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INCORPORATING STIMULUS MATERIAL IN AN EFL MULTI-SENSORY 2™ GRADE CLASS OF MIDDLE SCHOOL

|. INTRODUCTION

The following document was elaborated in order to conclude with my studies in
the English major at the “Benemérita y Centenaria Escuela Normal del Estado de
San Luis Potosi”. It was created during my last year in the major through recurrent
periods of practice in the middle school “Dionisio Zavala Almendarez”, by putting into

training the knowledge gathered in the former years of the career.

This pedagogical essay contains the results of my investigation concerning multi-
sensory material and learners’ sensorial needs. The topic is “incorporating stimulus
material in an EFL multi-sensory 2" grade class of middle school”, and it was applied

in one group of study, specifically, 2° “F”.

My personal reasons for selecting this topic were that, during the first observation
weeks at the school, | noticed discomfort from the students towards the way they
were receiving information in English class, since the main resources seemed to be
the board and their workbook. | also wanted to be able to improve my teaching skills

by using of different types of materials.

In addition, | strategically used all data collected during the diagnosis stage to
support the elaboration of lesson plans, material and further activities in the school
year. Besides, after three years of observing and practicing in different secondary
schools, | developed of interest towards incorporating the Visual, Auditory &
Kinesthetic (VAK) system in schools by means of a teaching tool for English as a

Foreign Language learners.

The purpose of this investigation was: to assess my own teaching ability by
including the students’ sensorial needs with different types of material, thus

enhancing their comprehension concerning the English language.

(c0) OOE)

e Incorporating stimulus material in an EFL multi-sensory 2nd grade class of
middle school by Ameyalli Tenorio Elias is licensed under a Creative Commons Attribution-
NonCommercial-NoDerivatives 4.0 International License.
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Another objective was to discriminate between functional and non-functional tools
through analysis and reflection on the data obtained in order to incorporate them in
my future teacher performance. Thus, the data obtained suffered analysis as |

reflected on the results.

Considering that the emphasis of study was the incorporation of visual, auditory
and kinesthetic materials in the teaching practice, the attention would primarily rely
on students’ sensorial modalities, because these reflected their preference for the

input that would be offered in the lessons.

Nevertheless, before having applied material and revised the data, a serie of
research activities had to be established in order to organize the research. Starting
in June 2017 and finishing in May of 2018, these activities began with creating
surveys and applying diagnostic exams to learners. After that, | selected 2° “F” as
my group of study and applied a questionnaire with personal information so that |
could elaborate the class profile.

Then, | started writing the first aspects that involved the context this research,
which includes the nucleus and topic line, purpose of the study, geographical
information and social characteristics, what is known about the topic and questions

to be answered.

Throughout September and until March of the following year, | used visual,
auditory and kinesthetic material in the lessons and collected the results from data
of the applied instruments. In December, | started developing the initial results using

the information gathered, included in the development of the topic of study.

The analysis of results concluded in May of 2018, after having examined
everything that | was able to assemble throughout the periods of practice. Yet, the
editing process of the research was prolonged so that the analysis, once linked to

the theoretical information presented, responded to the purpose of study.

The constraints during the elaboration of this study were: internal (obstacles
presented from my own practice) and external (related to situations out of my control
as a teacher). These are explored in question number three of the essay, being an
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important part of my development while working with this topic. The internal
hindrances found were mostly about my lack of experience as a teacher of the
English language, while the external focused on the circumstances that changed the

way my lesson plans were developed.

My expectation for this research was that the conclusions could be useful for my
future teaching practice. Furthermore, it might lead other investigators in education
to expand the research in groups within other contexts and situations to enrich what
has been examined here. The ideas towards using sensorial modalities as learning
preferences are questioned in benefit of teachers and students of the subject in

middle school.
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“INCORPORATING STIMULUS MATERIAL IN AN EFL MULTI-
SENSORY 2° CLASS OF MIDDLE SCHOOL”

II. TOPIC OF STUDY

2.1 Nucleus and topic line

During the first two observation weeks at the school “Dionisio Zavala
Almendarez”, following the calendar established for practice periods (Appendix A),
certain characteristics about the students’ performance in their classroom were
identified, specifically, their reactions during the first stages of the class, presentation
and practice. It became noticeable that students wanted to be exposed to more types
of material, not only verbally but also implicitly through their facial and body
expressions towards the input in the subject. Taking this into account, the educative
problem detected was that students were not receiving enough variety of materials
that engaged and fostered interest in learning the information presented.

According to the Study Plan 2011 (SEP), the educative team of a school should
not use the book as their only resource, but to employ several other materials as
well in order to be closer to the goal of permanent learning (2011). In consequence,
this pedagogical research needed a cognitive point of view in which the students
were seen as individuals with learning needs that differ one from the other. With
these means, the strategies implemented during the practice periods could be
analyzed in depth and be to offer materials that helped me improve the way content

was presented to students.

For these reasons, the nucleus of study was “the didactic competence in teaching
the specialty” (SEP, 2002). The research offers a self-analysis of the teaching
practice; as a result, the topic line selected was the “Analysis of the Teaching

Practice”.
2.2 Purpose of the study

Students never learn the same way others do. It is said that, “Every student you

teach is an interesting and complex individual. [...] The more you understand about
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the different needs that your students have, the more confident you will feel about
working with them in the most effective way” (Cowley, 2010, p. 121). Our learning
processes are different from each other, and by thinking that our students have the

same cognitive abilities, we tend to ignore their individual needs.

Therefore, teachers should try to provide students with different strategies that
are adapted to their cognitive abilities and with this, to consider their educative
needs. Using a wider range of material does not only imply the teacher’s effort; it
also involves the students’ effort by paying attention to the material in use and

understanding the information needed for the topic of the class.

The material and students’ performance will always go hand in hand. The SEP
(2011), mentions that besides the collections of materials found in the school and/or
classroom’s library, there have to be materials such as audiovisuals, multimedia and

others that could generate variated and richer experiences for the pupils. (p. 30).

Nevertheless, if theory is not experienced in real situations prior to a professional
practice, teachers might not have a clear idea of the results that they will obtain after
doing certain activities in real time. This is why the SEP (2000) establishes six
graduating profile characteristics for English language teachers, from which |
focused on two because they going to be reinforced in my practice during this

research:

e The understanding of the process that imply learning a second
language for the adolescents and of the factors that favor or hinder it. The
study of these processes will contribute to the future teachers so that they
become more sensible to the students reactions in the class and identify the

forms of work that best promote the achievement of the educative goals.

e The didactic competence to select, design and apply strategies and
teaching resources that contribute to the development of the students’
communicative abilities, as well as to organize the group work and attend
difficulties or specific necessities that some students manifest in the second

language learning process (pp. 9-11).

10
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Thereby, starting from the premise that students have different learning needs,
the purpose of this research was to assess my own teaching ability by including
the students’ sensorial needs with different types of material, thus enhancing

their comprehension concerning the English language.

As the pre-service teacher, | focused on the application of previously selected
materials and registration of the students’ performance and opinions during the
class. The information obtained from the practice periods was examined, and
hopefully, the results and reflections will contribute positively in my future teaching

practice.

Finally, this study was an action research. According to Scrivener () “It is a
teacher’s personal study of his/her own teaching or of the students’ learning [...]
anything you do in your work that is actively seeking to help you learn and progress
is a kind of action research” (p. 379). In an action research, the teacher should
choose an area, do reading and research, decide the focus and the assessment of
results, do the experiment and analyze/reflect on the results, which is the same

process | followed in this pedagogical research.
2.3 Description of the case being studied

Considering that the main emphasis of the research is the incorporation of
different materials in the teaching practice, the attention was primarily relied on the
students’ sensorial modalities, since they are the receptors of the varied input
received. The followings are aspects that covered the case that was studied in this

research.
2.3.1 General characteristics of the group of study

The group of study selected was 2° “F”, and it had a total of 30 students, 13 boys
and 17 girls, between the ages of 12 to 14 years of age at the beginning of the school
year. Gradually, it became a 28 students’ group. It was chosen out of 4 groups of
practice mainly due to their participation during the classes and their disposition to

work with different material. It was also taken in count the number of students; the



INCORPORATING STIMULUS MATERIAL IN AN EFL MULTI-SENSORY 2™ GRADE CLASS OF MIDDLE SCHOOL

other three groups had more students and some behavior issues that could have

interfered with the use of the teacher’s material during the class.

It is suggested that, “the number of subjects in your investigation will necessarily
depend on the amount of time you have. If you are working on a 100-hour project,
you will not be able to include all mature students in the country” (Bell, 2005. p. 145).
Nevertheless, this is not a big scale research, and the time required for the students

to answer the criteria will usually be less than 2 minutes.

In order to analyze the results of using stimulus material in class, students and
teachers answered a survey for each material (survey in Appendix B). This had the
purpose to know students’ personal opinions about materials, their feelings during

the lesson and the teacher’s performance.

After the application of the diagnostic exam in august the 23 and 24" (Appendix
C), the results showed an average for each of the three skills tested, which were for
reading, Al-; writing, True Beginner; and for listening, Al-. This indicated that they

had a better performance in the receptive skills than in writing (Appendix D).

As for the personal information questionnaire (Appendix E) applied at august
22" in learning strategies, most of the students selected more than three options
from the chart suggesting that mostly any strategy could work with them to learn
better, (Appendix F). Others also revealed to prefer metacognitive and social
strategies; Richards’ & Lockhart (1994) said that those students prefer to have

autonomy over their own learning processes and to cooperate with others.

Regarding their learning styles, they showed varied responses as well with more
than 2 out of 4 styles selected in the chart. Once again, this indicated that their
learning style did not rely on one dimension, but they had more opportunities in

learning.

The second highest learning style turned out to be communicative, and it allowed
me to make a connection with their learning strategies since they like social activities
and to be able to take decisions. Richards & Lockhart (1994) explained, “learners

with a communicative learning style prefer a social approach to learning. They need

8
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personal feedback and interaction, and learn as well from discussion and group
activities” (p. 60). The group’s English teacher was also the students’ Tutor; this
represented a huge advantage for me as a pre-service teacher due to the closer
interaction that could be achieved not only to have a successful communication with

the head teacher, but within the group as well.

The tutor applied a test known as Visual, Auditory and Kinesthetic (VAK), which,
according to Chislett (2005), most of people can be placed in one of the 3 styles
suggested. In this group, having in count that there were 30 students, the results of
the test were as it follows; visual, 56.7%, auditory, 16.7%, kinaesthetic 23.3% and
one person represented the 3.3% who got visual and auditory at the same time,
(Appendix G). It is stated that “people commonly have a main preferred learning
style, but this will be part of a blend of all three. Some people have a very strong
preference; other people have a more even mixture of two or less commonly, three
styles” (Chislett, 2005, p.5).

Students were talkative; they liked to participate even if they did not know the
correct answer or if they were doubtful. They also liked the teacher to help and
correct them whenever they were wrong. English was not their favorite subject as
presented in question number 1, Activities and Personal Interests (included in
Appendix H), but all of them expressed that they liked the language.

In question number 7, 34.5% of students listened to music in English all the time,
while 44.8% said not so much. Besides, they mentioned that they do have family,
friends, neighbors or acquaintances who speak English, as presented in question

number 4.

A 62% of the group stated that they first begun with English at elementary school,
and the rest did it at preschool and junior high school, included in question number
5. Only 6 people had taken private classes, as answered in question number 6, one
of them having 6 years of experience with English courses, representing a small

portion of the group that could have required activities of higher level. All of this was
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beneficial considering the contact with the language (even if it was not happening in

an authentic environment).

Finally, 65.5% of the students agreed that they did not know if they were good at
learning languages, but they liked them and tried to make an effort in order to learn

more, as stated in question number 12.

The schedule of this group was the following: Tuesdays from 9:10am to 10:00am;
Wednesdays, from 9:10am to 10:00am; and Thursdays from 11:10am to 12:00 am,
this last session happened right after the break. On Wednesdays, students needed
to take 5 minutes of the class to read a book in Spanish; this in relation to a project

the subject had for every group in the school.

That represented an obstacle in means of the time available for the class, since
the Tutor also had to make a brief log of the activity they were doing. On Thursdays,
one constraint of the schedule was that students were coming back from their break,
so they usually took around 5 minutes to get into the classroom and stop eating.
Some rules were established for this class in particular: they were not allowed to eat
during the class and as soon as we were inside the room and the teacher called roll

without warnings so that they were paying attention from the start.
2.4 School’s geographical information
2.4.1 School’s location

The school was located at Fernando De Magallanes street No. 239, Industrial
Aviacion 2° section, in San Luis Potosi, San Luis Potosi, with Postal Code 78140
(Appendix 1). This school has two shifts: in the morning from 7:30am to 13:40pm,
and at the afternoon from 14:00pm to 20:10pm (INEGI, 2013). It is sited in an

inhabited zone and it is near to a busy street, which is Pedro Moreno.
2.4.2 Spaces near the school

Within a 400 meters radius of the school, there could be found 13 stationery
stores where students had access to places an get school supplies if needed. There

were 4 computer access services (cybers) where they have the opportunity to rent
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a computer in order to complete their homework in case it required it. In that area, |
found 2 doctors’ offices and 1 medical dispensary. There were no libraries, parks or
hospitals in that radius (INEGI, 2013).

2.4.3 School’s characteristics and physical structure

According to INEGI's Schools, Teachers and Students’ census of Basic and
Special Education 2013, the school is located in an area of low social lag, which
means that they count with most or all of the basic services such as electricity,
telephone line, internet, and water. | have to remark that at least inside the institution,
they constantly had difficulties with water supply and sometimes it was entirely
unavailable for days. The school had 18 classrooms, 2 laboratories, 6 workshop
rooms, 1 library, 1 room for social work, 2 sports areas, 1 civic court and a cafeteria
(2013). Students not only used the workshop rooms to attend to their special scholar
activities, they had to use regular classrooms as well since the space given was not
enough for everyone. There was no computer room, but teachers would use
workshop rooms if they needed to have access to computers and/or internet

connection.
2.5 School’s historical information

The secondary “Dionisio Zavala Almendarez” was founded in 1972, under the
name of “Escuela Secundaria General No. 2”, but its location was on a different place
from now, at the Ipifa’s portals in the city’s downtown. Its first principal was professor
J. Jesus Mayorga Campos, as the semblance of the school in Appendix | shows us.
Dionisio Zavala Almendarez, the Mexican historical character where the name of this
school was taken from, was a deputy of the constituent party born in Real de
Catorce, San Luis Potosi, in 1882, and he fought for the rights of state’s workers for

most of his adult life (Appendix J).
2.6 Relevant social characteristics of the school

The institution had a total of 572 students enrolled in the morning shift with an

estimated of 32 students in each classroom (Appendix K). This accommodation was
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beneficial for both, students and teachers, due to the amount of space available in

the rooms to walk freely between rows or to move benches.

It also had a parents’ association; they got at their charge the collection of fees
that the school asks yearly and voluntarily to the parents. There was a students’
association selected by considering the students’ votes; they communicated the
pupils’ opinions to authorities in school, and gave important messages to their

classmates when needed.

This school provided monetary support for students in extreme poverty. That
support worked as a scholarship and covered their material throughout the year. Still,
teachers needed to ask for those supplies to students prior to the due date in order

to have the time and resources ready.

The questionnaire helped me to notice those students that might had obstacles
with homework; 4 students did not have a computer or a laptop, and 3 did not count

with internet connection (Appendix L).

This meant that the time they had available to do their homework was essential
to organize their activities throughout the day and be able to rent a computer.

2.7 What is known about the topic
2.7.1 Multi-sensory approach and its connection with learning modalities

The term multi-sensory, refers to “any learning activity that combines two or more
sensory strategies to take in or express information” (Obaid, 2013, p. 75). In this
methodology, the most important factor is the stimulation of more than one sense in
the learning process in order to facilitate the knowledge acquisition. “Multi-sensory
learning allows the learner to use his/her own approach to the learning task by
utilizing strong areas, at the same time exercising faulty ones” (Teitelbaum, 1997,
p.64). As stated by the Department for Education and Skills (2004), this is an

approach with auditory, visual and kinaesthetic components reinforcing each other.

In accordance with Reyes, Céspedes & Molina (2017), the learning styles like

visual, auditory and kinesthetic take an important part in the assimilation of new
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topics that pass through each one of these channels and are saved in the brain.
Barbe & Swassing (cited in Childress, 2003) explain that Learning Modality is any
sensory channel where a person receives and preserves information; it implies not
only the senses, but the perception and memory, and those three modalities are
visual, auditory and kinesthetic. Therefore, the Multi-sensory approach is linked to
the model that Barbe & Swassing first offered.

According to Barbe & Milone (1981), the channels that process the information
more efficiently in a person are named modality strengths. It can take place in a
single modality or it can be mixed. However, modality strengths are different from
modality preferences; the first ones suggests better functioning of the
modality/modalities, while the second represents the personal preference of the
individual. Barbe & Milone (1981) offered a conclusion about the use of modality

strengths in schools:

The problem with this procedure is that arbitrary criteria do not necessarily imply
that a true modality difference exists. Who is to say that pupils with visual scores
above the median on an assessment task learn or behave differently from those

whose scores are below the median? (p. 265).

As it was mentioned in Chapter |, students’ results from VAK helped them to
identify the modality that each one of them preferred. The information collected from
their modality preferences were useful for this research, since it would have taken

more time to know which modality strength they owned.

In the Multi-sensory approach, the three modalities are generally used to describe

the type of learners, which according to Richards & Schmidt (2010) are:

e Visual learner: “a learner who finds it easier to learn things when they see
them written down, rather than simply hearing them” (p. 628).

e Auditory learner: “a learner whose preferred learning style is to learn by

listening, rather than learning in some other way, such as by reading” (p. 41).
e Kinaesthetic learner: “style that favors learning through carrying out a
physical activity rather than learning by listening or watching” (p. 308).
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Several exams exist that are applied to find out which of the above represents a
learner the best; those examinations are known as Visual, Auditory and Kinesthetic
tests (VAK). Chislett (2005) clarifies that the VAK learning styles model:

Suggests that most people can be divided into one of three preferred styles of
learning. [...] People commonly have a main preferred learning style, but this will
be part of a blend of all three. Some people have a very strong preference; other
people have a more even mixture of two or less commonly, three styles. When
you know your preferred learning style(s) you understand the type of learning that
best suits you. [...] There is no right or wrong learning style. The point is that
there are types of learning that are right for your own preferred learning style. (p.
5)

One person can have a visual preference rather than auditory or kinesthetic, but
this does not mean that the individual will not learn at all when being exposed or
driven to use the other two, and this is indispensable in order to understand the

means of my research. Childress (2003) states that:

Learning modalities describes the various modes a person uses to remember.
When people need to remember information, they use three basic modes:
auditory, or hearing; visual, or seeing; and kinesthetic, or movement. Each
person uses all three, but is most effective when using the strongest mode (p. 25,
26).

