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I. Introduction 
 

The following pedagogical essay has the intention of providing a written account 

of the research process carried out in the 4th year at the Benemerita y Centenaria 

Escuela Normal of San Luis Potosí. It takes a close look at the class actions that 

occurred in the implementation of different strategies that could have affected 

students' written productions in second-grade group C of the secondary school 

“Francisco González Bocanegra”. 

 
This pedagogical essay incorporates general aspects and description of the 

school, such as school context, group profile, and needs which in the following 

chapter is to provide the general setting of the specific topic of study. In addition, the 

incorporation of the results of the diagnostic exam became an interest to focus on 

the actions in an environment that could promote written participation to increase 

foreign language learning which the topic of the study is. 

 
There were two personal reasons, the experience as a student and the comments 

from the observation period in “Francisco Gonzalez Bocanegra” secondary school 

and previous ones in other schools. To begin with, the experience of being afraid at 

the moment of participating in class was a reason for avoiding this experience in the 

students of the group of study, so they participated. Secondly, during the observation 

period, some students commented about finding difficult English classes and 

because of that, they feared making mistakes by saying the wrong answer. Besides, 

these comments were similar to the students observed from the first semester of the 

degree. 

 
The purpose was to implement the theory learned during the four years at the 

BECENE and the information researched as well as developing skills as a teacher 

in the area of a foreign language which can involve students in writing tasks. Besides, 

another intention was to provide a learning environment to students in which they 

participate in writing tasks, feeling comfortable when it comes to 
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participating in the classroom during English class. Therefore, this was the way for 

looking for different strategies to improve the level of students’ participation. 

 
The steps followed for the investigation were analysis, selection of information, 

and reflection; these activities were linked to each other because one helped another 

which allowed keeping a process to choose the strategies applied in the classroom. 

The analysis helped to check the information researched; the selection was another 

step which consists of choosing information that supported this essay and found the 

appropriate strategies, and reflection which linked the information with the 

experience of the teaching practices. 

 
There were several difficulties at the time of carrying out this essay. First of all, 

thinking about "strategies always work with all students" was a mistake in this 

investigation, this as opinion. Strategies can work with some or few students most 

of the time; sometimes do not work with any student; and few times for most 

students. However, based on the experience, it was important to reflect and learn 

why that happens in class to improve the strategies which do work and even more 

important the ones which do not work. 

 
Secondly, finding strategies that improved the situation in the group. For this, it 

was necessary to analyze the information investigated and reflect on either it was 

useful or not. Besides, to analyze what was needed in the classroom to avoid any 

impediment at the time of applying the strategies, such as time, space, material, or 

attention so there was not any problem to use them. 

 
Another topic was the experience in this essay because it helped to learn about 

reflecting on what was necessary to improve to increase as a teacher. Because it 

was expected to have advantages in some students or most of them. However, it did 

not always happen in that way because there were mistakes and should be thought 

about how to avoid them, to know what strategies should be implemented and how 
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to improve the way they are applied either they work or not, in both cases can be 

improved by using the strategies as time goes by with future students. 

 
This was the first approach to learning and using strategies that could improve 

students’ written participation which was the reason for choosing this topic of study. 

Furthermore, this investigation allowed growing as a teacher who learned knowledge 

from experiences through areas of opportunities as well as weakness and strengths 

to improve at the time of teaching English classes, from what was done, the mistakes 

made and the strategies worked. In addition, what is learned from doing this research 

was constantly changing to improve the strategies implemented. 

 
Finally, it allowed improving the role of a teacher in the classroom because this 

task made thinking about helping students when they do their exercises, providing 

the best attitude, and giving examples so the task is clear for students. Therefore, a 

teacher should look for the moment to hear the students’ questions and the best way 

of explaining them. 
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II. Topic of study 

 
 

2.1 Nucleus and Topic Line 

 
 

The nucleus, the topic line, and the reasons why each one was selected are 

described in this part of the essay. The nucleus and topic line were settled by 

Secretaría de Educación Publica (2002), which helped to guide this pedagogical 

essay. 

 
To begin with, the nucleus provides a way to organize information by categorizing 

different possible situations that can be attended by Secretaría de Educación Publica 

(2002). SEP (2002) establishes three nucleus which are “Adolescents”, “Didactic 

Competence in Teaching the Specialty”, and “School Context”. Therefore, after 

analyzing those nucleus, it was determined that “The Didactic Competence for 

Teaching the Specialty” fitted best because of the situation corresponding to the 

necessity of improving the way of giving the class. 

 
Furthermore, according to SEP (2002), the definition of topic line is “the 

delimitation of the problem in the topic of study”. Having said that, SEP (2002) 

establishes three topic lines which are “The Analysis of Teaching Practice”, “The 

Adolescents and their Learning Process”, and “The Teaching and Educative 

Process''. Thus, “The Analysis of Teaching Practice” is the one that represents the 

best topic of study, because the experiences of implementing classroom 

management strategies were analyzed, to determine either or not they worked with 

the study group to increase students’ written participation. 

 
To sum up, from the three nucleus and three topic lines established by SEP, only 

one nucleus and topic line were chosen. In addition, both played an important role 

as a tool for this investigation essay to organize, delimit the topic of study and 

analyze the information presented here. 
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2.2 School Context and Geographical Location 

 
 

The purpose of this section is to describe the different places around the school 

to understand and know the context where the investigation took place. It provides 

general information about the school, such as the name, code, address, history, the 

current social condition of the school (classroom and facilities), school’s staff, 

English academy, and students in the school. 

 
2.2.1 School Context. 

 
 

The school context was built by different aspects from students in their lives, such 

as individual experiences, way of thinking, students’ behavior, personality, the 

environment they live in, and students’ view about the world. In other words, context 

provides information about why the students act as they act. According to Vinlove 

(2012): 

 
Students' lives reflect their individualized approaches to the world, the worldviews 

of their families and those they live with, the situated experiences of the communities 

in which they live, and the larger environments or “places” in which their communities 

and schools are located. 

 
Therefore, as experience, the school area provides information about why the 

students act as they act, in consequence, to identify specific aspects (such as, 

friendships, emotions, and personality) that were taken into consideration for this 

investigation. 

 
2.2.2 Geographical location, name, code, and address 

 
 

First of all, the secondary school was named “Francisco Gonzalez Bocanegra” 

which school code was 24DES0026H and located in San Luis Potosí, S.L.P., on 
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Jupiter Street, Rural Atlas neighborhood, with the zip code 78130. On the other 

hand, it was near Morales-Saucito Avenue and Kukulkan Avenue. The school had 

two entrances: the principal entrance located on Jupiter Street and the back entrance 

on Neptuno Street (see Appendix A). 

 
Secondly, the school was in the North of San Luis Potosi City, on Morales Saucito 

avenue. Morales Saucito Avenue across with Kukulkan Avenue (on the Southeast) 

and Saucito Avenue (on the Northeast). The street of the school, Jupiter, was 

between Saturno Street (on the West) and Marte Street (on the East), and it was in 

front of Morales Saucito Avenue (on the South) and Neptune Street was straight (on 

the North). Around the school, there were different points build equipment in the 

context which these points were part of students' day and some of them helped for 

their life within the school, such as their material for classes or their lunch. Therefore, 

stands appeared because of traffic on the Avenue, the two schools (“Francisco 

González Bocanegra” and “Amado Nervo” Elementary School) as well as the 

cemetery near this location to provide services to the people around there. 

 
However, on Jupiter Street, some services could help the students. Secondly, on 

Neptuno Street, there were some houses, food stands, drinks stands, buildings, a 

supermarket, and “Amado Nervo” Elementary School. Furthermore, on Saucito 

Avenue, there were some places to buy drinks and food, services, houses, and 

traffic. Finally, on the corner of Saucito Avenue and Kukulkan Avenue, there was a 

cemetery in which next to it there were two flower shops and in front of the corner, 

there was a juice orange stand. 

 
Furthermore, near Jupiter Street, there was a stand food (tacos) El Estadio on the 

corner, a grocery store, a building in construction, and some houses around. The 

tacos food stand was on the corner of Jupiter Street which was called “El Estadio”. 

This had an impact on one of the students of the secondary school because she 

worked there, it was her part-time job. 
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There also was a grocery store without a name and it was close to the entrance. 

It was useful for the students because they bought what they needed before coming 

to school, such as lunch or material for classes. The students bought food in the 

morning or snacks after a day of class. The grocery store opened from morning until 

night. There also was a car service which opened from in the morning to in the 

afternoon and it was provided by a man. Besides, this service was located on the 

corner of Jupiter Street and Morales Saucito Avenue and there was a bus stop. 

Outside of the school, there were some graffities on the walls of the school, a few in 

houses, and on the wall of Valle de los Cedros Cemetery as well as inside of the 

school, such as on the sits of the schoolyard, the sits in the classroom, and the walls. 

 
There was a building in construction that affected the way that the students got to 

school because car drivers drove carefully to avoid any accident with building 

workers. Moreover, the workers used part of the street and the students who walk 

on the sidewalk avoided passing there. There were some houses next to the school, 

in which two students lived and they could come to school, one of the two students 

was a boy and the other was a girl. Besides, the principal said that “there is also a 

neighbor, who plays his music loud that is annoying for the personal school and 

students because teachers can’t teach well and students can’t hear well.” 

 
Valle de Los Cedros cemetery was located on the other side street of the school 

and was one block long. It was important to consider the cemetery because some 

people, as well as students, arrived by car or bus and that, made traffic jams 

(especially on Día de Muertos) which made students arrive late to class. Many taxis, 

motorcycles, and buses (Ruta 2 Circuito Interior on one side of the avenue and Ruta 

2 Circuito Exterior on the other side of the avenue) drove along on the avenue; there 

was a bus stop near the school, on the block which there was a car service. Thus, 

when it was time to come to school, many cars and buses drove along on the avenue 

doing traffic jams. Most of the time, it was because of buses, because car drivers 

waited for bus drivers to continue driving. 



10  

 

2.2.3 School History 

 
 

The information about the school's history was based on an interview that had 

fifteen questions (see Appendix B) to know how the school changed. The 

psychologist María Luisa Delgado Gutierrez (2019) of the school answered the 

interview because she worked there for ten years. Additionally, she had always 

contact with the students and attended interpersonal problems with them. 

 
The “Francisco Gonzalez Bocanegra” Secondary School had been working for 

forty-two years which means that started working in 1977. Through that period, the 

school had a lot of changes, such as advantages in the structure, the number of 

students in the school, scholar security certifications, open-school, inclusive school, 

and the management by different principals. 

 
The most important change in the school was the way of management by the 

principals because every principal organized differently, and with it, the school 

changed completely. Those changes were, for example, cultural, feelings, family 

parents’ ways of thinking, the community, the context, the students, the staff, and 

the way of solving problems. Besides, one of the easy changes to identify was the 

professional experience of the majority of the school staff because it was not the 

same as before. 

 
The students had less meaningful progress than before because some years ago 

had a better academic process and previous students did school activities twenty- 

five years ago because there was more human support from parents. There was a 

disadvantage, though, there were some students that had extra activities outside of 

the school, for example, many worked as agricultures because they had to help their 

parents on the work, and they left little minutes from school activities, so they could 

arrive early to work. 
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The social network had an impact on the scholar's progress because it was a 

distractor of students. On the other hand, it was used as a tool due to there was a 

lot of information that impacted school progress. The students came from rural 

communities, so they needed transportation to get to school. In addition, students 

that lived in the city, which the school was, needed to walk because there were no 

buses. 

 
2.2.4 Current physical and social conditions of the school 

 
 

The school had eighteen classrooms (one per group, A - F, for the three grades) 

three prefectures, a room in which kept trophies, a surveillance room of entry or exit 

(it was common that used at afternoon shift), a warehouse, audiovisual room, social 

service room, the art classroom, the English laboratory, a computer laboratory, a 

chemistry laboratory, a room that used for CTE (Consejo Técnico Escolar), the 

janitor's room, the accountant's office, the principal's office, the secretaries’ office, 

the teachers' room which connected with the principal office, the psychologist's office 

and four bathrooms for students (two for boys and two for girls) and two bathrooms 

for teachers (one for men and one for women). 

 
On the other hand, there was a civic yard for ceremonies only, a schoolyard so 

students could play at recess or do dynamics in the physical education class, 

corridors outside of the classrooms and rooms, few green areas (one was a garden 

and the other ones were corridors), a grocery store inside of the school, parking lot, 

tables and chairs, trees, baskets, and goals. 

 
The accountant's office had a desk, a computer, three chairs, a printer, and a 

connection to the internet; the principal's office had a desk and computer; the 

secretaries’ office had their computer, printer, desk, and chairs; the teachers' room 

had two tables, six chairs, a couch and a showcase with trophies; the psychologist 

office had a desk, three chairs, a computer, and a window; and social service office 

had a desk, two chairs, and windows. 
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The drawing-room had two tables, fifteen chairs, and the teacher's desk; the CTE 

room had four tables, thirty chairs, one computer, one projector, one whiteboard, 

one desk, and internet connection; and the computer laboratory had thirty computers 

and internet connection each, a blackboard and the teacher's desk. In the English 

laboratory, it had thirty-four computer equipment for students, computer equipment 

for the teacher and a desk, speakers for one computer only, a blackboard, chairs for 

forty students, an internet connection, a projector, and curtains. 

 
The classrooms had a board in the middle of the wall, a desk, chairs (between 

thirty-five and forty-one), windows on both sides (left and right), a mural, and lights, 

even though in some classrooms were cabinets, two boards, but some others did 

not have a mural, speakers, and projectors. The students did not move from 

classroom to classroom for each subject, the Math, Spanish, Chemistry, History, 

Biology, and Arts teachers did. However, in the case of physical education classes, 

the students moved to the schoolyard, or for English classes the students moved to 

the English laboratory or the teacher to the classrooms, depending on where the 

class took place. 

