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Introduction

This pedagogical essay is about classroom management in middle school
classrooms in order to favor an English learning environment. As a teacher trainee
myself and through my experience | noticed that even during the best lessons, with
the most experienced and talented teachers, there were possibilities of incidents of
problematic behavior present. One of the main issues for new teachers as myself
is how to deal with inappropriate behavior in the classroom. As a result of these
observations, | decided to investigate classroom management strategies to apply
in my groups taking into account that students did not carry out the required tasks
within the English class.

When a classroom is managed, it creates an environment where students
are focused and there is a positive learning environment which creates growth in the
classroom. My personal reason as a teacher for selecting this topic was to be able to
create a learning environment where my students felt the need to learn, use the
language and be engaged in interactive activities. This leads to the general objective
of this study which was to implement classroom management strategies to create an
English learning environment.

| wanted students to develop an understanding of mutual respect between
each other and towards the teacher. This was done by making expectations clear,
and providing written rules of how the classroom would be managed taking into
account the keys to effective classroom management. Ur (1999), Cowley (2010)
and Harmer (2007) pointed out that; organization of procedures and resources, a
well arranged classroom environment, monitoring student progress, anticipating
and handling classroom problems, and designing an effective learning center

proposed are key elements to manage a group.

In order to develop this study it was fundamental to observe the groups that
were attended during my practice period. | analyzed the groups, their needs,
interests, likes, English level, the way they were used to working, their learning
styles, social economic background. This was done in order to plan mv classes

taking into account all of these aspects. Another fundamental aspect was e
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diagnostic exam, which was developed with the head teacher, the test involved
reading and grammar skills based on the Plans and Programs 2006 in Foreign
Language (SEP), taking into account the expected students’ knowledge of 1%t

grade.

The groups showed to be restless and fearful conduct during the exam, but as
long | explained to them the instructions, they got comfortable and trying their best
effort to answer what they really knew. The exam took a total of 45 minutes, with
16 reagents. The results of my specific group of study showed that 95% (40
students) of the students were True Beginners and the other 5% (2 students) had
A-level. There were two specific students who had the highest score in the exam.
Talking with both of them | realized that they had been in private lessons.

On the other hand, the lowest rated students showed interest in acquiring the
language “per say’ to understand songs, movies and series, as the likes and
dislikes survey showed.

In addition, my first teaching practice allowed me to analyze the opportunity
areas to work with a specific group, in my case second grade group “B” was the
one which | had difficulties due to students were restlessness, since the first day of
class students did not pay attention, they did not follow instructions, they were out
of their seats, and had difficulty staying quiet while the teacher was talking or
teaching the lesson. In this group there were two students which were always
making noise and disorder inside the classroom, they created a disruptive
atmosphere. However, there was no bullying attitudes noticeable in the classroom,

besides they showed solidarity amongst each other, especially in disruptive things.

Talking with other teachers and specifically with the head teacher, | gathered
information about the group. They told me the second grade group “B” was one if
not the most difficult group to work with due to their classroom management. All of
this gathered information; observation, diagnostic exam, teaching practice, led me

to detect the area of improvement that | wanted to develop through my practice
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periods and my pedagogical essay as | detected classroom management as a
need for this specific group of study and | accepted it as a challenge to improve my

teaching skills in order to reach specific class goals.

The improvement of classroom management strategies with this specific group
of study was fundamental for this research because | was not familiarized with all
the theoretical and practical frame of concepts that were involved in order to be
able to create an action plan to apply with this group. At first, | researched in the
Internet, looking into articles from different reliable sources such as the British
Council. In addition, | asked other teachers with more experience than myself who
gave me advice about how to conduct my research, also most of them gave me
links to articles, PDF books and hard cover books which they thought would help
me. In addition, based on the book that teachers recommended, | looked for

another references from the same authors and the same title or content.

While | was investigating and reading information, | was creating and structuring
an action plan to implement in my practice periods with my study group. | took into
account the previously mentioned key aspects to have an effective class. The plan
was carried out in the majority of my lessons yet this essay focused exclusively on
the analysis of eight classes carried out during the practice period.

Moreover, during this process | faced several difficulties in carrying out and
developing my research and action plan. One of them was the school facilities and
amount of student. It was difficult to carry out the class with low external noises,
since the school was big with 660 students, it was common to hear noises during
the whole day. This had an impact in my classes, especially with this group where
students had problems concentrating. Another problem was my attitude towards
students” behavior. Since the beginning some strategies that | applied were not
effective. | got so demotivated that | started to doubt my teaching skills, | had to
talk with both the head teacher and my adviser to realize the impact my attitude

had on my classes and on students behavior.
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Thus, this essay intends to take a close look at my case with my specific group
of study dealing with my lack of classroom management skills in class, contributing
with the techniques that | applied, and considering if they were effective or not in
order for other teachers or teacher trainees could use and take it into account if
they had the same problem as | did. During the elaboration of this pedagogical
essay, | was able to develop skills that the graduating profile established for future

teachers, such as:

e Teacher trainee has a high capacity to understand written material and has
a habit of reading; in particular, he critically values what he reads and
relates to reality and, especially, to his professional practice.

e Analyzes and solves problems, confronts intellectual challenges and
generates its own responses based on its knowledge and experience. As a
result, it is able to guide its students to acquire the capacity to analyze
situations and solve problems.

e Locates, selects and uses information of various types, both from written
sources and from audiovisual material.

e Knows how to design, organize and implement teaching strategies and
activities, appropriate to the needs, interests and ways of development of
adolescents, as well as the social and cultural characteristics of children and
their family environment, so that learners can achieve the purposes of
knowledge, skills development and value training as set out in the
secondary education curriculum and curricula.

e Recognizes the individual differences of learners that influence learning
processes and implements didactic strategies to stimulate them; in
particular, it is capable of fostering learning for students at risk of failure at
school in particular the information it needs for its professional activity.

e Recognizes the processes of change that adolescents undergo, but
distinguishes that these processes are not presented in the same way at all,
but in an individual and unique manner. Based on this knowledge, it applies

appropriate strategies to address the needs and concerns of its students.
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DEVELOPMENT OF STUDY

I. Topic of Study

During my first practice period | was able through observation to detect a
problem with students’ behavior and attitudes toward foreign language learning. In
combination with my own personal teaching experience it became evident that |
needed to work on my classroom management skills. Therefore, this pedagogical
essay focuses on the analysis of the application of eight classroom management
strategies in specific lessons in order to identify if | was able to apply such

strategies so that they could affect positively the achievement of the class goal.

1.1 Nucleus and Topic line

This pedagogical essay is titled "Classroom Management Strategies Applied
in a 2" Grade EFL Middle School Group”. And has the objective to see if reaching
the class goal was possible or not. It is based on the analysis of my teaching
experiences where | focused my study in the application of strategies that could
encourage students’ behavior in the class by paying attention, following

instructions, finishing the task and even encouraging learning to take place.

Taking into account my interest in observing, analyzing and working on
students’ self-discipline the nucleus of this study is “the didactic competence in
teaching the specialty”, and the topic line of this essay is “the analysis of the
teaching practice”. As | implemented and documented specific strategies applied
within the English class, it is pertinent to state that this research is based on self-

reflection and analysis of my pedagogical actions as an English teacher.

This study took place in a 2" grade group. The group was chosen as a
response to what was observed within the first practice period (August 14" -

September 1%t 2017). Learners showed different types of behavior in class, at the

14
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beginning of the school year when they met both the head teacher and myself.
They were quiet and fearful because they did not know us, but as the days went by
they became over confident, talkative, restless and noisy. This caught my attention
and contributed to the selection of this topic essay. | also noticed that when
students got overtly comfortable and at ease they got restless and their behavior
tended to become undisciplined, this provided an additional reason to focus on this

topic.

The nucleus and topic line chosen has as the main reference the experience
and knowledge learned during the practices in a secondary school. My work with
adolescents provided the evidence used to support this essay and was based on
the reflection on action in reference with my teaching practice.

1.2 Description of the Case Being Studied

Experts agree that part of teachers’ actions involve classroom management
(Marzano, 2003; Marzano & Marzano, 2003). Classroom management is important
in schools especially in middle high school when students are more likely to
experience declines in their academic achievement. According to Erikson (1963),
the adolescence stage is a difficult time when they start to develop and become
responsible. He further says that students at this stage usually get confused about
their place in the world. Erikson (1963) states that this is why teachers should be
effective at classroom management: they should apply reasonable and consistent
disciplinary policies and also communicate clear expectations for behavior among
students. This is a detected need in my students that directly affects their learning
process, because if they did not pay attention they could not carry out the task. If
they do not comply with the class activities their learning could be hindered and the

evident result in not reaching the class goal.

15
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Therefore, the importance of my teaching competence and use of classroom
management strategies in order to implement them to help students reach the

class goal is the main objective of the evidence presented in this essay.

Observation, in my case, was the main source used for choosing my group
of study. | practiced with four groups (B, C, D and F) which helped me to have a
critical reflection on the development of strategies and activities which could help
students meet their academic needs in a secondary school. It provided me with a
realistic context and a point of view about the English subject and the way to

manage a class that includes adolescent students.

| detected this topic as a need in all my groups in general but more so in 2"
grade group “B”. During my observation period | started noticing how in general
groups were rowdy, noisy, disorderly and disruptive and the study group at times
seemed inclusively uncontrollable or ungovernable. Besides, an interview with the
head teacher and comments/observations made during CTE helped me detected
that 2nd grade group “B”’s attitudes during class affected their development and
learning process. Their misbehavior, undisciplined attitudes and chaotic or
disorganized environment was an unfavorable forecast. This led me to research
different classroom management strategies that could help me to manage the
class.