To support this idea, Dunn & Carbo (1981) expressed that even if teachers do
not have what it requires to impart each style individually, they should be able to plan
other activities that facilitate the teaching practice. “They can respond to perceptual
strength simply by organizing class and homework assignments so that new
information is introduced through each youngster's strongest modality and
reinforced through the second, and then their third strength” (Dunn & Carbo, 1981,
p. 381).

As | was presented before, the multi-sensory approach to learning has been

taken as a model to describe an individual’s learning style. Nevertheless, the
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different modalities only represent a short view of how a person truly learns. It is not
realistic to think that we are able to process, retain and use something by receiving
the information in one specific type of input, because the way a person learns is far
more complex than just how the information is being received. About this, The

Quality Improvement Agency for Lifelong Learning (2008) says:

We stray into a minefield if we try to classify learners into fixed visual, auditory or
kinaesthetic stereotypes and teach them accordingly. As Coffield et al (2004)
point out in a critical review of learning styles, there is insufficient evidence that
such an approach is effective. [...] Effective teachers select and use the most

appropriate approach for the learning task and the learners’ situation. (p. 2)

Although the multi-sensory approach uses the concept of “learning style”, more
authors incline to disapprove its meaning. Sharp, Byrne & Bowker (2008) discussed
about the VAK model at schools and the current ideas of its use: “most teachers
seemed to be relying fully on second-hand information about VAK, information
passed to them by head teachers, deputy heads, school governors [...] from school

to school and teacher to teacher on a ‘by word-of-mouth’ basis” (p.89).
Moreover, Barbe and Milone (1981) indicated that:

More study needs to be done in this area. We do not know what materials work
best with students of a particular modality [...]. The relationship between modality
and achievement is still unclear. [...] Gaining and understanding of these matters
will not yield the answer to every educational question, but it should result in more
effective teaching and learning (pp. 379, 380).

Taking all of that as a reference and for means of this study, the visual, auditory
and kinesthetic styles were considered merely as sensorial needs, input forms or

modalities, and not as learning styles.
2.7.2 Stimulus material

Richards and Schmidt (2010) offered a meaning for the term stimulus (stimuli in

plural). A stimulus “is that which produces a change or reaction in an individual or
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organism. A response is the behavior which is produced as a reaction to a stimulus”
(p. 558). The stimulus produces a response in the person who receives it, being this
altered by the way that the stimulus is given and how the individual interprets the

information.

Stimulus material, according to the Queensland Studies Authority (2004) should
follow certain aspects; mainly, it “needs to be drawn from a wide range of texts and
media [...] stimuli should be authentic, but the use of current commercial products
may have to be adapted [...] The subject matter should reflect current perspectives
and be factually correct” (p. 1). It is then understood that not every material can be
called “stimulus”, because the variety and authenticity of it is what makes it special
above other types of material; the material should improve the teaching-learning
process since its main goal is to leave behind the traditional teaching methods and

respond to the majority of the students’ needs.
2.7.3 Planning the lessons

Without a lesson plan, a teacher would hardly set a goal and a sequence to follow
during the classes; both, the teacher and the students would be lost. A lesson plan,
however, requires of certain aspects if what is expected is a clear example of how a
lesson is going to be arranged, and it should be comprehensible not only for the
teacher, but for other readers as well. Richards and Renandya (2002) point out that
daily lesson plans are the consequence of “a complex planning process that includes
the yearly, term, and unit plans. A daily lesson plan is a written description of how
students will move toward attaining specific objectives. It describes the teaching

behavior that will result in student learning” (p. 30).

Nevertheless, for a teacher to have the opportunity to learn and grow in every
single class, a lesson plan should only be treated as a guide. Harmer (2007) refers

to this as the planning paradox, since:

“It makes no sense to go into any situation without having thought about what we
are going to do. Yet at the same time, if we pre-determine what is going to happen
before it has taken place, we may be in danger not only of missing what is right
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in front of us but, more importantly, we may also be closing off avenues of

possible evolution and development” (p. 364).

According to Richards & Renandya (2002), if a teacher is going to take a lesson
plan from a book or another resource, it is still necessary to make decisions and
changes so that they match with the students’ needs. Not taking the students’
context and reality into account could result in unachievable goals and students’
frustration or demotivation. Scrivener (2005) suggested a number of general areas

to think at the moment of planning the classes:
e Atmosphere:
e the learners;
e the aims;
e the teaching point;
¢ the tasks and teaching procedures;
e the challenge;
e materials and
e classroom management (pp.109, 110)

Areas like aims, tasks and procedures, and materials were considered in the
lesson plans. A profile for students was included within the lessons in order to identify
aspects of the group that could serve as a reference to choose activities or the types

of management.

Harmer (2007) proposed that the following aspects were also taken in count

inside the lesson plans:
v' Assumptions;
v' personal aims;
v skill and language focus;

v' timetable fit;
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v potential learner problems and possible solutions and
v' success indicators.

One of the most important aspects of writing and organizing the lesson plans after
taking in mind the aspects mentioned before is the arrangement of the stages to
follow in the class. Richards & Renandya (2002) recommended five phases as the
components of a lesson plan, as it can be seen in Figure 1 (Appendix L): 1)
perspective, 2) stimulation, 3) instruction/participation, 4) closure and 5) follow-up.

These stages were similar to those that | will present in the next section.
2.7.3.1 Presentation, Practice, Production (PPP) Approach

The lesson plans made for the implementation of material for this research, were
based upon the Presentation, Practice, Production approach to language teaching
(also known as PPP). This approach is one of the most recommended to trainee

teachers as a teaching procedure.

Richards & Rodgers (2001, cited in Maftoon and Najafi, 2012) describe the three

stages of the PPP as follows:

e Presentation stage: The teacher begins the lesson by setting up a situation,
either eliciting or modeling some language [...]. Presentation may consist of
model sentences, short dialogues illustrating target items, either read from
the textbook, heard on the tape or acted out by the teacher.

e Practice stage: Students practice the new language in a controlled way.
They drill sentences or dialogues by repeating after the teacher or the tape,
in chorus and individually, until they can say them correctly [...] matching
parts of sentences, completing sentences or dialogues, asking, and
answering questions using the target language.

e Production stage: Students are encouraged to use the new language in a
freer way, either for their own purposes and meanings or in a similar context
introduced by the teacher. It can be a role-play, a simulation activity or a

communication task. (p. 32)
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Although the Practice, Presentation, Production approach can be seen as a tight
proposal, the teacher should be able to modify it in case of using it to make a lesson
plan, according to the students’ level, working pace, and timing. Richards (2006)
said that “the P-P-P lesson structure has been widely used in language teaching

materials and continues in modified form to be used today” (p. 8).

Nonetheless, it is true that the PPP approach has been under a considerable
amount of criticism since the 90’s decade, just like any other educative model has

been questioned as well. About it, Harmer (2007) expressed that:

It was, critics argued, clearly teacher-centred [...], and therefore sits uneasily in
a more humanistic and learner-centred framework. It also assume that students
learn ‘in straight lines’ —that is, starting from no knowledge, through highly
restricted sentence-based utterances and on to immediate production. Yet
human learning probably isn’t like that; it's more random, more convoluted. (p.
66)

However, the reason for using this approach in the elaboration of my lesson plan
was that it is commonly used during the teacher trainee phase for the simplicity it
offers at the moment of arranging ideas and phases. Moreover, PPP was the
approach | had come to be familiarized and comfortable with, and changing it now
would represent a double challenge to me in the realization of this investigation since
it was not my topic of study. Harmer (1998, cited in Maftoon and Najafi, 2012) also
stated, “novice teachers and trainees need clear models, just as computer users
rely, initially, on default settings. [...] trainees are offered a clear model or models to

hang onto and from which they can develop and grow” (p. 34).
2.7.3.2 Bloom’s taxonomy

The objectives of the lesson plans should be established from the beginning,
being these achievable but at the same time, representing a new challenge for the
students. Bloom, according to Munzenmaier & Rubin (2013) considerates three

domains in his original taxonomy:

¢ Cognitive—knowledge-based domain;
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o affective—attitude-based domain and

e psychomotor—physical skills-based domain. (p. 4)

Bloom focused on the cognitive skill development, and this | used to set the right
aims of the lessons. He also listed a cognitive hierarchy as it can be seen in Figure
2 (Appendix M). The first level is knowledge, followed by comprehension, then

application, analysis, synthesis and lastly, evaluation.

“The cognitive domain of Bloom’s original taxonomy has six levels organized in a
hierarchy. The base of the pyramid is the foundation of all cognition, knowledge.
Each ascending level of the pyramid depends on the one below it [...]. Knowledge
and comprehension are often referred to as lower-order thinking skills. The skills
above them are termed higher-order or critical thinking skills” (Munzenmaier &
Rubin, 2013, p. 5).

Finally, for each level of the hierarchy | found verbs that helped me in the creation
of objectives, like some examples shown in Figure 3 (Appendix N). The verbs in the

aims of every lesson plan Indicated me what results | was expecting.
2.7.4 Teacher Assessment

Due to the objective of the present research, assessing my own performance was
an important aspect to revise. When | started to practice with my group of study, |
also began to wonder what could help me to reach an enriching assessment of my

own teaching practice. Scrivener (2005) stated that:

If you want to move forward, you have to be clear about what it is that you do
now. Do you actually know what you are doing in class? Do you ever stop and
examine your actions, your intentions, your motives, your attitudes? You keep
planning for the next lesson, the next day, but to look back, to recall what
happened, to reflect on it; it seems harder to do. What did happen in that class?
What were you like as a teacher? Did you enable learning or prevent it? Why did
you do the things you did? What were the other options, the ones that you didn’t
take? (p. 376)
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Those questions helped me to see the importance of reflection and the way a
teacher can grow from past actions. They were also taken into account at the
moment of writing my class journal and observation worksheets. Moreover, it is said
that self-analysis of the teaching practice can be driven by having journals where
teachers record their ideas about themselves and the learners (Harmer, 2007).
Feedback of our lessons can come in different forms:

e From colleagues.

e From ourselves.

e Hot feedback (right after teaching)

e Cold feedback (later in the day or after having discussed the class with

someone)

Most of the feedback of the lesson was given from myself, and right after
teaching; however, of them were included in the observation journal and analyzed in

the development of the topic of study.
2.7.5 The Learning Process

According to Richards & Schmidt (2010), learning is “the process by which
change in behavior, knowledge, skills, etc., comes about through practice,
instruction or experience and the result of such process” (p. 328). For the learning
process to take place in schools, it needs two actors participating: learner and

teacher.

Scrivener (2005) refers to the learning process as a cycle that contains five steps

which is shown in Figure 4 (Appendix O):

Doing something;
recalling what happened,;
reflecting on that;

drawing conclusions from the reflection and

ok~ 0N PE

using those conclusions to inform and prepare for future practical experience
(p. 20).
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Accordingly, what the authors proposed matched with my work during the
research. This process turned out to be part of my teaching practice, not only that
of my students; after each lesson | had to recall what happened in the class and
to reflect on my students and my own actions. Only that way, | was able to draw

conclusions and find them a use for my upcoming experiences as a teacher.
2.7.5.1 Learning the language vs. acquiring the language

In education, learning and acquisition need to be differentiated by teachers before
referring to the language learning process of a student. Thornbury (2006) provides

us with a definition for each word:

e Language acquisition: means the nonconscious and ‘natural’ process of
internalizing the rules of language, as in first language acquisition. This is
what popularity called ‘picking up the language’.

e Language learning: Involves conscious, usually classroom, study, including

attending to rules of grammar. (p. 113)
Moreover, the SEP (2011), states that:

There are two processes by which it is possible to achieve bilingualism at some
point: acquisition and learning. The first one refers to an unconscious process
where the need for communication and the constant exposure to a specific
language allow the learner to communicate in that language, called target
language [...]. Learning, on the other hand, is a conscious study of the target
language, usually with fewer opportunities of exposure to it and in formal

environments, like school. (p. 98)

The separation of both concepts is important in order to understand why learners
of English as a second or foreign language, cannot have the same opportunities of
exposure towards the language and its authentic practice. Krashen (1981)
suggested that “conscious language learning, [...]is thought to be helped a great
deal by error correction and the presentation of explicit rules [...] it is maintained,
helps the learner come to the correct mental representation of the linguistic

generalization”. (p. 2)
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In addition to the acquisition process, Krashen (2013) sustained that “while it is
happening, we are not aware that it is happening. [...] Once we have acquired
something, we are not usually aware that anything has happened; the knowledge is

stored in our brains subconsciously” (p. 1).

Therefore, | identified that my students were following a learning process, as they
were conscious of the process during the lessons. Besides, they were not in an
authentic context at home or at school that could have favored them to pick up the

language. .
2.7.5.2 The role of memory in the learning process

The human brain is designed to store and dismiss information everyday, and it is
not always our conscious decision to decide what stays and leaves. Richards &
Schmidt (2010) conceive memory as “the mental capacity to store information, either
for short or long periods. Two different types of memory are often distinguished: a)

Short-term memory [...]. b) Long-term memory” (p. 359).

e Short-term memory (STM): “an essential component of cognition and is
defined as the maintenance of information over a short period of time
(seconds). [...] involves a conscious maintenance of sensory stimuli over a
short period of time after which they are not present anymore” (Lozano &
Hallett, 2013, p. 696).

e Long-term memory (LTM): “mechanism by which acquired memories gain
stability or are strengthened over time, and become resistant to interference
[...] Consolidation is assessed as a change in performance between testing
and retesting [...] and provides a direct measure of “offline” changes” (Lozano
& Hallett, 2013, p. 696).

Therefore, my students needed to activate their LTM if | expect them to retain
information and use it in the future, but first | have to make use of their STM and
retest it timer after, to be sure that they could store the knowledge for more time.

Scrivener (2005) said that “new learning is constructed over the foundations of our
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own earlier learning. We make use of whatever knowledge and experience we

already have in order to help and understand new things” (p. 21).
2.7.5.3 Learning styles

There is a model that can explain the cognitive styles, holding to the views of how
learners study another language. According to Keefe (1979, cited in Richards &
Lockhart, 1994), cognitive styles are defined as “characteristic cognitive and
psychological behaviors that serve as relatively stable indicator of how learners

perceive, interact with, and respond to the learning environment. (p. 59)

Knowles (1982, cited in Richards and Lockhart, 1994) proposed the following
learning styles:

e Concrete learning style. “Learners [...] use active and direct means of taking
and processing information. They are interested in information that has
immediate value. [...] They dislike routine learning and written work, and
prefer verbal or visual experiences”.

e Analytical learning style. “Learners [...] are independent, like to solve
problems, and enjoy tracking down ideas and developing principles on their
own. [...] prefer a logical, systematic presentation of new learning material. [
...] vulnerable to failure”.

e Communicative learning style. “Learners [...] prefer a social approach to
learning. They need personal feedback and interaction, and learn well from
discussion and group activities. They thrive in a democratically run class”.

e Authority-oriented learning style. “Leaners [...] are said to be responsible and
dependable. They like and need structure and sequential progression. [...]
They prefer the teacher as an authority figure. They like to have clear

instructions and know exactly what they are doing”.
2.7.6 Input

We know there are four language skills that best describe the way we use

language —reading, writing, speaking and listening. These four skills are divided in
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two types. Receptive skills is the term used for reading and listening, while

productive skills is used for speaking and writing.

Input in this research is perhaps the most important aspect to take into account
for this study along with the receptive skills, since the material used will be mostly
introduced as input during the presentation and practice stage, where the receptive
skills tend to take place. Input is “the spoken or written language that learners are
exposed to. You cannot learn a language without input. Less clear is whether input

alone is enough, and what sort of input is the best” (Thornbury, 2006, p. 105).
Harmer (2007) gives a clear idea of how input should be used in the classroom:

What we say or write is heavily influenced by what we hear and see. Our most
important information about language comes from this input. [...] This input takes
many forms: teachers provide massive language input, as does audio material in
the classroom and the variety of reading texts that students are exposed to.
Students may read extensively or listen to podcasts. They may interact with other

English speakers both inside and outside the classroom. (p. 266)

As Krashen said, “talking is not practicing. [...] thus, more output, more speaking
(or writing) will not result in more language acquisition. If you speak French out loud
to yourself every morning while driving to work, your French will not improve” (2013,
p.4). Although for means of this inquiry | was not using the word acquisition (because
| was referring to foreign language learning), learning happened to be the same way
that it is represented in the example. Being active in output gave me an impression
of the level of learning that students obtained from the learning process, but it was
not helpful to the learners to increase their knowledge towards the language if it was

not balanced with new input.

Input in this research, as mentioned before, was selected based on the learners’
sensorial needs in order to analyze their reactions towards the stimulus materials

used in the lessons. According to Richards and Renandya (2008), the learner:

Receives the kind of input needed to facilitate learning. It is proposed that
classroom tasks [...] can be used to facilitate practice of both of language forms

25



INCORPORATING STIMULUS MATERIAL IN AN EFL MULTI-SENSORY 2™ GRADE CLASS OF MIDDLE SCHOOL

and communicative functions. Research is intended to enable designers to know
what kinds of tasks can best facilitate acquisition of specific target-language

structures and functions. (p. 20)

The first step of the investigation, which was to know the students modality
preferences through the VAK test, was concluded at first so that during the next
stages (the implementation of stimulus material and its analysis) would part from

there with reliable information.
2.7.6.1 Receptive skills

Harmer (2007) explained that reading and listening “demand considerable
language activation on the part of the reader or listener. We cannot access meaning
unless our brains are fully engaged with the texts we are interacting with” (p. 265).
This is the main reason why productive skills become the main concern in language

classes.

Nonetheless, teaching over receptive skills leaving the productive ones aside was
not going to provide y students the opportunities to learn and use the language fully
and adequately. As Thornbury (2006) mentioned, “practicing productive skills apart
from receptive skills and vice versa, presents a distorted view of how language is

really used” (p. 206).
2.7.6.1.1 Listening input

Listening is one of the two so-called “passive” skills; however, it is not correct to
provide them a meaning of passivity since they should be taught as goal-oriented
activities. Thornbury (2006) stated that listening is the ability of:

Understanding spoken language. It is also the name given to classroom activities
that are designed to develop this [...] involving not only processing of the
incoming speech signals (called bottom-up processing) but also the use of prior
knowledge, contextual clues, and expectations (top-down processing) in order to

create meaning. (p. 123)
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2.7.6.1.2 Reading input

Reading is another receptive skill alongside listening. Quoting Richards &
Schmidt (2010), reading is:

The processes by which the meaning of a written text is understood. [...] Employs
many different cognitive skills, including letter and word recognition, knowledge
of syntax and recognition of text types and text structure. Comprehension that is
based on clues in the text is referred to as bottom-up processing, and
comprehension that makes use of information outside the text is known as top-

down processing (483).

Moreover, when readers are about start a new task, they will already have some
type of assumptions based merely on what we have lived before, from our
experiences, from how we learned them; here, | am referring to the schemata.
According to Nuttall (2005), a schema is “a mental structure. It is abstract because
[...] it derives from all the particular experiences we have had. It is a structure

because it is organized; it includes the relationships between its component parts”
(p. 7).