 
The entrance doors, on both sides of the secondary, were opened from 7 in the 

morning. The bell rang at 7:20 in the morning to close the doors and the classes 

started. There were four classes before the break and three classes after it; thus, 

each group of the school had seven classes and a break. The classes were fifty 

minutes long; this means that the first class was from 7:20 a.m. to 8:10 a.m., the next 

was from 8:10 a.m. to 9 a.m., the third class was from 9 a.m. to 9:50 a.m., the fourth 

was from 9:50 a.m. to 10:40 a.m. and, with it, the break which was only twenty 

minutes long, from 10:40 am to 11 am. After the break, classes started at eleven 

o'clock; the fifth class started at 11 am and ended at 11:50 am, the next class started 

at 11:50 am and ended at 12:40 am, and the last class started at 12:40 am and 

ended at 1:30 pm, this was the end of classes and the doors were opened again so 
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that the students of the morning shift left and the students of the next shift could 

enter. 

 
In the afternoon shift, students went to school at 1:30 p.m. and classes began at 

1:50 p.m. The class time was fifty minutes as well as the morning shift. There were 

seven classes and a break in the afternoon shift as in the morning. The schedule 

was, first-class from 1:50 pm to 2:40 pm, the second class started at 2:40 pm and 

ended at 3:30 pm, the next class was from 3:30 pm to 4:20 pm, the fourth class 

began from 4:20 pm to 5:10 pm, the break from 5:10 pm to 5:30 pm (twenty minutes 

long), they returned to class starting at 5:30 pm and ending at 6:20 pm, the sixth 

class began at 6:20 and ended at 7: 10 pm, and finally the last class started at 7:10 

pm and ended at 8 pm. 

 
The behavior of each student was different for each teacher, for example, in the 

case of English class, when she, the headteacher, was with the teacher trainee 

inside of the classroom, the students talked softly in pairs about topics not related to 

the subject, but the headteacher nagged those students who did not pay attention; 

few students paid attention and some of them took notes, even though when she 

left, the teacher trainee alone for a few minutes and the students talked loudly in 

small groups, whistled, sent kisses, said mean words as well as told jokes when the 

class was given. 

 
On the other hand, when the History teacher came to the classroom, every 

student did not talk to each other, did not move from their chairs nor see through the 

window. The students wrote in their notebooks or did activities without talking 

because she nagged them if they did. One of the students said, “She scares us”. 

There was another teacher that also nagged them when they were distracted, the 

Spanish teacher, however, the students were not as scared as the History teacher 

did, because the students in this class sometimes talked. On the other hand, they 

rarely talked in History class. Thus, the students paid attention to this class. Although 

the students talked in those classes, in math, chemistry, and physical education, the 



14  

 

students paid attention to their teachers and did the activities even talked for a while 

and the teachers sometimes nagged those students who talked. 

 
There were several aspects to highlight in a relationship, such as interaction and 

their way of relationship. Firstly, the students interacted in this way: girl and girl, boy 

and boy, and girl and boy because the students made groups for activities or projects 

even, in those forms. Although there was communication between girl and boy, there 

was a girl who argued with a boy, because of gossip. Thus, they did not want to do 

activities together when needed and this affected the activities because it was 

planned that everyone did in pairs. 

 
Secondly, the way students’ relationship was punched between men in pairs, 

trios, or small groups of four or five; what’s more, there was a situation in which a 

girl and a boy punched themselves and the students’ communication was with mean 

words when they talked to each one. These ways of behavior happened when they 

waited for the next class or in class even, which was a topic in CTE meetings and 

the teachers needed to solve. 

 
In another case, the students talked to from the different classrooms either per 

group or grade (no matter the group or the grade). For example, few of the students 

of third grade had a relationship with their partners of second grade. Besides, other 

ones in the same grade talked with their partners of a different group which likely 

happened either before their first class, at the beginning of the day, during lunchtime, 

or at the end of the day. 

 
Few of the scholar staff (teachers, tutors, assessors, prefects, and a psychologist) 

communicated with each other in the school. Most of the time, the teachers talked in 

CTE meetings about problems in the groups or with students and the possible 

solutions they could do even though most of the teachers did not communicate with 

each other which was the purpose of it, to solve problems in the meeting. This was 

a problem in the school, for example, there was no organization for flag ceremonies 
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and that made the students distracted and the principal commented on it in the CTE 

meeting. “You should improve your communication”, he said. 

 
On the other hand, the teachers were not the only ones who had meetings with 

the principal. He also organized meetings always he needed to talk with the students’ 

parents or when they needed to talk with him, such as situations the school faced or 

students’ situation, for example, the structure of the school and to change the 

students from one shift to another one. 

 
2.2.5 School Staff 

 
 

Firstly, in the administrative category, there was the principal for both shifts only, 

there were two sub principals for the shifts (a man in the morning and a woman in 

the afternoon). There were four secretaries; one for the principal and three who 

checked situations in the three grades only for the morning shift, as there were three 

different secretaries in the afternoon shift. Finally, there was a woman for the social 

service area, a woman who was an accountant and a psychologist. 

 
Secondly, in the case of the teachers in the morning shift, there were five English 

teachers (four women and one man), four Math teachers (two women and two men), 

four Spanish teachers (two women and two men), three Physical Education teachers 

(all of them were men), three History teachers (one woman and two men), two 

chemistry teacher (both were men), an Art teacher (woman) and two Music teachers 

(a man and a woman). In the case of the janitors, there were three women and a 

man in the morning shift. On the other hand, there were three women in the 

afternoon. 

 
2.2.6 English academy 

 
 

The five English teachers of the secondary school got together every last Friday 

of each month in CTE (Consejo Técnico Escolar). They talked about students' 
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English level, activities, dynamics, material, students' behavior, and strategies. 

Another point was, the results of students’ grade; if the English teacher, who teaches 

in second grade, needs the results of first graders who come to second grade, the 

English teacher of first grade gives him or her the results of the students who go to 

the next grade, in that way he or she knows students’ weakness and strengths in 

English skills - writing, reading, listening or speaking -. 

 
2.2.7 Number of students in the school 

 
 

In “Francisco Gonzalez Bocanegra” secondary school there were six groups that 

were from group A to F correspondingly for the three grades. Therefore, the number 

for each grade were the following: one hundred and eighty students in first grade, 

two hundred and two students in second grade, and one hundred and eighty-six 

students in third grade. Therefore, the total number of students in the school was 

five hundred and sixty-eight students. 

 
2.3 Relevant Social and Academic Characteristics 

 
 

To start with, this section is about the aspects observed from 19th August 2019 to 

6th September 2019 in second graders, groups C, D, E, and F to know their English 

level and aptitudes through the application of activities such as games, dynamics, 

and a diagnostic exam. On the other hand, the students of group C answered a 

survey to know their likes and interests to use them in classes as well as strategies 

for this investigation. 

 
2.3.1 Group Description 

 
 

There were several aspects observed within the groups of second grade. Those 

groups were the ones to practice with. To begin with, in general, the groups were on 

average from thirty to forty students, in the number of boys and girls, in two groups 

there were more boys than girls and the other two groups the other way around. 
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Most of the students talked to each other at the time that classes were given. That 

was the reason why many times they interrupted the classes about stuff they talked 

to which was a problem because the students did not pay attention and talked loudly. 

All the students followed instructions or commanders when asked to do it. No one 

showed difficulties to follow them, therefore they know the meaning of the 

instructions in English. 

 
Group “C” 

 
 

To begin with, in this group there were thirty-five students in total. The number of 

boys was twenty-two boys and thirteen girls which means that there were more boys 

than girls. The students were beginners because their English level was A1, as some 

of them knew a few English words. For example, they knew basic vocabulary or 

followed instructions in English. Although, they needed to hear the instructions 

several times to understand and more vocabulary and pronunciation to practice. 

 
Secondly, they needed to be monitored because many of them talked to each 

other. Many students would distract each other by making noise in this way and 

interrupt the class many times. On the other hand, there were two students which 

did not want to work in pairs because they had a problem whereas the other students 

did work in pairs or groups. The students worked in different ways, such as taking 

notes, in pairs, in groups, commenting, writing on the board, and reading aloud. 

However, what they liked the most were dynamics and games. 

 
2.3.2. Students’ Likes (Student Survey) 

 
 

In the case of this section, the students of second-grade Group C answered a 

survey (see Appendix C) because a teacher should know the students’ interests or 

likes for planning classes, which is part of the learning environment; as Barge (2012) 

said an effective teacher is culturally competent and attuned to students’ interests 

both in and out of school. The first purpose of using those questions was to take 
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those likes and interests into consideration for the classes which helped this 

investigation and the second one to choose the strategies to use during the classes. 

 
Those questions asked about: famous people, fictional characters, free time, 

favorite subject, the way of work, and the way they like having English class. There 

are two samples of the survey answered (see Appendix D). The first question asked 

about what kind of famous people they like. The options were singers, actors, 

athletes, YouTubers, models, and others. Four students selected athletes, nine 

students selected YouTubers, and twenty-one students selected singers. Therefore, 

most of the students liked singers (see Appendix E). 

 
The second question was about what fictional characters they like. The options 

were cartoons”, videogames, books, TV series, movies, and others. Thus, the results 

were three students selected books; four students selected movies, five students 

selected TV series, ten students selected cartoons, and twelve students selected 

videogames. Thus, most of them liked fictional characters from video games (see 

Appendix F). The third question was about their free time, the activities they do. The 

options were reading, watching TV, doing sport, playing videogames, listening to 

music, and others. The results were three students selected watching TV; eight 

students selected doing sport; nine students selected playing videogames and 

fourteen students selected listening to music. Therefore, the results pointed out that 

most of the students liked listening to music (see Appendix G). 

 
The fourth question asked the time the students do their free time activity. The 

options were one hour; two or three hours; four or five hours; and more than five 

hours (see Appendix H). The results were 5 students chose 1 hour (the activities are 

doing sport for one student and listening to music for four students, see Appendix I); 

20 students chose 2 – 3 hours (the activities are watching TV for three students, 

playing videogames for five students, listening to music for six students and doing 

sport for another six students, see Appendix J), 4 students chose 4 – 5 hours (the 

activities that the students do in that time long were listening to music for one student 
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and playing videogames for three students, see Appendix K); and 5 students chose 

more than 5 hours (the activities are doing sport for one student, playing videogames 

for one student and listening music for three students, see Appendix L). Therefore, 

most of the students spent between two and three hours of their free time watching 

TV, playing video games, listening to music, or doing sport even though few students 

spent much of their free time listening to music or playing video games. 

 
The fifth question asked about their favorite subject (see Appendix M) which the 

options were Spanish, mathematics, biology, physical education, English, and 

others. These were the results that the survey had: one student chose physics; three 

students chose biology; four students chose mathematics; five students chose 

Spanish; eight students chose English, and thirteen students chose physical 

education. The sixth question was about the way they liked working (see Appendix 

N) and the options were individual, in pairs, trios, and teams. These were the 

following answers that the students chose from the survey: two students chose trios; 

eight students chose individual; ten students chose teams, and fourteen students 

chose in pairs. 

 
The final question, number seven, was about the way the students liked having 

English classes (see Appendix O) which the options were the following: playful 

learning, watching videos, learning with examples, reading, and listening to audios. 

This was what the students selected: three students selected listening audios; 

another three students selected reading; seven students selected playful learning; 

eight students selected learning with examples, and thirteen students selected 

watching videos. 

 
2.3.3 Results in the Diagnostic Exam: 

 
 

The purpose of applying a Mock Exam was to get their English level for this 

investigation as well as for teaching them. Therefore, the results guide the way of 

how to give them the classes and what methodology to use which is explained in 
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this section. For this investigation was applied the test “Cambridge Assessment 

English” (2018) which Cambridge was proprietary. The test was divided into three 

sections, which were Pre A1 Starters, A1 Movers, and A2 Flyers, from those options 

the first section was selected, Pre A1 Starters (see Appendix P). It had nine 

questions from forty-five questions in total that the original "Pre A1 Starters" 

(Cambridge, 2018) had. 

 
Although the mock exam “Pre A1 Starters” (Cambridge, 2018) originally had four 

sections, listening, reading, speaking, and writing, it was adapted into three sections, 

listening, reading, and speaking, no writing section because the students wrote in 

the reading part and four sections in one class of fifty minutes were personally 

considered as not enough for the students and three didn’t seem to spend a lot of 

time for them answering even though, once it was applied, few of the students’ 

comments were “I didn’t have English class before first grade, and on first grade was 

difficult”. 

 
The listening part was about two conversations and both had a picture which the 

students looked at before listening to. Then, the students answered five questions in 

both conversations about what they listened to the audio. The students listened to 

both conversations three times despite it should have been twice as recommended, 

because there was a lot of noise. Even there were some comments from the students 

about that. In the reading part were five sentences about what a picture showed. 

Therefore, the students had to look at the picture and read the sentences to answer 

with "YES" or "NO" depending on what the sentence said and what the image 

showed. There is a sample of a diagnostic exam answered (see Appendix Q) by one 

of the students of second-grade group C and the answers for the test (see Appendix 

R). The results (see Appendix S) showed that the students had a low English level 

in general. From the three sections, they had answered well one, which was reading. 
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First of all, in the listening part, most of the students showed a problem with the 

British English accent, because this shows that the students were not familiar with 

this accent. For example, few of them wrote the pronunciation of the words or wrote 

wrong letters when the audio spelled. Some students were close to the correct 

answer, however, there were spelling mistakes on it. Few students had the correct 

answer as well as others did not write in two questions. 

 
Secondly, in the speaking part, the students could not describe the picture to talk 

about. They did not have a huge vocabulary, so they could do it, most of the students 

did not say complete sentences or were grammatically incorrect. Furthermore, when 

it was asked for placing some objects, they did not know prepositions and the name 

of the things. 

 
In the reading part, most of the students answered correctly in this section and 

had many correct answers. Therefore, the students had this skill developed in 

contrast to listening and speaking. Furthermore, the students understood the 

vocabulary and the prepositions that the sentences talked about. In the speaking 

part, for example, every student could say only one word from the image that the 

teacher trainee showed them. Few students said that they did not learn English 

before or did not have classes in Elementary school. The area of listening is which 

few of them had a lot of problems with. And reading was better than the other two 

areas on the diagnostic exam. 