This struggle was observed when students showed different attitudes with
the activities carried out. When they were motivated, focused and disciplined they
participated, finished their work on time and would pay attention. On the other
hand, when they were demotivated, restless, distracted and undisciplined they
would not pay attention and the group in general caused noise and the lesson was
not finished on time or as planned. There were other tools to collect data about the
group level, interests and needs. In order to be able to actually teach and for
learning to take place something needed to be done to get students into a

compliant respectful working mode.

16
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1.3 Purpose of the Topic of Study

The main purpose of my topic of study is to implement classroom
management strategies in order to favor an English learning environment and my
secondary purpose was to increase my didactic competence in teaching the
English language with adolescents. It was necessary to identify differences in
learners’ academic performance after having implemented specific classroom
management strategies and by doing so initiate learners as well as my own

awareness of the importance of creating and fostering a learning environment.

In order to reach the purposes of this essay | had to reflect on the topic of
study which was chosen as a result of an important influential learning factor
identified as my area of opportunity in the real learning context within my teaching
practice in which | would have genuine contact with students of secondary school. |
recognized the importance of classroom management in the learning process of a
foreign language through the application of specific strategies focused on
classroom management. By carrying out this study | intended to provide evidence
that groups with the appropriate classroom management strategies could have an
effective learning environment which as a result could influence the language

learning process.

1.4 School Context

The context of the school takes an important role in the teaching and
learning process because it is an external factor that can either favor or impede
students’ progress. Being aware of the learners’ social and economic context is
also one of our responsibilities, as to be conscious of the probable reasons behind
adolescent behavior or reactions. The awareness of learners’ context offers a
perspective on what kind of situations teaching takes place in and how it should

influence what we teach and how it is taught.
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The Middle School “Escuela Secundaria General 21 de Marzo de 1806” is
located in San Luis Potosi State in Soledad de Graciano Sanchez municipality, in
Lazaro Cardenas Street #2500 with Zip code 78340. (Appendix A) It is some
blocks away from Rio Verde Road and Ricardo B. Anaya Avenue, near the (ITSLP)

Instituto Tecnoldgico de San Luis Potosi as a reference.

According to (INEGI) Instituto Nacional de Estadistica y Geografia the
neighborhood in which the school "Secundaria General 21 de Marzo de 1806" is
located and categorized within a lower middle socio-economic status and with an
average rate of crime. Near the school there is a grocery store, there is an OXXO
©, a pharmacy, a stationery store, a kinder garden, a University and there is also a
night club. There are several event halls and food stands with accessible prices, it

had effect in my students as they had access to materials to use in class.

1.4.1 Historical Background

According to the information provided by teachers, the principal and the vice
principal, the school was founded in 1986, in response to the need for a school, in
the non-urban area Genovevo Rivas Guillen. The adolescents had their first
classes provided by only one teacher. As a result, the construction of the school
began. Under the supervision of Juan Ramos Gaytan with a bachelor’s degree in

secondary education who was the first principal in charge of this project.

The school began by providing the service to only two groups which became
the first graduated generation in the year 1988. However, while the first generation
was attending classes the school building was in construction. When the
construction was finally over, Arturo Herbert with degree on secondary education
with specialty in Spanish was assigned as the new principal and Abraham
Alzamora Zurita with degree in secondary education as the new vice principal. The
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school’s name “21 de Marzo de 1806” came from a unanimous agreement

organized by the principal, the name became homage to honor one of the

historically important presidents of Mexico, Benito Juarez Garcia (1857-1872).

Gloria Flores Olvera with a bachelor's degree in secondary education with a
specialty in mathematics and with a master's degree in educational development
became the principal in 2012 and Benacio Lovera Moreno with title of Mathematics
teacher the vice principal are currently still carrying out their positions at the school.
Both the principal and vice principal report that they have continued working on
transforming the school abiding by the school's mission to provide an educative
service of high quality standards for students. The school celebrated its 32nd
anniversary on October 5th 2017, which was celebrated in the school by students,
teachers and staff.

1.4.2 School’s Facilities and Equipment

The school itself has the adequate equipment to provide a good service,
such as electricity, water, drain system, internet and telephone services (for
teachers and administrative personnel). Nevertheless, the school does not have
signs such as in the case of evacuation routes, emergency exits, civil protection, or

points of emergency.

The school is made up of 18 classrooms, each one is equipped with a
teacher's desk, whiteboard, bookshelf, and students’ desks, in some cases
classrooms have an interactive board, projector and computer, but not in all
classrooms which affects the development of the class because not all teachers
are able to use videos or power point presentations. There is also an area
designated for physical education classes and other specific events like soccer

games. The civic area is used for events organized by the school such as official
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ceremonies each Monday, celebrations like Mother’'s Day or students’ day, among

others.

It also has four restrooms in which there are special bathrooms for
teachers, a teachers lounge with a refrigerator and microwave that teachers may
use to have their breakfast, offices for administrative staff, a laboratory for science
practices, a library which has several books of a variety of genres that students are
able to use (not only the SEP books) and a multimedia classroom. There are a
total of 18 computers and a projector (which most of the time is reserved by other
teachers and is difficult to book for the English subject), a classroom for social work
and three classrooms for the prefects of each grade. It also has special classrooms
for workshops which are electricity, clothes designing, shorthand typing, computer
class and welding. These spaces are used two hours per week in order to
complement students’ education and better equip the alumni with the basic

knowledge to face the social demands of our society.

1.4.3 Academic Organization

The school currently offered morning shift, from 07:30 am to 13:40 pm. The
school has eighteen groups, six groups of each level which are from letter A to F.
There are 660 students, which ages ranged from 12 to 16 years. The school has a
principal and a vice principal, five secretaries, three monitors (one for each group)
a social worker, three janitors, one laboratory worker and thirty six teachers which
teach the different subjects of the syllabus. In reference to the English subject,
there is not a specific committee; there are just two teachers in charge of this

academic area.
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1.5 Characteristics of the Group

During the initial school year board meeting Consejo Técnico Escolar (CTE),
aspects, methods to grade students, strategies to improve their reading
mathematical skills, as well as strategies to apply in order to improve students’
behavior were addressed. In the first two weeks of the students’ school year
several diagnostic institutional exams were applied besides my own designed
survey to collect data with reference to my learners™ interests, attitudes and

language level (Appendix B).

In order to identify the students English level, a diagnostic exam (Appendix
C), was designed considering the participation of both the head teacher and
myself. We took into account the contents previously covered within the lessons.
This exam was applied to the four groups in order to have a general perspective of
the schools English level but the results that | specifically considered and
described are exclusively of the group this essay focused on. The test involved
reading skills and grammar, and was based on the SEP plans and programs 2006
in Foreign Language. My specific group of study 2nd grade group “B” seemed to
be restless and fearful during the exam, but as soon as instructions were carefully
explained in L2 using mimicry to let students get the meaning and to become
comfortable or less uneasy. They took 45 minutes in total to answer the exam

which included a total of 25 items.

The 2" grade group “B” was made up of 40 students: 22 girls and 18 boys,
ranging from 12 tol13 years of age. Based on the diagnostic exam, 95% of them
were are at a True Beginner level; the other 5% had and A- level. There were two
students who had the highest score in the exam (Student-A 15 correct answers out
of 16 and Student-B 10 out of 16). While interviewing both of them | discovered
that they had been taking private classes during a year and a half in the afternoons

in order to improve their English level.
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2°B Test Items (16)
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Chart 1. Results: Diagnostic Exam

My personally survey was elaborated in L1 in order for students to be able to
answer. This instrument was elaborated and implemented to gather information on
learners’ interest, opinion with reference to the use of L2 and their learning
preferences. The results showed that they enjoyed listening to music, spending
time in social media and watching movies or TV series. 30% (12 students) of them
reported enjoying watching TV series and 60% (24 students) listening to music in
English in order to improve their level as they liked to hear the original voice of the
actors, and they enjoyed music in English even if they would not understand the
song, they reported they would look for the lyrics and subtitles, they considered this

as a strategy to learn new vocabulary and to listen to the correct pronunciation.

With reference to the English subject, the survey showed that most of them
thought learning English is difficult and the most difficult part is learning grammar
and writing something in L2. They also reported considering difficulty to use the
correct pronunciation. Besides these beliefs, the majority of them expressed their
idea that English was an important communication tool to meet people all around

the world and different countries.
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Students' Beliefs and Interests

‘ = Watch tv shows, series, movies and

videos in English (30%)

= Read books, magazines ans articles
in English (10%)

= Listen to music in English (60%)

Chart 2. Survey Results to: Students' Beliefs and Interests

It was important to know the relevance of the results of students’ interests
because it helped to me to identify which kinds of material | had to use in class,
such as audios, music and videos in order to get students attention and involve
them in the topic and class. Also, by knowing their beliefs about the language and
aspects that they found to sustain the idea that it is difficult to learn English, |
became aware of the importance of explaining to them the goal of each lesson, the

relevance and use of the topic in their daily lives.

Students' Beliefs about the Language

»

10%

= Difficult to learn (70%)
= Not so easy to learn (15%)
= Easy to learn (10%)

= Very easy to learn (5%)

Chart 3. Survey Results: Students' Beliefs about the Language

Regarding students” learning styles, 35% (14 students) of the group

reported having a better understanding and learning in the English subject working
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in teams and 25% (10 students) making projects. Based on the results | noticed
that students were work better and actively in activities in which they had to work in

teams or pairs.

Students' Learning Styles
Following teacher instructions
(20%)

25% 20%
" | learn better by translation (20%)

20% = | work better in teams or pairs
(35%)

m | learn better by doing projects,
experiments or research (25%)

Chart 4. Survey Results: Students' Learning Styles

Students expressed that their goal for the English class at the end of the
year is to improve their speaking and writing skill to express their ideas in L2, and
they stated considered their strongest ability to be reading. This information helped
me in my lesson plans to implement speaking and writing activities because they

wanted to improve these abilities.