As a result, these skills do have a main characteristic in common: they are not
“passive”; both require exercising the comprehension (of certain information or/and

at a certain level) if an individual is looking to learn meaningfully from the information

that he/she is being exposed to.
2.7.7 Output

On the other hand, output is related to the product that learners make at the end
of a lesson. Richards and Schmidt (2010) define output as “language produced by a
language learner, either in speech or writing” (p. 416). In the language hypothesis,
Thornbury (2006) said that:

“If learners are simply exposed to comprehensible input, they may understand
the message but overlook the way the message is formulated. On the other hand,

if they are ‘pushed’ to produce language at a level slightly beyond their present
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level, they are forced to pay attention to features of the grammar that they might

otherwise not notice” (p. 152).
2.7.7.1 Productive skills

Harmer (2007) expressed that “the key factor in the success of productive-skill
tasks is the way teachers organize them and how they respond to the students’ work”
(p. 275). Then, the product, whether it is written or spoken, needs to be carefully
planned at the moment we think of our input as well; the more linked it is to the initial

input, the easier it becomes for the students to achieve.
2.7.7.1.1 Writing output
Thornbury (2006) said that writers need to be able to:

e Produce grammatically accurate sentences;

e Correct and punctuate these sentences;

e Select and maintain an appropriate style;

¢ Signal the direction that the message is taking;

e Anticipate the reader’s likely questions so as to be able to structure the
message accordingly (pp. 248, 249).

Harmer (1998) exposed that “the reasons for teaching writing to students of
English as a foreign language include reinforcement, language development,
learning style, and most importantly, writing as a skill in its own right” (p. 79).
According to Ur (2009), teaching writing differs from teaching speaking, “mainly
because they differ in the characteristics of the permanence, explicitness, density,
detachment, organization, slowness of production, speed of repetition, standard
language, a learnt skill and sheer amount and importance of the language” (pp. 159,
160).

2.7.7.1.2 Speaking output
According to Thornbury (2006), the speaking skill:

“Is generally thought to be the most important of the four skills. The ability to

speak a second language is often equated with proficiency in the language [...]
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some of the main difficulties, of course, is that speaking usually takes place
spontaneously and in real time, which means that planning and production
overlap.” (p. 208).

Ur (2009) held that “classroom activities that develop learners’ ability to express
themselves through speech would therefore seem an important component of
language course” (p. 120). Speaking is thought as the most important skill in EFL,
not only for teachers, but for students as well, but it still represents a great challenge

to find a situation that can be represented inside a classroom to foster the speech.

Speaking is more than pronunciation and stress; is the ability to use the language
in a wide range of strategies. Harmer (2007) presented three of them:

e Conversational rules and structure;
e survival and repair strategies and
e realtalk (p. 344).

2.7.8 The use of materials in the classroom
2.7.8.1 The book

During my practices at the school, | had to include the coursebook assigned for
the subject in my lesson plans. However, there are different points of view for and
against the use of a coursebook. Penny Ur (2009) shared some positive and

negative aspects of its use:
The positive:

e The coursebook includes an organized framework for teachers and learners,

and it guides both through the course in easy steps.

e It offers tests and activities related to the students’ level.

e The economy is less affected by the use of a book that already has material
for the lessons.

e Learners can use the coursebook in a more autonomous way than with other
types of material. If students do not have a coursebook, the teacher is more

likely to have more responsibility for the students’ learning process.
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The negative:

e Coursebooks are not made to cover different needs or different types of
classes; it is a traditional method. Its homogeneity barely allows the teacher
and the learners to vary the level of the abilities, strategies, knowledge and/or
learning styles.

e Topics may not be interesting or relevant for the learners.

e The creativity of the coursebook’s tasks is limited giving the strict and
repetitive structure of the lessons it offers.

e The teachers become into pure mediators without initiative, provoking that at
a long rate, they stop planning the lessons taking the students level or

learning needs into account.

Nevertheless, | could not have made the book aside since it is also one of my
responsibilities as a teacher to work with the materials that the school provides

us and students.

2.7.8.2 Digital Learning Resource (DLR). Slide Presentation Software:

PowerPoint.

A digital learning resource (stylized as DLR) according to The University of
Auckland, “is used to refer to materials included in the context of a course that
support the learner’s achievement of the described learning goals” (2009, para. 1).
The digital format of such materials are varied, and The University of Auckland

suggest that they include:
» Graphics images or photos,
* audio and video,
* simulations,
* animations or

» prepared or programmed learning modules (2009, para. 2)
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Therefore, the Slide Presentation Softwares take part in this type of resources.
The use of PowerPoint software is not new, but it does not have a long track in
English teaching due to the lack of technologic resources in schools. This institution
provided spaces and materials that students could use in order to have variety and
to be in touch with technology. That is why | initially selected it as a material to take

in count for the lessons.

Gordon (2017, cited in Alkash & Al-Dersi, 2013) explained that PowerPoint is a
technology in which:

One of the most important uses [...] is that it makes it easy for instructors to
incorporate various multimedia into their teaching and instructions. It is a
Presentation Software (PS) which is easy to use and easily available.
[...]Presentation software (PS) is an authoring computer application that makes
it possible to combine text, graphics, images, and sound to create sophisticated
multimedia presentations. (p. 5)

Then, PowerPoint is a tool that can be handled in the educative field, and it
represents a non-traditional form of teaching. Segundo and Salazar (2001, cited in
Samiei, 2014) stated that “Power-point presentations could be used for presenting
new structures to students, practicing and drilling, or for reviewing language

structures which have already been taught” (p. 1673).

However, the most special part of using PowerPoint during a lesson, is the level
of attraction that students develop towards it. Alkash and Al-Dersi (2013)
withstanded that:

In English as a foreign language classroom, it is very difficult to attract and sustain
the attention of the learners [...]. However, PowerPoint Presentation can
contribute a lot in achieving this. Various graphic, visual and audio-visual features
embedded in the use of PowerPoint Presentation help attract and sustain the
much required learners’ attention. [...]. With various practical benefits and
advantages embedded in its use, PowerPoint Presentation can surely be a great

help and boon for an EFL teacher and also for the learners. (p. 6)
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Therefore, the success of my classes using PowerPoint Presentations would
depend on how | prepared the presentation, what my expects were form learners,

and what the final products would look like.
2.7.8.3 Audio recordings

By listening to audio recordings, students would get the chance to recognize the
use of the language in varied forms and different accents. It also would help them to
have a closer view of authentic forms of the speaking if | selected appropriate and
authentic contexts. Harmer (1998) offered six principles for the use of audio

recordings in the class:

e Principle 1: The tape recorder is just as important as the tape.

e Principle 2: Preparation is vital.

e Principle 3: Once will not be enough.

e Principle 4: Students should be encouraged to respond to the content of a
listening, not just the language.

e Principle 5: Different listening stages demand different listening tasks.

e Principle 6: Good teachers exploit listening texts to the full. (pp. 99-101)

These principles were proposed thinking of a class with students of different
needs. | understood that not only the recording needed to be in good sound
conditions and in order, but students needed to be prepared to what they were going
to listen to, and they also required to have a task in which they could be working on;

if not, the audio would not have a meaningful purpose to them.

Referring to the use of audios, Ur (2009) said that only a “small proportion of
listening is done ‘blind’ [...]Jwe have something to look at that is linked to what is
being said [...] often other visual stimuli as well — for example a map, scene or object,
or the environment in general” (p.107). This told me that audios should not be used
isolated from a visual stimuli, this to provoke a more complete reaction towards what

was being taught.
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2.7.8.4 Puzzles

The use of puzzles in EFL has not been researched in depth, but the few authors
that have wrote about it take its use as a ‘game’ inside the classroom. A puzzle, in
accordance to Oxford (2002, cited in Soliman & Kamel, 2013) is defined as “a game
that tests your knowledge, skill intelligence” (p. 48). It is also said a puzzle is a game
that people think about with care to answer it. To sum up, a puzzle is in fact, a game
that requires a mental ability form the player’s part; this characteristic permits it to be

used in an educative form (Oxford, 2017).

Richards and Schmidt, (2010) accept the use of puzzles as problem-solving tasks
for English teaching, since these are “simple tasks, often involving word puzzles or
simple drawings, used to stimulate pair work and oral discussion among small

groups of second language learners” (p. 459).
2.8 Questions the case will be attending

Taking into account that the topic of this research is based on the incorporation of
stimulus material into the classes, | wrote the following questions in order to answer

the objective stated at the beginning.
1. How was the stimulus material selected?
2. How was the stimulus material applied in class?
3. What was the detected impact of the stimulus material used?

4. What factors influenced the development of the lessons where

stimulus materials were applied?
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CHAPTER II
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lll. TOPIC DEVELOPMENT

Teachers should use varied resources in their classes in order to respond to their
students’ necessities. The SEP indicates that “lessons should include other
materials such as audiovisual aids that can offer a wider experience to the learners
(2011). In this chapter, | present my results after having selected, applied and

analyzed the use of the materials.
3.1 Question 1. How was the stimulus material selected?

The factors behind my selection of certain types of material were based on my
observations, and in theories or concepts from several authors that | collected in the
first phases of the investigation. One of those aspects was the term multi-sensory,
which refers to any kind of activity that stimulates physical senses in order to assist
the learning process. Therefore, using stimulus material in a group with preferences
in the three modalities, (visual, auditory and kinesthetic) enabled me to respond to
their needs and to what the SEP suggests that teachers do regarding the use of

varied material.

The tutor applied the VAK test to the learners, registering their results in a chart
and sharing the information with me (Appendix G). 17 students were placed in the
visual need; seven more got kinesthetic results; five other learners in auditory, and

one student preferred visual and auditory channels at the same time.

| planned to use visual material more times than the rest since most of learners
preferred that modality; however, if | had put more attention in one modality, the
sensorial needs of the other 13 students in the group would have not been taken into
account. Therefore, | decided to provide stimuli in all modalities equally as to not

disfavor any of my students.

As | started to look through and discriminating the visual material that | would
use, | had to consider the definition of each type of learner and how the material

could enhance a particular stimuli preference. This lead me to create a checklist
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based on Richards & Schmidt (2010) that was used to determine if the material

selected could comply with the specific needs.
Visual material should incorporate:

e Written texts
e Images

e |Lectures

Using a Slide Presentation Software would give me the opportunity to incorporate
those three aspects in the lesson. Initially, the material chosen for pupil’s with visual
need was a digital learning resource, specifically, a Slide Presentation Software
(PowerPoint), because | wanted students to have more contact with digital resources

inside the school.

This was going to be used in two lessons like with the other selected materials.
However, while implementing such resource, various problems like the organization
of the school’s audiovisual rooms and the amount of teachers that needed them at
the same time | did, led me to change it for another material in the second
application, which was a diagram. The diagram was picked since it allows displaying
data in an organized format, which would give students an opportunity to see how to

organize main information and practice it afterwards.

The auditory material selected for two more lessons was audio recording. |
designed another checklist based on Richards & Schmidt (2010) in order to know

which material could help me to take in count the students’ needs.
Auditory material should have:
e A spoken discourse to listen to.
Thornbury (2006) also added the following aspects to auditory material:

e Goal-oriented activities.
¢ Involve prior knowledge

e Speech signals
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e Contextual clues

That is why recordings were chosen over other resources; | would have more
opportunities to generate them according to the topic of the lesson and the students’

level of the language and needs.

Finally, for kinesthetic, | did another checklist based on Richards & Schmidt.
Tactile material should:

¢ Involve the learner in physical activity.

e Have a educative goal to achieve at the end of the activity

The material | selected was puzzle. This modality in particular represented a
challenge; any object that students handled inside the classroom could have
represented a form of distraction, and if it was not used with specific/strict purposes
and rules, the management and behavior in the room could have easily been lost.
Puzzles turned to be an achievable opportunity for me and for the learners due to
the facility of its management and adaptation to the topics, while using other objects

would have been more expensive than puzzle and not as relatable with the topics.

The methodology used for the creation of the lesson plans was the Presentation,
Practice, Production approach. While developing them, | decided to introduced the
stimulus materials selected during Presentation stage, specifically as the input, since

it characterizes the exposition to the language being taught.

Then, | proceeded to plan the lessons by adding each one a section to specify
what type of material | was using and the modality it was responding to. This helped
me to maintain a vision over the lessons’ development and not to lose track of my
research. That is why | made use of Bloom’s Taxonomy while elaborating aims for
the lessons; it offered me a hierarchy to decide which verbs represented what |
expected students to achieve. It also helped me to consider their base knowledge to

make the goals reachable, but also to be challenged towards new knowledge.

| also had to make a distinction between acquisition and learning, and it made

me reflect on why students of this group were learning the language and not
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acquiring it. In their case, English was being taught as a second language, and they
did not have too many opportunities to pick the language up due to the amount of
exposure of the language in their context. Moreover, they were conscious of their
learning process, while the term acquire refers to a process that happens

subconsciously and in an authentic setting.

The following step implemented was the application of a survey (Appendix B), in
order to increase the information and provide evidence for the questions of this
research. Students and the head teacher (or, in case he was not present, the pre-
service teacher) answered them for each material used. This allowed me to
understand and analyze my students reactions with each type of material applied; it
also led me to a comparison of each activity and students’ sensorial needs that were
identified. The students’ survey contained the following statements, pupils had to

answer with ‘yes’ or ‘no’. See table 1.
Statements:

| liked the material, | felt interested since the class started.

The material motivated me to participate during the class.

The material helped me out in each one of the stages of the lesson.
The material was easy for me to understand.

The material helped me to carry out the activities.

| felt secure and confident of my own abilities during this class.

The material helped me to dispel the doubts | had.

© N o 0o B~ Wb PE

I would like the Teacher to use this type of material again in other classes.

Table 1. Results from students’ surveys about materials.

PERIOD: 1° 1° 1° 2° 3° 4°
DATE: 28/09/17 03/10/17 04/10/17 15/11/17 17/01/18 22/02/18

# of students 30 30 30 30 29 28

#ofsurveys 26 27 26 28 22 24

answered:
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AT Power Puzzle Diagram Audio Recording Audio Recording Puzzle
Point (Pictures) (map) (Description) (Instructions) (Sentences)
TYPE: Visual Kinesthetic Visual Auditory Auditory Kinesthetic

Yes 73.3% 70% 73.3% 80% 72.4% 82.1%

1 No 13.3% 20% 13.3% 13.3% 3.4% 3.5%
Unspecified 13.3% 10% 13.3% 6.6% 24.1% 14.2%
Yes 53.3% 53.3% 53.3% 50% 34.4% 60.7%

2 No 33.3% 36.6% 33.3% 43.3% 41.3% 25%
Unspecified 13.3% 10% 13.3% 6.6% 24.1% 14.2%
Yes 63.3% 80% 63.3% 90% 72.4% 78.5%

3 No 23.3% 10% 23.3% 3.3% 3.4% 7.1%
Unspecified 13.3% 10% 13.3% 6.6% 24.1% 14.2%
Yes 60% 70% 73.3% 63.3% 41.3% 64.2%
4 No 26.6% 20% 13.3% 30% 34.4% 21.4%
Unspecified 13.3% 10% 13.3% 6.6% 24.1% 14.2%
Yes 73.3% 70% 66.6% 60% 51.7% 67.8%
® No 13.3% 20% 20% 33.3% 24.1% 17.8%
Unspecified 13.3% 10% 13.3% 6.6% 24.1% 14.2%

Yes 43.3% 53.3% 46.6% 60% 51.7% 50%
6 No 43.3% 36.6% 40% 33.3% 24.1% 35.7%
Unspecified 13.3% 10% 13.3% 6.6% 24.1% 14.2%
Yes 43.3% 63.3% 50% 70% 58.6% 60.7%

7 No 43.3% 26.6% 36.6% 23.3% 17.2% 25%
Unspecified 13.3% 10% 13.3% 6.6% 24.1% 14.2%
Yes 76.6% 80% 76.6% 76.6% 75.8% 82.1%

8 No 10% 10% 10% 16.6% 0% 3.5%
Unspecified 13.3% 10% 13.3% 6.6% 24.1% 14.2%

The students’ results were gathered in the chart through percentages, taking in count that at the
moment of their application some students were not in the classroom or did not answered

because they did not attend to certain classes.

Statements one and two make reference of the students’ preferences and will be
added in the answer for the second question of this research, while three, four and

five refer to the students’ general performance in the class and will take part in
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question three. The last three statements express the students’ feelings towards
their own abilities in the class and the Teacher’'s use of material; they are going to

be added in question four.

There were also more tools used to get information about my practice. The
tutor’s journal, in which he made comments about my practice with the group of
study; my class journal, which was based on my performance with the group of
study and included observation worksheets answered by the head teacher or me,
and video recordings about those classes. Finally, due to the need for comparing
their sensorial needs and the stimulus material, the results obtained by the head
teacher from the VAK test had to be included as well (Appendix G).

Questions number two and three are to be answered in the development of the
following activities. This, only for means of organization of the information gathered

from the resources of this research.
3.2 Activity 1: Slide Presentation Software: PowerPoint

This visual material was used in Class 3, in September 28™, 2017 during the first

practice period. Its goal was, “to understand a reading through the discovery of new

vocabulary” (Appendix P).
3.2.1 Question 2: How was the stimulus material applied in class?

Firstly, according to the lesson plan, students made a quick review about the last
chapter of “Five children and It” in their books. The Power Point slides were used to
present the summary and then they were introduced to new vocabulary, first with

images; they guessed, then the word was shown and finally they repeated the words
(Appendix Q).

Then, an image was shown about chapter 2 in the slides, and while most of them
were reading in their books and in couples while doing a short task, others used the
slide because they did not bring their books with them. We all read the chapter aloud

and checked the task using the slide and the books.
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Lastly, they stopped using the slides and went to the book to finish some
exercises (two out of three), and they finished with a summary of the chapter as a
product with an example in a slide of the presentation. The class could not be
finished due to misunderstandings about the use of the room with other teachers

that made us lose at least 10 minutes.

A 73.3% of the learners answered in their survey (Appendix R: Students’ survey
results) that they liked the material used in the class, and they felt interested since
the class began, against 13.3% that reacted negatively. On the other hand, 53.3%
of the students participated during the class, while 33.3% did not. This last result
turned out to be positive, although we were only talking about half of the group
approximately, because not always this amount of students participated in other

classes.

3.2.2 Question 3: What was the detected impact of the stimulus material

used?

According to what | registered in the observation worksheet in my journal
(Appendix S: Class Journal, Third Class. First practice period) | did not provide
enough examples during the presentation and production stages; | also noticed how
| had enough space to arrange their seating differently through the different stages
and to keep manage larger rows. Finally, | overused translation, which means that

my class was teacher-centered and students did not have much time to talk.

For the third statement, 63.3% of the pupils expressed that they found the
material useful in each stage of the class. It became noticeable throughout the
stages that students were not answering the exercises correctly; they asked me

several questions and started talking to their peers about other topics instead.