 
The student knew few words which were not enough for the speaking part and did 

not speak with full sentences, only with concepts to express themselves. Some had 

to speak in Spanish. Besides, the instructions were not clear to the students, 

because this is what was observed and realized during the application of the 

speaking exam of the diagnostic exam. 

 
Few students know the correct spelling of the numbers and did not have problems 

with the pronunciation of the letters of the alphabet. Most of them did not understand 
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what was said on the recording of the audio, therefore, they did not write the correct 

answer and few of the students understood only one or two words. In the diagnostic 

exam, they have two options: write the number or draw the number; the students 

who wrote the number knew what number they heard, but they didn't know how to 

write it (spelling mistakes there were) because they also wrote them with words. 

 
During the application of the diagnostic exam, there were few comments from the 

students; the comments were about them not understanding what the diagnostic 

exam asked them, the grammar or the vocabulary, even there were asking me about 

a few words in the reading section. There was a case of a student who put cross 

marks instead of writing “YES” or “NO” when the instructions were given aloud and 

were written on the exam. 

 
Within this group, students have a very basic level also in the use of the English 

language (A1-). Few students understand the spelling of words and numbers. Most 

did not understand what was said and wrote as they listened. And most of the 

students understood only one or two words. In the test, they have two options: write 

the number or draw the number; the students who write the number knew what 

number they heard, but they didn't know how to write it (spelling mistakes there 

were). The students did not know the grammar and vocabulary written in the reading 

part, so their successes were low. The students have a very minimal vocabulary and 

did not speak with full sentences, only with concepts to express themselves. Some 

had to speak in Spanish. The instructions were not clear to them. 

 
2.4 Description of the case being study, identification of topic of study – 

need, purpose (personal and academic), and action plan 

 
In this section, information about the case in three sections is provided which are 

the identification of topic of study – need, purposes why choosing the case of study 

(personal and academic), and an action plan is taken. Firstly, it is pointed out how 

the problem was identified in the observation period, then, the reason for trying to 
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solve that situation. Moreover, the different actions to solve the problem and essay 

explains the reasons why choosing the topic for this investigation. Those reasons 

are such as, academic, personal experiences in school life, and practice experiences 

in previous semesters (from the third to the eighth semester). 

 
In the observation period (from 19th  August 2019 to 6th  September 2019) there was 

a chance to practice several activities and topics with the groups of second grade 

(B, C, D, and E) because those were the groups of practices. Some of the students 

participated in the dynamics and games applied, but few students did not want to 

participate when asked; in fact, they said “I don’t want to, teacher” and some students 

expressed that English classes were difficult for them because they did not have them 

in Elementary school. The aspect identified was how the students develop their work 

in the classroom when the students did the activities apply. The activities applied 

were a game (memorama) and a writing task. At the end of the game, the students 

wrote the words and some of them did not do it, but in the writing task, the students 

wrote personal information; they did not want to do it, few of them did. 

 
Another point is the comments from the students in the observation period and 

practices. They commented that they did not participate much because they did not 

understand well the activities or grammar, but they felt nervous and fear because 

they thought the answer was incorrect when they did. Therefore, this was the main 

problem for the students who did not participate in the classes. As a result, this 

project focused on the implementation of classroom management strategies to 

reinforce students’ written participation. Besides, the personal experiences as a 

student in secondary school is another reason for choosing this topic because 

participation was not the strongest stage in the school, so avoiding this in future 

students. Therefore, students can participate through the use of learning what 

strategies can work and how can be developed. 
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On the other hand, developing as a teacher who encourages his students to 

participate in class, help students to improve the language and avoid situations of 

shyness in students, so they do activities and dynamics in class as a contribution of 

their learning and thus provides confidence in them at the time they participate, so 

they interact in class. The situation was similar to the one faced as a student because 

participation was difficult during classes because of the learning environment 

involved which was not the best. Due to the experience about the frequency of 

participation was low level, this situation with the group of study and future students, 

using the strategies is the way to improve the participation. 

 
Furthermore, to make an environment in which students feel comfortable from the 

beginning of the class when they participate, and at the end of the class because it 

is important to take into consideration how the students feel inside of the classroom 

and during the session, which is part of the progress in the class or their knowledge. 

As Cook-Sather et. Al. (2009) mention: 

 
When discussing the learning environment, students emphasize how they feel in the 

classroom and how this affects their success. Their comments are often made about their 

personal experiences, but it would be a mistake to focus only on the content of their words; 

instead, we need to acknowledge the feelings behind the words, which inform everything 

students experience within a classroom. Their frustration and recommendations 

demonstrate a common desire to feel comfortable as they learn. 

 

The first academic reason is to practice the theory learned from the first semester 

to the end of the degree because there was information from authors that were taken 

into consideration for this investigation essay and that helped to find out the 

strategies and build a conclusion. Secondly, to obtain more knowledge as a 

professional in the area of strategies. This was a special reason because it involves 

looking for many strategies and finding out which ones worked and which ones did 

not. Moreover, all strategies can be used and worked for future classes. 
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The steps followed to identify the situation which took place in the group of the 

investigation were observation, identification, searching the information, 

implementation in practice the information, and analyzing the results obtained. To 

begin with, during the observation there were several aspects of the students, in the 

school and the different activities applied, for example, group interactions, classroom 

facilities, students' English level, and activities that the students liked doing during 

the class. However, there was one specific aspect that took place for the 

investigation, students’ participation in English classes. 

 
Secondly, identifying what happened in class, when, why, how, and who 

participated in the situation observed. Several students did not participate in class, 

whereas some other students did participate. Therefore, this was a situation to 

improve the participation in English classes that took place for the topic of this 

investigation essay. Thirdly, learning environment, motivation, classroom 

management, and participation were the concepts researched through readings and 

books from the situation were observed to the end of the investigation. Those 

concepts helped to obtain information meanings, have ideas of what strategies could 

be used, how and when in class, and compare what the authors said with the 

experiences of using the theory. Therefore, there are parts of the theory part of the 

essay as well as the answers to the investigation questions. 

 
Another step was implementation during the teaching practices the strategies 

found to improve the frequency of students’ written participation. The students were 

exposed in class to the strategies which were selected to obtain the information from 

the results of what happened, for example, students’ reaction, to answer the 

investigation questions in this essay. Finally, the results from teaching practices 

when applied the strategies were analyzed to reflect if they worked or not, what 

would be improved in future classes as a teacher, and what was learned from the 

experiences in the group. The purpose of doing that is to get a conclusion of the 

investigation which explains the strategies implemented. 
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2.5 What is known about the topic: 

 
 

2.5.1 Participation 

 
 

The meaning of participation according to Parra M. (2005) is “Participation, in 

general, involves taking part and being part of something”. Therefore, participation 

is when someone is involved in some act, action in a place whereas according to 

Murcia (2005) cit. By Prieto Parra “...in school represents a communication process, 

decision, and application that allows the permanent exchange of knowledge and 

experiences and clarifies the process of decision making and community 

commitment in the gestation and development of joint actions.” Thus, participation 

is defined as a communication process in school or even in the classroom, when a 

student communicates something in class. 

 
All in all, participation means the communication process in class and this happens 

when a student communicates something. Besides, the importance of it in English 

plays a role in which students should participate because it is expected that students 

communicate something. Furthermore, the communication process is an approach 

to teach English, thus, participation is an important part, as experience, of the class 

because it involves communication in the classroom. 

 
2.5.1.1 Types of participation 

 
 

1) Active Participation 

 
 

According to Abdullah M., Bakar N., Mahbob H. (2011, pág. 64) in their research 

established that “the act of active participation includes asking questions, give 

opinions and discuss the related topic lectured”. This means that an activity that 

involves oral communication or transmits several words is active participation; those 

activities are related to encouraging the students to speak, being the opposite of 

passive participation. 
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2) Passive Participation 

 
 

There is the opposite which is passive participation, and according to Abdullah et 

al. (2011, pág. 64) mention that “passive participation refers to the acts of writing 

notes, sit quietly, listening to lectures or doing other things”. Therefore, passive 

participation is one where the actions of writing and listening are what takes place, 

and even seating quietly is taken into consideration. 

 
3) Oral participation 

 
 

Delaney T. (2012) says that “In the context of second or foreign language classes, 

oral participation may be defined as speaking in the TL while engaging in 

instructional tasks or activities.” Therefore, oral participation is when students 

participate orally or speak in-class activities as part of it, this is done for Target 

Language (TL) in a second language when students learn the language. 

 
Furthermore, Petress, K. (2006) defines oral participation which is “when students 

are given opportunities to participate during teaching and learning by allowing them 

to ask and answer questions as well as being allowed to brainstorm with follow 

students in small groups with a specific task in focus.” Thus, oral participation occurs 

when students have the chance to share their answers orally in class or groups in 

an activity, even though it also occurs when students are allowed to ask in class 

because it is necessary to do it in the activity. 

 
4) Written Participation 

 
 

Taking the definition of Oral Participation by Delaney (2012) and Petress (2006), 

the opposite participation, written participation is when students have an opportunity 

to interact in class through activities such as complete a sentence, write a word or a 

story and fill a blank; any kind of exercise that students should write an answer as 
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part of the activity. This type of participation can be done individually or in groups 

answering on a board or in a notebook. Moreover, this task can be seen in every 

subject of school, especially in language acquisition. 

 
2.5.2 Motivation 

 
 

To begin with, it is defined by M. Ryan and Edward L. Deci (2000) as “to be moved 

to do something”. Thus, motivation could be defined as the way of doing something 

for a reason and that reason - or even reasons - makes a person do something, such 

as an activity or action and this happens when someone does something for any 

reason, it is known as motivation, while ‘something’ is the reason why of motivation. 

However, in the case of school, there were many reasons why a student does a task 

such as parents’ pressure, to learn, to have good grades because a teacher asked 

for it or energy and that reason makes him participate or work in class. Furthermore, 

Ryan and Edward (2000) add “whereas someone who is energized or activated 

toward an end is considered motivated.” Thus, when students have the energy they 

work and participate when asked for doing it through different activities and dynamics 

in classes. 

 
Penny Ur (1996) says that “the 'motivated' learner: one who is willing or even 

eager to invest effort in learning activities and to progress.” Therefore, the students 

who are motivated are the ones who want to learn or have an interest in learning, 

they want to work in class, do dynamics, progress in class, and achieve the goals; 

in the case of the language, the students want to develop the activities to get the 

language. On the other hand, when someone does not have a purpose is considered 

unmotivated, it is someone who does nothing because nothing pushes him or her to 

do it. Because, without a purpose, a person is going to do nothing for an activity or 

action. This is the opposite of being motivated, unmotivated as Ryan and Edaward 

(2000) say "a person who feels no impetus or inspiration to act is thus characterized 

as unmotivated". 



29  

 

2.5.2.1 Types of motivation 

 
 

Motivation is divided into two parts which were defined by Ryan and Edward 

(2000) such as intrinsic and extrinsic correspondingly. Firstly, “intrinsic motivation, 

which refers to doing something because it is inherently interesting or enjoyable, and 

extrinsic motivation, which refers to doing something because it leads to a separable 

outcome”. Therefore, intrinsic motivation means doing something that comes from 

you or inside of you; in other words, this comes internally such as a personal goal, 

feeling good with yourself, accomplishing something, etc. 

 
Secondly, intrinsic motivation is according to Ryand and Edward (2000) “doing 

something that comes from you, inside of yourself; this comes internal, and it could 

be a personal goal, feeling good with yourself, accomplishing something, etc.” As a 

result, extrinsic motivation means that doing something because of getting or 

receiving something that comes from outside of you, of yourself, in other words: 

external; might be something you receive from a person, such as a reward, earn 

money, receiving congrats, grades in school, etc. 

 
1) Intrinsic motivation: 

 
 

The definition of intrinsic motivation is getting something or having a purpose - or 

several purposes - to accomplish an action or activity that you have on you. The use 

of rewards is not used in this case, because the purpose is on yourself, something 

that makes you do the activity but it is inside of you. As it is mentioned by Richard 

and Edward (2000): 

 
Intrinsic motivation is defined as the doing of an activity for its inherent 

satisfactions rather than for some separable consequence. When intrinsically 

motivated a person is moved to act for the fun or challenge entailed rather than 

because of external prods, pressures, or rewards. 
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2) Extrinsic motivation: 

 
 

On the other hand, extrinsic motivation is the opposite of intrinsic motivation 

because purposes or reasons are not inside of yourself, those exist outside of you. 

Therefore, being extrinsically motivated means that the purpose is provided external 

from you, for example, your mother, your father, your teacher, your neighbor, 

everyone who is not you, and that person or those people give you a reason to reach 

action. Ryan and Deci (2000) mention that extrinsic motivation is “a construct that 

pertains whenever an activity is done to attain some separable outcome.” 

 
2.5.3 Classroom Management: 

 
 

To begin with, there is a definition for classroom management by Scrivener (2005) 

which means “to create the conditions in which learning can take place.” Therefore, 

it can be said that classroom management is when a teacher provides several 

conditions in a place, many times in a school, so people learn what is taught to them. 

Scrivener (2012) adds another meaning of classroom management which “is the 

way that you manage students' learning by organizing and controlling what happens 

in your classroom…Or the way that you consciously decide not to organize and 

control. Or the way that you delegate or relinquish such control to the learners.” 

Therefore, from that definition, classroom management is the organization and 

control that a teacher establishes for his or her students to do tasks, activities, 

dynamics, etc. in the classroom. It is the way that the teacher manages everything 

inside of the classroom, how-to guide students, so they follow instructions. 

