Appendix X. “Lucky Roulette”

Editar Opclones

Editar Colores

Image 40. “Lucky Roulette”. Retrieved from: https://app-sorteos.com/

Appendix Y. Results of third-grade students’ survey 1.

;Como calificas las clases de inglés en Google Meet?

12 respuestas

@ E:celente
@ Bueno
@ Reqular
@ Malo
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;Porque?

12 respuestas
Porque son méas entendibles &
Pues siempre sacan tema nuevos y me gustan mucho
Por que me gusta
Por que no se me traba
Aungue yo no he entrado pienso que son clases excelentes
Es muy buena la clase
Me acomodo mas y entiendo mas
porque se puede comprender mejor los trabajos

Porque la maestra esta atenta a cualquier duda

;Como calificas las actividades realizadas durante la sesion?

12 respuestas

@ Excelente
@ Bueno
@ Reqular
@ Malo
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;Porqué?
12 respuestas
Pues me entretienen mucho y me hacen reir y me divierto mucho
Por que aprendo
Por que me gustan las clases
Por que son buenas las actividades gue realizan
Son muy creativas
Creo que son muy buenas y aprendo palabras nuevas
hace mas divertida la clase
Porque las actividades que hay durante la clase de verdad nos ayudan a comprender &l tema

Son buenos los juegos y las actividades

;Como calificas las actividades realizadas fuera de clase? (tarea)

12 respuestas

@ E:xcelente
@ Bueno

@ Regular
® Malo
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¢Porqué?

12 respuestas
Ayudan a entender mejor la clase =
Porque aveces hay dudas -

Pues porque casi no estoy en clases y pues les tengo que estar pidiendo a mis compafieros que me
expliquen y cosas haci pero por lo demas bien :)

Por que a veces no entiendo

Por que las entiendo

Por que son facil de entender y son muy claras
Algunas se me dificultan

Me gusta que tienen que ver con textos

refuerzan de lo que trato el tema de la clase

;Qué actividad fue la mas dificil de realizar?

12 respuestas

@ Act 1. What's up with COVID-197
(cuadro doble)

@ Act 2. See you next vacation Canada
(cuadro doble)

® Act 3. Feeling Artsy? (mapa mental)

@ Act 4 Stuatue of Liberty & Mona Lisa
(cuadro comparativo)
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;Porque?
12 respuestas
Jsjsjs no se casi no le entendi
Por que no entendia que hacer
Por que tienes que leer bien para completar el mapa
Por que fue un poco dificil entender
Se me dificulté poco
Hasta ahora ninguna se me ah hecho dificil
no comprendi el tema ya que no puede entra a la clase ese dia
Era un mapa mental de los 4 sistema

Por qué no identifique los pronombres

;Te sientes comodo (a) participando en clase?

12 respuestas

@S
@ No
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;Porqué?

12 respuestas
Porque puedo preguntar si no entiendo
Pues no se nadie me interrumpe ¥ so estoy bien o mal me felicitan y me explican el porqué

Por que aprendo

Por que se de lo que hablan y me gusta participar de hecho casi no participaba y ahora ya participo masy
es0 me agrada

Por que asi puedo expresar lo que pienso

Al principio me daba pena pero fui teniendo mas confianza en mi misma
asi se puede saber si estamos bien

Por la maestra nos da ayuda si no sabemos del tema

Me siento en confianza con mis maestros y compafieros -

iTe sientes con confianza de decir tus dudas a la profesora?

12 respuestas

®si
@® No

54 w respuests fue NO, (Porque?

I rea0ueita

POr Que me da PeNa cpiesare

PorQue Me darle Dena
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;Qué es lo que més te gusta de las clases de inglés? y ; porqué?

12 respuestas

Un juego que ponen

cuando jugamos kat hood, porque es divertido y al mismo tiempo aprendes
Pues resolver las actividades y participar

Los videos

Que todos participamos

Los juegos y las lecturas me ayudan a aprender mas

MMM la verdad no se jsjsjsjs

Las actividades por que nos ayudan

Que aprendo palabras nuevas

;Qué cambiarias de tus clases de inglés? y ;porque?