A 26.6% of the learners answered that they did not find the material easy to
understand against a 60% that said they did. Considering what | shared before in
this activity, the Teacher-Talking-Time exceeded the time left for students to interact

with the material provided, and it worked as an obstacle in their learning process.
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In the fifth statement, those that assured that they had finished their activities
correctly were a 73.3%. This number did have an evidence on their performance in
the class since 86.6% of students finished the summary that was left for homework
according to the scores incorporated in the list as notebook work, with date of
September 28" (Appendix T: Class Journal. First period’s list). Those students
delivered their homework in order and in a structured way, including the instructions
given. | noticed in this first period of practice, that students were regularly asked to

translate everything they produced in order to “understand” (Appendix U).
3.3 Activity 2: Jigsaw Puzzle

This kinesthetic material was used in Class 4, October 3, 2017 during the first

practice period. Its goal was, “Use present perfect in a text to express actions that

happen in an indefinite time in the past”, (Appendix V).
3.3.1 Question 2: How was the stimulus material applied in the class?

The first step was to present the material with students formed in six teams, each
one with a different image that they had to assemble. Once they had it ready,
learners started to read in pairs the chapter from the book, and then, they were asked
to look for a sentence that represented their image in the story and to underlined it
(Appendix W).

| repeated the sentence that the teams should have underlined, and after that,
pupils passed to the front to put the images on the board according to their order in
the story. | asked them to look for things that the sentences had in common, and
some of them answered about the use of “have” in them. We looked for two more

examples of the sentences in the chapter before revising their use and meaning.

During the practice, students answered present perfect exercises in pairs. We
went on to the production, where | gave an example of sentences with present
perfect and they had to complete two by themselves (using yet and already), but the

class finished and | asked them to finish it as homework.
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In the first statement of their surveys, 70% of the students said that they liked the
material used by the teacher, only 20% affirmed they did not (Appendix X). For the
second statement, 53.3% of learners confirmed their participation in the lesson,
which shows that at least half of the students gave their opinions and answers in the

activities.

3.3.2 Question 3: What was the detected impact of the stimulus material

used?

Within the journal (Appendix Y: Class Journal. Fourth Class. First practice
period), | expressed how | did not feel confident about using this type of material
because my experience with the other three groups of practice was not positive;
besides, | had not used it before in my teaching practice. | noticed that the puzzles
could have been more complete and meaningful if they had the sentence in them,
just so that students could find more relation towards both and then they could read

and look for it in the book easily.

An 80% of students expressed that the material was helpful in each one of the
stages of the class (Appendix X), with only a 10% answering the opposite. The
puzzle was merely visual, with only images in it to try to accompany the chapter that
they were reading, so it might have helped them to understand those parts of the

story better.

Moreover, in the fourth statement, 70% of pupils shared that they understood the
material easily, which gives another hint of how they felt during the class by using
this type of material.

The goal was not reached due to the final task | gave to students. In accordance
to the lesson plan of the class, students were supposed to complete a short text
written by the teacher on the board, but the time was running out and | decided to
go for a shorter task. They copied two sentences and filled in the blanks with the
right form of the modal verb and adverb. Students’ productions were practically null
and there was not a clear function of the language (Appendix Z). 90% of the students
however, delivered their notebook’s work completely, this according to the notebook
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work registered in the list with date of October 3™ (Appendix T: Class Journal. First

period’s list).
3.4 Activity 3: Diagram

This visual material was used in Class 5, in October 4™, 2017 during the first

practice period. Its goal was, “to identify the main ideas from a text” (Appendix AA).
3.4.1 Question 2: How was the stimulus material applied in the class?

The lesson plan for this class was simple to arrange, since learners only had to
identify the main ideas of the text, a task that, at the beginning, seemed to be an
easy task to achieve. In the presentation stage, students started by answering two
questions and then, | showed some vocabulary before they started reading the new
chapter of the story, this way, they were able to find and underline those words in
the text.

For the practice stage, they answered an exercise about main ideas and
characters in the book, were they simply had to find the correct ones and write them
down, and then we went to the production stage. | showed them an extract of the
script of Toy Story, and an example of a diagram to order main ideas (Appendix AB).
We filled the diagram with their answers on the flip-chart, and then they received a

worksheet in order to do their own map.

A 73.3% of the group answered in their surveys that they felt interest towards the
material used by the teacher (Appendix AC). For the second statement, 53.3% of
them said that they participated in the class against a 33.3% that said they did not,
which again, | perceived as a high number of students participating in one class.

3.4.2 Question 3: What was the detected impact of the stimulus material

used?

As it was indicated beforehand in this research, the learner “receives the kind of
input needed to facilitate learning. It is proposed that classroom tasks [...] can be
used to facilitate practice of both of language forms and communicative functions”
(Richards & Renandya, 2008, p. 20). Therefore, input should be the first part of the
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class, since it is from that point that students need to identify the language and

purpose that they are going to put in practice.

Nevertheless, at the moment of doing the lesson plan, | did not notice that I left
the input in the very last stage (production). Supporting my thoughts, in the third
statement of their surveys, 23.3% of the students answered that the material did not
help them in each one of the stages of the lesson. Nevertheless, 63.3% stated the

contrary, and it represents the majority of the group.

On the other hand, 73.3% of the students expressed that they found the material
easy to understand. This showed me that even if | did not use the material as it could
be expected, it was simple but meaningful and it could be understood just at one
look. However, in the fifth statement, a 66.6% of learners said that they finished their
activities correctly against a 20% that expressed they did not.

The goal was reached; they were able to find the main ideas from a text, but the
lesson could have been more significant if they had the example of what the product
was going to be like from the beginning (Appendix AD). Nevertheless, only 50% of
students handed in the product in time and form, as it can be seen in the second
worksheet column of the list (Appendix T: Class Journal First period’s list)

3.5 Activity 4: Audio Recording: Description

This auditory material was used in Class 2, November 15", 2017 during the

second practice period. Its goal was, “to use simple past to describe people’s

actions” (Appendix AE).
3.5.1 Question 2: How was the stimulus material applied in class?

Students had to start their project (a play) in that class due to the tight teacher
schedule, considering that they had to deliver final grades of the unit. We only had
approximately twenty minutes available to cover the lesson, so | decided not to start

the class with a warm-up and to go straight to the presentation stage).

The visual material from another class was recycled here, accompanying the

audio about a Mexican woman during the Revolution epoch and the script was
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displayed to the students on a flip-chart as well (Appendix AF). | first asked them
about the information they remembered of the woman and then, they listened to the

audio while completing a comprehension exercise.

After that, they copied information of each character from the board in their
notebooks. That was the very last thing they did for the lesson in that hour. However,
they did not reach the goal until the following session, where | was able to finish the

following stages.

For the practice stage, | made an example using some characters to refer to the
use of “was” and “were” in past, then, they made their own sentences using the rest
of the people. Students passed to the board and wrote sentences to show their
examples and we checked them as a group; after that, | was asked to allow the group
to assist to a conference at the auditorium, which cut us 10 minutes of the class.

In the survey, 80% of students expressed that they liked the material (Appendix
AG). During the class, students showed plenty of interest towards the character that
was being presented to them, because it was a female Mexican revolutionary they

did not know.

For the second statement, 50% of pupils answered that they participated during
the class. The number here might have been just a little lower than in past classes,
but the two classes that had to be used for this lesson lost a lot of time due to external

causes, so they were rushed and it can be a reason for their participation to be lower.

| also wrote in the observation worksheet in my journal (Appendix AH: Class
Journal. Third Class. Second practice period), that students worked individually
through the entire class and it made it hard for them to get involved in the lesson. |
also needed to perform the role of a monitor, since | spent most of the lesson (in the

two classes that it took to teach it) at the front of the room.
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3.5.2 Question 3: What was the detected impact of the stimulus material

used?

In the third statement of the survey, 90% of the students said that they found the
material helpful in the stages against only a 3.3% that claimed they did not. The
auditory material was accompanied by visual material, which could be a reason for
the material to be this helpful.

However, a 30% of the learners expressed that they did not understood the material
with ease, while 60% said they did found it easy, | was concerned, since | initially
thought that the visual aids, including the script, were going to be a good help for
students to understand the topic and the language in practice through the listening
input. In the fifth statement, 33.3% of the students said that they did not finish their

class’ activities correctly.

However, the aim was accomplished during the second class used for the lesson.
83.3% of the learners finished and handed in their product to me with barely or no
mistakes at all (Appendix Al). Students wrote abbreviations for the names of the
people that they were referring to even though I did not ask them to, because just a
page before they had the information of the characters written in order and complete.

3.6 Activity 5: Audio Recording: Instructions.

This auditory material was used in Class 1, January 17™, 2018 during the third

practice period. Its goal was, “to write a set of instructions” (Appendix AJ).
3.6.1 Question 2: How was the material applied in the class?

Firstly, for the warm-up, learners payed hangman with imperative verbs, and we
started the topic with four pictures of different machines. Once they discovered the
names of each machine, | displayed a flip-chart paper with the script of the audio
recording (Appendix AK), they received a worksheet with exercises and we listened
to the audio. In the first exercise, they had to find the verbs that were used in the

audio while listening to it. We checked the exercise in group.
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For the practice stage, pupils completed the next exercise, a chart; they had to
identify, for example, which one of the two machines’ instructions referred to
communication, which to money, etc. After that, they identified and wrote the words

that they had to use when giving instructions (adverbs of sequence).

Finally, in the production stage, students had to write their own set of instructions.
| presented eight more options of machines, devices and services and assigned a
different one to each row; then | provided my own example of one, and they started
their own. Once they had finished it, they changed their notebooks with other
classmates and checked that in the work they made use of a title, five instructions,
adverbs of sequence and verbs.

In the survey, 72.2% of students replied that they liked the material and felt
interested in the class, against only a 3.4% of pupils that answered negatively
(Appendix AL). Students might have felt more attracted to it because we were talking
about machines and devices that they know well and were cognates (e.qg. telephone,
bank, etc.)

Yet, only 34.4% of the learners felt that the material motivated them to participate
during the class. The audio was a recorded through an automatic voice since in the
presentation stage students had to listen to machines’ messages; the voices used
in the two recordings had different accents, one was an Australian accent, and the
other one was British, and they listened to them three times. | realized during the
listening that the pace of the recordings was too fast for their level (although simple),
and that students are not used to listen to other accents of the English language

besides the American.

3.6.2 Question 3: What was the detected impact of the stimulus material

used?

According to the results of the surveys in the third statement, a 72.4% of students
indicated that the material helped them in each of the stages of the lesson. The

audios and scripts were related to the following exercises, because they worked
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firstly as information resources, and in production stage, as examples for the final

writing.

But then again, there were mixed answers in the results. In the fourth statement,
41.3% of pupils said that they did not understand the material with ease. Moreover,
in the following statement, 51.7% of them answered that the material helped them
to complete the activities, while 24.1% expressed the opposite. Students were able
to reach the goal when they finished their instructions for the material they picked.
The fact that they has the opportunity to select the material, but to also worked with
examples in the presentation stage, and another one from the teacher before starting
the writing task, facilitated the achievement of the aim although they expressed later

that they had problems to complete the activities.

At this moment, the number of students changed from 30 to 29, and 34.4% of
then did not hand in the notebook when it was asked. Another 48.2% of the students
handed in the notebook and had finished their product correctly, and the other 17.2%
delivered their notebook without the activity finished as shown in the activity of

January 17" in my journal (Appendix AM: Class Journal. Third period’s list).

Students had their work checked by two other classmates in the class; they
helped me to check that their peers products actually had the elements that were
asked from the beginning. They noticed mistakes like a missing title or incorrect verb
tenses, so they made a note in their peers notebook (Appendix AN).

3.7 Activity 6: Sentence Puzzle

This kinesthetic material was used in Class 1, in March 22", 2018 during the

fourth practice period. Its goal was, “fo recognize the use of phrasal verbs” (Appendix
0).

3.7.1 Question 2: How was the material applied in the class?

Based on the lesson plan for this lesson, students first played Yes, No, Stand-
up during the warm-up time answering by standing up or sitting down to random

guestions done by the teacher. The presentation stage needed to be changed
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because the material prepared for it was going to take more time to work with than
the estimated in the plan, so the puzzle was shortened from 7 sentences of the story

to only 3, with at least 7 pieces of the puzzle each one (Appendix AP).

Students passed to the board and tried to complete the puzzle correctly, each
one having just one opportunity to select a piece of it, or changing the form of the
part of the puzzle that was already formed in that sentence. When they finished, |
asked them to check the sentences formed and they helped me voluntarily to correct
the story’s puzzle. They finished it and then copied the result; later, they identified
the phrasal verbs and underlined them,

For the practice stage, pupils received a worksheet where first, they had to match
the verbs with a particle to form the phrasal verbs that one of the images shown
represented. Students passed to the front and wrote their answers on the board, we

then checked the answers as a group.

Finally, the production stage consisted in a controlled activity in their worksheets
where they had to complete some sentences with the missing phrasal verbs.
Students checked the exercise as a group. The wrap-up could not be finished due
to the time lost at the beginning of the class, which was of about 15 minutes (due to

external reasons).

According to the surveys answered by the learners, a 75% expressed that they
liked the material used by the teacher, against a 3.5% that said the opposite.
(Appendix AQ). | had to link these percentages with the results of the second
statement, where 60.7% of the students confirmed that the material motivated them
to participate during the class as this last one had the highest positive result

compared with the rest of the materials applied in the previous lessons.

Students, at the beginning of the class, did not seem to be confident enough to
join in the puzzle activity and | had to start picking some of them to stand up and try.
After at least two rounds of selecting people to pass to the front, they appeared more

eager to participate and asked me to let them solve the puzzle. They feared to face
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the challenge, but they felt encouraged by their peers’ participation when they realize

they were not being judged or punished for their mistakes.

3.7.2 Question 3: What was the detected impact of the stimulus material

used?

In the third statement, a 75% of pupils said that the material used helped them in
each stage of the lesson plan. For the fourth statement, 60% of them expressed that
the material was easy to understand, while a 17.8 declared it was not. Lastly, in the
next statement, a 64.2% of students said that the material did not help them to carry

out the subsequent activities.

These answers reflect the form the lesson plan was constructed and the way |
carried the lesson. On one hand, material was well presented and they were
interested into putting their hands action, as it was shown in the observation
worksheet of my journal, (Appendix AR: Class Journal. Class 1. Fourth practice
period). On the other hand, there was not a context set were they could link the
activities and find a real function of the language they were being taught (phrasal
verbs); they just practiced vocabulary.

Therefore, | have to state that the goal of the lesson was not achieved. They did
not even had a chance to produce something meaningful by their own because |
focused the production in a fill-in-the-blanks activity that, again, did not have a proper

context set.

This was the final application of material selected for this research, and | noticed
during the analysis of the lesson that | became better at applying and selecting
material for the classes. However, | lost track of the quality of content of the material
and how the lesson needed only one context, in order to give meaningfulness to the

language taught.
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3.8 Question 4: What factors influenced the development of the lessons

where stimulus materials were applied?

In order to answer this question, | need to make reference to the relationship
between teachers’ beliefs and practices. Teachers’ beliefs are not always something
that can be demonstrated through the practice, since according to Richards &
Schmidt (2010) a belief system is composed by “ideas and theories that teachers
and learners hold about themselves, teaching, language, learning and their
students” (p. 52). These beliefs serve the teachers for different aspects: to “(1) filter
and interpret information, (2) frame a specific problem or task [...], and (3) guide
immediate action” (Buehl & Beck, 2014, p. 67). It means that my beliefs as a teacher
influenced the practice with students because they represented the assumptions |
sustained about teaching and learning, therefore my immediate actions were

affected by them.

Nevertheless, my teaching beliefs are still in formation and in constant change
due to my lack of experience as a teacher. Buehl & Beck (2014) also stated that “the
teacher’s level of development and expertise is one factor that may contribute to the
congruence of beliefs” (p. 71). Being a pre-teacher, | had limited access to the
groups | worked with and my job was not as ample as an in-service teacher; as a
result, my teaching beliefs were susceptible to be inconsistent and not represented

in my actions through the practice, but they should gain congruence in time.

Buehl & Beck (2014) proposed then, a system of internal and external supports
and hindrances (p.74) for the relationship between the teacher beliefs and practices.
The aspects that | made reference to according to the research results are mostly
from the internal circle, which are included in the classroom factors, while from the

external supports | only included the school factors.
3.8.1 Internal Factors

Buehl & Beck (2014) identified four main factors within the Internal Supports and
Hindrances, which are other beliefs, experience, knowledge, and self-awareness

and self-reflection (see figure 5, Appendix AS). Utami (2016) said that “teachers
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probably view this as challenge and in this manner these factors support them to
enact their beliefs, otherwise, these hinder them to employ their beliefs into their

teaching practices” (p. 141).

Although [ felt that the situations that | had to go through regarding to activities in
the school were important hindrances in my practice, these internal factors were the
ones that revealed to me how my own thoughts and level of experience as a teacher

affected my performance during the lessons.
3.8.1.1 Other beliefs

Teachers lean towards having their own ideas about learning and teaching prior
to going into a real practice, and follow certain paths of work depending on how much
they rely on those beliefs. Richards & Schmidt (2010) sustained that the teacher

belief systems:

Are thought to be stable constructs derived from their experience,
observations, training and other sources and serve as a source of reference
when teachers encounter new ideas, sometimes impeding the acceptance of new
ideas or practices. Beliefs also serve as the source of teachers’ classroom
practices. Beliefs form a system or network that may be difficult to change. In
teacher education, a focus on belief systems is considered important since
teacher development involves both the development of skills and knowledge as

well as the development or modification of belief systems (p. 586).

In my journal, (Appendix AT: Class Journal. Teaching Speaking), referring to
translation | wrote that “I thought that my students needed to understand the
instructions and the only possible form was to do it in Spanish”. It was the initial belief
that | had after short experiences in the past teaching the language, where | wanted
to save up time and make myself clear by spoon-feeding the pupils. It is noticeable
then, that my belief was represented in my actions, but it does not mean it is correct

just because they are related.

Currently, | recognize that my students needed to receive the instructions in

English but in a short and a brief way, using mimicry, examples or written text as well
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to avoid using L1 in the class. That shows how my belief has changed, and in the
latest classes my instructions were shorter and given in L2. About it, Potari and
Georgiadou-Kabouridis (2009, cited in Buehl & Beck, 2014) acknowledged in a four-

year case study of an elementary teacher how:

The teacher’s initial beliefs about teaching elementary students the concept of
number were challenged, and ultimately modified, during her student teaching
and first-year teaching experiences. The changes in her beliefs influenced future
teaching decisions and prompted her to seek out additional opportunities to

develop mathematics teaching (p. 71).
3.8.1.2 Knowledge

Before thinking of teaching a subject, we should be aware of the things we must
know about it in order to improve favor the students’ skills development. Richards
and Schmidt (2010) refer to Knowledge About Language (KAL) as:

Any kind of knowledge about language that teachers make use of in their
teaching, such as knowledge of grammar, language use, and second language
learning. An important issue in teacher education is the kind of KAL that should
form part of the knowledge base of language teacher education as well as the
extent to which teachers access and use such knowledge in their teaching (p.
308).