 
On the other hand, inside of classroom management, there are two parts which 

are decisions and actions in class. According to Scrivener (2005) “classroom 

management involves both decisions and actions”. Scrivener (2005) also adds that 

“the actions are what is done in the classroom. The decisions are about either to do 

these actions, when to do them, how to do them, who will do them, etc.” Thus, it can 

be said that decisions and actions are part of classroom management which means 
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that actions are everything that happens in the classroom. And decisions are then to 

think about either or not to do what is done in the classroom (actions), student or 

students who will do it, the moment that student will do it (how much time also, 

timing), and how it will be done (organization). 

 
2.5.4 Strategies of classroom management: 

 
 

Scrivener (2005) establishes these strategies for classroom management which 

are grouping and seating, activities, authority, critical moments, tools and 

techniques, and working with people. Thus, the strategies applied with the purpose 

to increase students’ written participation were grouping and seating (forming 

groupings, such as singles, pairs, and groups), activities (timing activities), and 

working with people (spreading your attention evenly and appropriately). 

 
2.5.5 Learning Environment: 

 
 

To begin with, inside of classrooms exists a learning environment that involves 

them. According to Wilson cit by Perkins (1996), a learning environment is a “place 

and space, room to move and explore”. This means that a learning environment is a 

space in which learning takes place. Wilson (1996) also says that “a vision of 

knowledge as meaning constructed by interaction with one’s environment”. This 

means that any place or environment is, it could be considered as a learning 

environment if there is knowledge taking place. 

 
On the other hand, the learning environment is not only knowledge and space, it 

also involves the learner, the main actor. As Wilson (1996) mentions: “at a minimum, 

a learning environment contains the learner and “space” in where the learner acts, 

using tools and devices, collecting and interpreting information, interacting perhaps 

with others, etc.” Therefore, this tells that the learner is who always interacts in the 

classroom with her or his partners and teacher changing the information and 

receiving it. Moreover, this interaction could be affected by students’ knowledge. 
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The structure of a school plays an important role in the learning environment 

because it influences the way students learn and teachers teach. Thus being a place 

in better conditions that helps the learning environment; whereas, in schools where 

the constructed environment is in worse condition, it affects the learning and teaching 

in classrooms. According to Stadler-Altmann (2015) which establishes how important 

the structure for the learning environment is “If we thought about better conditions 

for teaching and learning in our schools and classrooms, we would realize that a focus 

on the constructed environment and its possibilities would support teaching and 

learning.” 

 
Sanoff H. (2015) cit. By Stadler-Altmann says that “discusses school design and 

the possibilities of designing a responsive school and shows that the school building 

is an important factor for successful schools.” Thus, considering this, schools must 

provide a well-designed school building to achieve success for their students, 

because this is where it plays an important role in creating a learning environment. 

 
Furthermore, more elements are part of scholarly designs because the author 

Walden (2015) cit. By Stadler-Altmann establishes the aspects in a design for a 

school that is part of a positive educational quality of the learning environment “such 

as color scheme, form design, lighting, heating, cooling and ventilation, acoustics 

and noise, furniture, and equipment.” Those aspects are the ones that correspond 

to the structure of a school as a building, in classrooms and schools; and those can 

be defined as physical elements because those can be seen in classrooms or 

schools. Besides, in the teaching practice experiences, there were some comments 

from the students claiming about the school building. They mention that there was 

no ventilation, lights, and equipment enough in the classrooms. 

 
However, physical elements are not the only ones that are inside the classroom. 

There are also factors that we cannot see or touch in the classroom even though 
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there are in class. As a result, this investigation considered the following elements 

only that are according to Barge (2012): 

 
● Discipline and routines 

● Engagement of students 

● Care and respect 

● Classroom management and structure 

● Positive classroom climate 

● Classroom talk 

 
 

2.5.6 PPP methodology: 

 
 

To begin with, here is a definition of method which according to the definition of 

Scrivener (2005) it is defined as “a way of teaching”, thus in the case of teaching or 

the context of education “method” means the form a teacher teaches, in other words, 

either the way of teaching in a classroom or how a class is given by a teacher, what 

is it done. Secondly, the methodology used for giving the classes for this 

investigation essay was the Presentation, Practice, and Production, well-known as 

PPP, it is a method used for teaching English as a foreign language in school so 

students can learn the English language. According to Zohri (2018) “is a method for 

teaching structures (e.g. grammar or vocabulary) in a foreign language.” 

 
This method has three stages which are divided into Presentation (the topic), 

Practice (the grammar or vocabulary), and Production (the language). Zohri (2018) 

adds that “As its name suggests, PPP is divided into three phases, moving from tight 

teacher control towards greater learner freedom.” Therefore, students start with 

controlled activities when the English language is presented to them, so they can 

see how it takes place in the world, and then, they are free to produce the language 

using the grammar. 
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However, British Council (s.f.) explains that “A deductive approach often fits into 

a lesson structure known as PPP (Presentation, Practice, Production).” Therefore, it 

can be said that PPP is a deductive method in which students acquire the language 

through this method. Harmer (1998) explains that “PPP stands for Presentation, 

Practice, and Production”. Thus, the first P is the Presentation of the class, the 

second P means Practice and the third P is Production. This is the sequence of 

giving an English class, as Harmer adds “PPP Classes or sequences”. This is the 

first sequence, a teacher presents a topic, then students practice what they see on 

the topic, and finally, they (students) produce the language provided by the class. 

 
Harmer (2007) explains that “In this procedure the teacher introduces a situation 

which contextualises the language to be taught. The language, too, is then 

presented.” Thus, students identify in what situation they should use the language 

and what for which is the importance of introducing a context when language is 

taught which means that this methodology needs a context so students use the 

language and focus on it during the lesson. 

 
On the other hand, Harmer (1998) details every stage of the PPP method. First of 

all, in the case of presentation Harmer (1998) says that “the teacher presents the 

context and situation for the language, and both explains and demonstrates the 

meaning and form of the new language”. Therefore, in Presentation students are 

exposed to a situation or a context in which language is taking place, so they have 

an introduction of what is expected to learn in class. Secondly, in Practice, Harmer 

(1998) adds that “The students then practice making sentences...before going on to 

the production”. Thus, students practice, in this stage, the language from the previous 

stage and this can be in exercises in class provided by the teacher. 

 
Finally, in Production Harmer (1998) says “the production stage in which they talk 

more freely about themselves... or other people in the real world”. Therefore, 

students produce freely sentences about themselves or people in the world in real 
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situations. This is because they are exposed to information from the two previous 

stages, practice and presentation. 

 
According to Harmer (1998) “PPP is extremely effective for teaching simple 

language at lower levels. It becomes less appropriate when students already know 

a lot of languages, and therefore don’t need the same kind of marked presentation”. 

Therefore, as it was mentioned before, the students had a low English level, so they 

needed classes with this method because it was appropriate to teach them topics, 

grammar, and vocabulary, so they could get the language. Moreover, the language 

was introduced in a certain way and this method shows students a real situation or 

a topic, so they can see where grammar takes place as an example of how to use it 

and where. 

 
2.6 Key questions 

 
 

Here are the questions to develop and guide this investigation essay. The answers 

provided in the next chapter describe the experience obtained in the practices in 

“Francisco González Bocanegra” secondary school. 

 
1. How can second-graders group C’s written participation frequency be 

increased with the application of classroom management strategies? 

2. How can the second-graders group C’s written participation frequency be 

measured? 

3. What were the second-graders group C’s reactions through the classroom 

management strategies application? 

4. What was the result of the second-graders group C’s written participation 

after applying classroom management strategies? 
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III. Topic Development 

 
 

1) How can second-graders group C's written participation frequency be 

increased with the application of classroom management strategies? 

 
The following paragraphs provide information of strategies and techniques 

according to the theory of authors to increase students’ participation, this to follow 

them as a proposal of the second-graders group C’s written participation frequency. 

The first author is Abdullah (2012) which says that 

 
 

“Participation in the circumstances occurs when students are influenced by factors, such 

as socio-cultural, cognitive, affective, linguistic, or the environment and these often lead to 

student participation and interaction with other students and instructors become less and 

speak only at an appropriate time”. 

 

Therefore, there are factors that students are usually exposed to in their 

classroom and those affect the students’ decision, either to participate or not when 

it is required, even this support for students interaction to each one which makes 

teachers speak less and students more. On the other hand, the first strategy is the 

application of elements from the environment in which the students of the second 

group C are involved so they participate in written tasks as encouragement. The 

elements are classroom management, such as participation by turns (one by one), 

playing music, and seating arrangement; the second element is the motivation 

(extrinsic) for example, giving a reward, students’ interest, encouraging words, 

expectations and establishing rapport; and the third one is written tasks, such as 

filling blanks. 

 
In the case of the seating arrangement, Scrivener (2005) says that 

 
 

“However your classroom is laid out and whatever kind of fixed or moveable seating you 

have, it is worth taking time to consider the best ways to make use of it. For each activity 
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you do in class, consider what grouping, seating, standing arrangements are most 

appropriate. Changing seating arrangement can help students interact with different people, 

change the focus from you when appropriate and allow a range of different situations to be 

recreated within the classroom, as well as simply adding variety to the predictability of sitting 

in the same place every time. It’s difficult to sit still for a long time; it’s worth including 

activities that involve some movement, even if only to give people the chance to stretch their 

legs. Students might not like it if there is a constant movement every five minutes, but some 

variety of working arrangements is often helpful… sometimes a complete change in the room 

can make all the difference.” 

 
And Scrivener (2005) gives some techniques as fixed, semi-fixed, and large 

seating which says 

 
“you could ask students to turn around and sit backwards, working with the people behind 

them; sit on the ends of their row and work with people in the next row; sit on their desks 

and talk with people nearby; stand up, move around and return to a different seat; stand in 

the aisle space between rows; all come to the front (or another open space) to talk. Scrivener 

comments that “In a circle or horseshoe, learners can make eye contact with everyone else 

in the group and thus interact much more naturally. There is also a much greater sense of  

equality. Weaker students tend to hide away less and stronger students to dominate less. 

Having you in the circle helps to clarify your role as an equal rather than as someone 

separate and different.” 

 

Furthermore, in the case of moveable seating, Scrivener (2005) adds that 

● “Ask students to move seats when you create pairs or small groups. Don’t 

let students get stuck in unsuitable seating arrangements when a move is 

preferable. 

● If it’s really too noisy, make the discussion of that (and the finding of a 

solution) part of the lesson as well. 

● If the students normally sit in rows try forming a circle. 

● Turn the classroom around so that the focus is on a different wall from 

normal. 
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● Make seating arrangements that reflects specific context, e.g. a train 

carriage, an aeroplane, a town centre or whatever. 

● Push all seats up against the wall and make a large, open forum space in 

the middle of the room. 

● Deliberately place your seat off-centre (i.e. not at the front). This is an 

interesting subversion of expectations and immediately challenges 

expectations about who a teacher is and what a teacher should do. 

● Divide the class into separate groups at far corners of the room. 

● Ask ‘How can we reorganize this classroom to make it a nicer place to be?’ 

Let the class discuss it, and agree then do it. 

● Push the seats or desks up against the wall. Sit on the floor (only if it’s a 

clean classroom!)” 

 
Therefore, the seating arrangement can be set up from the beginning of the class 

to the end of it in a circle instead of a row as the students usually are to change the 

students’ seat so they interact with other next to them and all of them participate. 

The technique can be their seat next to their friends so they feel comfortable at the 

moment they work on the activity and participate, the role can be only as auxiliary 

and answering students’ questions. 

 
Tesfaye and Berhanu (2015) suggest “…it is better if instructors give chance to 

all students to participate turn by turn.”, the technique for participation by turns is 

following a sequence, the students can be asked for participation and at the time 

they raised their hand, the first student who raised his hand participates first on the 

board, then the second, etc. and they should participate once so a different student 

had the chance to participate as well. 

 
In the case of playing music, Scrivener (2005) set several reasons for playing 

music inside of a classroom, such as “to set the mood at the start of the lesson; to 

give you something to talk about with your students at the start of the lessons 

(especially useful with a class you don’t know); as background music while students 
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work on dull exercises; as background music to set the scene while students do a 

particular task (e.g. ‘space’ music during a discussion on a life on the other planets; 

fast, exciting music during a competition); simply for pleasure or as a break between 

activities; to help students relax; for ‘imaging’: students close their eyes and visualize 

images from their own imagination or from your words or someone else’s (this is a 

good way to personalize topics – ‘Think back to a time when you…’); to close down, 

conclude, round off the lesson – to say goodbye with.” The use of music from the 

Scrivener's reasons as proposals in this essay is as background music on dull 

exercises; simply for pleasure; and to help students relax and the technique is letting 

the students write on a notebook the name of a song (per student) in English and 

playing the song from the beginning to the end of the class. 

 
The strategy of seating helps to know how to develop the activities and the 

students’ written participation because this leads to the way of interaction the 

students have and their behavior. According to Scrivener (2005) “for each activity 

you do in class, consider what grouping, seating, standing arrangements are most 

appropriate.” The technique is the students are seat in a circle from the beginning to 

the end of the class and in they can be next to their friends to work in groups just in 

case they need it so they can ask for help. 

 
The technique in the case of giving a reward is when the students finish their 

participation, they earn a star, choose a color they prefer, and paste it on the paper 

bond (as a list of participation) so the students know it is a separable outcome as 

Ryan and Deci (2000) says about extrinsic motivation. The application of students’ 

interest is with the technique of putting images of students’ favorite characters (from 

TV shows, movies, books, and games) and famous people in worksheets because 

a teacher should know what students like as Barge (2012) suggests. 

 
For the application of encouraging words, Tesfaye and Berhanu (2015) say that 

"use encouraging words when they participate.” The technique is at the beginning of 

the class and before asking for participation, telling students briefly they should 
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participate, such as “it does not matter if you are wrong as long as you try”. 

Washington University (2009) says “Make clear from the beginning your expectation 

that students will participate. On the first day of class, explain what you see as 

valuable about class participation.” Thus, the strategy can be saying some 

encouraging words and the technique is at the beginning of each class and when 

the written activity is set up explaining them briefly that it is expected they participate. 