12 respuestas

Nada

pues realmente nada, esta bien como esta

Pues no cambio nada por que me gustan asi como estan
Menos tarea por que tenemos mucha

Mo cambiaria nada

Nada jsjsjs nada

Nada.

Que participaran mas mis compafieros

MNada por que todo es bueno
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Comentario:

12 respuestas

Exelentes precticantes,me gusta trabajar con ustedes y les deseo éxito @
me agrada la clase de ingles y como nos ensefian

Asi las dejaria

A veces no hay tiempo de hacer tanta

De todas las clases esta es mi favorita por qué me siento muy bien participando y el inglés me gusta
mucho

Me parecen excelentes las clases
Ninguno me gustan mucho Ias clases
La clase de inglés es muy importante por que me ayuda a mi conocimiento

Me gusté este test porque pude hablar de lo que me gusta hd

Image 41. Results of students’ survey. Retrieved from: Own elaboration in Google Forms (2021)

Appendix Z. Results of survey 2

;Que tal te parecio la lectura y la actividad "What's up with COVID-19"?

9 respuestas

@ Dificil
@ Facil
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;Por que?

9 respuestas

No se inglés

Le entendi muy bien

en la misma lectura, se comprendia que se deberia de realizar.

Pq era facil de entender y responder

Nos habla de como fue el covid

Era muy facil la actividad

porqué la actividad esta muy interesante e investigamos sobre el actual covid 19
Te explicaba el virus y algunas prevencidnes

Por que fue un poco dificil identificar varias cosas

;Queé tal te parecio la lectura y la actividad "See you next vacation Canada"?

9 respuesias

@ Dificil
@ Facil
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;Por que?

9 respuesias

No se muchas palabras en inglés

Le entendi muy bien

al mismo de leer en grupo la lectura, las respuesta estaban notables.

Pa no estaba tan complicada

En el proceso de las vacaciones

Estaba muy sencilla.

porque la actividad muestra sobre las causas y los efectos sobre las vacaciones en Canada y se me hizo facil
Te contaba una historia

Por que fui sencillo distinguir los puntos de la lectura

;Que tal te parecio la lectura y la actividad "Feeling Artsy? Here's how making art helps your
brain"?

9 respuestas

@ Diicil
@ Facil
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;Por que?
9 respuestas
No se el significado de las palabras
No le entendi
en la misma clase, la explicaron coma hacer.
No le entendia tanto
Es una forma de expresar atraves del arte
La actividad era muy entendible
porque nos habla sobre lo que nos hace bien hacer arte a nuestro cerebro y me gusto mucho la lectura
Te contaba sobre el arte

Por que estuvo un poco confuso entender

¢Que tal te parecio la lectura y la actividad "The Statue of Liberty and Mona Lisa"?

9 respuestas

@ Dificil
@ Facil
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;Por que?

9 respuesias

Mo se mucho inglés

Le entendi muy bien

en mismo formato que nos presenta, se desglosa la informacion.

Eran respuestas faciles

Era decir las caracteristicas de las dos obras de arte mas famosas

Casi no le entendi a la actividad

porque habla sobre la estatua de la libertad y la pintura de la mona lisa y no tuve ningun problema alrespecto
Porgue no sabia nada de el tema

Por que fui sencillo hayar de lo que trataba

;Que tal te parecio la lectura v la actividad "Body Systems"?

9 respuestas

@ Dificil
® Facil
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;Por qué?

9 respuestas

Mo me lo sabia en espafiol y en ingles

Le entendi muy bien

se me complico ya que ese dia no entre a la clase, no la comprendi .

Estaba facil xd

Se me complico entender

El mapa se me dificultd

me parecid muy interesante porgue nos habla sobre los diferentes drganos del cuerpo humano
Explicaba cada uno de los sistemas

Por que estaban bien indicados los puntos

;Qué tal te parecio la lectura y la actividad "What are people wearing'?

9 respuestas

@ Dificil
@ Facil
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;Por qué?