According to the VAK (Visual, Auditory and Kinesthetic) test (Appendix D)
applied by each group tutor with the purpose of knowing students’ learning style,
the results showed that 60% (24 students) tended to be visual, 15% (6 students)
tended to be auditory and the other 25% (10 students) had a more kinesthetic
tendency, the results gave me the basis to focused my lesson plans taking into
account students learning styles and develop activities based on it. Emphasizing
on the term tendency (visual), as most students if not all used 2 or all 3 channels
as a means of input but showed a greater dominance in one or another, which in

this case was visual, | took this into account in the lesson plans by selected visual
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materials to apply in class and activities which involves visuals to take into account

their learning style.

Learning Styles Test

25%
m visual (60%)

= quditory (15%)
60%

kinesthetic (25%)

Chart 5. Results on: Learning Styles Test

With reference to students’ behavior, at first they seemed to be participative
and very active most of the time, but once | began to teach, the group showed a
different essence or attitude towards the lesson and to myself. Talking about their
behavior they became restless, talkative, noisy, disrespectful and ungovernable.
On the other hand, they seemed to be supportive among themselves and there
was no bullying noticeable in the classroom. They were participative, but were
reluctant to speak in English because they were afraid to make mistakes and lose
face in front of the class. However, they were interested in learning the language to
understand songs and movies. Most of them were able to understand instructions
and commands in English. There were 2 boys who made noise and would create
disorder inside the classroom, but they would initially start to work when | asked
them to, and they enjoyed activities in groups and where they could get together

and mingle.

With reference to the study groups’ schedule, (Appendix E) the group had
one class before break on Monday, another one after the break on Thursday and
the last one at the first hour on Friday. The groups EFL schedule seemed to be a
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learning influential factor. In the hour before break they would at times be restless
and impatient to go out and have lunch. Within the lesson after the break they
would easily get distracted, they would bring food to the classroom, so the teacher
had to be aware if they were eating something. As they had just come back from
having their meals many of them asked for permission to go to the bathroom
because they would not go in their break, this affected the class development as
students got easily distracted all the class because they were full of energy, and
they wanted to continue gossiping with their pairs, chatting, eating and playing, so

it gets difficult to catch their attention and focus on the class and on the task.

1.5.1 Social Economic Background

The results to the test applied to students and parents with reference to
social economic background (Appendix F) designed by the social worker showed
that most of the students had a medium economic status. However, there were
some students who had a lower social economic level and whom were also facing
their parents’ divorce which affected their cognitive development and this showed
in both their behavior and grades. Furthermore, most of the students live with both
parents in a functional family; other students live with their mother or father as a
result of a divorce. In addition, most of them had medical services and 10 out of 40

showed medical issues and visual problems.

This is relevant due to the fact that students which had a single parent family
or a step family showed attitudes that affected their cognitive development and
their conduct in the school and classes, and their behavior or interactions with their
pairs. Knowing their economic status was important because it allowed me to be
conscious about the materials student could bring for class as well as the limited

access to internet in order to research or do homework as well as projects.
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1.6 What is Known about the Topic

This specific chapter is tended to define the key concepts related to this
essay, before go deeply into the questions intended to analyze the action plan
designed to attend the problem detected in my 2" grade group, it is important to

define the key concepts which are going to be seen throughout this essay.

1.6.1 Teaching Adolescents

As an EFL teacher in Secondary Education it is important to know about
teaching adolescents. It is if not the most important aspect to point out that this
specific study took place within a middle school which directly deal with teens.
Here is why the relevance to knowing about this period of life and how to deal with
teenagers was crucial in my teaching practice as | was going to practice my
teaching skills and knowledge with real persons.

For an inexperienced or beginning teacher, classroom management may be
much more central to teaching compared to life-long experienced ones whom have
developed the skill to manage the group and be able to control students’ behavior
in class and during the learning process. As Marzano (2003) defined the skill of
managing a classroom and group also demands a teacher to be well aware of and
understand what psychological and developmental level his/her students are at.
The adolescence is a period of life between childhood and adulthood. Even
though, it is not feasible to establish an exact age, the World Health Organization
points out that it goes from 10 to 19 years old. It is characterized by the important
changes that take place during this stage such as physical, neurodevelopmental,

psychological and social.

When working with adolescents it is important to know the stage they are

facing, the different changes they are facing as well and the possible actions that
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teachers should take into account when working with teenagers. Due to the fact
that by knowing these factors we were able to know why they acted the way they
did and how to help them to face these stages and which strategies to apply in
order to improve their behavior.

As marked by Maier (2011), adolescence is a stage in which teenagers are
in the search of their identity and a need for self-esteem and the need to feel good
about themselves, valued and approval, in this time a lot of crucial changes occur
in young life. Adolescents are pursuing a learning goal. Maier also postulates that
emotional changes are key factor in characteristics of adolescents. Adolescence is
a period when teenagers are going through so called “emotional storm”. Parents
and teachers may observe aggressive behaviors and some discipline problems in

which they become irritable and moody.

As noticed by Ur (1996), teenagers have a reputation for being the most
difficult learners. Although their potential is bigger than the young children, they
seem to have lack of motivation. It takes a lot of time for the teacher to gain their

trust and respect.

Harmer (2007), also asserts that teacher’s job is to provoke adolescents’
engagement with interesting, relevant and involving material to use in class, bolster
their self-esteem, while taking into account their need for identity. Adolescents
must be encouraged to respond to the activities based on their own thoughts and
experiences. Taking into account Harmers idea, the classes with this specific group
should take into account their interests, context, with attractive material which
covers their visual learning style, and activities that foster their creativity,

imagination and autonomy in order to improve their self-esteem.

On the one hand Harmer (2007), mentions that adolescents are usually
seen as problem students because of their marked search for identity and need for
self-esteem. Furthermore, it is common to hear that discipline is one of most

common problems in teenage classes; therefore teaching adolescents can be
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perceived as a big challenge. On the other hand Ur (1999), claims that the learning
potential of teenager students is great. So, teen classes can be also considered
among the most interesting. However, the author mentions that adolescents are
the most difficult learners to motivate. Thus, it is essential to recognize what

relevance motivation has in learning EFL.

Harmer’s ideas were more congruent with my group of study, because
talking with other teachers they tended to talk about this group with negative
comments, like they were a problem, they were undisciplined, they were restless
and noisy, they do not care about learning, school or classes at all. By observation,
| detected problems with the classroom management strategies or the lack of

strategies that could help students be more focused in the class.

As | noticed that all the teachers including my head teacher had several
problems controlling the group and maintaining discipline, they wanted to be out of
their places, chatting and playing, they do not care about the class or what the
teacher was talking about. This was especially evident in classes after or before
the break and the last classes, when they showed restless attitudes towards

learning. | decided to look for strategies focused on classroom management.

When teaching adolescents it is also important to recognize not only the
developmental changes in teenagers. It is also important to know the physical
changes and, social development and emotional changes they face in order to be
able to understand them and to be able to deal with students in this stage.

The American Psychological Association (2016), describes that the physical
changes that heralded adolescence are development of breast, the deepened
voices, first menstrual period; are the most visible and striking markers of this
stage. However, these changes are just a fraction of the development process that
adolescents experience. Their developing brains bring cognitive skills that enhance
their ability to reason and think abstractly. In addition, they are developing
emotionally by establishing a sense of whom they are and who they want to
become.
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Talking about changes in this stage, the American Psychological
Association (2016) also mentions the different changes that adolescents go
through in this stage: physical development which involves puberty, sexual
development, physical appearance, body image, physical activity, weight and
eating disorders. Cognitive development which involves moral development and
learning disabilities. Emotional development which refers to identity, self-esteem,
emotional intelligence, gender differences and sexual orientation. And social
development which refers to peer relationships, sexual behavior, family

relationships and school development.

It was important for me to be aware and informed about the changes in the
brain that adolescents face in this stage in order to anticipate their possible
reactions to our actions and understand their reasons to behave in certain way. |
decided to look for information in different sources to being aware of these
changes and to consider those factors when students misbehave and anticipate
their actions towards my classes or actions during class in order to develop an

appropriate course of action.

According to the Academy of Child and Adolescent Psychiatry (2016),
studies have proven that adolescents’ brains continue developing through this
stage. Scientist have identified a specific region of the brain called amygdala which
is the responsible for immediate reactions such as fear and aggressive behavior.
However, the frontal cortex which is the area in charge of reasoning before
actioning develops later in adolescents. Therefore, adolescents are more likely to
act on impulse, misread or misinterpret social cues and emotions, get into
accidents of all kinds, get involved in fights and engage in dangerous or risky

behavior; and less likely to appropriate behaviors.

In this specific group of study there were three students that showed
aggressive and impulsive attitudes. They tended to face teachers without thinking
of the consequences. They let their impulses and emotions take control of the
situation, and it was shown when they carried out their actions, what they did and
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the consequences. They showed confused and regretful attitudes, they also tended

to get involved in fights with other students of other groups.

In addition, it is also important to be aware of the internal factors that guide
adolescent’s actions and behaviors through the cognitive development. Armstrong
(2016), asserts that adolescents’ actions are guided more by the emotional and
reactive amygdala and less by the thoughtful, logical frontal cortex, also exposure
to drugs and alcohol during the teen years can change or delay these

developments due to the fact as they are more driven by the amygdala’s function.

He explains that the prefrontal cortex is the area responsible for planning,
making decisions, setting priorities, forming strategies, and inhibiting impulses and
inappropriate behavior, and as adolescents are still strongly influenced by their
amygdala these rational thinking characteristics come much harder for them. It was
a specific student in this group, which | had the opportunity to talk with and I
noticed that were problems in his house, which affected him in their scholar
development, also in a specific class a teacher detected a rare behavior in that
student, due to investigation and talking to he, it was discovered in his backpack a
can of clay and thinner with which he gets high, | noticed immediately that his

behavior in class was obviously affected by this fact.