 
Moreover, Barge (2012) establishes that “positive relationships can lead to higher 

levels of student participation and engagement.” This strategy says that when a 

teacher establishes rapport or positive interaction with students, increases the 

number of students’ participation in the classroom because of the way of interaction 

and communication with students. On the other hand, if the interaction or the 

relationship between teacher and students is negative, students’ participation 

decreases instead of increasing. The technique is at the beginning of the class, 

greeting the students by their name and high five. 

 
According to Penny Ur (1996) “Competition, Learners will often be motivated to 

give of their best not for the sake of the learning itself but to beat their opponents in 

a competition.” Besides, Qing-he (2016) says that “provide challenging tasks and get 

the students to think and participate; and encourage the students”. Therefore, when 

students are involved in competitions, they participate because they are challenged 

to win on it and the application of this can be in an activity they should think of the 

correct answer they should write or say (write in this case). The written activities 

such as filling blanks which technique of being a competition, establishing a certain 

number of students to participate in the board as well as in the notebooks, the 

students who answer correctly all the sentences earn a star, but the students who 

did not earn a star, they have a second chance to write the answer in the board. The 

activities are part of the lesson and the stars as an outcome so the students 

participate the next time and that was the reason why the activities challenge them 

because they should compete and think of the correct answer so they win and earn 

a star. 
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2) How can the second-graders group C's written participation frequency 

be measured? 

 
To get the frequency of students’ written participation, it was decided to do it with 

a list of stars every time they finished and delivered their daily work. The use of the 

stars was because as Ryan and Deci (2000) said, “the use of extrinsic motivation 

comes from outside, such as separable outcome, of the person and makes him/her 

continue doing the activity”. That is the reason why stars were used and showed the 

frequency of the students working on the activities. The stars were pasted on a paper 

bond instead of being passed on their face. The time of being paste was immediately 

when they finished their participation. 

 
On the paper bond, the students wrote their names and paste the stars by 

themselves when there were many students to check. When a few of them 

participated, the students did not need to do it by themselves. The use of the music 

was at the time the students did the writing activities and they didn’t feel bored. The 

use of stars was because this motivated the students to do the activities in which 

they had to participate. The strategy of seating was to see if there is any difference 

in which the students worked in a better form if they are not in the same form as they 

regularly are. Moreover, the relationship was for the students felt secure since the 

beginning of the class and made them feel secure at the time they participated. 

 
 

Therefore, the use of having a list in which registered the stars was because the 

students of second-grade group c could see their progress giving their written 

activities and a different way, not only using the list of the group that was provided 

from the school. The use of the stars was a reward and the students know that when 

they participate and work in class, they can earn a star because they did something 

well done and when asked for it. Finally, the considerations to measure participation 

through the observation are: 
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● The type of participation is written, so the students should write in the 

written activities only (no dates or titles because they are not part of an 

answer of even they are not in the part of the stages of the lesson) 

● Not because the students raise their hand is considered as participation, 

they write a word (or a sentence), and raising their hand is not a word. 

● In reading comprehension questions (in the presentation stage) the 

students’ written participation counts even though the answer is not correct 

because this is focused on they give a try to answer the question, not in 

grammar nor the comprehension of the reading, it is considered as a 

chance of written participation. 

● In challenges (in practice stage) the students must answer all the 

sentences correctly so their written participation counts because in this 

cases it does be the focus on grammar, the word which is asked to write 

(the correct use of the auxiliary have with pronouns, yet and already and 

short answers) as a rule of the competition, but there is a limit of fifteen 

students, this challenge is applied in their notebook as part of the activity. 

However, when this limit, which is fifteen students, is reached in the 

challenge, the following students do not have written participation even 

though all the answers are correct because of the limit. The way they can 

get written participation is to share the answer on the board as part of the 

activity but the students who did not have written participation only so they 

have a second chance to have it and in this case, it is not important the use 

of grammar because their answers are checked before they share the 

answer on the board. 

● There is no time limit and the chance to answer is one per student so 

everybody participates 
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3) What were the second-graders group C’s reactions through the 

classroom management strategies application? 

 
These were the classes given in second-grade group C to increase the 

participation in the dates 24th February 2020 the first session taken in the practice 

week which was the number 5; 26th February 2020 the second session but in the 

practice week was the number 6; 6th March 2020 the third session which was the 

session number 10 in the practice week; and finally session 4 which was the number 

12 in the practice week on 9th March 2020. 

 
● “Traveling experiences” session 1 

● Date: 24th February 2020 

● Objective: the goal of this session was to write few sentences in present 

perfect (see Appendix T). 

 
The observation was applied as the instrument to measure reactions at the 

moment, during, and after they were asked to participate in the written activities. As 

soon as the class began there was evidence (for example, greeting the students), 

even before the lesson started, from the beginning to the end of the class, especially 

in the written activities. However, as the evidence was only collected through 

observation, there was no information written or recorded. The aspects considered 

were the followings: 

 
1. The way of the students’ high five 

2. Students’ faces (for example, smiling or laughs) 

3. The number of hands raised 

4. Students’ comments (listen to their comments) 

5. Students’ way of working in writing activities (for example, if they wrote 

quickly or ran to the desk) 
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In this class, the students were greeted to start the class before the warm-up stage 

(one of the points for consideration students’ reaction and some of the students, 

especially the boys, hit the teacher’s hand) and even some of them make a joke with 

laughs (second point of students’ reaction), then the class began with music and a 

question in the stage mentioned which the question was written on the board “where 

have you been on vacation?”, some of the students answered orally the question 

and other wrote the question. The students who answered the question were helped 

to say it in English once their answers were written on the board. The answers were: 

 
Teacher: Where have you been on vacation? 

Student #1: Guanajuato 

Teacher: Okay (write the answer on the board). Repeat after me, I have (point out 

the sentence on the board) 

Student: I have 

Teacher: I have been to 

Student: I have been to 

Teacher: I have been to Guanajuato 

Student: I have been to Guanajuato 

Teacher: I have been to Guanajuato on vacation 

Student: I have been to Guanajuato on vacation. 

Teacher: Very good! 

 
The reason for applying repetition was the student said the full sentence and not 

only the name of the place that he has visited and the other students understood 

what they should have said but this was not “a drill participation”. After that, the 

students read the title of the reading that was on the board and commented about 

what they thought it was about which there were some comments such as, travels, 

experiences, friends, and family. 

 
Then, the students were asked to write the reading on their notebooks and as 

soon as they finished, two volunteers participated to act the reading without telling 
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them that was the purpose, so five students raised their hands quickly (third point of 

observing the students’ reaction) and only two students were selected because there 

were two people on the reading; they participated wearing glasses for one student 

and the other one a hat which caught their attention, many of them laughed at them 

and commented about what they wore (fourth point of observing the students’ 

reaction) whereas the two volunteers did not feel sad because of their partner’s 

comments and acted the reading. 

 
Once the students finished reading and acting, they sat down and all the students 

commented about it and there were comments about “a trip in France” “two friends 

who met” and “about food”. Then, there were questions on the board and the 

students wrote them in their notebook and answered them, in this case, it was asked 

for written participation, first, they answered orally and then they wrote the answer 

on the board. In the practice stage, the students were exposed to some examples of 

present perfect with for and since, and they were asked to provide some sentences 

such as this example 

 
Student #2: I have study. 

Teacher: Okay (write the sentence) is the sentence correct? (Point put the 

sentence) 

Student: Noooo, teacher 

Teacher: Why not? 

Student: The verb 

Teacher: How? 

Student: Studied 

Teacher: Come to the board to change it, please. 

 
 

Then, there were some sentences on the board to complete with “have” or “has” 

and checked them as part of the challenge (see Appendix X), some students wrote 

the answers quickly and some others came running to the desk and pushing each 

other (fifth point of observing the students’ reaction). However, when they already 
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had their participation and checked for work in class, some of them talked to each 

other in class and it was necessary to monitor them so they are quiet and the class 

was over with this activity. 

 
In conclusion, Moos ciet. by Barge (2012) suggests establishing relation so the 

students feel comfortable at the moment of participation which it was tried to 

establish rapport with the technique of giving five to all the students, greeting them 

and saying their names; some of them hit the hand strongly which showed on their 

faces that they woke up. Because of this, more students participated in the 

classroom and they showed more energy than before at the moment they raised 

their hand. 

 
As it was said in the first question, Scrivener (2005) set several reasons for 

techniques of playing music inside of a classroom, whereas in this case, the music 

was used for three reasons which one of them was for pleasure. The second one 

because some students fell asleep, thus it was decided to play music so they did not 

fall asleep. And the final reason was timing because the songs established the time 

for working and when one song for each task finished, they should be finished. 

 
Playing music inside of the classroom was applied as a timer (one technique 

developed) which means that once the instructions and activities were established, 

with one track started playing, the students started working and when the track was 

over, the time to do the activity was over. This purpose was not said to the students 

because they should relax with it rather than feel stress because of how much time 

the track left. 

 
Many students talked to each other about music, comments about the singers, 

music genre, and the tracks they like. Therefore, the use of music was not useful 

because it distracted the students instead of helping them as they were not bored as 

they were in previous classes, whereas it woke them up because they talked which 

in other classes few talked, as some were bored only. Scrivener (2005) says 



47  

 

that “we should consider some desires of the students and if works for some 

students, and it will be not working for some others”. Three boys’ comments were 

about they did not like Justin Bieber’s music because they considered it awful or 

gross. Therefore, it is important to think about their likes of music so the students did 

not refuse music and this became a distraction, that’s why the following class the 

students were free to write in the teacher’s notebook the name of the song they 

wanted to listen to. 

 
There was a situation in which a student, a girl, cried before this class. Then, the 

students had to do the activity for this class and the student went outside of the 

classroom to calm down. This was a critical moment because any teacher expects 

that one of his or her students cries at the beginning of the class. Besides, dealing 

with his unexpected situation should be thought wisely about what to do and say to 

the students. Scrivener (2005) talks about critical moments, and one of them is 

dealing with unexpected problems. Later on, the student did not want to come to 

class and one of her friends wanted to calm her down, so he went. After that, both 

students came to class and she said she was okay. 

 
Ryan and Deci (2000) say that the use of outcomes increases the level of extrinsic 

motivation so in this class was applied the use of giving a star as a reward so the 

students wanted to participate in the writing task. Although this worked because 

many students raised their hands as fast as they could when they saw the stars 

which motivated them to participate, this was big trouble at the moment the students 

came to the board so telling them that they waited for their turn quietly and not 

pushing each other could be an option for the following classes. 

 
● “Experiences” Session 2 

● Date: 26th February 2020 

● Objective: the goal of this session was to write sentences in present perfect 

with “already” and “yet” (see Appendix U). 
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The observation was applied as the instrument to measure reactions at the 

moment, during, and after they were asked to participate in the written activities. The 

evidence within the classes was before the lesson started (for example, greeting the 

students), so from the beginning to the end of the class, especially in the written 

activities (in the practice stage). However, as the evidence was only collected 

through observation, because it was considered in that way, there was no 

information written or recorded to give more information and show it. The aspects 

considered were the followings: 

 
1. The way of the students’ high five 

2. Students’ faces (for example, smiling or laughs) 

3. The number of hands raised 

4. Students’ comments (listen to their comments) 

5. Students’ way of working in writing activities (for example, if they wrote 

quickly or ran to the desk) 

 
In this class was applied the use of establishing rapport, so the class began 

greeting the students and most of them said “hello, teacher” and they gave five (first 

point of consideration) as in the class before, most of them hit the hand. Then, they 

sat down on their chairs after this and the music was played in warm-up stage and 

the students played a game in which the board was some sentences without a verb 

in past participle, the verbs were written on the board next to the sentences and they 

had to select one to complete the sentences. The students complete them one by 

one while listening to the music as background for it and most of the students 

participated in the activity. Once the activity in the warm-up stage finished, the 

students copied the text on the board. Then, they read it individually and answered 

a few questions as reading comprehension, and for participation, one by one they 

came to the board to write the correct answer, at least ten students raised their hand 

(third point of observation). 
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The students were asked to identify the new two words for the use of present 

perfect, some of them said other words from the reading instead of “already” and 

“yet”. There was a boy who said one (yet) and his partner helped him with the other 

one (already). The students identified the cases where the words were used as well 

as they had to think carefully about it which the time of it was one minute long. 

 
There were several sentences for the students to fill the blanks and come to the 

desk to earn a star for participation and check their answers, few of them (3 or 4) 

smiled (second point of observation). The activity was three minutes long between 

the students copying the sentences from the board and completing the sentences 

using “yet” and “already” and this class was over with this activity (see Appendix Y) 

because of the flag ceremony there was not time enough. 

 
Some boys were complaining about Justin Bieber's music once again. That is 

what Scrivener (2005) said about music, in some cases will not work. Therefore, this 

music did not work at all because there were two comments from two boys such as 

“Justin Bieber is awful” or “He is disgusting” (fourth point of observation) because 

the students did not like it, however, the music continued playing and the students 

working. 

 
To sum up, when the competition of the first fifteen students who had well 

answered their activity was applied, the students wrote quickly. As soon as she 

could, a student came with her activity well answered even though she did it quickly. 

Then, some students came, but they were pushing each other creating trouble which 

other students took advantage of to write on the board or easing the sentences (fifth 

point of observation). Then, what was done in this unexpected situation was, 

numbering the students from one to five so the other students sat down. When the 

first five students were already checked, the next five students came to the desk to 

check them and continued with the following ones so they did not continue pushing 

each other. 
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● “Have you ever listened to a song?” session 3 

● Date: 6th March 2020 

● Objective: the goal of this session Write in present perfect with “have you 

ever…?” (See Appendix V). 