Knowledge about the topics of a subject is the most indispensable aspect for a
teacher to develop through the practice. Notice how | refer to it as something to
“develop”, since even the most experienced teacher may have opportunity areas to

work on all along their practices.

In this aspect, | did not find obstacles throughout the lessons because every time
| planned the lessons, | did it checking that my knowledge about the language that |
was going to teach was correct. When students made questions about L2 that | did
not know, | would always rely on their dictionary, and if it was not there, | would use

my cellphone and explore together.
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3.8.1.3 Self-awareness and self-reflection

As Buehl & Beck (2014) explained, “a lack of self-awareness may allow teachers
to enact practices that are not aligned with their beliefs” (p. 76). Throughout my
journal and during the reflection in and on action of my practices, | was able to notice
how my initial beliefs differed from the work | did with students. For example, |
overused translation although | believe that it is possible to explain and be
understood through simple instructions, visual additions or mimicry. Even the tutor
wrote in his journal (Appendix AU: Tutor's Journal. September 27th, 2017): “try to

explain your rules in English [...] you did, however, it is not necessary to translate”.

Reflection, as Richards & Schmidt (2010) proposed, is “the process of thinking
back on and considering experiences, in order better to understand the significance
of such experiences” (p. 491). In my case, the reflection of the lessons helped me to
notice the discrepancy between my ideas and my actions and it gave me an impulse
to try to establish a connection. At the beginning of this research | described how as
a teacher trainee | still have a lack of experience in my teaching practice and my
beliefs are not consolidated yet, but will be in time.

Moreover, it is said that “teachers are more likely to act on their beliefs about
content and various aspects of instruction when they believe in their own capability
to do so” (Buehl & Beck, 2014, p. 75). When | first began the practice periods, | had
the constant fear of failing during class and the effect it would have on my students;
mostly, my fear was directed towards the pupil’s learning process during the lessons,

because | believed that | had to help them constantly to avoid gaps.

The tutor also noticed it, and he said that the activities could be better if the
students worked alone, since in one of the groups (not my group of study) the activity
of that day worked well with them doing it alone (Appendix AV: Tutor's Journal.
October, 2017). Therefore, in my class with my group of study, students worked by
themselves in their projects with little or no interventions from me, and they

successfully finished the activity.
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Finally, Buehl & Beck (2014) also sustain that “the teacher must believe in his or
her ability to implement a practice, view [...] herself as responsible for student’s
learning, and believe that students are capable of learning for beliefs about content

and instruction to be implemented in practice” (p. 25).
3.8.2 External factors

Based upon the Teachers’ beliefs and practices model presented before (see
figure 5), we have two different factors known as “possible facilitators or impediments
to teachers enacting their beliefs in practice” (Buehl & Beck, 2014, p. 76). Those
factors are the classroom factors and the school factors, conformed at the same time
by other aspects such as the class size, school and culture community, the student

ability and the time available.
3.8.2.1 Classroom-context factors

Students in middle school are starting to face the adolescence. Teenagers “are
often seen as problem students. Yet with their greater ability for abstract thought and
their passionate commitment to what they are doing once they are engaged,
adolescents may well be the most exciting students of all” (Harmer, 2007, p. 83). In
the teachers survey (Appendix AW: Teacher’s survey results) it was registered that
the learners was engaged in all of the activities where the material selected was

applied, and they were also participating during the class.

Ur (2009) stated that for teachers without experience, “classes of adolescents
are perhaps the most daunting challenge. Their learning potential is greater than that
of young children, but they may be considerably more difficult to motivate and

manage, and it takes longer to build up trusting relationships” (p. 290).
According to Buehl & Beck (2014), teachers express how:

Classroom management issues determine the extent to which teachers act on
their beliefs. [...] middle school teachers cited student’s misbehavior as a barrier

to implementing developmentally appropriate instruction (Teague et al., 2012)
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[...]. Large classes have also been noted to limit the implementation of practices”
(p. 77).

When | made the diagnostic of the group of study, | learned that 30 students
integrated the group in a classroom that had enough space to move benches and
monitor in case needed. Pupils were talkative, being this the main characteristic that
| noticed through observation and the tutor’'s comments, but it taken mainly as a

positive aspect when | needed them to participate and get involved in the class.

Nevertheless, the group reduced its number to 28 students and they became
more talkative and somehow restless during the class, which | attributed to their
classmates departure and the change of their tutor (recalling that the English teacher
was their tutor). Because of that, it was harder for me to control them during the
lessons, conducting me to change the order of certain activities and the interaction
planned for them depending on their behavior of the day. “For preservice teachers,
working in another teacher’s classroom or under supervision of a cooperating or
mentor teacher may present additional challenges for acting on their beliefs about
teaching” (Buehl & Beck, 2014, p.77).

3.8.2.2 School-context factors

During the teaching practices, | also faced some difficulties that changed the way
| planned to work with the group. About it, Buehl and Beck (2014) expressed that
“administration, parental support, and colleagues as well as the available resources
in a school can support or hinder the relationship between the teachers’ beliefs and

practices” (p. 77).

One of the main limitations was the use of the audiovisual room and library. |
expected to use the projector at least two times to be able to apply PowerPoint
material. However, | was only able to use it once and took a negative experience out
from it; the projector was not working properly and | had to hand in a cable that other

teachers needed, so the projection of the slides was very small and unclear.

| also had to postpone many of my classes in my second, third and fourth period
of practice because the school had planned several activities, conferences, contests
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and festivals for students and teachers. This derived in the modification of my lesson
plan and the cancellation of some classes. Yet, Buehl & Beck (2014) shared that
“the greatest emphasis should be given to addressing the internal barriers that

prevent teachers from acting on their beliefs in the current context” (p. 80, 81).
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CONCLUSIONS
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V. CONCLUSIONS

Throughout the process of this research, my objective remained as to asses my
own teaching ability by taking into account the students’ sensorial needs
through different types of material, thus enhancing their comprehension
concerning the English language. Parting from the fact that the group of study
was multi-sensory because it had students in the three types of modalities (visual,
auditory and kinesthetic), | selected stimulus material in order to enhance their
comprehension of the English Language, an aspect that | will extend later on this

conclusion.

During the first periods of practice, the main task of the research was to find
information that could help me explain the main objective and to obtain data about
students. Therefore, my knowledge of the multi-sensory approach and the sensorial
needs expanded; based on the new information obtained, | was able to support my
lesson plans on theory about multi-sensory approach, stimulus material, a model to
plan lessons, language skills and use of materials, and knowing these aspects to

select the material intended to be used.

In the first period, | felt confident of my skills because | owned this information
and | was making use of it, but as | proceeded with the lessons and the analysis
alongside my assessor and tutor, | was able to notice the difference between having
the knowledge and putting it into practice. | felt insecure and vulnerable during the
following periods of practice, since my plan was not working as | expected and the

results that depicted my own teaching ability showed my lack of experience.

However, as | mentioned, | included the data | had into my teaching practice, and
after some months of frustration | finally got to comprehend that my final objective
was to asses my ability as a teacher, but not until | experienced this complete
process did | became aware of my students’ sensorial needs. Therefore, this essay
helped me to relate the explicit knowledge that authors showed me with the tacit

knowledge obtained in, during and after the practice. This leads me to synthetize the



INCORPORATING STIMULUS MATERIAL IN AN EFL MULTI-SENSORY 2™ GRADE CLASS OF MIDDLE SCHOOL

answers to the questions formulated to gather the information | found within this

essay.

The first question, which refers to the incorporation of material into the lesson,
included factual information about the practice, this, to present evidence of my work
and students’ performance in the lessons where the material selected was applied.

Therefore, | was capable to answer and analyze the results of the questions.

For the second, which referred to the detected impact of the material used, | got
information that was directly linked to the way | applied the material and how | dealt
with complications during the procedure. This lead the answer to be provisional,
since the results were focused on one particular group and the results would change
if applied in any other group. | bring this up, because it was hard for me to identify if
the learners benefited from one of the materials used that was correlated to one of

their sensorial needs.

If we look at the table 1, results from students’ surveys about materials, we can
appreciate that if the percentages of one statement in the visual materials are high,
later in the same materials but with another statement it can be low. Thus, we cannot
perceive if one type of material specifically helped that sensorial need that the
student was putting into practice. This becomes even more surprising if we
remember than the visual need was bigger that the kinesthetic and auditory in the

group of study.

Nevertheless, far from looking at this as a negative result, | rather see it as an
educational experience. Taking only my own results from this research, | see that
there was no sensorial need in specific that was benefited more than the rest. The
theory stated that if | applied a particular type of material to practice a sensorial
modality, learners should get an enhanced retention of the information presented.
Having in mind that every pupil’s brain works differently, | learned that | could only
handle the way material and the students work in class. After | identified their needs,
there is a point where | cannot manage the way or at what grade the learners

understand and retain information.
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In the third question of the research where | identified other factors that influenced
the development of the class | discussed the teachers’ beliefs and practices model
by Buehl & Beck (2014) applied to my own practice. The authors offer the teachers
a tool for the analysis of the initial beliefs and their connection (or disconnection) with
the practice. Several aspects were included for revision, such as the classroom
factors and school factors that can support or block our beliefs in our practices. The
answer to the question could also be the experience of the researcher as an
educator. Thanks to this model, | had the opportunity to emphasize some facets of
my practice that | noticed during my stay in the secondary school, which | had
previously ignored. Nonetheless, they turned out to be an important part of my

investigation.

| also detected the amount of external variables that made my investigation have
the results it got, and that they were not directly linked to my performance in the
classroom. For example, the time and school culture were aspects that affected my

lesson plan more times than | could have predicted.

The initial problem identified during the observation weeks was that students
desired to be exposed to more types of different materials in the different subjects
they were being taught, instead of just using one resource such as the book and the
whiteboard. Here is why | recall the students’ comprehension concerning the English
language; for that means, | added the results from the second application of the

diagnostic exam which took place in March (Appendix AX).

Compared with the initial results in Appendix D, students seemed to improve their
level of the language. In reading, there were less people in the true beginner level,
and in Al, Al- and A2- increased in the group and the same amount remained in
A2. In writing, there were less students in the true beginner level and al-; A2-
increased and A2 stayed the same with no one in the level. Finally, in the listening
skill, students enhanced their listening comprehension; | registered less learners in
the true beginner and Al- levels, the same amount stayed in A1, and more students

were identified in A2- and A2 levels-.



INCORPORATING STIMULUS MATERIAL IN AN EFL MULTI-SENSORY 2™ GRADE CLASS OF MIDDLE SCHOOL

In general, the level of English language in the group was increased, although |
have to add that two students were taking English classes during the school year.
Nevertheless, | cannot deny that their comprehension towards the language
increased and consequently, their performance in the language as well. | also want
to complement this by saying that the speaking skill should be taken into account if

the time and space needed is available for such evaluation.

Finally, throughout my practice with the group | noticed that | was capable of
assessing my own teaching ability by including the sensorial needs of the students
with auditory, kinesthetic and visual material. | had to make use of different tools that
helped me to analyze the results and link them with the theory that | got.

What | can also say is that an investigation of this matter could be improved if:

v' The material selected was applied more times than the used here.

v The teacher organizes the projects of the unit for the implementation of the
three types of sensorial needs in order to gather a general outcome of the
students’ performances.

v' The teacher identifies those students who have special needs and takes their
needs into consideration when working with the materials and producing from
them.

v' The teacher pays the same amount of attention to the productive as to the
receptive skills.

v" The teacher preferably finds the balance for a group of study between a low
number of students and high levels of energy.

v" The teacher takes the speaking skill into account.

Even with all of these recommendations, other situations could hindrance our
investigation. Moreover, it could be that the group we selected does not react at all
to our material, or that we do not get to have a safe learning environment with them,
which is essential during a research of this kind when we have to collect opinions

and information.
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After completing the analysis of the four questions of this research, | discovered
one fact that was a huge constraint during my practice: the use of L1 in class and
translation, this involving my students but mostly myself. Although | alluded many
times in this research to my continuous use of L1 and translation in the lesson, and
that | had in mind that | should be communicating in English inside the classroom, |
still faced some common insecurities within my own performance that prevented me

from doing it. Those where:

e Underrating my students’ abilities towards the understanding of the language.

¢ My own fear of failing at giving instructions.

e Long instructions (which evolved into more simple ones but still needed to be
improved).

e My own pressure to finish in time and to be able to give feedback.

Of course, avoiding translation was not a main goal in this research, but it was
one of many tools that where there to help me reaching it successfully. Therefore,
this problem remains as the central challenge in my future formal practice as a
teacher of the English language, and | will keep in mind that it will not represent a

threat for my positive performance with other groups.

This experience allowed me to learn about sensorial preferences and gave me
the opportunity to explore different teaching strategies. Yet throughout the process,
| have started to become aware about different situations of the teaching practice in

general. These new topics arouse questions, such as:

» What is the difference between learning preferences and sensorial
preferences?

» Why do teachers insist on using the VAK model as learning preferences
instead of sensorial preferences?

» How could students become aware of their learning needs and develop
strategies to attend them?

» Can a student obtain and understand information better through sensorial

preferences that are not the ones identified during the diagnosis?
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» How could the teacher's own sensorial preference affect the way he/she

selects and applies the multi-sensory material?
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APPENDIX

APPENDIX A: PRACTICE CALENDAR

This calendar shows in blue, the periods of practice in which | attended to the

school and worked with the group of study.
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APPENDIX B: SURVEY FOR MATERIAL

Both surveys were used to evaluate the use of material by both, the teacher and

Teacher:

students.

Ihe Teacher evaluates material,
Group: Date:

Instrucciones: Marca con una X en Sl o NO, dependiendo del aspecto en la parte izquierda de la
siguiente tabla.

Material utilizado por el maestro: Tipo:
ASPECTO Si | NO
1. Los alumnos mostraron interés en el material y la clase.
2. Los alumnos participaron aportando a la clase
3. El material fue de ayuda tanto para el maestro como para los estudiantes
en cada una de las etapas de la clase.
4. El material fue de facil entendimiento para los alumnos.
5. Los alumnos entregaron su producto con resultados favorables.
6. Los alumnos mostraron confianza en el trabajo durante la clase.
7. El material ayud6 a disminuir las dudas sobre el tema.
8. Se recomienda el empleo este tipo de material en otras clases.

Name:

Ihe student evaluates material,
Group: Date:

Instrucciones: Marca con una X en Sl o NO, dependiendo del aspecto en la parte izquierda de la
siguiente tabla.

Material utilizado por el maestro: Tipo:

ASPECTO

Si

NO

El material me gustd, me senti interesado desde que la clase comenzo.

Participé durante la clase.

El material me fue de ayuda cada una de las etapas de la clase.

El material me fue facil de entender.

Terminé mis actividades de la clase y sé que esta bien hechas.

Me senti seguro y confiado de mis habilidades en esta clase.

Me surgieron muchas dudas con el material utilizado.

PN ~wNE

Me gustaria que el maestro volviera a utilizar éste tipo de material en otras
clases.
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APPENDIX C: DIAGNOSTIC EXAM

This exam was used in order to identify students’ level in the English language. KET mock
exam; adapted from University of Cambridge ESO Examinations:
http:/dystefl.eu/fileadmin/user_upload/Units/Unit10/Appendix10.1pdf. Retrieved in July
10", 2017

MAGNOSTIC EXAM (A2)

Vihich ratice (A - O) says this (1 - 457
For guestians 1 ta 4, mark e correct lsther A o O an your answer shest
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i stants b | N ENTRANCE TG ART ROOM |
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Class 48 e |
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lg=aon. { haial |
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7- The catd has diffarent ... of computer gamee that they can play.
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&- Ivan thinks there s @ kst of ..........c Infarmation on the Imemet
B)gefale bjsure L) uze
L8 8 8§ § 8 N § N § N § N N § §N § § § § N |

READING - PART 3

Fead the conversation. Choose the bast word (A, B or ©) for each space. For gquestlans S-12, mark A, B or C an your
answer shest

Bammple:
@ _— re— == P _."_:\Tll._'k-_'l'ﬂ ll__!
| drear [ - ___
,_"'*".."'—""f'k oo droie ) "}" r— .:l- Sctund )
.": - \\ ll.-- L '-..\II I‘_E FiniTa )

S-WWTy mn't you| come 1o the pool yasterday?

a) | dKnt 6e them tere.  b) 1T'was 3 great ime. €] | Was Baing something else.
104 have B3 go home now.

a) Have you been befare? b [Lg SUNqQuis earty. ) How long 'was It for?
11-¥inase phane 15 that?

a) Its not thare. b} WWEENT HF ] I'm nct Gure.
12- Do you want b1 play tal new compubar game?
a) JLg.all ight. b} ¥es, | do. €] Ifyou can,
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READING - PART 4

Complets the telephons conversation betwsen two friends.
What doss Josh say to Matt? For questions 13-16, mark the comect letter A - E on your answer shast.

Example:
Matt: Hi, Josh. i#'s Matt.
Josh:__ C (Hi. You are calling earfy!)

Matt: Oh, sorry. I'm phoning about the skateboarding )
stion this afernaon A-1did not know that was today.
Josh: 13- : : s
Matt: Really? There was some information about it in Bf.ll dldn.t?see it. Is the competition on all
gur club magazine. ;
Josh:14_________ C-Hi. You ase calling sarlyl
Matt: Just from 2.30 till 5 pm. They give out the prizes
al pm. i :
Josh: 15- D-1 haven't got one of those.
Matt: The prizes are better this time. The top prize is a
skateboard. E- Do the winners get CDs like last year?
Josh: 16-

Matt: Great! Then, let's go.

BN NN NN NN NN NN NN S NN SN G S SN S S S S S S .
READING - PART 5

Questions 17-20
Read the article about a young swimmer. Are sentencas 17 - 20, Right (a) or Wrong (b)?

- L

Ana Johnson

And Johnzon s 3 13-year-oid swimmer who ives in Melbowme in
Auntrabia. Her dream is to swim for Australia in the next Olympics.
She swima in both long and short races and she has already come fest in many erportant
COMPetitions.

As well as spending many hours In the pool, Ana also makes time for studying and for fnends.
‘I have lots of friernds who swim and wa're very close. [t much eaver to have friercds who are
swimmers because they also have to get up early 1o practise ke me and they understand this
kind of life. But I'm not 0 different from other pecple my age. In my free time [ 250 enjoy
90INg to the mavies and parties. There are also some good things about swammeng for a club. 1
traved a lot for competitions and 1've made frends with swimmers from othar Australian aties
and from other parts of the world *

17- Ana hopes she will become an Clympic swimmer. a)Right  b)Wrong
18- It is difficult for Ana to maks friends with ather people who swim. a)Right  b)Wrong
19- Ana likes doing the same things as other teenagers. a)Right  b) Wrong

20- Ana has met people from different countries at swimming compstitions.  a) Right  b) Wrong



WRITING ~° PART6

Read the two e-mail messapes.