As Armstrong (2016), explains, adolescents can reason, make decisions,
plans, and engage in other rational modes of thought and behavior as well as
adults (ages 15-16), but only under “cold” cognition conditions—not under “hot”
cognition contexts in which emotions or peer influences are key factors, this
distinction is significant because most of an adolescent’s life is spent in
circumstances involving “hot” cognition contexts. However, adolescent decision-
making, reasoning, planning, and other forms of deliberative thinking do not
function as optimally as the thought processes of adults in social contexts involving
strong feelings, adolescents may be more emotionally reactive and less capable of

relying on rational faculties and it is showed in their behavior.

31



Classroom Management Strategies Applied in a 2" Grade EFL Middle School
Group

As teachers, we tended to notice whether students feel motivated or
engaged in the class, so it is important to know the process that adolescents face
when dealing with rewards or punishments and the risks they may take in order to
feel the pleasure of winning. Also, we have to appreciate and being aware
teenagers' passion, idealism, exuberance, creativity as a positive contribution to
the betterment of our society and to the future. In my specific group of study it was
evident in most of the students a lack of motivations both external and internal as
their behavior showed attitudes that showed they were not motivated to learn in
class or work during. Their attitudes towards the activities showed that besides the
external motivation teachers provided, their internal motivation to learn and

improve their education was not enough.

Armstrong (2016), mentioned that when adolescents received a large
reward, the nucleus acumens (an area in the brain associated with reward,
pleasure, motivation, and reinforcement learning) responded more dramatically
than in children’s or adults’ brains. Teenagers may be willing to take those big risks
for big rewards, especially when they are in the presence of their peers which is a
big influence for them, since they are neurologically primed to experience “the thrill
of victory and the agony of defeat” more deeply than adults or children. Due to this
fact in the classes | opted to apply a reward strategy in which | gave them a ticket
(false money) each week if they had all the week’s assignments, at the end of the
month they used the money they gather to buy in a mini grocery store | brought to
the class, they bought chips, soda, candy; as a reward of their job in class and
dedication.

As previously established and considering that this pedagogical essay is
directly working with adolescents and everything this implied. Motivation is a factor
we cannot overlook. As key element in teaching adolescents is motivation that is
implicitly linked with classroom management. It is a major factor in language
learning, it is also an important contributor to language achievement. However,

especially in adolescents which are in their searching for identity there are students
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unmotivated to follow the lesson, wherefore teachers should be able to motivate
them and engage them in the lesson. As Harmer (2007), defines it as the internal

drive which pushes someone to do things in order to accomplish something.

Motivation is not an isolated term, it is related to classroom management
since the fact that inspired students are engaged in class and is it was previously
mentioned it contributes to learning environment. According to Ur (1999) if the
class is stimulated to learn it is more likely to be easy to manage. Motivation is
considered the key element in learning process. Moreover, a lack of inspiration in
students is the main obstacle that teachers had to face every day not only in
English subject also in other subjects. In addition, problems with students’ behavior

and lack of participation are linked with lack of motivation in students.

In the group | choose, | identified a need of stimulation in the classroom
specially talking about the English subject, the survey | applied showed their beliefs
about the language, they believe that learning English is difficult which influenced
their intrinsic motivation in the class and it was showed in their behavior. Many
reluctant students have received the message that they are poor students, as a
result, they feel frustrated, inadequate, confused, or even ashamed.

Motivation is one of the important factors (if not the most important) in
language acquisition. As Gardner (1985), defines this inspiration to learn a second
language as the extent to which the individual works or strives to learn the
language because of a desire to do so and the satisfaction experienced in this
activity. Motivation provides learners an aim and direction to follow, without desire
to learn, it is very difficult for students to obtain an effective learning. He also
mentions it as the combination of attempt plus desire to obtain the aim of learning

the language plus favorable attitudes toward the language.

Various authors agree that motivation is strongly related to achievement in

language learning, Brophy, Brown, Ur and Ddrnyei (1999). They also mention that
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motivation cannot be developed in a difficult classroom, and teachers should
create an effective learning environment for their learners. In addition, there are
some key factors of motivation as: positive attitude towards L2, the enjoyment of

learning and external pressures which play an important role.

If a learner has enough motivation he or she will be able to accomplish a
learning of higher scale. The main idea of motivation is catch students attention,
curiosity and interest to canalize their energy towards learning. Furthermore, they
state that motivation is not measurable, so we cannot surely answer how important
motivation is for success in language learning, compared to, for example, language
aptitude. Though identifying specific behavior which can cue motivation or
demotivation will be reported within the lessons descriptions. Therefore, it is
usually said that when a person is intrinsically motivated, he acts due to the
satisfaction, entertainment or challenge that the activity provokes in him. It was
showed during some classes that students were motivated as they were interested
in the topic and the way it was approached based in their interests which caught
their attention. In addition, their behavior was improved during the class, the

participation increased and most of them worked actively.

Before trying to apply any kind of strategy which can help motivate students
to use the language, it is necessary to know what kinds of motivation exist, and
what extent they are accessible to teacher influence. There are two kinds of

motivation: intrinsic and extrinsic motivation.

Another kind is known as amotivation. Noels and her colleagues (2000)
cited in Dornyei (2005), define it as “a lack of motivation caused by the realization

7

that ‘there is no point...” (p. 78). Individuals might not show either intrinsic or
extrinsic behaviors because of their low or null level of motivation towards any
activity. For example, from an educational perspective, amotivated student would
not find any benefit from developing the activity he is asked to do. For this kind it

was a specific student in the group of study which was amotivated to participate,
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interact work or behave in class, as Noel said, he was always asking me what was
the point in completing a task if he was not going to use the language, even if his

classmates were excited in the class or with the topic, he does not care about it.

Ur (1999), claims that the first two types of motivation play an important role
in the classroom and both are, in a part accessible to teacher influence. “Most
good teachers seem to accept that it is their responsibility to engage learners, and
invest quite a lot of effort in doing so” (Ur, 1999: 277). Nevertheless, Harmer
(2007), affirms that real motivation only comes from the students themselves, so
teachers, at the end, can merely support and guide them. He also mentions that
conditioning is the result of a three—stage procedure: stimulus, response, and
reinforcement. Even though more recent learner-centered approaches have
disputed reliable arguments against behaviorism, it nowadays still continues

playing an important role in motivation.

Taking into account the relevance of both kinds of motivation previously
mentioned | decided to focus on extrinsic motivation, due to the fact that intrinsic
motivation in my case was difficult to be developed as the time of practice period
and in the lack of information about their personal lives, likes, experiences and
motivations, that is why | decided to implement in class strategies to improve their
extrinsic motivation, like choosing topics based in their interest and context,

adapted material and by selecting contents according to their level.

Brown (2007), states the term of reward, which is based on Skinner’ view
as follows: “Human beings are universally driven to act, or “behave,” by the
anticipation of some sort of reward—tangible or intangible, short term or long

term—that will ensue as a result of the behavior” (Brown, 2007:58).

Extrinsic motivation, according to Ur (1999), is the motivation that is derived
from external incentives. Prizes, grades, money among others are common
extrinsic rewards. So, individuals’ performance is a response to an external
stimulus: they would complete a task in order to receive something rather than

because of the utility of the task itself. In my specific group of study, based in the
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investigation made in this document | decided to apply rewards in class as a
stimulus to increase students extrinsic motivation in the class, the reward | decided
to implement in class was the use of "‘money” which were fake money that | gave
them at the end of the class only if they had completed the task, they behave in the
correct way, and if they paid attention to the class. With that money, at the end of
the month they could buy several things (as chips, sodas candies.) that | took to

classes as a mini grocery store.

On the one hand, Kohn and Brown (2007) claimed that rewards provoke a
loss of interest in whatever it was rewarded for. From his perspective rewards only
motivate students to get rewards rather than truly encourage them to learn or grow
from that he/she is being asked to do. Conditioning by rewards can lead students
to become dependent on them, which can provoke them the habit of developing
any activity they are asked to do only with the intention of getting a reward which

reduces intrinsic motivation.

| thought at first to promote extrinsic motivation seemed to be
counterproductive, we have also previously established that as a result of the stage
in which the specific study group is in reinforcing extrinsic motivation could actually

be favorable for the purpose of this study.

The key objective of English education in secondary school according to
Plan de Estudios Educacion Basica (SEP:2011) is for students to get the
necessary knowledge to engage in social practices with written and oral language
to interact with native and non-native English speakers by means of specific
competencies with the language. This entails using activities that involve the
production and interpretation of spoken and written texts (of a familiar, academic
and literary nature) so students will be able to satisfy basic communication needs

in different every day, familiar, and known situations.

The purpose of English language teaching for Cycle 4 in Basic Education
(1st, 2nd and 3rd grades of Secondary school) is for students to consolidate their

proficiency in English in basic communicative situations and develop specific
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competencies particular to social practices of the language within a range of
communicative situations, in which they understand and produce, in general way,

oral and written texts about different topics (SEP).

1.6.2 Learning Environment

Learning environment is important for both teachers and students as it is
important to take it into account to accomplish the purpose of ELT; everything from
the color of the walls, arrangements or seating affects the way students learn. It
concerns the classroom’s physical environment, the social system, the

atmosphere, norms and values.

Firestone, and BBC (2010), defines learning environment as the physical,
psychological and instructional atmosphere in class which is vital in classroom to
students’ success in their learning process. In addition, is vital to student success
and impacts students in many ways. A negative setting affect students in many

ways, such as low achievement, poor behavior, anxiety, or even depression.