 
The observation was applied as the instrument to measure reactions at the 

moment, during, and after they were asked to participate in the written activities. The 

evidence within the classes was before the lesson started (for example, greeting the 

students), so from the beginning to the end of the class, especially in the written 

activities (in the practice stage). However, as the evidence was only collected 

through observation, because it was considered in that way, there was no 

information written or recorded to give more information and show it. The aspects 

considered were the followings: 

 
1. The way of the students’ high five 

2. Students’ faces (for example, smiling or laughs) 

3. The number of hands raised 

4. Students’ comments (listen to their comments) 

5. Students’ way of working in writing activities (for example, if they wrote 

quickly or run to the desk) 

 
The class began with greetings to the student – Good morning and high five – 

(the first point of observation, some of them react tired) and music in which this class 

the music was important because it was the topic of that day, “have you ever…?” 

which the song was “Have you ever seen the raid” and the students were asked if 

they had listened to the song and most of them said “No”, even there was a comment 

about it from one student who asked “what is the song for?” which the answer was: 

it is named “Have you ever seen the rain?” and today will learn about “have you 

ever…?” 
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After that, the students read the title of the reading only to have a general idea of 

it to comment in class and there were several comments such as “experiences” and 

“spiders”. Then, the students read it completely for three minutes and when they 

finished they wrote it in their notebook for another three minutes, once they finished 

writing it, there were reading comprehension questions that they copied as well on 

their notebook. Moreover, they were asked to participate in writing on the board the 

correct answer. 

 
After that, there were some examples of the use of “Have you ever…?”, even the 

students were asked from those examples and they provided some others to ask 

them to their partners. The students completed some sentences as part of the 

challenging activity to win a star for participation and many of them came running 

(fifth point of observation) to the desk to check them and the class was over with this 

activity (see Appendix Z). Some of the students talked and laughed with their friends 

(second point of observation). 

 
Another situation faced was that the students were dependent on the stars 

because every time they asked about “when they would get them” (fourth point of 

observation). They asked this at the beginning of the class, when they read readings, 

when they walked near the desk, in revisions (after the limit of winning starts), and 

at the end of the class. Some of them said that they liked winning stars because they 

comment that they were amazing and some of them said they liked the color of the 

stars. 

 
It was applied a competition to get a star as participation in which there were 

limits. The first fifteen students who had well answered their activity got a star. 

However, when the limit was reached and the next students who had well answered 

their activity, asked for their start and it was told them that the limit was reached but 

they continued asking for them. Then, the students answered the question about 

who had no star, to write the correct answer on the board so they could win their 

star. 
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The “challenging” activities were implemented as a competition in which they 

should win their star but the condition was all the sentences of the activity should be 

well answered with a limit of fifteen students who earned a star. Moreover, this 

strategy was part of the class which means that the main purpose was they did the 

activity and this motivated them to do it because many students raised their hand so 

they participated in the written activity. 

 
The conclusion for this class, the number of participants increased because many 

students had the opportunity to participate in class because in the two-session 

before there were not as many opportunities as before, the way of giving them 

chance was the students write on the board the answer, they were asked to write it 

and many of them who did not earn a star raised their hand (third point of 

observation). Therefore, giving all the students the chance to participate in class is 

the most important thing, as an experience, so students motivate to be involved at 

the time when it is asked. 

 
● “Famous people” session 4 

● Date: 9th March 2020 

● Objective: the goal of this session was a review of the previous classes 

(see Appendix W). 

 
The observation was applied as the instrument to measure reactions at the 

moment, during, and after they were asked to participate in the written activities. The 

evidence within the classes was before the lesson started (for example, greeting the 

students), so from the beginning to the end of the class, especially in the written 

activities (in the practice stage). The evidence was only collected through 

observation and students’ written comments in the worksheet. The aspects 

considered were the followings: 

 
1. The way of the students’ high five 
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2. Students’ faces (for example, smiling or laughs) 

3. The number of hands raised 

4. Students’ comments (listen to their comments and the written ones) 

5. Students’ way of working in writing activities (for example, if they wrote 

quickly or ran to the desk) 

 
As soon as the class began, there were four volunteers and before said what the 

students had to do, nine of them raised their hands, the volunteers were the students 

who always talked too much. They delivered the activity and the music was tried to 

play, however, it did not happen because many students asked if they were going to 

answer a test which the answer was not, and the instructions were given. In this 

class was only said greetings but no high five (first point of observation, everybody 

said “Good morning” like singing a song). 

 
It was explained that the seating arrangement was in a circle so they had a 

different classroom arrangement, so they did not work like they always do because 

as it was said above, in class number 3 they were tired. Despite telling them that and 

it was supposed that the students answered the worksheet together, some students 

answered the worksheet by themselves and did not follow the speed of their 

classmates, other students were distracted because the students were next to their 

friends which was a disadvantage that made them talk to each other (the fifth point 

of the observation, they did not work). 

 
Another situation of distraction was the images of famous people on the 

worksheet. However, the students talked about them and laughed at the comments 

(second and fourth point of observation) they talked to each other but those students 

were monitored so they could see that their progress of the activity was checked and 

they were asked if they had finished which made them stop talking and start working. 

 
The images were applied as attractive material for the students using the students’ 

interests and likes from famous people they know to get motivated the students on 
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the task to answer the sentences on the worksheet. During this class was seen the 

rhythm of the progress they had when they answer activities by themselves. Despite 

telling the students that answer the worksheet together and they ignored it, it was 

accepted to work by themselves. Every time that their progress was checked, the 

number of the sentences they answered increased. 

 
Another topic faced was the role of the teacher in this class. As it was said, the 

seating arrangement was in a circle, thus, the students were monitored and when 

they had a question, they raised their hand to come immediately to their seat to 

answer their questions or support them. However, trying to answer all their questions 

was not possible because at the same time most of the students asked for support. 

The way to manage this was when most of the students had the same question, the 

explanation was given on the board so they could see how to do it and answer the 

exercise. 

 
Some students tried to answer all the worksheets because there was not enough 

time to do all the exercises and there were students who did not answer anything on 

it (see Appendix A.A, Appendix A.B, Appendix A.C, Appendix A.D, Appendix A.E, 

Appendix A.F, Appendix A.G, and Appendix A.H). Although those students who did 

not answer were monitored, they continued doing nothing. Therefore, it can be said 

that the strategies did not work with all the students although the strategies worked 

with the students that did work answered most of the sentences and it can be 

improved the way the strategies were developed so the number of students' 

participation improves. Furthermore, the students were asked to participate but 

because the students talked, few of them raised their hand because there were 

distracted (third point of observation), however, they participated because they 

stopped talking. 

 
The instruments (to get an answer) were the students’ notebook, the worksheets, 

and the stars which showed the number of students’ participation in the writing tasks. 

The instruments were applied and planned as part of the class as well as the 
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strategies because they were in the activities that the students did and were carried 

out in the lessons as writing tasks because the students followed the instructions 

given and completed the activities to get their reward. 

 
The students answered individually the sentences and reading comprehension 

questions, they were not called line by line either number of the list, they just came 

as soon as they finished one by one as part of the instructions and that was the way 

they checked their answers. In the case of reading comprehension questions, the 

students were asked for participation to write the answer to the question when they 

finished the reading. However, in the case of writing the answer on the board, at the 

end of the competition, the students were asked “who did not earn a star?” so they 

participated and in that way, they got one. 

 
In both cases, when the students wrote the answers on the board, they were 

numbered to follow an order as part of the strategy: participation by turns, always 

one by one. Although, in the case of reading comprehension questions there was a 

particularity which was while one student wrote the answer on the board the other 

students should write the answer on their notebook and pay attention to what she or 

he wrote so that just in case it was wrong, someone of them took in advantage and 

had the participation as well as the student who came to the board. That supported 

focusing them in class rather than be distracted when they waited for the answer 

written on the board. 

 
From presentation to practice stage mainly were observed the strategies 

implemented in the activities. On the other hand, in the production stage, there was 

a lack of them because of the use of time and organization which apart from that is 

learned how to avoid the errors made for future classes to increase even more the 

number of students’ written participation and even students participate many times 

although they had participated once because there was a situation that at least four 

or six students wanted to participate more than once and it had to remind them than 
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they should give the chance to their partners. Therefore, having more time can be 

taken advantage of so students can participate many times. 

 
All in all, classroom management was applied in the way of deciding the 

organization and actions of what was done in the lessons, who, when, and how to 

do it. Having said that, in second-grade group C it was applied several strategies 

such as extrinsic motivation, seating arrangement, challenging activities, an 

expectation of participation, grades, playing music, and rapport. Moreover, the most 

important change here was the use of seating arrangement because the students 

liked the accommodation (see appendix A.K) and the activities in the worksheet 

(fourth point of observation). 

 
The students liked seeing the stars on the paper bond because there were 

students that commented about them, comments like “wow, they are amazing”, “I 

like that I have those color stars, Teacher” and “I liked participating in class because 

I earned a star”. Moreover, it was found out that the colors on the stars motivated 

the students because they wanted to win one in the color they liked the most. This 

was important because the stars worked as visual material which the colors on them 

were attractive for the students and that was the reason why they wanted a star. 

However, when there were no more stars, new ones were bought in gold color only 

and the students asked for the other colors because they wanted them instead of 

gold ones, and they were asked “why?” which the students said that “It was better 

choosing from different colors than taking from one color only”. 

 
4) What was the result of the second-graders group C's written 

participation after applying classroom management strategies? 

 
The following paragraphs describe what was faced after applying the strategies 

inside of the classroom and the results of using them during the teaching English 

practice period. Moreover, there were several aspects expected which did not 

happen and some others did not expect to happen but they were faced, the results 
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of the strategies and techniques applied. It was only measured the times of the 

participation and not the content because it was only focused on frequency, whereas 

it could have done both so the results were different and find out more information 

than the one is presented here. 

 
In class number 1, the goal of this session was to write few sentences in present 

perfect, was applied to establish rapport with the technique of giving five, greetings 

and calling by their names when the class began because Barge (2012) says that 

positive relation increases participation. It was also applied the use of music, as 

Scrivener (2005) suggests, from the beginning to the end of the class, the technique 

was to play popular music (reggaeton, pop music, and rock) and when they talked 

loudly the volume decreased and the other way around. As Ryan and Deci (2000) 

mention the extrinsic motivation comes from an outcome, so the other strategy was 

the use of giving reward through starts to motivate extrinsically the students, and 

their written participation increased. 

 
The result was when they saw that the first student who got his star, every student 

wanted to win for themselves which made them work as fast as they could, which 

successfully made them get to work on the activities. Thus, this worked due to seven 

students answered grammatically correct the seven sentences according to the 

instrument applied for the written participation, so other students did not participate 

because the seven students were not wrong on their answers and there were no 

more sentences to complete and this was not identified for the first time. On the other 

hand, the use of music establishing rapport did not work because the music was a 

distraction as the students did not focus on the activity and the rapport was at the 

beginning of the class so these two strategies were not well incorporated as the 

authors establish, both could have applied in another moment. 

 
In class number 2, the goal of this session was to write sentences in present 

perfect with “already” and “yet”, was applied to establish rapport, music, and extrinsic 

motivation once again with the same technique, but participate by turns was also 
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applied because Tesfaye and Berhanu (2015) suggest it, it was established the order 

of turns as the students raised their hand has so they knew one student per sentence 

and question which the purpose was to establish order and organization. 

 
As a result, the music, as well as rapport, did not work once again due to the 

students were not motivated to participate because of this, which meant that the 

incorporation of both strategies was not well applied as Scrivener said that music 

can be played in the activities and the music in this class was from the beginning of 

the class, and the rapport could be done with greetings only instead of high five. 

However, the reaction was many of them wanted to participate when they saw the 

stars, which motivated them to do it but there were only five students’ written 

participation because they were grammatically correct from seven students who had 

a turn, this based on the consideration of the written participation. From that result, 

the students who did not participate was disappointing and asked for their stars and 

written participation because they were not chosen for a turn to participate which 

was understandable due to there were only five sentences, not enough for thirty-six 

students and with it was found out that if there had been more sentences, they would 

have a turn to complete the sentence, this was applied in the following two classes. 

On the other hand, the two students who did not earn a star were disappointed 

because of that. 

 
In class number 3, the goal of this session was to write in present perfect with 

“have you ever…?”, was applied to establish rapport, music, extrinsic motivation and 

participate by turns once again with the same technique, but the competition was 

also applied because these two authors Penny Ur (1996) and Qing-he (2016) 

suggest challenging the students; as the students raised their hand it was 

established the order of turns once again but there were more students to participate 

this time, and the competition the limit of the students who had all the sentences 

grammatically correct based on the consideration for written participation which the 

purpose was to motivate with the use of stars, playing music and greetings, establish 
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an order with the turns and many students participate, different students from other 

days not the same. 

 
The result was twenty-nine students’ written participation which meant that the 

number of students’ written participation increased in contrast to the class before as 

seven students participated in the reading comprehension questions, four were right 

and three were not according to the text but all of them had written participation 

based on the consideration for students’ written participation. Moreover, in the 

competition, there were fifteen students, which was the limit, who were grammatically 

correct based on the consideration for the competition of filling blanks as written 

participation. However, eighteen students did not participate because their answers 

were grammatically wrong based on consideration of written participation but there 

was more chance, the students who did not earn a star came to the board to write the 

answer, there were only seven sentences so 7 out of 18 participated which meant 

that they needed more sentences, and the consideration for writing on the board as 

written participation counted because this was a consideration for it. Therefore, the 

frequency increased because there was more chance to participate than before 

which was the most important thing, the students did motivate because of the use of 

stars, and there was rapport, music, and organization. 

 
In class number 4, the goal of this session was a review of the previous classes, 

present perfect with “have you ever, since and for, and already and yet”, was applied 

the use of images so students were interested in the activity and worked on it as 

another extrinsic motivation, not only the use of giving rewards as it was applied in 

the three classes before because Barge (2012) suggests the use of students’ interest 

so that was why the application of pictures of famous people and characters they 

like, according to the survey applied, in the worksheet for the challenge of filling 

blanks in the practice stage. Scrivener (2005) says that seating arrangement is part 

of classroom management and considering the way of the seat for the activity, so it 

was applied a different way of seating arrangement before starting the activity, which 
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was in a circle and next to their friends, so the students answered the sentences 

together, helping to each other. 