4 respuestas
Igual que en todo use traductor.
Le entendi muy bien
la resolvieron entre todos de la clase.
Pq hubo umas palabras gue no entendia
Era de que cosas podrian llevar la gente en sus bolsas
La actividad era muy sencilla

porque la actividad nos indica sobre los objetos de ropa que utilizamos la gente y no tuve ninguna duda
sobre la actividad

Solo te explicaba una historia

Por que estuvo complicado hayar como se iba desarrollando la lectura -

Comentarnio;

9 repuenm

Pronto entrard & clases de Inglés para mejorar en mis clases de escuela

Ninguno

me gustan como nos ensefan y las actividades que realizamos

Mé gusta mucho su clase

Algunas actividades se me complicaron parque no le potia antender

Las actividades son muy entendibles y entretenidas

Qracing 4 este CUeSTONANG aprendemos mas sobre (08 temas en las clases de iIngles en liney
Lan leciuram nos ayudan a compeender mejor un tema

Ninguna

Image 42. Results of students’ survey. Retrieved from: Own elaboration in Google Forms (2021)
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Appendix AA. Some second-grade students’ evidences week 4.
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Image 43. Students’ evidences session 4. Retrieved from: Students’ evidence (2021)
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Appendix AB. Some second-grade students’ evidences week 2.
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Image 44. Students’ evidences session 2. Retrieved from: Students’ evidence (2021)

146



Appendix AC. Some second-grade students’ evidences week 3.
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Image 45. Students’ evidences session 3. Retrieved from: Students’ evidence (2021)
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Appendix AD. Second-grade students’ activities result.

Graphic 18. Points reached by students’ week 2. Retrieved from: Own elaboration (2021)

Graphic 19. Points reached by students’ week 3. Retrieved from: Own elaboration (2021)

Week 4

Graphic 20. Points reached by students’ week 4. Retrieved from: Own elaboration (2021)
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Appendix AE. Delivery of evidences weekly.

Week 1-4
2A group

Graphic 21. Total of evidences received over the four weeks. Retrieved from: Own elaboration (2021)

Appendix AF. Third-grade students’ results of session 1.

Graphic 22. Attendance, participation and evidences results week 1. Retrieved from: Own elaboration (2021)
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Evidences results

Graphic 23. Evidences’ results week 1. Retrieved from: Own elaboration (2021)
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Image 45. Students’ evidences session 1. Retrieved from: Students’ evidence (2021)
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Appendix AG. Third-grade students’ results of session 2.

Graphic 24. Attendance, participation and evidences results week 2. Retrieved from: Own elaboration (2021)

Evidences results

Graphic 25. Evidences’ results week 2. Retrieved from: Own elaboration (2021)
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Image 46. Students’ evidences session 2. Retrieved from: Students’ evidence (2021)

Appendix AH. Third-grade students’ results of session 3.

Graphic 26. Attendance, participation and evidences results week 3. Retrieved from: Own elaboration (2021)
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Evidences results

Graphic 27. Evidences’ results week 3. Retrieved from: Own elaboration (2021)
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Image 47. Students’ evidences session 3. Retrieved from: Students’ evidence (2021)
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Appendix Al. Third-grade students’ results of session 4.

Graphic 28. Attendance, participation and evidences results week 4. Retrieved from: Own elaboration (2021)
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Image 48. Students’ evidences session 4. Retrieved from: Students’ evidence (2021)
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Appendix AJ. Third-grade students’ results of session 5.

Graphic 29. Attendance, participation and evidences results week 5. Retrieved from: Own elaboration (2021)

Evidences results

Graphic 30. Evidences’ results week 5. Retrieved from: Own elaboration (2021)
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Image 49. Students’ evidences session 5. Retrieved from: Students’ evidence (2021)

Appendix AK. Third-grade students’ results of session 6.

Graphic 31. Attendance, participation and evidences results week 6. Retrieved from: Own elaboration (2021)
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Evidences results

Graphic 32. Evidences’ results week 6. Retrieved from: Own elaboration (2021)
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Image 50. Students’ evidences session 6. Retrieved from: Students’ evidence (2021)
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Appendix AL. Weekly results

Attendance

Graphic 33. Attendance over the six weeks. Retrieved from: Own elaboration (2021)

Participation

Graphic 34. Participation over the six weeks. Retrieved from: Own elaboration (2021)
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Evidences

Graphic 35. Evidences’ delivery over the six weeks. Retrieved from: Own elaboration (2021)
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