As Firestone (2003), asserts successful classroom design needs to balance
between the teaching methods and learning styles that take place in class.
Combining learning and teaching helps to create a space that facilitates both the
student and the teacher and creates a learning experience. A positive learning
atmosphere means that students feel comfortable, has a sense of rapport with their
teacher and peers, and believes they can be successful. In this sense classroom
setup or arrangement has an influence in the development of classroom
environment. In order to create it for the class, | decided to accommodate the
chairs in horse shoe, in order to change the routine, | consulted with other teachers
to paste in the wall the ground rules and some posters in order to students can see
them and learn the language in an undirected way, also the graphics of their

improvement in classes.
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Cox (2009), mentioned that classroom setup is important because it is
essential of classroom management to support both teaching and learning. The
physical atmosphere of the classroom can prevent behavior issues as well as
promote and improve learning. In addition, studies show that the physical
arrangement of the classroom can affect both student and teacher behavior, and
that a well-structured classroom management plan of design has the ability to

improve learning and behavior.

We previously point out the relevance that a learning environment had in a
classroom and the many factors that it implies, and also we established that
learning environment not only and merely refers the physical environment. Much in
the same sense Heick and Firestone (2003), suggested characteristics of a Highly
Effective Learning Environment which involves students centered classes, value
students questions over answers, had established clearly rules and consequences,
use a variety of models in class, persistent assessment, authentic, transparent and
never punitive, provide enough opportunities for practice, organized spaces and
arrangements foster interactive patterns, being aware that teachers are role model
in classroom and being clear and consistent about what is expected for students by

models.

Therefore, we see that the learning environment is both the physical and
physiological space that teachers create for students in order to improve their
learning process and foster healthy attitudes towards learning. A stimulating
environment has a direct impact in students learning process because engaged
students with the learning environment are known to be more receptive. Using
strategies in class is important to benefit the learning environment in the
classroom, taking into account the importance of learning environment to create a
space in which learning take place and to establish a classroom management

routine, as an EFL teacher it is important to have several ranges of strategies to
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apply in the classroom especially when talking about classroom management,

therefore it is a need to clearly understand what a strategy is.

Korpershoek, Harms, Boer, and Doolaard (2014) define classroom
management strategies as tools that teachers can use to help in the creation of an
environment, and there are ranging forms of activities to improve teacher-student

relationships including to rules to regulate student behavior.

As Linsin (2011), asserts strategies refer to the structure, system, methods,
techniques, procedures and processes that a teacher uses during instruction.
These are strategies the teacher employs to assist student learning. They pointed
out 3 definitions of strategies which are: firstly strategy as a top management of
great importance to organization, secondly strategy as a basic directional for
making decisions, defining purposes and missions, at last strategy as necessary
actions to realize directions. Therefore, it is important to distinguish between
behavioral strategies to implement among students and strategies to improve a

learning environment and in which | will focus.

| previously defined the key concept which this pedagogical essay tends to
focus on, classroom management is a fundamental aspect to develop the class
and creates a learning environment in which effective teaching and learning
occurs. Classroom management certainly involves discipline, control and
punishment. Taking into account that discipline is linked to classroom management
| intended to implement within my practice proactive approaches which instead of
waiting for problem behaviors to occur, decrease problems with behavior and
promote positive behavioral choices in the classroom which are: have a routine in
place for EVERYTHING and practice procedures, have a very SIMPLE positive
whole-class reinforcement system and use individual modification plans for
students with behavioral issues, make general rules and consequences, and
enforce them in ways that are appropriate for individual learners and make a clear

connection between the way THEY behave and the way the TEACHER behaves.
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Furthermore, it was previously established the impact that learning
environment has on classroom management and students behavior, and based on
Heick and Firestone (2003), suggestions of a highly effective learning environment
I intended to focus on the following ones: rules and consequences clearly defined,
assessment is persistent, authentic, transparent, and never punitive, constant
opportunities for practice, organized spaces and cooperative learning
arrangements referring to interactive patterns and seating arrangement, teacher is

a role model in classroom and being clear yet consistent

As was mentioned in this chapter working with adolescents is difficult as
they are in a stage in which they are looking for their identity and with a need for
self-esteem and the need to feel good about them, valued and approval. Having in
mind that learners in this stage are pursuing a learning goal. That is why teachers’
job is to provoke adolescents’ engagement with interesting, relevant and involving

material to use in class taking into account their need for identity.

Working with adolescents and all that this stage implies motivation is a key
factor to work on. For previous reasons, | tried to motivate students in an extrinsic
way by applying a behaviorism and motivational strategies which were focused on

creating a positive environment.

1.6.3 Classroom Management

We can clearly understand why Classroom Management is essential in all

teaching contexts, but what is it exactly? What does this imply?

Classroom management refers to “the wide variety of skills or techniques
that teachers use to keep students organized, orderly, focused, attentive, on task,

and productive during class”(Glossary of Education Reform, 2014).

When classroom management strategies are executed effectively, teachers

minimize those behaviors that impede learning for students, while maximizing the
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behaviors that enhance learning. In addition, the Glossary of Education Reform
(2014) states that classroom management includes everything that teachers may
do to facilitate and improve students learning such as behavior, environment,
expectations, materials or activities. It is important to emphasize that classroom
management involves several aspects to be taken into account to foster learning in

the classroom, it does not only focus on behavior or discipline.

Through observation, | detected in the 2" grade group “B” misbehavior
concentrated on attitudes in class, not only in English, it happened in all the
classes, teachers tended to talk about that common issue looking for strategies to
manage the group. However, none of the teachers had achieved this goal. As a
need in this group | detected it was important to apply strategies to improve
classroom management seeing their learning process was affected, as well as the
environment and their motivation, that is why | decided to be focused on this issue
and looking for solutions. As Rabadi and Ray (2017), state that being with a group
of misbehaving adolescents with different temperaments, interests, and skills is a

challenging task for teachers, this is when classroom management takes place.

Sanchez and Ur (1999), agree that in classroom management teachers
should be consistent with enforcing classroom rules, providing engaging tasks that
are not too difficult or too simplistic, treat everyone equally and praising learners.
In addition, Harmer (2007), stated that for managing classroom in an effective way,
teachers should be able to handle a range of variables which consist of organizing
classroom space, students’ working, and classroom time. Taking into account
Harmer's idea. since the beginning of practice period | established with the
students the ground rules in a colorful poster with illustrations that called out their
attention and which was placed next to the blackboard in order to they were able to

see it, as well as they remembered the consequences of not following that rules.

Taking into account the survey applied, | approached the contents based in
their common interest in order to catch their attention and engaged them in the

class. Moreover the activities were challenging in order to improve their self-
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confidence, time controlled and sometimes the activities were in teams in order to
improve the coexistence among them, but that activities were monitored all the

time in order to prevent misbehavior attitudes.

At the first practice period | had the belief that classroom management only
implies that students had to be in complete silence and in their sites all the time, |
was not taking into account all the elements that classroom management implies,
as motivation, environment or strategies. As many authors agree (Brophy, Good,
and Sanchez, (2011), classroom management also involves teachers beliefs in the
sense of how they view discipline, the pace of the class, the classroom
environment, class structure. Based on the theory | decided to take into account
these elements in my lesson plan in order to improve classroom management, | do
not let my beliefs took the control of the situation and interfered with my action plan
to manage the group.

Having already defined which involves classroom management and its
relevance in class | will define another concept which many authors such as Ur,

Radaby and Ray (2017) linked to classroom management: Discipline

Cambridge University Press dictionary and Desautels (2018), defines
discipline as training that makes students more willing to obey or more able to
control themselves, often in the form of rules and punishments and as a proactive
action before problems arise as an opportunity to problem solve. It provides
guidance, enhances communication and embraces natural communication.
Discipline is an element of classroom management that needs a proactive rather
than a reactive behavior. In the group of study there were punishments applied as
well as rewards as | previously mentioned, the punishments were not to give false
money to those students that did not work or participate in class, also if they were
extremely noisy the punishment were extra homework for all of them, and for those
who said bad words the punishment was to pay $5 pesos to the head teacher to
buy markers or material for students. | noticed that students tended to behave
better than the first week since punishments were applied.

42



Classroom Management Strategies Applied in a 2" Grade EFL Middle School
Group

Ur (1996), argues that although the immediate responsibility for maintaining
classroom discipline is the teacher, the main aim is to reach the point where the
learners take on and share this responsibility. The way to do is first to get them
used to the feel of orderly classroom process, then to begin to share decision-
making based on this gradually. Several weeks after being established the ground
rules | reviewed them with students, but this time making with them agreements
about them, one of the ground rules was about brought the homework on time, the

punishment were a report if they do not did homework.

This time, with students, the agreement was to apply a strike to each
student if they did not bring homework, and at the 3" strike it will a point less. |
decided to involve students in this step as a result of Ur's idea and also to make
them feel important and that their opinion was taken into account. Discipline is an
important factor in classroom management which involves both teachers and
students that helps the teacher to establish routines, to prevent bad behavior and

situations before they happen.

In addition, by establishing the agreements it was easier to manage the
group as they remembered the consequences they propose, when | entered to the
class they knew that they had to be in their sites, and that when | said good
morning means that the class started and they should be paying attention, it was
useful because | wasted less time in making them to pay attention or calling their

attention and | have much more time to spend in the task.

One of the most important aspects in CM and as many experts agree is that
teachers be able to apply and manage strategies. In classroom management it is
important to have specific strategies to implement in class. Johnson (2016),
asserts that establishing an effective plan for classroom management has to begin
at the start of school, but it does not end there, throughout the year, teachers have

to be consistent and persistent in that plan. That is why | decided to look for
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strategies to manage the group instead of just being calling their attention all the
time of just applying punishments all the time, | wanted to apply strategies to

improve their behavior towards class in a way that they did not notice it.

It is important for teachers to be aware of the importance and the impact of
CM has on classes in order to create the conditions that students need to learn and
an environment in which learning can take place. That is why | decided to select
CM strategies to apply in my group of study, based on the necessity detected in

this specific group in behavior and attitudes towards learning in all the subjects.