 
As a result, the students were distracted due to the images and the seating 

arrangement, they talked to each other instead of being instead of the activity and 

working. However, the number of written participation was 28 because they 

answered all the sentences grammatically correct which is based on the point of 

grammar as an instrument for written participation and 7 did not, few or some of them 

only. Moreover, there is another thing, the role as a teacher because answering 

questions took much time than was expected which made most of the students pay 

attention to another thing instead of working in contrast to few students who did work 

and they completed the worksheet by themselves, the reason was the instructions 

were not clear for them so they got confused about what they had to do. On the other 

hand, most of the students tried to answer all the worksheets and the other few 

students did not answer all the worksheets which the reason was no time limit 

established in the instructions in the exercise. The reflection for this class was, the 

instructions should be established first and before delivering the worksheet so the 

students answered them because most of the students answered quickly the 

worksheet before telling them what they should do, with the instructions there must 

have been a time limit and giving an example of how to answer the exercise and 

they could ask to help when they need it, but they had to wait when finished with the 

first student because this was a problem which many students asked for support at 

the same time or explaining for everyone in the board. 

 
Therefore, both strategies in this class distracted the students to answer 

grammatically correct sentences and this was not well incorporated because the 

seating arrangement could have been in a different form not between friends so the 

students interact with others and working with them in the groups as Scrivener 

(2005) suggests “You may sit down and join a group (temporarily or for the whole 

task) and take part as if you were one of the group, offering ideas, helping with 

questions, joining in discussions. You could quietly move on to another group. By 
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the end of the task, you might have worked with a number of groups.” and this was 

not considered nor incorporated as he said, and this can be done as a role of the 

teacher. Furthermore, the images could be used for another activity instead of 

putting in the worksheet just for being the worksheets attractive, with other intention, 

for example, if the students talked about them that could be applied for a speaking 

activity. 

 
The instruments were the students’ notebook because they wrote what was on 

the board, they answered the activities on their notebook and the stars on the board 

because that registered the frequency of students’ participation as well the list 

provided by the school and it was for grades (see Appendix A.L and Appendix A.M). 

The written tasks were answering reading comprehension questions, filling blanks 

and worksheets. The students participated in the activities in their notebooks and on 

the board. 

 
In the case of reading comprehension questions, the students came to the board 

to answer the question turn by turn. In case that one of the students was wrong, he 

or she earned a star because they came to the board as well as the student who 

corrected the answer. However, some students were supported by their partners to 

write the correct answer and they had written participation according to the 

consideration of it. Another case was competitions which consisted of answering on 

the students’ notebook and when they finished, they came to the desktop to check 

their answers; if all of their answers were right, they won participation and work in 

class but if they were wrong in at least one sentence they should correct the answer 

and came back later when they finished it. If there were fifteen students already 

registered, the next student had work in class only. 

 
Then, when all of the students came to the desktop, the students who did not earn 

a star in the competition wrote the correct answer on the board so different students 

participated as well as the students who checked the answers on the desktop. This 

gave a chance to those students who did not earn the star for the first time and this 
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is the main reason why the number of students’ participation increased because 

there were many sentences and one chance for each student to participate. 

Therefore, that was why the number of students’ participation increased in the class 

(see Appendix A.I and Appendix A.J) because the students had a second chance to 

win and most of them wanted to earn a star and if they wanted to win, they should 

participate when asked. This can be seen that they finally understood that they won 

their star when they did writing activities in class but based on the consideration for 

written participation. 

 
The results of students who handed in their activities in the first session were 

twenty-four, however, only seven participated out of thirty-four students because 

there were not enough chance to participate; in the second session five students 

participated whereas twenty-four handed in their activity; in the third one the number 

of students’ participation increased because there were more opportunities to 

participate, the number was twenty-nine and twenty-four students handed in their 

activity, the number was the same that the two sessions before; and finally the 

session four there were twenty-eight, one student less than the session before and 

twenty-one students handed in their activity. Based on that numbers, the students 

handed their activities even though they did not participate, however, the number of 

the participants increased because there was more chance to participate in class 

which was the most important although there were stars, music, and challenging 

activities. Therefore, to increase the number of students’ participation the students 

must have the opportunity to each one of them. 

 
Moreover, the students handed in their activities even though did not participate, 

there were ten out of thirty-four students who did not hand in the activity in the first 

three sessions because there were distracted and, as two of them commented, 

“because I did not participate, so I will not do the activity”. Therefore, the reason why 

that happened was students’ attention so students do the activity instead of doing 

other things and giving them the chance so they do the task. However, the number 

decreased in the final session in participation as well as handed activities because 
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of the same thing, there was one chance less than in the third session and the 

students were distracted and with it, two fewer students did not hand in their activity. 

Therefore, from that experience, it is learned that students should have opportunities 

enough for each one to participate in class so they participate during the activities 

and do a task. 

 
There was a pandemic situation due to a sickness called coronavirus, COVID-19, 

which unfortunately affected this essay because there were more classes planned 

to give in the second period of the 8 semester (from 4th of May to 8th of May, 2020 

and 11th of May to 15 of May, 2020) and the classes presented here were part of the 

first period only. In the second period there could be many things to improve, try 

once again and avoid the mistakes done, for example, applied one of the strategies 

and techniques proposed but per class to know who they result – because there 

were several per class – and this would have obtained different results from the ones 

presented here. On the other hand, with the information presented of the classes 

given, it is concluded that students need more chance to participate, to tell the 

considerations for written participation and in the instructions there should have been 

time limit for the activities so the students’ written participation frequency increase. 
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IV. Conclusion 
 

The strategies proposed and the techniques were sometimes downsides instead 

of advantages when they were applied which meant that they were not well applied 

the first time but many things could be improved, such as, playing music because it 

was observed that most of the students were distracted on this (commenting and 

writing on the notebook the song they wanted to listen to). However, it was observed 

that most of the students fell asleep in class so music worked as they activate (but 

only to talk about it). Therefore, the music helped to wake up but it would have done 

instead of playing another kind of music so they did not distract, it could have played 

English music according to the grammar and as part of the activities such as to 

complete sentences the lyrics from the song and the students could have sung aloud 

as a wrap up so writing and speaking skills could have improved. 

 
Another point, there was one situation faced with the use of the stars which is that 

the students were independent of them. The students asked if they could have a star 

just because they write the date on the board, giving worksheets, or even because 

they erased the board. Even when the explanation of how they got the stars, as 

participation writing on the board to complete the sentences, was given they 

continued asking, thus this meant that they were motivated to do what they 

considered as written participation in class. However, what would have done instead 

was telling them since the first day of the class that the starts were an outcome of 

written participation and telling the students the consideration for it as part of the 

instructions in the activity so they know how to earn a star. In addition, it could have 

applied either sticker, small photos of characters, or candies as an outcome instead 

of stars. 

 
The use of images of famous people in the worksheet from students’ interests 

was a disadvantage which did not work because they talked to each other, but what 

could have done to use that comments in another type of activity, for example, in a 

speaking activity and then write what they had commented in groups so the 
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disadvantage would have been an advantage, another example, it could have 

applied students’ interest in the topic or context for the classes, not only images and 

more activities related that the answers that the students answered in the survey 

(about their interests), activities like in pairs, giving them more examples, topics 

about famous characters they like, watching videos, etc. 

 
As a result of telling students encouraging words and expectations, most of the 

students raised their hands quickly. Therefore, it was learned that the use of 

expectations and encouraging play an important role in the students’ confidence at 

the moment they participated and what could have done to give more phrases or 

words during and after they participate and giving feedback for their participation, 

such as, “well done”, “good job”, etc and “you can do it”, “go for it”, “have a nice day” 

as part of encouraging words as well as at the end of the class and during their 

participation could have said and this could have applied with high five strategies 

and the use of the star. 

 
On the other hand, there were strategies and techniques which were advantages, 

for example, when the students participated turn by turn at the time of participating 

on the board. The way of applying this was telling them that “they should participate 

once so a different student had the chance to participate as well.” Therefore, one 

student per sentence or question, no more on the board and the other students 

checked their answers while waiting for their turn, the technique was numbering. The 

results for this were, different students participated which was the purpose of this 

investigation and better organization at the time of participation than before; the topic 

goal was to write in present perfect with “have you ever…?” (class #3) and the last 

one (class #4) to write in present perfect a review of the previous classes. Thus, an 

organization in class and giving one per student allowed more participation to the 

students and this could have said at the beginning of the class as well as before 

asking for participation. 
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Furthermore, the role of a teacher when seating arrangement changed because 

it was the way of checking the students’ rhythm in the exercises and answering the 

question the students had. However, answering the students’ questions was difficult 

in this class because many students had questions at the same time they did not 

pay attention to the class but it was learned how to deal with this kind of situation, 

therefore it could have done to tell students for paying attention to the board so they 

focus on an explanation of how to do the activity or explain the language focus. 

Besides, the students were distracted because they were next to their friends, 

instead of that, it could have applied to a different organization such as list number 

or students who are not friends so they interact with different people which is one of 

the benefits of changing seating arrangement as Scrivener (2005) says. 

 
It was also learned how to establish rapport with the students through the 

application of greeting at the beginning of each class, giving them five and saying 

"good morning" which made them react positively because there were some 

students’ faces smiling or even the students woke up after this was applied because 

they showed energy when they raised their hand for participation. Thus, as a 

reflection of this was, the use of establishing rapport with the technique of high five 

or greetings helped the students did not fell asleep during the class and this could 

have done when the students participated not only at the beginning of the class. 

 
Although the strategies and techniques were planned, it was expected that the 

students did not want to participate when it was asked (as personal thought and 

reflection of the strategies and techniques which the application of those was simple, 

once again as a personal consideration). The students wanted to participate but few 

students participated only (7 in the first lesson and 5 in the following one) because 

there were not enough chances to do it. Therefore, that meant that students need 

more chances (in this case, sentences to complete) to participate so the frequency 

increased because it did not make sense if it was wanted students to participate in 

written activities and there were not enough sentences to all of them, this was the 

most important thing identified which was not planned for the first time.  This 
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information was obtained from students’ comments, such as “I wanted to participate, 

too, teacher” and many students raised their hand since the lesson class as well as 

in the second one but there were not more sentences, in the following two classes 

were more questions and sentences to complete on the board than before. That was 

why the number of participants increased (29 in the third lesson and 28 in the fourth 

one) because they had more chances to participate than before. 

 
Another important thing was the use of instruments at the moment of getting the 

information and for the questions, it was planned to use a paper bond only as an 

instrument because it was the only instrument considered. Although there was 

information about the times of students’ participation, there was no more information 

and that could have helped to get knowledge, for example, other ways of improving 

the techniques or which strategies not to use. It could have applied interviews, a 

checklist from authors, recordings at the moment of participation, surveys, 

observations (researched from the Internet and books) from the head-teacher and 

the teacher from the Benemerita y Centenaria Escuela Normal del Estado. 

 
Therefore, if there were more instruments applied the analysis and the information 

would have been more complete than the one which was presented, with more 

details and other results, but through the application of the observation was identified 

that there should have been more sentences or questions to answer for all the 

students so the students of second-grade group C’s written participation increased 

because in that way all of them would have a chance to do it. Although there were 

the strategies applied (extrinsic motivation, music, seating, arrangement, 

challenges, students’ interest, establishing rapport, encouraging words and 

expectations) in the written activities (in presentation and practice stage) there was 

no chance to write the answer so there would have been written participation which 

meant that the most important thing is the chance to participate in writing activities. 

Another important thing is the time established for doing the activities. As some of 

the strategies were a distraction for the students, it could have established a time 
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limit so they did the activities instead of being distracted, this could be applied as 

part of the instruction which was not taken into consideration. 

 
When the strategies were applied to take advantage to act to solve the situation, 

there were some mistakes but they were faced to continue with the class. However, 

now it is known that it has to be careful with those little errors and consider them as 

well, that was the sense of this investigation, learning from those errors to avoid them 

and improve the application of strategies and how to improve as a teacher, such as 

develop skills in strategies, and searched for different techniques that could be used 

in future classes. 

 
Furthermore, this essay accomplished a didactic competence of select, design 

and apply strategies in class and for classroom management which is part of the 

Licenciatura en Educación Secundaria con Especialidad en Lengua Extranjera 

(Inglés), this is according to SEP (2000): 

 
e) The didactic competence to select, design, and apply teaching strategies and 

resources that contribute to the development of communication skills in adolescents, as well 

as to organize group work and address the specific difficulties or needs that some students 

manifest in the process of second language learning. Normal students need to learn the 

forms of teaching that promote reading comprehension, listening comprehension, oral 

expression, and writing, according to the purposes of secondary education. 

 

These aspects, which the program mentions were managed to achieve through 

the experience had with the second-grade group C students and with the other 

grades who were in “Francisco González Bocanegra” secondary school. The way of 

achieving them was first, practicing in the classes and secondly, contrasting it with 

the information researched and readings that made reflecting and thinking. The 

program adds that the initial formation of teachers is to create a favorable learning 

environment and establish good communication and formal relationships with the 

group. In addition, it added transmit in the students’ interest in the study of the foreign 
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language and security to participate in the class; help them value personal 

achievements that motivate them to strive to continue learning. This was another 

purpose of the essay, making students feel security at the moment they want to 

participate, using strategies in classroom management and the environment. 

 
Another point learned as a teacher was, being the example of the students in 

activities and dynamics because before asking for doing something, a teacher 

always should show how to do it. That was a form of guide for the students in a 

dynamic. This helped because there is always a way of how encouraged them to do 

it (smiling and with a lot of energy because the students paid a lot of attention to this 

when danced or sang), there were some students that said “I feel embarrassed of 

doing it, Teacher” when asked to do it, and that was the sense of this essay, not 

leaving alone anyone in the activity, all the students should participate in all the 

activities, whereas most of the students did not want to do it and other students did 

it liked the activity, even they were asked that if they liked it and as a result, some of 

the students said that they liked the activity in contrast to some others said that they 

liked the song and sang it and if the end of the class the song could be played once 

again. 