Fill in the information on the visa application form.
For questions 21 - 25, write the information on the answer sheet.

| Witing 10 min.

To:
From: Alice Silveiro

1 would like to study at your school. | work in
the reception of a hotel in my home 1own,
Sao Paulo, Brazil, and English is impontant
for my job.

Where can | stay in Oxiord? | shall spend
two months in Britain.

Churchill Language School, Oxford

To: Alice Silveiro
From: Churchill Language School, Oxford

We have six-week courses for people who
wan! 1o study English, There is a house for
students next 1o the school, in Park Road, al
number 26.

You wil need a visa.

Churchil Language [School
Alice Silveiro
VISA APPLICATION FORM
NAME: ALICE SILVEIRO
NATIONALITY: 21 g:\%é
x
JOB: 22 o°
B
ADDRESS IN LONDON: 23 ‘.(\0
o
WHY ARE YOU VISITING BRITAIN? 24 Q::(ﬁo
HOW LONG WILL YOU STAY? 25 \“

WRITING «~ PART7
Rezd the email from your English friend, Alex.

| Wiiting 10 min.

eat?

It's great you <an come to my house this evening to
watch 8 DVD., What ime <an you come? Which
DVD do you want to watch? What would you like to

Vritz an email to Alex and answer the questions.
Virite 25 to 35 words.

Write the email on your answer sheet.
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LISTENING - PART © | Listening 30 min. |

You will hear three (3] short conversations. You will hear 2ach conversations fwice,
For quastions {1-1}, choose the comect answer in your answar shaat.

(19) 1. 'I-f'l'hatanimals does Sue have? ..-** I-‘ \:\I\"
e L g?ﬂ' .?5‘_
9 NLoN Pkt
wtif g "'—1-7.;)-_. !

(]

]

a O B[]
{2:39]) 2. What time will they go to the cinema?

5:30 &:30 10:00
a O g [ ¢ O

{3:40) 3. What is Joe going to do at the weekend?

a U B.D ¢ O

LISTENING - PART 9

!\

Listen to Sdeve telling Olga what presents he gat for his binhday. What prasent did 2ach person give Stewe?
For questions 4-9, match (A - F) necd to each number in your answer sheet. You will the conversation twice

(2.

PECPLE PRESENT
4- Mary a) Pen

5- Harry E) Swester
E- Linda ¢} Socks
T- Thomas d) Jackst
&- Victoria e) Camers
8- James fl ideo
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LISTENING - PART 10

ou will hear 3 conversation at 3 Sports Canfre. Listen and choasa the camect aption in pour answer sheer

Sport Centre Registration Form

Mame: Mary

10- Surname:

13- Leszon days:

a) Lawlor a) Mondays & Fridays

b} Lalaw b} Tuesdays & Thursdays

¢) Lawlu ¢) Wednesdays & Thursdays
11- Spert: 14- Price of lessons:

a} Volleyball a} £3656

b) Basketball b)£375

¢) Tennis c) £475
12- Courze starting date : 15~ Price for key

a) September 3™ a) £5

b) September 6™ b)£15

¢) September 7 c) £2b
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ANSWER SHEET:

MAME: GROUP AND GRADE:
READING — PART 1 READING - PART 2 READING - PART 3
1- 3- g
2 G 10-
3- i- -
4 2 13-
READING - PART 4 READING - PART 5
13- 17-
14- 18-
15 L
16- -

e R R} 3§ _§ § 3§ § § § B § § |
WRITING - PART &

[H- - - - £

WRITING - FART 7
6-30

@

LISTENING - PART & LISTENING - PART 10
LISTENING - PART & 4- 10-
5 -
1-
= 1=
2-
- 13-
> g- 14-
3- 15

80



APPENDIX D: RESULTS FROM DIAGNOSTIC EXAM

Results from the first application of diagnostic exam in 2° “F”. The speaking test
was not applied due to the time available.

READING _ 'RUE
BEGINNE

R

7%

LISTENING

WRITING
Al A2
0% 0%
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APPENDIX E: QUESTIONNAIRE

Personal information and opinions about the learners were taken from this

guestionnaire in order to collect data about their social context and their needs.

L]

E=MEHEID 1A Y TEH TERATLG SO UEL A ROVIGL LY=L EX | &L u
h.‘ LICEMLTAL LeE BN UL AT SECUNMOAHLS COH ESI'ECIALIL AL BN LERKGLG ER TSGR IEH A a*

2 w+,r BECENE

lisglas

CUESTIONARIO PARA ALUMNOCS

OCCEMNTE QLIS A0 08

Esle cuestiorann EE confoenclal. Se Liras exmiislvamenta paE Cconmees Imejor 3 £33 alumne, oen B agjetve
de ulzar 13 Infarnactn eama Lnd gula que aywda 3 mejorar |3 ansenangd ¥ & aprandzz|e. Es par €la gus Ee 1B
pHE QUE 5235 11 MAE NONESLNS poshide oan TUE IREELSS13E.

Insfruenianes: [ea fefenidamients jas shulanias CrEqies. conias's O Subvsy@ of MosT que meior exvesa
resaussa

OATOS PERSONALES

MOmbre: SEXD.  M3s5cUInd Fameninn__ Fecha;
=310 ¥ QnIpo: EE3d: LLgar de NACUTIEND;

En n1l BoGar ciantd bonuna campriEadara olmop:. 31 .Sl b Mo
En ml hogar cuanta cenimemet a2 B} Hio
MEedio de Iansporte que UED Para Ir a la escusla:;

INFORMACION ACADEMICA|

A ETEE SWImnd e nuewd INGresD en @513 Eecund=ria? ) sl L hia

LE=E35 repiianda B afio esookar? 3} =l Ll ki
4048 mFlEria te parecks 12 mas @il en el Ciima aka?
i) Espafal ci Ingles
bl Makematoas o o=

4. ;PrEcemas aigon ipe de padecimiemo que i2 Implda reallzar sabisfackordamants clertas treas dentra del
=3iin oa clase™ {ll'lﬂLl}'E ﬂ:lgl'IH'.IEE-\,. de gudlckin, Wis3kesa ﬂ'E-IB-EE-..]
a =i
£Cual?
b Ho

ol L

ACTIVIDADES E INTERESES FERSZHALES

1. iCual =5 1u materia lavada?
& iCual estEiegla de estudlo praclicas mas eegquido?
2] MemerE=a Io quE Yendra =n e ex3men
L] Fepasar ik que vl encEse por las [Endes
£}  Hacer 3cardennss o afelas de sk
o o
2. MErea con und X 135 3cvIERdES be guEta realzar en b tenmge e [prede 52T a5 o2 una)r
__ Pracicsr un deporie __wiar 3 TWpellcEas, escuchar mosizsa.
___ Pradiicer un Hiana oftra:
___Praciiczr un Instrumenbo
4 ;D0 genem ruskal preferes ? (BEIE esc0gEe uno)
2] Fook £y Reggastn
bl Pap o oo
5 LCual es 1y camane o grupo favoria?
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E=MEMEID LAY CEH | EXAMLE ESUUELA RIS L =L EX LA u
LICEMLTAL U2 BN ELEUCACIOHR SECUHLAH LA LOH ESI'ECIALIUAL BN LERULS ERT S HIEHA: P
[}

MELES % pecene
Y lisglos
& TE QUEt [ear? a) =t B Ha
En caso de respancer &1, ;qua geners IHErark e quet mas?
£ 00 N BEQUID &50chaE miska EnInglEe?
3] Todo el Bempe By Casl runca
bl AMUR3sVeCEE g Hunza
CLENEa wak peboulas edrarers, 4En que Hiara s prefees?
a) Enespafol b EN Ingis o 51 KIGMa ce 6rgan] oon SUbEnkE
OPINICNES SOHRE LA MATERIA DE INGLES
4 TE QUEt &l gles? 3} = by Ho
SCT2EE QU2 Zrenter Ingkas €6 Impartante? a) = b} Mo
iPOrque eslas Fprendendo rgke?
3] Pam pasar B maana
bl Pam@ poder comuricanTe can ofras perEcras que habken & Idoma
£y Panque mis pednes ereen quE o5 Inportate @ Insklen en que | apranda
) Parque asl bendre maycr cpartuniead te corEequir un rebajs en @ futura
E] Panque me quska mucha y s 000 un el perzoaal
n Ofa mEan:
Marca con una X. PEfE0NEE QUB Bonazcd Gua hablan Ingles (pueds Eer mas de uro):
_ Amiges _ Famllla  _ VEdince a conoskie CErsancs
2N iomar en cuenta oazes parbodaes, ;3 parlk oe que nhwel @E00lar Comenzaste 3 redbir dases de
Ing2s?
a] Presssalar
b PArEda
By Sacundara
iHas estutlada INgIEs en cl3sEs patiares? (Uer oe |3 escueld) &) S b} Ma

&l respandiete qua B, contesta 1 #1gulante pregunta;
£ C1anka Hznmpe Nas EEEdE esludando g is en dases partisularss?
a] 1ah Gy 3ands
bl 2 ahas g O

En cuanto 3 expefensias can <1 [doma ngl2s cred que
) Me guetarfa mucha tenercantasts con Edran{ems que s=pan ngles.
b) o me slento lIslc'a para tEner contacky con Edranjete gie GEpAN INgles, pero me agradana
peoer narEno.
0y Homequskera1enar contEcta oon exiran|EFcE GUa EEPAN Ingks.
Para practcar e kicma Inglés, orea que Es mAE Impariante enficarss en:
d) \ery escuchar palicul3s y moska en NgHlE.
bl Leer arficifos a [Bros en NI
C) Camar En nglEs, [Ber &N INGlEs & voT 3na.
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EEMEMERITA ¥ CENTENARIA ESCUELA NORMAL CEL ESTADD

P

I'. 3 ‘-I -ul-

= £ L¥ENCIATURS EH EOUCACIEN EECUNCAALS CEN EEFECISLTAT EN LERGEUA §-.& BECENE
- EXTAANJERA: INOLEE LTI E]

) Esoriblr figses earlas e kygles bodo el tempa y en dorde se3.

E] Todas I35 ameranss.

Flen6D JuE |os nassTos/as die Nnglis Beberdan:
a] Ensefar mas qramabca
=
ci
d] Hzblar mucha ngles

10. L3 mejer fonma de aprendar Fgigs ess

Pamnilr que s akimnas tabalen en equipes
Comagir Sempre quE 3kUIER SOMeE1a LA ETar

2] Bemerz= txas |== regEs gEaratcalkes
b Pradcark bxdos Ies dias, opeanda, escuchandd, [eyerdio a esciblenta un peeo
C) TenEr contacis cofl pTEDN3E QU2 GERAN Ingks

1.
)
]
c)

o
12.

4] SIy bueno'a sgrenflendo Idomas, me

Curanie |2 cdas= delngks, cres que |o mas Ingerlanis paa s alumnce deberla ser
Prequnlary respender \ nEs poelble en Ingkes

Haar 5Us propkes rebaps, o caplanas

Panmmanacer EErtado an 54 gar, nd parEEE sln pEMmis:

Respatar 3 md mazsnya y compafiems.

£5on oual e 35 siqulerdes Heas e Idemificas mas?

&5 namEal

b] o= Elsay bueno'a aprendlends IEomas, pErg me gusla y me esfuaa
c) bos0y Eueno'd aprerdiznds HIDMAaE, B8 me dicts

13. Bl meia peinclpal en © Ingles a6
a) Poser aniang

b] Escitiio

C) Lecrs
f] Entender o que escuche

ESTILOS DE APRENDIZALE

14.
[deniNc3dord. Pueda GEF rES deuno.

En cdd3 un de a6 aspecics del cugdno. mered oo LhE X eole aquaelios eon k5 gue e slemlas

__ MepesiD ectar en porefante mosimiems, Na pusto
MarEnamie B Un kjar par mucha Henpo.
__BMedeszgradan a6 tases en [35 que o massto EE &l
unlce gue habia

SFAENOECIE TOHTRETLF EPREROIESIE SHAT TG
__Kegusia la wanedad, odie 12 ruina. __ Predero tiaba)ar yo sofo.

—_ M2 quEE ke 13 oparunicsd de oeESUbME por nm
mismo'a K gUe & me 2518 ensefando.

__ EBuelsar muy Qur'a canmiiga misma'a, par =flo, bkenga
mi=cs 3 COMELST STTIEE.

[ APRERDESAJE TOUROHICETTYCE

[ =y T e g BLTanes, Nae aard o k] T2 ad |
__Me gusla mas rabajar en pare3s & equl pos que 5ai.
__ Me qusta que ke maseinds me dgan cudles 50N mis
2[TDES ¥ COFHD PUEda CiLmicrancs.

__Me ataen las dicaslones engrupa ¥ e debabes.

AR ERNOLEAIE GRIENTAOD A T AFTORIDSOT |

a e a
__ Kle gusla que elmaesTo axpligre Mo,
__ Mapesin Inslrucelanes olar3s ¥ que se me diga pasa
por paso o que benga que hacer, pussE ¥a ECin na B
entenderfa.
__ Mo me guslan 1o dehates en grugps uaplear.
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EEMEMERITA ¥ CENTENARLA ESCUELS NORMAL DEL ESTADD u

| i-' | LICENCIATURA EN EDUCACIGN EECUNDARIA CON EEPECIALTDAD EN LEKGUA ..“'g BECENE
EXTRANJERA: INGLEE g loa
ESTRATEGIA S BE APRENDIZAJE

135, En cad3a ung oe 136 asperics el cuadro. Mata con LTE X soln agualinos Con 35 que te slamas

[dendNcadora. PUEd3 BEC MES e uno.

— TeCCrdar B8 ©aeas par medo de2 ETEE,
gonkce, akres, et

__ 2ualz eshidlar hasa aprendenms s 00536 e memars.
__ Tenqo una eslEteqE defimda paa recardar temas de
una mulera, por efemplo, RAcer 3card2ones, selecoionar
palabeas dase, ebe

[~ ELTRATEGIAS DECOMPENEACIH |

[ Freleo praciicar 3 ezbamEr.
__ Cuando kea, el buscar per 35 HEas pincipaks
para emender mejar.

__Mequsta torar notas en claze vie hacer bamadares
antes de esarbir un r=sbaj.

—_Parlageneral, ra me &5 Sulzente 1 go3 Sanenca en 3
E5CUEIR, por i GUe oeboesuda o Tepasar par ml CUeTia.
__ Cuardio ne 52 oamo 53 doe una palabe en Ingkés,
EXIFEES G0N I2Ngua)e cofporEl a rimiza.

__ Cuando ma B8 ctmd BB Bsciiie U3 paEbE En ngks,
ullze un BER:RIMA O 293 qUE 52 e pFerd BN Ese tTEmD
Pfoama

__ Ciardo efunlares un noeo Tera, GUds Tgan con |
TiraE que ya uimos.

__ A prindpio de cada dreis escolar {o blooue) me
propongD chjethios, om0 majarar mil escriurE, prerder
nueyo vacatelano, et

__AMinal e carts oo ecolar (0 Hoque) Estoy 31 tank
dz ml desampefio y me doy cuerta oe 136 cosas que

fanga QU2 Mgl

EFTRATEGLE § AFECTIVAS

—_ LUanin e6ly anelEcid O esUesadong, hago digurd
azihicad para relajanme.

__Pora garerad me mctve a nil mksme para zprenden el
Idoma g ks.
__ W Bz MEcesane hablar £an WE demds acerra de cAma

—_Cuando aic o me QIEE] G, Nage prequrids. |
__Me gusia Intereamblar ml concomiente con cire, y3
£23 para ayudancs a para aprender de allas.

__ Me queta escuchar a ks demds ¥ me Es facl
entenderics Y pANETE BN SUE 23paiCE.

mEe Elema.
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APPENDIX F: QUESTIONNAIRE RESULTS

Students’ learning strategies and learning styles detected from the questionnaires.

Four groups appear here, 2° “F” is marked in a rectangle.

ESTRATEGIAS DE APRENDIZAIJE

| Memoria @ Cognitivas B Compensacidn @ Metacognitivas B Afectivas B Socizles  EMeutro (mds de 3

]
] 2

16

g e

"
-
P, " N ~ N
- - - - - - -
m--UOBE | -[-Blall | afl-aalll { a--0alf
2= "B" [«

ESTILOS DE APRENDIZAIJE

B Concr=to B Analitico B Comunicativo B Orientado a 3 autoridad @ Neutro {mds de 3] B Autoridad y comunicative B Concretoy comunicativo
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17

15
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1
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APPENDIX G: VAK TEST RESULTS

These results correspond to 2" grade group “F”, and it displays the students’

sensorial needs in letters V, A, and K, in the first column next to their names.

ol SECRETARIA DE EDUCACION
o Gouimng DEL ESTADO DE SAN Lunioogg;l“m
Es1a00 DIRECCION DE EDUCACION BASICA

CT: 240
m‘:’f"“ 182 DIONISIO ZAVALA ALMENDAREZ

m'm-CQY\QS Tlores \J,

NOMBRE DEL
ALMENDAREZ VAZQUEZ ITZEL Mm &
ALONSO RODRIGUEZ FERNANDO HAZAEL
CABRIALES MARTINEZ MARCO ANTONIG
CALVILLO ESPARZA LUZ JAZMIN V]
CAMACHO VENTURA MA. CELESTE
CANUL CAMARILLO JOSHUA ALEANDRO
CASTILLO RAMIREZ JOSE MANUEL
CONSTANTINO CASILLAS SOPHIA MICHELLE
FLORES ZUNIGA MARIA FERNANDA
GARCIA VALENCIA ALDO ESTEBAN
GAYTAN QUINTERO KEVIN RAFAEL
GOMEZ RAMIREZ EDWIN ALEJANDRO
GUERRERO VARELA EMILY
HERMOSO MARTINEZ CARLO ESTEBAN
HERNANDEZ ROJAS SAUL
HERNANDEZ VAZQUEZ EDGAR MANUEL
JUAREZ ALMANZA EDITH
LARA RODRIGUEZ GERARDO EMMANUEL
MARTINEZ TENORIO ARELY GUADALUPE
MAYORGA MIRAMONTES LEONARDO
MEDINA MARTINEZ ASHLY AMERICA
MENDEZ ALEMAN NADIA YURIDIA
MORENO PEREZ LUIS FERNANDO
NAVA GUERRERO MARLENE ESTEFANIA
PARRA HIPOLITO NAHOMY JARELY
26 |RAMIREZ CARRIZALES GABRIELA ALEJANDRA
27 |RODRIGUEZ ZAVALETA ANGELICA FERNANDA
28 |TOVAR NAVARRO ALEXA NAOMI
29 |VAZQUEZ MARTINEZ DIANA EDITH

l—\emcméez Aondva A\ i
A xn*,\le‘{\oo\ K "\5);? i(,c;o

CICLO ESCOLAR: 2017-2018 MOMENTO:

FECHA; 05/00/2017
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APPENDIX H: QESTIONNAIRE ANSWERS

These answers correspond to aspects that influenced the way learners reacted

towards English subject.