On one hand | decided to apply behavioral strategies based in students’
needs detected. Behavioral strategies refer to those strategies which are plans of
intervention to prevent behavior problems such as disruptive and disrespectful
students for example; behavioral strategies can also help students to control their
behavior. In order to run a well-disciplined classroom based in some authors
Cowley, Harmer and Finley (2017), suggestions | decided to choose their
recommended strategies to put into practice with my groups of study which are:
learn to read and respond , wait for silence which involves wait to give instructions
or start the class until students are completely silent and focused on teacher,
assessing what students have said and responding appropriately, self-awareness,
use of cues, give them the choice by stating the required behavior and making
clear the positive effects of benefits of abide what teacher ask as well the
consequences of refusing to comply, moving around the classroom, put myself in
their shoes, use of rewards and sanctions, keep consequences as minimal as

possible when a rule is broken and establish the ground rules.

On the other hand, | decided to apply strategies to improve learning
environment which is an important factor to take into account in classroom
management and which | detected was necessary to improve in this group, taking
into account several authors (Cowley, Harmer and Finley, 2017) suggestions in

order to create and promote a learning environment in class which foster students
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learning process towards the language. They suggested: set targets and time
limits, use visual prompts to aid students understanding, giving instructions, create
lesson stages, use different seating arrangements, establish routines and rehearse
transitions.

In order to encourage student’s self-discipline and classroom management

environment | applied the following strategies in class.

Wait for silence

Make use of cues

Use of rewards and sanctions or punishments
Establishing rules

Giving learners autonomy (choice)

Setting targets and time limits

Making learners aware of the relevance of what they are learning

NN N N N N R

Making/ designing activities which are challenging but achievable

These strategies were chosen through research due to the fact that many
authors as Cowley, Ur, Rabadi, Ray, Albe and Linsin (2017) all agree on the key
strategies used to encourage classroom management. | consider and taken into

account what would be more useful in my teaching practice.

The previous pages have shortly defined what classroom management is,

its importance, what it entails and how it could be dealt with.

1.6.4 Central questions this study will address

The coming after chapter aims at answering specific questions. These

guestions helped in the focus of this study and avoided me from deflection:

1. How did the Classroom Management techniques impact my groups’

academic achievement within the EFL class?
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2. What other factors influenced reaching the class goal?

3. What advantages or disadvantages emerged in the

implementation/development of Classroom Management Strategies?
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CHAPTER II
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Il. TOPIC DEVELOPMENT

In this chapter | am going to describe six particular classes where | used
classroom management strategies. The questions that this chapter intends to
analyze and answer to describe my experience applying classroom management
strategies and how those strategies helped to me to reach the objective of this
topic of study. Moreover, this chapter is determined to aboard the several factors
that influenced the learning environment as well the advantages and

disadvantages | faced during this process.

This chapter is the reflection of the experience in my academic training to
become an English teacher. In this part of the essay, each selected class will be
described, within the description the specific strategy or strategies | used will be
indicated as well as its description. Furthermore, there will be an account of the
class | will analyze my lessons attending three questions referencing classroom

management strategies.

These strategies were chosen due to the fact that many authors Cowley
(2010), Ur Penny (1999), Rabadi, Ray (2007), Alber (2015), Linsin (2011), Linsin
(2017) all agree on the key strategies used to encourage classroom management.

| am going to describe how students reacted to these strategies based on
the observations done in my journal, the observations done in my head teacher’s
journal, observation formats and assessor observations, all of this by describing

specific lessons during my four practice periods.

2.1 Class 1 " Describing a Superhero”

15t Practice Period, Lesson #1 Date: Monday September 25" 2017 Topic:

Describing People.
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Lesson’s aim: By the end of this lesson students should be able to
describe people by mentioning simple physical characteristics (tall, short, medium

height, slim, overweight) (Appendix G)

In the Warm Up stage | introduced myself with students for the very first time
formally, | mentioned them my name, my profession and what | was doing with
them in my practice periods. Also, | gave them the name tags (Appendix H) in
order to identify them by their names and make them feel they are important for
me. As Thornes (1998) asserts Ground rules are fundamental to order in the
classroom, and order in the classroom is essential if effective teaching and

learning are to take place.

That is why | gave students the rules of the class using a poster (Appendix
) in plenary we discussed what they understood by each rule, the implications
and sanctions of breaking those rules. | established in the rules that they had to
ask for permission or to solve a doubt in English. In order for students to use
the language little by little, due to the fact that they were not accustomed to
using the language in the classroom, in order to improve this | wrote on the

blackboard short sentences they could use like:

May | go to the bathroom
May | come in

How do you say in English/Spanish?

D N N NN

What is the meaning of.....?7

This made students aware about the importance of the language in the

classroom and take them away from their comfort zone.

In the presentation stage | explained that people could be described by the way he
or she looked (physically or non-physically). In order to elicit students | used a
bond paper (Appendix J) with appearance vocabulary. | wrote in the blackboard

sentences like.
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She is

She has got

She is wearing

With different colors, in order for students to notice the structure and
differences, those questions were answered by students based on my appearance.
After students answered the questions | hung on the board a poster (girl and boy
superheroes) and asked students to brainstorm to describe the characters they

Saw.

| noticed that this was not the way to work with participation that | have to
establish because they all they wanted to answer without raising their hand. All of
them spoke at the same time, so it was difficult. | made students aware of the rule
of raising their hands to speak or participate, also that if they spoke without the
teacher giving them the opportunity to speak could result in a consequence of a
point less in the grade. Even if they were motivated to answer and participate
which was good in the class it had to be a way to work on participation in order for

all students to have the chance to participate and be heard.

In the practice stage | gave students a worksheet (Appendix 1) in which they
had to write three sentences to describe the character physical appearance using
the keywords given in the box (were 2 different worksheets to change characters).
While they were answering | wrote three 3 sentences describing Iron Man in order
for students to be able to compare what they wrote with my example. | noticed that
students were involved in the class and with the topic because it was a class based

on their interest like super heroes.

| realized they were motivated and they wanted to participate. According to
Penny Ur (1999) if the class is motivated to learn it is more likely to be easy to
manage, and it was showed in their behavior. In this class they were less restless

and talkative rather than in observation. Also, as the VKA test showed | had the

50



Classroom Management Strategies Applied in a 2" Grade EFL Middle School
Group

opportunity to corroborate that most of the students were visuals due the fact that

they were engaged with my posters and visuals.

In production in pairs students had different pictures about a movie
character (Appendix K) to describe it to each other using adjectives seen before.
They were sitting back to back with a partner. One student described his/her
picture (paper shouldn't be disclosed) and the other one was listening and drawing
a picture on his notebook. After that they switched roles. While they finished each
other showed their drawings in order to check if they will be able to understand the

character that was described.

To close the class as warm up | read aloud sentences about a specific
character and students have to guess the character. Some students were selected
by Hot Potato to describe a character from his worksheet to classmates guess who
was she/he was describing. | integrated hot potato as a game in order to catch
students’ attention and motivated them. It was noticed that they enjoyed games

and activities out of routine.

2.1.1 How did the CM techniques impact my groups’ academic achievement
within the EFL class?

In this class | had to use the first recommendation which is establishing
rules. | decided to implement this strategy at the first class in order to students get
familiarized with the rules since the beginning of the practice period. | pasted a
poster on the blackboard with the rules expected in the class. However, | decided
to give students the rules again in the marking criteria in order to make them aware

of the rules and the consequences to break them.

In the marking criteria talking about behavior it was a 10% in their final
grades. In order to have that point in their grades they do not have a report with
me. The way to have a report was to have 3 attentions call or wake-up call. The

ways to get an attention call were:
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(1 Being out of their site

(1 Being disrespectful with teacher or classmates
[1 Eating in class even gum or popsicles

[1 Screaming or talking aloud

(1 Not paying attention when teacher was explaining the topic or giving

instructions.

| realized that this strategy worked, not only in the fact that students were
more quiet and less restless, also because they were working and trying to finish
the work on time in order to be able to go to their workshops on time. Especially in
this group students tended to be out of their sites all the time without paying
attention to what was | explaining and eating in classroom, also several students
were disrespectful with their classmates making laugh at them when making a
mistake. These were reduced a 60% in this class since | make them aware all the

time how many attention call each one had.

2.1.2 What other factors influenced reaching the class goal?

There were factors besides classroom management and students” behavior
that influenced reaching the class goal, one of those factors was the time, because
it took to long by establishing the rules which took time of class and because of
that the class was not finished at it was planned. In addition, the presence of the
head teacher in class influences in the development of the class as the students
were distracted by her presence and asking her questions not related at the class
work like their notes, how it will be graded the subject or even personal questions

which influenced the pace and time of the class.

The lack of motivation in the student was also an important factor in

students which impede reaching the goal, even if the topic was approached based
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in their interest, their lack of motivation as a result of being one of the first classes
made students not aware of the purpose of the topic and the use of it in their daily

lives.

They took longer to complete the task as a result of not paying attention to
the class since the beginning when | was explaining or eliciting the topic, and they
did not understand what to do as well because they did not pay attention to the
instructions as well. In this practice period the teachers were applying the SISAT
test which implies taking some students away from class to apply this test, which

also was a factor that impedes reaching the class goal as it take time of the class.

21.3 What advantages or disadvantages emerged in  the
implementation/development of Classroom Management Strategies?

In this specific strategy the advantage was that students at the first attention
call were quiet and paying attention trying to avoid the second one. Even those
students which were the most noisy and restless during my classes became
participative, quiet and hardworking making aware their classmates that they have
to pay attention and be quiet, so this strategy worked for me in my classes
especially in this group in which there have been several problems in behavior.

An advantage was that students reminded each other about the rules and
the consequences when other misbehave or did something that was not permitted
in class, specially to the ones which were more problematic to work with and those

who does not care about the class.