 
As a reflection, one of the skills that should have been diagnosed was writing. 

This skill was not expected to consider for this investigation once the diagnostic test 

was applied, however, all skills should be diagnosed which was learned because a 

teacher must know the level of students’ skills in English, especially if he had the 

interest to support their students in the skill. Moreover, there was something that 

could have implemented, authority because this category according to Scrivener 

(2005), is divided into “Gathering and holding attention, deciding who does what, 

establishing or relinquishing authority as appropriate and Getting someone to do 

something.” 
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To sum up, it was found out that: 

 
 

● All students needed a chance to participate 

● Images motivated students to speak 

● Students needed to know the considerations for participation 

● A time limit should have been established as part of instruction so there 

would have been more time to participate 

● Seating arrangement did not only establish the way of the seat but also the 

role as a teacher and the students might have been helped by the teacher. 

● To establish another seating arrangement so the students work and 

interact with others. 

● To apply another type of outcome, such as stickers or candies 

● To take advantage of playing music for activities, for example, to complete 

lyrics and sing the song. 

● To apply all the information got from the survey because it was about 

students’ interest. 

● Encouraging words could have applied during and after students’ 

participation as well as the end of the class. 

● The application of giving rewards could have applied with encouraging 

words and high five at the same time. 

 
Finally, the new questions that this essay provided were what is the impact on the 

students when the strategies applied in this research are for speaking participation? 

what is the impact of applying the strategies outside of the classroom? And what is 

the result of applying speaking and writing participation at the same time in class? 
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VI. Appendix 
 

Appendix A 

Title:The location of Francisco Gonzalez Bocanegra Secondary School. Source: Google Map 
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Title: Map of the secondary school Francisco Gonzalez Bocanegra. Source: Own Elaboration (2019) 
 
 
 

Appendix B 

 
 

A lo largo de su carrera en la institución, ¿qué experiencias significativas ha 

tenido en la escuela? 

¿Has visto cambios en la escuela, cuáles fueron? 

¿Existe algún factor que considere relevante y que afecte el progreso escolar? 

¿Qué edad tiene la escuela? 

Desde los primeros años de fundación, ¿cuáles fueron las principales 

características de la escuela? 

¿Quién fue el fundador de la escuela secundaria de Francisco González 

Bocanegra? 

¿Recuerda cómo se ha desarrollado la infraestructura en la institución? 

¿Cuál es el principal desafío como institución? 

¿Cuáles son las líneas morales e ideológicas que forman parte de este centro 

educativo? 

¿Qué contribuciones significativas ha tenido el personal de la escuela en su 

crecimiento? 

¿Qué beneficios (por ejemplo luz, computadoras, pavimento interior, laboratorio, 

etc.) no tenía la escuela anteriormente? 

¿Qué departamentos tenía inicialmente la escuela? (por ejemplo, servicio social, 

prefectura, etc.) 

¿Cuánto tiempo y cómo fue aceptado el trabajo de USAER? 

¿Cuánto tiempo han sido dos turnos y cómo sucedió? (Se enteró de la escuela, 

padres o estudiantes a través de publicaciones en periódicos, etc.) 

¿Recuerdas cómo era la escuela? (el contexto fuera de la escuela, edificios, 

casas, pavimentos, familias que vivían por ahí, pandillas, etc.) 

Title: Questions asked to the psychologist of the school. Source: Own Elaboration (2019) 
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Appendix C 

 
 

1. What kind of famous people do you like? 

a) Singers b) Actors c) Athletes d) Youtubers e) Models f) Others 

 
 

2. What fiction character do you like? 

a) Cartoons b) Video games c) Books d) Series e) Movies f) Others 

 
 

3. What do you do in your free time? 

a) Reading b) Watching TV c) Doing sports d) Playing video games e) 

Listening music f) Other 

 
4. How much time do you do that activity? 

a) 1hr b) 2 – 3hrs c) 4 – 5hrs d) More than 5hrs 

 
 

5. What is your favorite subject? 

a) Spanish b) Mathematics c) Biology d) Physical education e) English f) 

Others 

 
6. How do you like working? 

a) Individual b) In pairs c) Trios d) Team 

 
 

7. How would you like to have an English class? 

a) Playful learning b) watching videos c) learning with examples d) reading e) 

listening audios 

Title: Survey applied to get to know the students’ likes and interests. Source: Own Elaboration (2020) 
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Appendix D 
 



78  

 
Title: Two samples of survey answers. Source: Own Elaboration (2020) 

Appendix E 
 

Famous People that second grade group C like the most  

Options Number of students 

Singers 21 

Actors 0 

Athletes 4 

YouTubers 9 

Models 0 

Others 0 

1. Famous people that second grade group C like the most 

25 21 

20 

15 

10 
9

 

5 
4    

0 0 0 
0 

Singers Actors Athletes YouTubers Models Others 

Title: students’ interest, famous people that the students of second grade group C like the most. Source: Own Elaboration 

(2020) 

Appendix F 
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Fictional character that second grade group C like the most  

Options Number of students 

Cartoons 10 

Videogames 12 

Books 3 

TV Series 5 

Movies 4 

Others 0 

 
2. Fictional character that second grade group C like the most 

14  

12  

10  

8  

6  

4  

2  

0  

 Cartoons Videogames Books TV Series Movies Others 

Title: students’ interest, fictional character that the students of second grade group C like the most. Source: Own 

Elaboration (2020) 

Appendix G 
 

Free time activities that second grade group C do  

Options Number of students 

Reading 0 

Watching TV 3 

Doing sport 8 

Playing videogames 9 

Listening to music 14 

Others 0 

 
3. Free time activities that second grade group C do 

16  

14  

12  

10  

8  

6  

4  

2  

0  

 Reading Watching TV Doing sport Playing videogames Listening to music 

Title: students’ interest, the students of second grade group C’s free time activities. Source: Own Elaboration (2020) 
 
 

Appendix H 
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Time spent in second grade group C’s free time activities  

Options Number of students 

1 hour 5 

2 -3 hours 20 

4 - 5 hours 4 

More than 5 hours 5 

4. Time spent in second grade group C’s free time activities 

25 
 

20 
 

15 
 

10 
 

5 
 

0 
1 hour 2 -3 hours 4 - 5 hours More than 5 hours 

Title: students’ interest, time spent in the students of second grade group C’s free time activities. Source: Own 

Elaboration (2020) 

. 

Appendix I 
 

1 hour spent in second grade group C’s free time activities  

Activity Number of students 

Doing sports 1 

Listening to music 4 

1 hour spent in second grade group C's free time activities 

4.5 

4 

3.5 

3 

2.5 

2 

1.5 

1 

0.5 

0 

Doing sports Listening to music 

Title: The activities that the students of second grade group C do in 1hr. Source: Own Elaboration (2020) 
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2 - 3 hours spent in second grade group C's free time activities 
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Activity Number of students  

Watching TV 3 

Playing videogames 5 

Listening to music 6 

Doing sport 6 

2 - 3 hours spent in second grade group C's free time activities 

7 
 

6 
 

5 
 

4 
 

3 
 

2 
 

1 
 

0 
Watching TV Playing videogames Listening to music Doing sport 

Title: The activities that the students of second grade group C do in 2 – 3 hours. Source: Own Elaboration (2020) 
 
 

Appendix K 
 

4 - 5 hours spent in second grade group C's free time activities  

Activity Number of students 

Listening to music 1 

Playing videogames 3 

4 - 5 hours spent in second grade group C's free time activities 

3.5 

3 

2.5 

2 

1.5 

1 

0.5 

0 
Listening to music Playing videogames 

Title: The activities that the students of second grade group C do in 4 -5 hours. Source: Own Elaboration (2020) 
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More than 5 hours spent in second grade group C's free time activities 
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Activity Number of students  

Doing sport 1 

Playing videogames 1 

Listening to music 3 

More than 5 hours spent in second grade group C's free 
time activities 

3.5 
 

3 
 

2.5 
 

2 
 

1.5 
 

1 
 

0.5 
 

0 
Doing sport Playing videogames Listening to music 

Title: The activities that the students of second grade group C do in more than 5 hours. Source: Own Elaboration (2020) 
 
 

Appendix M 
 

Second grade group C’s favorite subject  

Options Number of students 

Spanish 5 

Mathematics 4 

Biology 3 

Physical Education 13 

English 8 

Others: physics 1 

5. Second grade group C’s favorite subject 

14 

12 

10 

8 

6 

4 

2 

0 
Spanish Mathematics Biology Physical English Others: physics 

Education 

Title: students’ interest, the students of second grade group C’s favorite subject. Source: Own Elaboration (2020) 
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Appendix N 
 

Way of working that second grade group C like the most  

Options Number of students 

Indivual 8 

In pairs 14 

In trios 2 

In teams 10 

6. Way of working that second grade group C like the most 

15 
 

10 
 

5 
 

0 
Indivual In pairs In trios In teams 

Title: students’ interest, way of working that the students of second grade group C like the most. Source: Own 

Elaboration (2020) 

Appendix O 
 

Way of learning English that second grade group C like the most  

Options Number of students 

Playful learning 7 

Watching videos 13 

Learning with examples 8 

Reading 3 

Listening to audios 3 

7. Way of learning English that second grade group C like the 
most 

15 
 

10 
 

5 
 

0 
Playful learning Watching videos Learning with Reading Listening to audios 

examples 

Title: students’ interest, the way that the students of second grade group C prefer having English classes. Source: Own 

Elaboration (2020) 
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Appendix P 

Title: Mock exam (diagnostic exam) applied to the students to know their English level. Source: Cambridge (2018) 
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Appendix Q 
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Title: Mock exam (diagnostic exam) answered by one of the students. Source: Evidence from one of the students of 

second grade group C (2019) 

Appendix R 

 

 
 
 

 
Title: Answers from the Cambridge Mock Exam (diagnostic exam). Source: Cambridge (2018) 
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Appendix S 
 

2° "C" 

Results in skills 

Students Speaking Listening Reading 

Student #1 1 2 3 

Student #2 1 1 1 

Student #3 1 1 4 

Student #4 1 2 4 

Student #5 1 1 2 

Student #6 1 1 4 

Student #7 1 1 2 

Student #8 1 0 2 

Student #9 1 3 4 

Student #10 1 1 1 

Student #11 1 1 3 

Student #12 1 0 3 

Student #13 1 1 3 

Student #14 1 2 4 

Student #15 1 0 1 

Student #16 1 1 2 

Student #17 1 0 2 

Student #18 1 2 2 

Student #19 1 2 2 

Student #20 1 2 4 
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Student #21 1 2 3 

Student #22 1 2 2 

Student #23 1 1 3 

Student #24 1 0 2 

Student #25 1 1 4 

Student #26 1 0 2 

Student #27 1 0 2 

Student #28 1 2 4 

Student #29 1 4 2 

Student #30 1 0 4 

Student #31 1 1 3 

Student #32 1 0 1 

Student #33 1 1 4 

Student #34 1 0 2 
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Title: Lesson plan #1 applied to the students. Source: Own Elaboration (2020) 

Appendix U 
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Title: Lesson plan #2 applied to the students. Source: Own Elaboration (2020) 

Appendix V 
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Title: Lesson plan #3 applied to the students. Source: Own Elaboration (2020) 

Appendix W 
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Title: Lesson plan #4 applied to the students. Source: Own Elaboration (2020) 
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Appendix X 
 

Title: Activity “Filling the blanks” from lesson plan #1. Source: evidence from one of the students of second grade group C 

(2020) 
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Appendix Y 

Title: activity “Filling the blanks” from lesson plan #2. Source: evidence from one of the students of second grade group C 

(2020) 
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Appendix Z 

Title: Activity “Ask and answer” from lesson plan #3. Source: evidence from one of the students of second grade group C 

(2020) 
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Appendix A.A 

Title: Worksheet from lesson plan #4. Student #1 who did not answer. Source: evidence from one of the students of 

second grade group C (2020) 
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Appendix A.B 

Title: Worksheet from lesson plan #4. Student #1 who did not answer. Source: evidence from one of the students of 

second grade group C (2020) 
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Appendix A.C 

Title: Worksheet from lesson plan #4. Student #2 who answered a few sentences. Source: evidence from one of the 

students of second grade group C (2020) 
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Appendix A.D 
 

Title: Worksheet from lesson plan #4. Student #2 who answered a few sentences. Source: evidence from one of the 

students of second grade group C (2020) 



Title: Worksheet from lesson plan #4. Student #3 who tried to answer all the worksheets. Source: evidence from one of 

the students of second grade group C (2020) 
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Appendix A.E 



Title: Worksheet from lesson plan #4. Student #3 who tried to answer all the worksheets. Source: evidence from one of 

the students of second grade group C (2020) 
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Appendix A.F 



Title: Worksheet from lesson plan #4. Student #4 who tried to answer all the worksheets. Source: evidence from one of 

the students of second grade group C (2020) 
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Appendix A.G 



Title: Worksheet from lesson plan #4. Student #4 who tried to answer all the worksheets. Source: evidence from one of 

the students of second grade group C (2020) 
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Appendix A.H 
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Appendix A.I 
 

Title: The students of second grade group C’s participation on the paper bond. Source: Own Elaboration (2020) 
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Appendix A.J 
 

Second-grade group C's written particpation 
and handed activities 

35 

30 

25 

20 

15 

10 

5 

0 

Session 1 Session 2 Session 3 Session 4 
 

Number of particpation Number of handed activities 

Session Number of participation Number of handed activities  

Session 1 7 24 

Session 2 5 24 

Session 3 29 24 

Session 4 28 22 
Title: Number of the students of second grade group C who participated and handed in in class. Own Elaboration (2020) 

 
Appendix A.K 

Title: the students of second grade group C’s comments about the activities behind their worksheet from lesson plan #4. 

Source: evidence from some of the students of second grade group C (2020) 
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