Most relevant aspects about students’interests towards the subject

| have access to a computer or a laptop in my home Yes: 26 No: 4
| have access to internet in my home Yes: 27 No: 3
. - Spanish: 17
QUG & (IS What is your favorite subject? Science: 11
and Personal Interests. English: 2

Question 4, Opinions
about the English
Subject.

People | know that communicate in
English

-28 students indicated
that they had a relative
who spoke English.
-16 students stated that
they knew friends who
spoke English.

-8 students said that they
knew someone who
spoke the language.

Question 5, Opinions
about the English
Subject.

In which school level did you start
learning English (in the school)?

Preschool: 3
Elementary school: 19
Middle school:8

Question 6, Opinions
about the English

Have you studied English in a private

Yes: 6
4 of them less than one
year, one for about 6

Subject. institution? For how long? years
No: 24
Question 7, Activities How often do you listen to music in Aline t|me..11
and Personal Interest. English? gt e Lo
Not at all: 5

Which one describes you the best?

a) | am good at learning languages.
Question 12, Opinions b) I do not know if | am good at a)l
about the English learning languages, but | like it and | b) 20
Subject. do my best. c)9

c) | am not good at learning new
languages.
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APPENDIX I: SCHOOL'’S LOCATION

In the red circle, the middle school where the research was made. Retrieved September
20t 2017, from:
https://www.google.com/maps/place/Escuela+Secundaria+General+Dionisio+Zavala+Alm
endarez/@22.1678042,100.9904134,17z/data=!3m1!4b1!4m5!3m4!1s0x842a9f5b14d6244
f:.0xbeeec322falae367!8m2!3d22.1678042!4d-100.9904134

ESC. SEC. GRAL. DIONISIO
ZAVALA ALMENDAREZ

89


http://www.google.com/maps/place/Escuela%2BSecundaria%2BGeneral%2BDionisio%2BZavala%2BAlm

APPENDIX J: SCHOOL’S SEMBLANCE

The information of this semblance contains part of the historical background of the

middle school. The administrative staff of the institution provided it to me.
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APPENDIX K: SCHOOL’S POPULATION REPORT

In the first picture, the number of students in the school. In the second, the number

of employees. It was provided by the administrative staff of the institution.
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APPENDIX L: FIGURE 1

I, Stimulation
L. Instruction/
Panicipation

IV. Closure

V. Follow-up

Lesson Phase Role of Teacher Role of Students
1. Perspective Asks what students have Tell what they've leamed
(opening) learned in previous lesson previously

Respond to preview
Prepares students for new Relate activity to their
activity lives
Presents attentioa grabber Respond to atteation grabber
Do actvity
Show understanding
Interact with others
Tell what they have
leamed
Give input on future lessons

Previews new lesson

Presents activity

Checks for understanding

Encourages involvement

Asks what students have
learned

Previews future lessons

Presents other activites Do new activities
to reinforce same concepts

Presents opportunities for
interaction

Interact with others

Figure 1. Generic Components of a Lesson Plan. Both participants, students and the teacher, take a

role as part of the teaching-learning process. Reprinted from: Methodology in Language Teaching.
An anthology of Current Practice (p. 33), by Richards J. C. & Renandya W., 2002, Oxford, Cambridge
University Press. Copyright (2002) by Richards J. C. & Renandya W.

APPENDIX M: FIGURE 2

Evaluation

Synthesis

Analysis

Application

Comprehension

L \ A\ N\ /\ b,

Knowledge

Figure 2. Cognitive Hierarchy. Six levels are visible in the pyramid with an ascendant organization.

Reprinted from: Bloom’s Taxonomy: What’s old is New Again (p. 6), by Munzenmaier C. & Rubin

N., 2013, Santa Rosa, California. eLearningGuild. Copyright 2013. Retrieved December 10th,

2017,

from:

http://educationalelearningresources.yolasite.com/resources/guildresearch_blooms2013%20(1).

pdf
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APPENDIX N: FIGURE 3

Skil Definition Verbs
Levell Knowledge Recall information Identify, describe, name,
label, recognize, reproduce,
follow
Level 2 Comprehension Understand the meaning. Summarize, convert, defend,
paraphrase a concept paraphrase, interpret, give
examples
Level 3 Application Use the information or Build, make, construct,
concept in a new situation model, predict, prepare
Level 4 Analysis Break information or Compare/contrast, break
concepts into parts to down, distinguish, select,
understand it more fully separate
Level 5 Synthesis Put ideas together to form Categorize, generalize,
something new reconstruct
Level 6 Evaluation Make judgments about value Appraise, critique, judge,
justify, argue, support

Figure 3. Bloom’s Taxonomy cognitive levels. It is indispensable for the teachers to know the
definition of each skill before deciding which verbs to use in the objectives. Reprinted from:
Bloom’s Taxonomy: What'’s old is New Again (p. 10), by Munzenmaier C. & Rubin N., 2013, Santa
Rosa, California. eLearningGuild. Copyright 2013. Retrieved December 10th, 2017, from:
http://educationalelearningresources.yolasite.com/resources/guildresearch_blooms2013%20(1).
pdf

APPENDIX O: FIGURE 4

Do

;4 (R P
Per—a—r:ﬁ Recall
F"‘"‘.'" "1
| Conclude l Reflect

N4

Figure 4. Experiential Learning Cycle. Learning takes place in a five steps cycle that should always
keep going on. Reprinted from Learning Teaching: The Essential Guide to English Language
Teaching (p. 20), by J. Scrivener, 2005, Oxford. Macmillan Publishers Limited. Copyright (2005) by

J. Scrivener.
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APPENDIX P: LESSON PLAN (POWERPOINT)

Sensorial need into practiee:

Wisusl {Mstersl: Power Point slides)

DATE
Thursday Sept 28™, 2047 2°“C" 7:30 —2:20am

TOPIC: Reading comprehension {vocabulary) LUNIT: 1B LESS0N HUMBER: 3 278" §:10— 10:00am

27 B 1000 — 10:50am

2°“F*11:10 - 12pm

Main Aim of the - ) -
F——— By the end of this lesson: Studemnts should be sbl= lo under=tand 8 resditg throogh the discovery of new vocabuary.
Assumplions: Stud=nts hove started the Linit 18 during this weel; in this class, they will continus progressing with the characters' descripti

Sm_?:ﬁé" M1 PROCEDURE MATERIAL INTERACTICH EVALUATION
Introduction T: Calls the rofl and hends in the folders of each student st tha same lima -Aftendansa izt Group T ann
10 rinutes -Falds sttend: fhe st
e Sts move b the library with their bock, nofebonk, dictionary and supglies. = Indidusl snasanhe
Ets recall the first chapter of the tale. Gro o
T: "Help m= to recsll the first chapter of “Five Children and It e P check ihei;
Fresentation T presents vacabulary. -Boak ANTWErS 25 3 group.
Recsling T "Before we SIS.I't'I;l.ITﬂ1 Chapter 2, let's check some vocabulany. Wiita the words you see here Projactor Per assessment: Sts
] an your nofebonks. . B
previcus Ste read Chanter 2 -Laptop Indiidusl check Lheir answers
Iriededge . q - , -Poaver Point Slidas and eomeat if needed.
15 minulas T:"Open your book in page 17. We have Chapter 2 hers. In exxescise numbsr one, you are erelb 1.6 The teacher chedie i
going to read the Chepter and then fill in the blanks of e 8 phreses below. “You have 10 {Appendix 1.9} .
. . the wark was finished
rrinutes; an the list
T: "Let’s change notebook with & peer. W are going to check the snswers" )
. Peer a=ssessment: St
Practic
_Futt n; Sts copfinue the 2° part of the exercise. check heir answers
hwuv;@ed - T: "Lonk =t the pext part of the exemize. We have to match the waords with their meaning. Yaou -Boak \ndivichaal and comeat if needed.
into ra[:goe already know mest of thern. You have & minutes.” The teacher checks if
|:|_ T- "Change your notebocks again Let's check " the work was finished
10 rainutes _
on the list.
- Stswrite -Motebook
Production ) ) - .
g new T: "Lonok =t the slides. Let's check the voeabulary. -Projector Euvelugtion of material:
vcx:-ahuu[a T: "Mow, ook &t my exemplz.” *In B senlences, write your onn summary of Chapter 2. Yaou | -Laptop Individusl 2 shudents answer the
15 ninulg have 10 minuias” -Powver Point Slides criteria.
T: "Somecne wents to pericipsta? Shere your surnmsany with us.” {Appendic 1.0}
Wrpup Sts share. \ndivichaal Teacher's
~Closure “| need you te share with re these 2 Ghapters, but | need you to de itin Spenish be see if you - Group wark ascescment.
8 minutes hawa understand this stony.® i
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APPENDIX Q: MATERIAL SAMPLE (POWER POINT)

The house was
called..The White House!

yril, Anthea,
Robert, Jane,
and the
youngest
rother

The children were hungry
and thirsty.

They were beautiful as the
day, but that didn't help
them at all.

After the sunset the beauty
was gone and they went
back home.

CHAPTER 1: Beautiful as the

The five children
moved from
London to the
countryside.

Which were
the names
of the 5
children?
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Several Carnage

Pocket

Summary: Chapter 2, “Golden Guineas”

Instructions: In 5 sentences, write a summary from
Chapter 2 (Five Children and It).

SUMMARY

‘IO

20

30

4°

50
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APPENDIX R: STUDENTS’ SURVEY RESULTS (POWER POINT)

MATERIAL: VISUAL (POWER POINT SLIDES)
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APPENDIX S: CLASS JOURNAL. THIRD CLASS. FIRST PRACTICE PERIOD
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APPENDIX T: CLASS JOURNAL. FIRST PERIOD’S LIST
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APPENDIX U: EVIDENCE (POWER POINT)
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APPENDIX V: LESSON PLAN (JIGSAW PUZZLE)

OATE
Manday Qat 20d 2017: 21540 £=30 — B-10am

TOPIC: Present perfect, adverbs of time (yes & already) LUNIT:- 14 | LESS0N HUMBER: 4 27827 $:40 - 10-00am
1% 987 1140 - 12200pm
Tuecday Oot 20, 2017232 aF0 8210 — 10:00am
g:ij?e’::gn?f By the end of this lezzon: Sfudents should be able to use present perfect in a lext
Assumpfions: | Students have already starled to describe the characters. This class, they will go on with Lhe lecture and star reviewing present perfect tense.

Sensorial need Tnto practice: | Kinesthetic (Material. Puzales)

STA%ﬁENMI FROCEDURE MATERIAL INTERACTION EVALUATION
Ets pley e hot seal’ T places s chair facing the cless.

Warm-up T: W'l play the hot zeat! | meed 5 volunfeer

-Starting T places a chair facing the dass, -Chair G "

positively T: ¥ wnite g verb on the board and you felf Aim$er or act =omething o they can guese the | -Markers Lp ol B

A rrinutes. vart, dov't say the wiovd or speak i1 Spaniah,

T calls the roll.
Ets receive 8 purzle pieca in leanes.
T: “You heve puzze piece here. Form them into one® “Which imeges did you get? What do
they maan? “Thacs images reprecent scenes from the Chapter. Yiket do you think is Ehe arder Group assecsment: Sts
if ther? "Come and pacte ther on the boemd.” ) check thelr arswers 85
Presentation | St5 5ot | pairs and resd. -Puzzle {Appendt 8 group.
Antreducing T: "Cpen your bock at page 12, [n exercize B we have some sentences, lets read them” 2.1} TearnWork | Peer sssessment Sts
“#re the picturas. in right order? Mo “Serpeone wants Lo help me with the first coe? -Motebonk check their srswers ard
the d_mpher Sts identify presant perfect ens=. ~Hoaok Psirwork | comect F needed.
T4minutes | 7 “ ook at the board, we have 2 sentences hers that are on the back, look for these 2 and | _garers The teschar chacks if
underine them." “Whst does slreedy and yet mean’? Lock for tham in your dictionanies.” What te wioek waes finished
do these santences mean?” "In which verbal tense are these verbs?” an the list.
T: "Look for more sentences like this i your beok and underdine tham.” “Which cres did you
find?
) Sts answer the seccnd part of the exercisa.

P'a_"ﬁ“'! T: "Lock st the next exercise. Answer lhece questions with your peer” "Let's eheck your | _nptebonk Peer sssessment Sis
-Setingthe | answers in group” "Mow, when do we use present parfect? _Hook check their srewers ard
lerguage in Pairwork | comect f needed.

context T: “Let's go through eescizs 7. Wehawe here 4 senfences. Write an For a U if the actions are -Markers Tescher chacks i wark
{0 minutas | finished or unfinished.” was finished on the list

T: "Let’s chegfyour answers.”
Praduction Sts_ fill inthe blanks. . ] . _Motebook o Teac'.he_r checks nfnrlvc
AUsingthe | T -Lookst the baard. Copy this. You have S mimdes* ) Mariears Individusl | was finiched on the list
T: "Lets read it." “Mow, you heve to answer this with what it asks you. You heve 5§ minutes.” Evelustion of material: 2
largusge T: Mo, with your paims, check your answers and compare.” -Flashcards Psirwork | stdents  enswer  the
18minutes | T:"Let's checkyour snswers”. {hppendic 2.2} criteria.
Wrapup
Ets complete somea sentences. -

5"3’?5:; T: “Lonk st the board. Copy these 2 sentences and wiite the adverb they need ~ "Leb's chec: " | ~MErkErs Individusl | Group assessment

iin
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APPENDIX W: MATERIAL SAMPLE (JIGSAW PUZZLE)

The images were cut as a jigsaw puzzle; then, each tem received them to

assemble them.
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APPENDIX X: STUDENTS’ SURVEY RESULTS (JIGSAW PUZZLE)

MATERIAL: KINESTHETIC (PUZZLE)

BMYES mNO m UNSPECIFIED
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&8 & Q« &F RN Q ¥ N
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ks < Na < A ) <& Q
- & > ¥ & \a >
v & < <<,® 0 %é\ K
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S N & N S
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APPENDIX Y: CLASS JOURNAL. FOURT CLASS. FIRST PRACTICE PERIOD
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APPENDIX Z: EVIDENCE (JIGSAW PUZZLE)

Notice that although this was meant to be the product of the class, students were

asked to complete a few sentences, not making something from their own.
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APPENDIX AA: LESSON PLAN (DIAGRAM)

DATE

Tuesday Oct. 3%, 2047: 2° “C" 10:00 —10:50am

TOPIC: Main ideas from written texts. UNIT: 1A | LESSON NUMBER: 5 Wednesday Oct. 4", 2017: 2 “A™ 8:20 - 9:10am
2 “F" 9:10—10:00am
2 “B" 10:00 — 10:50am

::::10:,' i otthie By the end of this lesson: Sts should be able fo identify the main idess from a texd.

STA%:'M' PROCEDURE MATERIAL | wreracrion EVALUATION
Introduction
-Aftendsnce | T calls the roll. -Aftend list Individusl -
3 minutes.
Presentation Sts read. Selfevslustion: Sts check
“Beginning T: "Open your book at page 19." “Look at the questions, you have 2 minutes to answer | -Book their answers while group
newr chaper them". “Let's check.” -Flashcards Individusl | comments.
15 minutes T: “Look &t these words | havel here, let's check t‘heir mesning.” _ {Appendix 2.3} The feacher checks if the
T: "Read chapter 4 and underine the words you just ssw. You have & minutes.” work was finiched on the list.
Practice o Se{f-evaluaﬁom Sts check
-Answering Sts answer the last exercise in pairs. their answers while group
predictions T: “Look st the questicns below. Answer them in pairs.” *You have § minutes.” -Book Pairwork | comments.
10 minutes T: “Let's check your answers.” The feacher checks if the
work wss finiched on the list.
Sts ook st an exsmple of a main ides. -Book Peer sssessment Sts check
T: “Look st his example. This is an extract of *Toy Siory 2°. “Do you know what a main | -Extract from story that their peers’ wark has all
Praduction idea i7" “Now, Which sent do you think rep fs one main idea in the text?” {Appendix 2.4} the requirements.
Adentifying T: “Now, you cheose twio main ideas from this chapter.” “Which ones did you get?” -Diagram example Teacher checks evaluation
er T: “With this main ideas | made my own diagram abeut this extract,” {Appendix 2.5) Individusl | criteria, grades the
T;T{;:z Sts receive 8 worksheet. -Diagram worksheet production and annctstes the
T: “Now, in this worksheet you do your owin diagram using this same example but with | {Appendix 2.6} result on the list
chapter 4. You will have 10 minutes.” -Evalustion criteria Evelustion of materal 2
T: "Ready? Let's change our worksheets and check our peers work” Appendix 2.6) students answer the criteria.
Wrapup Sts get one main idea for every chapler. ’
Closure | T: Far chapter 1, 2 & 3 of “Five children and if,, Underfine one msin idea and vrita them '::fk kel | e taachichiecks’ 8. 5
X e _ -Notebook work was finished on the list.
5 minutes on your notebook.” “Let's see what you chese.
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APPENDIX AB: MATERIAL SAMPLE (DIAGRAM)

The following diagram was presented with the representative image of the movie,

“Toy Story 3”.

THE GREAT ESCAPE

“Penzp - PIXAR

From the wreators of NEMO 8 €2 2010

Diagram for “Toy Story”

Genre:

’—I

Main Ideas:

— Animated comedy

“Now, Woody, he has been my friend for a long
time. He’s brave, like a cowboy should be. And
kind, and smart. But the thing that makes Woody
special? He'll be there for you, no matter what.

—  You think you can take care of him for me?”

“Yes!” She answers.

“Okay, then.” He gives Woody to Bonnie. She hugs
him.

Characters in the
Main ideas:

He takes one last look at all his Toys on Bonnie’s
porch, and Woody in Bonnie’s arms...

“Thanks, guys.”...and finally goes away.