One of the disadvantages this specific strategy had, was that some students
were reluctant to apply and accept the rules, moreover they invented new things to
do in class in order to misbehave but in a way avoiding the consequence
established in the rules because they did several things that were similar to the
prohibitions in the rules but not in the same sense, as an example one student was

being disrespectful with another student, but he was being rude with a pencil, so he
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was pretending that was telling strong language with his pencil instead of his

partner.

In addition, another disadvantage was that the classroom was used by all
the subjects teachers, what made me difficult to maintain the rules in the place |
wanted, several time the rules were removed by other teachers which students

took as a signal of being able to break them.

2.2 Class 2 " Creating a Superhero”

In 1st Practice Period, Lesson #3 Date: Monday October 2nd 2017 15 Topic:

Describing People.

Lesson’s aim: By the end of this lesson students should be able to create
and describe a superhero by mentioning his characteristics (physical and non-

physical appearance) and abilities using modal verb can. (Appendix L)

In the warm up stage after greeting students | showed them a flashcard
(Appendix M) with the names of the colors. They had to say the name of the color
and not the color of the word. | applied this activity in order to students be focused
and concentrated in the class due the fact that this activity required concentration.
On Mondays the class was before break, so they are anxious and excited to go
out, so | had to look for strategies to calm them down and catch their attention to

be attentive in class.

As Cotter (2014), asserts warm ups raised energy levels and also produced
relaxed atmosphere, less inhibited students and created a positive atmosphere to

practice and experiment with the language to gets students into "English mode".

In the presentation stage | reviewed the modal verb can, eliciting students
that CAN is used to express ability, actions that we can do and cannot do. After
that |1 gave students a reading (Appendix N) about superman in which he was
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describing himself physically, personally, and his abilities with some blanks in
which they are going to filling using adjectives and character traits seen before. |
asked students to notice the modal verb underlined. | read the text aloud once and
when | finished | ask students about a general idea. After that | ask students to
repeat after me the reading. | realized that students were attentive because the

reading was about something they were interested.

| design a reading about superman because it was the premiere of the
movie Justice League, and it was expected students were excited about it, so the
activity catches their attention and they were interested in the topic. As Harmer
(2005) also asserts that the teachers job is to provoke adolescents engagement
with interesting, relevant and involving material to use in class, bolster their self-

esteem, while taking into account their need for identity.

During practice stage students were working in couples. Students had to
imagine they were a superhero, then they had to ask their partner about abilities
they would like to have and how they like to be physically and wrote their ideas in
form of sentences in their notebooks (Appendix O) taking the reading as an
example. The main idea of this activity was in order to students get ideas to create

their super heroes.

Besides the comments of other teachers about students working in teams |
decides to put into practice their ability to work in couples and to analyze the way in
which they worked and their behavior working with others. In this activity | formed
the couples by giving them a piece of paper with different colors, each one picked
a piece and get together with the student which had the same color, in this way |
was sure that students which are always talking or making noise get together in
this activity.

Here | implemented the strategy of set things target limits and time. |
established how much time they had to carry out each activity and also | was
making emphasize about how many times they had left to accomplish the activity.

Also, when giving instructions to students | tried to be clear and divide my
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instructions step by step in order to students did not get confused. As Harmer
(2007) asserts it is better to keep giving a simple and logical thing. It is also

necessary to check whether the students have understood or not.

In production stage students created a superhero in a worksheet (Appendix
P) in which they drew their character and described the superhero physical
appearance, personality and abilities using the structures and vocabulary seen in
previous classes in order to use their schemata about topics previous seen. Also, |
wanted to allow students to use their creativity, and they were able to express their

ideas, likes and dislikes.

During the whole activity while students were creating their superheroes |
was monitoring the activity in order to check that students were effectively working
and on the task without being doing others things out of English class, also to
provide help to those students which asked me for help or those which looked
confused about what to do as the strategy of Movement stated (Harmer, Jeremy
2007) every teacher has their own way to take a look to their movement.
Nevertheless, moving around the classroom to some extent is regarded as the

most successful way to do.

| noticed by students reactions and their worksheets that they were very
creative and that they liked to express themselves by drawing, and realized that
when | reinforced their work with comments like "good job, you are excellent in
your drawing, you are so talented, you did an excellent job, you have no mistakes™
they looked proud and were happy of what they did. Harmer (2005), states that the
adolescence is a stage in which teenagers are in the search of their identity and a
need for self-esteem and the need to feel good about themselves, valued and

approval.
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2.2.1 How did the CM techniques impact my groups’ academic achievement
within the EFL class

In this lesson | applied the recommended strategy of setting targets and time
limits due the fact that students took too long doing the activities even if | made
them aware of the time left to finish. That is why when | asked students to write on
a piece of paper 5 proposes to get better or improve the classroom environment
and to students behave in the expected way they proposed to listen to music in
class. | decided to accept this proposal and used it in my class as a time target. |
choose several songs in English according to the topic, so when students were
working on a specific activity the song was reproduced and they had until the song
finished to complete the task. | noticed the noise in class reduced due the fact that
students were paying attention to the song and in a hurry to finish until the song
finished.

In addition, most of the students during previous classes were using head
phones so with this strategy they did not use them because they were already
listening to music. | designed activities which were challenging but achievable for
students due the fact that | noticed the worksheets or activities | had planned
where easy for students, especially those with the highest English level because
they finished the activities even before | gave the instructions and that made them
bored when their classmates were doing the activity they already finished. They
took the same time in the activity as their classmates due the fact that the activities

where according to their level.

2.2.2 What other factors influenced reaching the class goal?

The principal factor that influenced in reaching the goal in this lesson were
instructions, due to the students were not paying attention when | was explaining
the steps to follow before working in teams, they just wanted to gather around and

not to listen what was | saying, that was a key factor because | had to explain the
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instructions several times until the students had to know what to do, in this class
after 3 explanations | decided to write the instructions in the blackboard by steps,
so students were able to see them each time they wanted or had doubts about
what to do.

Another factor that influenced was working in teams, because students
wanted to be partnered with friends and they had a clear idea about which students
they do not want to be partnered with. However, by giving them the colored papers
to form teams they had no choice to choose teams, so they had to work with the
classmates with the same colored paper, this way the most reluctant and unquiet
students were in separated teams and they worked better, even if they were talking
to each other they were working on the task and doing what | asked for. Also,
before working in teams | established that if they did not work the activity could be

cancelled and they could work individually.

The motivational factor influenced a lot in this class due to the fact that
students felt confident and accepted because they were praised for their creativity
and skills in their final jobs in creating a superhero. It showed in their faces how
proud they were when they received positive comments about their amazing jobs.
This activity increased their intrinsic motivation which helped reach the class goal.
However, it was still a problem that students were reluctant to use the language. |
tried to help the entire class speaking in L2, but they were frustrated because as
they said they did not understand what | was saying, so they gave up and started

to do other things or to talk with their partners.

223 What advantages or disadvantages emerged in  the
implementation/development of CMS?

One of the biggest disadvantages implied to this strategy of setting target
and time limits was when | decided as | previously mentioned to use songs as a
way of chronometer to take the time of the tasks, the students wanted specific

songs, not the ones | reproduced to them. So they were complaining all the time.
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When | accepted to reproduce a song they choose, but it resulted in a mess
because they all just wanted to sing and dance out of their places without working
on the assigned task. However, after this experience | established with the
students that the song | choose was the one they would listen and not another one,
and if they did not like it we would omit the music in class, so they decided to

accept the song without resisting.

An advantage to this strategy was that students work in time without taking
longer in the activity, they knew how much time they had so they worked actively,
also because they wanted to hear music, as they knew if they did not work the
music would be omitted in several classes. So they worked as fast as they can to
finish before the song ended. Furthermore, the material applied was a tool to
increase students” motivation, due to students used their imagination to create
their superheroes and the positive comments made about their jobs made them
feel proud and confident in their skills.

2.3 Class 3 " Health problems”

In the 2" practice period in the Lesson #2 Date: Thursday November 16™
2017 Topic: Health and the Body.

Lesson’s aim: Students should be able to describe and identify health

problems (Appendix Q)

In the warm up stage students played hangman in the blackboard using
vocabulary previous seen about body parts in order to activate students’

schemata.

After that as a strategy to control the participation in class | gave students a
card with a sad face in one side and a smiley face in another (Appendix R). All
students used the sad face at the beginning and while they were participating

according to the topic of the class, they could change or turn it around their face
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into a smiley face. It allowed me to notice the students which had already
participated and gave the chance to other students to speak and participate. Their
participation increased and this was showed at the end of the period in their
participation as in the list (Appendix S).

In the pre listening stage | showed to students flashcards with symptoms
and diseases (Appendix T) in order to they match the meaning of the word by
seeing the image, also | elicit vocabulary about what they could express how they
feel and to say they were sick (I feel, | have) as | previous taught and as my head
teacher said students were visual, so it was easy to catch their attention with visual

material and engaged them in class.

During the “while listening™ stage | gave students a worksheet (Appendix U)
with a conversation between 2 friends with some blanks about diseases and
symptoms. After students checked for first time the conversation | asked them to
brainstorm ideas about what the audio was about. | reproduced the audio
(Appendix V) once in order for students get a general idea about what the text was
about. Audio was played twice in order for students to fill the gaps with the
answers; students compared the answers in pairs. As it was needed the audio was
reproduced a 3 time. The answers were checked in plenary, students changed
their notebooks in order to co-evaluate their work.

After that | elicit students the following questions
TT: How does Sam feel™?

Sts: He feels terrible

TT: What's wrong with Sam?

Sts: He has a headache, earache....

TT: What does Helen suggest/recommend?

Sts: Stay in bed, go to the doctor
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TT: How do you express a suggestion?
Sts: Why don’t you, you should etc.