- Andy

Bonnie

Woody
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APPENDIX AC: STUDENTS’ SURVEY RESULTS (DIAGRAM)

MATERIAL: VISUAL (DIAGRAM)

mYES mNO m UNSPECIFIED
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APPENDIX AD: EVIDENCE (DIAGRAM)

This is an example of the product of the class, which had for objective to find the

main ideas in a text.
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APPENDIX AE: LESSON PLANS (AUDIO RECORDING: DESCRIPTION)

TOAC: §

imple past (wasiwere} & adjectives. UNIT:2

LESS0ON NUMBER: 2

Wednesday Nov. 1

DATE

Tuesday Hov. 14" 3H7: 2° “C" 7:30-8:20am

5" 2017: 2 “A" 20 — $:40am
2°“F" §:40 —10:00am

Z°“B" 100 - 10:50am

E:upe‘:';:n?f By the end of this lesson: Students should be able Io use pest simple to desoribe people's sclions.
A - | 5ts have slready finished the book; this week they will start with adjecdives, pact simple in order to get ready for the unit's final project. Next week, they will
ssumptions: ith pest perfect

continue with

Sensonal need into

Material: Audio}

- PROCEDURE MATERIAL wiaruon | EVALUATION
Warm-up Ets play A~ using adjeclives. Group assessmant: St
-Starting positively | T calls the rell. T writes on the boand: date, topic, & exarnple ofthe topicfwes & were). | -Markers Tesm work | check their enswers B3
# minutes Ets refier to theirlist of verte and edectives. a group.
The T pastes the fiachoards from last dlass on the board Hatebook _ o ——
Presentation | T Yuho are they? What did They do? -Flasheards {Appendix B} d:;‘;f ﬁ:—‘: S
-Recalling the T pastes fip-charts on the board with informaficn of the charecters. -Flipcharts with agroup TS
taci o ) ] . . . information (Appendix D} Pair work The IEéI:hE{ chadis if
u!m Sts getin peirs. Listen o an audio shout Matiide Montays while resding 8f the =eipt | _Andio seript {Appendiz E) the vk finished
10 mirates and answer the questions. -Auxio (Recording) th" i Was s
T: Lef's check your ansuears, Speakers anthe fist
Ets complete B chart
T: Gopy this chard. 1ta on the chart the phreses i the dghf place. Look at ne
axampla with hMatlos.
T wrritas the answers on the board with the students help Marters Group assessment: Sts
Fractice Ets write sertznces for each charadler. -Matebeok check thelr Browers s
-Seting a contaxt | T: Wiie semfences far each ting you wrole in the chart Look at my example. -Flasheards {Appendiv B} Pair work: :‘I?;wlgs-mhe: chacks if
15 mirutes Etudents pess tothe front and write one samenca for esch cheracter. -Flip-charts {Appendix DY the work was fnishad
T places the characters in couples and asks sludents for adjectives. ~fuzdics seript {Appandix E) anthe ik
T: Tl me one adjective for freze couplez. i
T gives an exemple of descriptions with were.
T: Wite one zanfenca lika Wiz with one of the agiectives you picked.
Students poss to the front and write one semtenes for esch coupls.
T explairs that stswill be presenting & project on November the 20 & 207
Ets are dnided in 2 different tears. T precents 2 differant options of teles and ack
Time for trem to pick only 1. Sts chose the lzaderand the T gives himber 8 copy of the Tale.
project's Ets are gcked fo divide the rles of the play and teke 2 copy far each merbar. -Tales (Appendix F}
. T writes on the board the time that the plays will take (10 min. fo get ready, sround | -Markers Team wark -
organization 10-20 minutes for the play, no more), end thet they can use scerogesphy and | _poiebank
costumes {something wery sinpla).
Ets get the dste of their precentation rendamly.
Etc are gsked fo invite their parents {0 the plsy.
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APPENDIX AF: MATERIAL SAMPLE (AUDIO RECORDING: DESCRIPTION)

The following text is the script used for the recording that students heard in the

lesson; an image of the historical character was included in the presentation of it.

dprwemn b

Avudio script: Matilde Montoya
Matilde Montoya was a Mexican
doctor. She was the first female in
becoming a doctor in 188/, Matilde
was a smarf woman. She was not a
beautiful girl and she was very short,
but she studied for many years and
learned languages just to get her
degree. Matilde was a brave person.
Cuestions:

1. What was Matilde's profession 2
2. Why did she lecm different longuoges:
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APPENDIX AG: STUDENTS’ SURVEY RESULTS (AUDIO RECORDING:
DESCRIPTION)

MATERIAL: AUDITORY (AUDIO RECORDING)

mYES mNO mUNSPECIFIED
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APPENDIX AH: CLASS JOURNAL. THIRD CLASS. SECOND PRACTICE

PERIOD

In this observation worksheet of the journal, | explain that | could have used more

material during the class.

INETRUCTIONS: Check (s 11—

following scale \ G
ONTIAL :

Clearty evident 1.1 Evident

~~~~~~

B .o"."' ‘ 9 Litte ar i eyl

_ k| 1Y
e
| | [V
v

A
: v

J
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APPENDIX Al: EVIDENCE (AUDIO RECORDING: DESCRIPTION)
“P.D. was a general”
“V.C. was a politician”
“M.M. was a doctor”
“P.D. was a general”
“V.C was a farmer”

“F.l. was a politician.

“They were brave”

“They were president”

“They were revolutionaries”
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APPENDIX AJ: LESSON PLAN (AUDIO RECORDING: INSTRUCTIONS)

DATE
Monday, January 16™: 2° “A” 8:20am-9:10am
TOPIC: Instructions (Imperatives) UNIT: 3B LESSON NUMBER: 1 2°“C" 9:10am-10:00am
2°B" 11:10am-12:00pm
Tuesday, January 16™: 2° “F” 8:20am-9:10am
:;:Te?'s:‘:f By the end of this lesson: Students should be sble to vrite a set of instructions
STA%? M PROCEDURE MATERIAL INTERACTION EVALUATION
Warm-up T calls rall.
Starting the T vrites cn lhe.bqsrd: date, topic, & example of the tapic. T . checks
Sts refer to their list of verbs. -Markers Group work | participstion on the
d?ss Sts play *Hangman” with impesstive verbs. The teacher passes 1 students ta the list.
10minutes | board and selects pecple to say a letter randoml
T introduces the tpic. -Flashcards {Appendix A} & »
Presentation | T- Before we afart today, ! have some pictures here. Look af them. Now;, anawer, 'MB".“’-E . Sg’”"(}::i;“":ﬁei
-Opening the What ara fhe names of the machines in the picturas? Pick ane from the board. -Audio recording i e e
2 Sts receive a worksheet and listen to an audio. ~Flip chart of Audio Script Individusl | Tpo"i= :Ehu:s
topic T: { wanf you fo lisfen two sels of inatructions. While we fisten, try fo find the verbs | (Aoperix B) LE SO
10minutes | fhatwe have in the worksheet - - it e wek wes
- ; : . ~Flip chart wiith verbs {Appendix G} finished on the list.
Students listen 2 more times with the script to make sure. They check as a group. Warksheet {Appendix D)
Sts complete the chart.
Practice T: First, fef's wnie the namez of the machines. Group assessment
Us T: Look af the sentences on the feff... in each one you have fo draw a tick i fhe | ; Sts  check their
Using th'e instruchions talic about fhis. Look af my example. Wodsheet {Appendic ) . answers as a group.
language in -Markers Individusl The teacher checks
cantext Sts organize finish a last exercise -Flip chart of chart (Appendix E) if the work wss
10minutes | T: Look at the finaf exercise. First, thera’s a queation. Whaf words do we use whan finished on the list.
we give i ions? Firal, then, next, affer thal, finally... wnte fhem on the tines.
Sts wirite their own set of instructions. Pésr EeRSETiEE
2§ T presents & 8 or 7 different imsges of machines. s Ste  check  thei
F The T provides an ple of instructions using of seq -Flashcards of machines e
-Using the {Appendix A} ansvers and comect
languagein | Sts are assigned a machine randomly according to their rows. -Falder Individusl ?hn:i::ﬁer checks
cantext Sts write their awn set of instructions follaving the example; the setneed toinclude: | -Markers the work, grades it
15 minutes | NAME OF THE SET, ACTIONS USING A SEQUENCE {ADVERBS). _Notebook and nhmkgt' o tha
Sts pare their set of i ions with the row changing notebocks. They assess list
their peers wark and check that they have finiched it
Wrapup
~Closure Sts play hangman again but this fime with the adverbs of sequence. -Markers Individusl -
5 minutes
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APPENDIX AK: MATERIAL SAMPLE (AUDIO RECORDING: INSTRUCTIONS)

These were the scripts used for the automatic voice recordings. They were

presented on a flip-chart as well.

WESTERN BANK

Welcome 1 the Womem Bank.
In order 10 use ths Mmochine, you neoed a bank occount and O deblt ot

Croar card This card will pormit you 10 apply 10f O codo numbaer. also
kncwn o3 o PIN }
T ot with, iInsert the cord In1o the siot provided and press the butons:
eamokaloyour ANoumber.
Look 01 1o scwen and choose the anguoge you wish 1o use. Then. koo
l Ot the screen OgoIn 30 thot you can select one of the avalloble
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APPENDIX AL: STUDENTS’ SURVEY RESULTS (AUDIO RECORDING:
INSTRUCTIONS)

TiTULO DEL GRAFICO

HMYES mNO mUNSPECIFIED

o
o
o

o
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APPENDIX AM: CLASS JOURNAL. THIRD PERIOD’S LIST
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APPENDIX AN: EVIDENCE (AUDIO RECORDING: INSTRUCTIONS)

For this product, students were assigned with different machines, devices or

services and wrote five instructions for their use.
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APPENDIX AO: LESSON PLAN (SENTENCE PUZZLE)

DATE

Thursday, February 22'- 2° =C" 7:30am-3:20am

Sensorial need into practice:

TOMC: Phrasal Verbs UNIT:- v | LESSON NUMBER: 3 2° "A"9:1 lam-10:00am
2* 8" 10:00am-10:50am
2 “F" 11:10am-12-(pm

E:Te‘:gn?f By the end of this lesson: Studermts should be sble b recognize the use of phracsl verbs.

Assumpticns: i with keisure sihestions”

STAGES AIM !

TME PROCEDURE MATERIAL INTERACTION EYALUATION
Students play “Yes, Mo, Stand-up”. The T explains that sts heva te snswer questions
Warm-up by =tanding up ar siting down. Stsnding up means yes, and sit down mesns no. Markers
-Starfing the
clags T calks the roll. -Phresal verbis =t Tear work _
{Ominutas | Twrites oo the board: date, bopic, & exsmpls of the topic. {AFPENDLC B)
Sts receive 8 list wit phrasal verbs.
Students wiork by rows. -Markers
. Each rew will heve a place on the boserd to imsorambls 8 sentence _Phyasal verbs et
Fresentation | T Fach member of fhe muz Iz going fo come here ore By one, and pof ane ward in {APFENDIC B) g::f lhz;s:ssr:;;t ass*i
Anfreducing | the right pface, anty ore. i
. 2 -Reading puzzle Team work | group.
the topic Ets chack their answers 85 8 group. (AP o) The Leacher checks i the
12minutes ! i ] wark wias finished in theJist
Each sentsnaa together ureil 8 sheet story, which students read votuniarity. -Im=ge for the reading
Ets copy the final result and underine each phrasal verb that they find. {APPENDLS D
Ets receive B worksheet.
Ets complete phresal verbs in their comect form R b oSt
Practice T: Look at exarcize 1. Hare we fave to match e verbz with the wordz on the dghf ;E;k tﬁ??ﬂfﬁlm and
Adeniiying the ’g;ﬁf{;ﬁ;ﬂg‘igﬁmﬁ;’m £ miudes. Worksheel (\FPENDICE) | o | comect f needed.
rew languzge. i -Makers The tescher checks the
10minutes | T: Then, we have to maich the inage fhat reprasani the phuasal verh. You have 2 soore and amotates e
maore miutes for thiz part .
Sts change their workshests snd check fheir answers.
Production | Sts continuewith a confrollad preduction. Group  Bssessment  Sts
. - T: In thie exerciza, you kava o read the sentemces. Mow, complatz with the worde check Lheir answes as B
Cameleing | 1ot are misaing Gheok your it of phrasat varbs (o guida yoursalves. Wrksheet (AFFENDICE) | gl | group.
serfences. “Mekers The Isacher chechs if the
12minutas | Students changs their wordsheet before chenking ass 8 group. waork wizs finished in tha list
- | . The teacher gives feadback
EI::—I: Sts writa one sentenne with ona phrasal verh an theirnolebonis Markas s o e nofebook and
5 rrinutes. They pass voluntarily to the board and wiite to check ~Matebook :;IEWD‘tEEEE the wark in the
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APPENDIX AP: MATERIAL SAMPLE (SENTENCE PUZZLE)

Each of the following sentences were cut by words and students passed to the
front one by one on teams in order to unscramble the sentence. They had to
identify the phrasal verb.

Nick’s sleeping problem.

1. For almost every day, Nick has never been able to get up
early.

2. Hesetsthe alarm clock for 6:00 AM, but it does not wake up.

3.  When Nick was in high school, he turned it off and sleep
again.

4. Nick kept on doing the same thing over and over until college.

5. Their parents didn’t want to let him down, so they searched
for answers.

6. Nick’s mother made up her mind to look for a sleep specialist.

7.  Nick’s mom found out about a specialist for her son’s
condition.

8. Nick knows that he can rely on their parents whenever he
needs help.
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APPENDIX AQ: STUDENTS’ SURVEY RESULTS (SENTENCE PUZZLE)

MATERIAL: AUDITORY (AUDIO RECORDING)

BMYES mNO m UNSPECIFIED
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APPENDIX AR: CLASS JOURNAL. CLASS 1. FOURTH PRACTICE PERIOD

This observation worksheet was answered by the Tutor, regarding the use of

material in the classroom.
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APPENDIX AS: FIGURE 5

External Supports and
Hindrances

Internal Supports and
Hindrances

Teacher Beliefs < > Teacher Practices

Type of Belief Aspect of Practice
Function of Belief

Other Beliefs

Expenence

Knowledge
Class Size

Student Ability
Self-Awareness &
Education-Related

Sell-Reflection

y Testing and

Time accountability
School Culture o Curriculum
and Community  Classroom Factors Standards

Instructional  School Factors
Resources

District Factors

National and State Level Factors

Figure 5. Teachers’ beliefs and practices model. The Internal and External Supports and
Hindrances are represented in different levels depending on their contact with the teachers’ beliefs
and practices. Reprinted from The Relationship between Teachers’ Beliefs and Teachers’ Practices,
in Fives, H., Gregorie Gill, M. (Eds.), International handbook of research on teachers' beliefs (p. 74),

by Buehl M. & Beck, J., 2014, New York, NY. Routledge. Copyright (2014) by Buehl M. & Beck, J
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APPENDIX AT: CLASS JOURNAL. TEACHING SPEAKING

My reflections about the use of translation in the classes.
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APPENDIX AU: TUTOR'S JOURNAL. SEPTEMBER 27TH, 2018

Comments from the tutor about the use of translation in the lesson.
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APPENDIX AV: TUTOR'S JOURNAL. OCTOBER, 2017

Comments from the tutor about my interaction with students while working in the

classroom.
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APPENDIX AW: TEACHER'S SURVEY RESULTS

The following surveys were answered in some occasions by the head teacher and by
myself, this due to the activities that he had to do in school and | had to assess myself.

The Teacher evaluates material.

Date: September 28", 2017

Practice period: 1°
Material utilizado por el maestro: Power Point Slides Tipo: Visual

ASPECTO si | NO
1. Los alumnos mostraron interés en el material y la clase. X
2. Los alumnos participaron aportando a la clase X
3. El material fue de ayuda tanto para el maestro como para los estudiantes en X
cada una de las etapas de la clase.
4. El material fue de facil entendimiento para los alumnos. X
5. Los alumnos entregaron su producto con resultados favorables. X
6. Los alumnos mostraron confianza en el trabajo durante la clase. X
7. El material ayudé a disminuir las dudas sobre el tema. X
8. Se recomienda el empleo este tipo de material en otras clases. X
| | | | | | | | | | | | | |
Date: October 3rd, 2017
Practice period: 1°
Material utilizado por el maestro: Puzzle Tipo: Kinestésico
ASPECTO si | NO
1. Los alumnos mostraron interés en el material y la clase. X
2. Los alumnos participaron aportando a la clase X
3. El material fue de ayuda tanto para el maestro como para los estudiantes en X
cada una de las etapas de la clase.
4. El material fue de facil entendimiento para los alumnos. X
5. Los alumnos entregaron su producto con resultados favorables. X
6. Los alumnos mostraron confianza en el trabajo durante la clase. X
7. El material ayudd a disminuir las dudas sobre el tema. X
8. Serecomienda el empleo este tipo de material en otras clases. X
| | | | | | | | | | | | | |
Date: October 4th, 2017
Practice period: 1°
Material utilizado por el maestro: Diagrama (mapa) Tipo: Visual
ASPECTO Si | NO
1. Los alumnos mostraron interés en el material y la clase. X
2. Los alumnos participaron aportando a la clase X
3. El material fue de ayuda tanto para el maestro como para los estudiantes en X
cada una de las etapas de la clase.
4. El material fue de facil entendimiento para los alumnos. X
5. Los alumnos entregaron su producto con resultados favorables. X
6. Los alumnos mostraron confianza en el trabajo durante la clase. X
7. El material ayudé a disminuir las dudas sobre el tema. X
8. Serecomienda el empleo este tipo de material en otras clases. X
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Date: November, 15th, 2017

Practice period: 2°
Material utilizado por el maestro: Audio recording Tipo: Auditivo
ASPECTO Si | NO
1. Los alumnos mostraron interés en el material y la clase. X
2. Los alumnos participaron aportando a la clase X
3. Elmaterial fue de ayuda tanto para el maestro como para los estudiantes X
en cada una de las etapas de la clase.
4. El material fue de facil entendimiento para los alumnos. X
5. Los alumnos entregaron su producto con resultados favorables. X
6. Los alumnos mostraron confianza en el trabajo durante la clase. X
7. El material ayud6 a disminuir las dudas sobre el tema. X
8. Se recomienda el empleo este tipo de material en otras clases. X
| | | | | | | | | | | | | |
Date: January 17th, 2018
Practice period: 3°
Material utilizado por el maestro: Audio recording Tipo: Auditivo
ASPECTO Si | NO
1. Los alumnos mostraron interés en el material y la clase. X
2. Los alumnos participaron aportando a la clase X
3. Elmaterial fue de ayuda tanto para el maestro como para los estudiantes X
en cada una de las etapas de la clase.
4. El material fue de facil entendimiento para los alumnos. X
5. Los alumnos entregaron su producto con resultados favorables. X
6. Los alumnos mostraron confianza en el trabajo durante la clase. X
7. El material ayud6 a disminuir las dudas sobre el tema. X
8. Se recomienda el empleo este tipo de material en otras clases. X
| | | | | | | | | | | | | |
Date: February 22nd, 2018
Practice period: 4°
Material utilizado por el maestro: Puzzle  Tipo: Kinestésico
ASPECTO Si | NO
1. Los alumnos mostraron interés en el material y la clase. X
2. Los alumnos participaron aportando a la clase X
3. Elmaterial fue de ayuda tanto para el maestro como para los estudiantes X
en cada una de las etapas de la clase.
4. El material fue de facil entendimiento para los alumnos. X
5. Los alumnos entregaron su producto con resultados favorables. X
6. Los alumnos mostraron confianza en el trabajo durante la clase. X
7. El material ayud6 a disminuir las dudas sobre el tema. X
8. Serecomienda el empleo este tipo de material en otras clases. X
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APPENDIX AX: RESULTS FORM DIAGNOSTIC EXAM, 2° APPLICATION

The following results correspond to the second application of the diagnostic exam
that was used at the beginning of the research.

READING  TRUE
BEGINNER
4%

LISTENING

WRITING

A2
A2- 0%

Al
15%
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