In the role play stage by pairs students acted out the script of the audio
previous seen. After that | pasted on the blackboard a bond paper which had some
remedies to diseases, in order students to identify them. | decided to apply the role
play because | wanted students to use the language due the fact that | identified
students were reluctant to speak in L2 by the fear to lose face in front of their

classmates, pronounce incorrectly or make a mistake.

To close up the class | collected notebooks for mark students work and
provided feedback. As there were 3 students which were the most restless in class
| decided to talk in private with each one of them in order to analyze the way in
which they behaved.

2.31 How did the CM techniques impact my groups’ academic

achievement within the EFL class?

In this class the strategy | used was the use of cues, in the class | gave
students a sad face, each time they participated they turned the face which
showed a smiley face, this gave me the chance to control the participation by
noticing which students did not participate in class, also to choose different
students that the regulars ones which always participated. | noticed that students
got enthusiastic and interested in getting a smiley face, they wanted to participate
to change their face and this motivated them to speak in L2. This strategy also
improved students’ motivations in both extrinsic and intrinsic way seeing that
students wanted to participate to feel proud having a smiley face to have

classmates and teacher acceptance.

The participation increased with this strategy and it was shown in the list and

in their final grades, in addition their jobs improved and their behavior improved
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too, since the students pay attention to the class and the examples given, in order
to be able to solve the exercises in a correct way and participate in class to be able
to change their faces into a smiley one. Moreover, the responsibility was improved
in students due to the smiley face has to be clean and as | gave them to them in
order to the participation be count, if they lost or if they messed up the face, their
participation will be not taken into account, so they became responsible for their

faces.

2.3.2 What other factors influenced reaching the class goal?

One of the factors in this class that influences reaching the class goal was
that all of them wanted to participate, so the time of participation take longer,
however | decided to accept their participation as they were using the language in
the classroom, and they did not do that before. In this specific class students were
quiet and paying attention, it was because of the use of visual material taking into

account their learning styles.

In this class the head teacher was checking students notebooks, so she was
calling specific students during the class, this factor influenced that some students
were distracted when head teacher asked for his classmates. However, this factor
did not impede the goal being reached. In addition, | decided to change students’
sites, in order to separate the misbehaved students and let them be in front of the
class paying attention. This change made the student knew that | was paying
attention to them and their behavior even if | was looking at the blackboard.

As they previously seen symptoms and sicknesses, when | showed them
flashcards | activated their previous schemata in the topic, with was a factor that
allow the class objective were reached as it was planned, due to the students were
able to use the modal verb should and created sentences given pieces of advices

and suggestions in a medical context.
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2.3.3 What advantages or disadvantages emerged in  the

implementation/development of CMS?

One of the advantages of this strategy was that students were motivated to
participate in class using the language in class, forgetting about the fear to use the
language in class in front of their classmates, also if | corrected them they did not
feel ashamed or embarrassed, they did not even notice when | corrected them.
Moreover, an advantage was the motivation that the faces implied in the students,
as all of them wanted to have a smiley face, so they were paying attention to the
class and the topic in order to be able to participate without mistakes. It was
refreshing saw students with a challenging attitude among others trying to win the

participation.

However, this strategy had the disadvantage that some students lost face
and they became restless to do another one, so they became noisy in classes and
reluctant to participate. This attitude affected other students which became restless
and felt ashamed of having a sad face, so most of them at the last practice period
did not use their faces anymore in classes. It was showed at the end of the school

year that the students” participation decreased in most of the cases.

2.4 Class 4 " Medical prescription”

In the 2" practice period in the Lesson #4 Date: Thursday November 23™
2017 Topic: Giving advice for health problems

Lesson’s aim: Students should be able to produce a medical prescription

using should/not and must/not. (Appendix W)

As a warm up | passed out a word search (Appendix X) which students must
complete by rows, the first student had to found a word and pass it to the student in
the back until all words were found. The words on the word search were related to

diseases. The row which finished first, will had an extra point in participation in
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order to motivate students to complete the word search also to engage students in

the topic and activated their schemata.

In the presentation stage students listened to a doctor giving some advice to
a patient (Appendix Y) students had to complete the medical prescription according
to the audio. | reproduced the audio once in order for students get a general idea
about what the text was about. The audio was played twice in order for students to
fill the gaps with the answers. After those answers were checked in plenary,
students were asked to change notebooks in order for students to co-evaluate their

work.

In the practice stage students had to answer a worksheet in which they had
to match each advice with its disease, answers were checked in plenary and co-
evaluated. During production stage students produced a medical prescription for a
friend. During this activity | was monitoring the process in order to solve doubts and

to check that all students were on task.

Finally, in the warm up stage students played “say goodbye” in which | threw
a ball to nominate a student. Then they chose a student that had to say what

he/she learned in that class.

2.4.1 How did the CM techniques impact my groups’ academic achievement

within the EFL class?

The strategy that | implemented at this class was “wait for silence” which
was about waiting until students were quiet and paying attention to me to start to
give instructions, if students were distracted | would get quiet and wait until they
were in silence and paying attention. If | noticed students unquiet and restless
during instructions they were asked to repeat the instructions previously explained.
Cowley (2010), states that this strategy involves waiting to give instructions or start

the class until students are completely silent and focused on teacher.
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However, | noticed this strategy “wait for silence” was not effective since the
fact that when | was in complete silence waiting for them to get quiet in order to
continue the class they did not care about me being quiet, actually they took
advantage of this and started to get restless and spoke louder in class. | spent and
lost much time trying to this strategy worked out but it does not happen, that is why
| decide to change the way of applying this strategy looking for a way to make it

works in further lessons.

In my point of view this was because the students’ actions in the stage of
adolescence are guided more by the emotional and reactive amygdala and less by
the thought, logical frontal cortex which is the area responsible for planning,
making decisions, setting priorities, forming strategies, and inhibiting impulses and

inappropriate behavior as Armstrong (2016), asserts.

2.4.2 What other factors influenced reaching the class goal?

As the strategy “wait for silence” did not work | decided to change students’
arrangement into horse shoe, which helped me to maintain them focused on the
topic. Since | was standing up in the middle of the horse shoe, | was able to look at
all of them, they felt intimidated by this fact and behave in a better way than before.

The main goal was achieved since the fact that students were able to create
and write their medical prescription and share the information with classmates to
use the language. By using their previous knowledge it was easier for them to
complete the task, also in the way there were places they helped each other when
had problems in vocabulary or grammatical structures. Moreover, the head teacher
was involved in this class since she noticed students were restless and talkative,
they were in this mood since this class was after the break. They entered to the
class full of energy and with desire to talk to each other and still eating and playing.
However, this not interfered with the class goal, just the time of each activity was

reduced to complete all the lesson plan stages.
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24.3 What advantages or disadvantages emerged in  the

implementation/development of CMS?

This strategy did not had advantages rather than showing me that it did not
work with this specific group of study, and also motivated me to look for other
strategies to implement with them. Moreover, the head teacher had to intervene in
the situation and calling out students for their rude attitude towards me and my

lesson.

One of the disadvantages that this strategy implied were that | lost several
minutes of class staying in silence letting the students be quiet and paying
attention which never happened. They saw that | was quiet and with a serious face
waiting for them to be quiet, however they continued with the noise and talking
each other. In addition, students were able to notice my desperation as they were
not in silence paying attention and they take advantage of this situation to be
restless and make funny about me. However, when they noticed | was taking
points off from the list as a consequence they behaved in the expected way, even

more when | changed the arrangement of the class.

2.5 Class 5 " Likes and Dislikes™

In the 3 practice period in the Lesson #4 Date: Monday January 22" 2018
Topic: Shopping and Clothes

Lesson’s aim: Students should be able to identify and label clothes and

express their likes and dislikes (Appendix Z)

In the warm up stage | aware students about the class rules in order to they
remembered them and the use of teacher cards, which will work as traffic light, this

thought the use of emoji in order to students realized what was expected to be
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done. For example an emoji rising her/his hand is expected for participation, a pair

of emaoiji talking is expected to students interact or work in teams, etc.

In this class | decided to apply the strategy of make learners aware of the
relevance of what they are learning, as Bentley (2015), explained some of its
benefits: how it motivates learners by arousing their curiosity; and how it
develops subject and language competence simultaneously, along with
cultural awareness, and critical and creative skills. | choose this strategy in
order for students to realize the importance and usage of the content in their
real lives, this allowed students to pay attention to the topic and the
vocabulary that they considered will be useful for them.

In the pre-listening stage | introduced the topic and taught basic vocabulary

as:

“Today I'm wearing " (point to visible clothing.) “Who else is wearing [a

sweater]? Who else is wearing ?

“This is a skirt.” | also questioned about comprehension (Is this a red skirt or
a blue skirt? Do we wear shorts when it’s hot or cold? Are these sandals or gloves?

What are these?)

| also presented students flashcards about clothes (Appendix AA), students
were chosen to pass in front of the class and separate the clothes into categories
(men and female clothes), and they had to copy the vocabulary in their notebooks.
When they finished copying the vocabulary, | gave them a worksheet (Appendix
AB) in which they matched each clothe with its name.

During while listening stage students heard a conversation (Appendix AC)
in which two friends were in a clothes store, students had the script to with some
blanks, while | reproduce the audio once in order for students got a general idea
about what the text was about and | asked them what they understood from the
audio. The audio was played twice in order for students to fill in the blanks, and to
compare the answers in pairs and changed notebooks in order to co-evaluate their
work. (Students needed the audio reproduced a 3" time).
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In the post-listening stage, students by pairs roleplayed the script of the
audio previous seen. When the finished, in pairs they had a chart in which they had
to check next to the item clothes each girl of the audio likes, while | was monitoring
the whole activity. As wrap up, | collected students’ notebooks to check all their

previous work.

251 How did the CM techniques impact my groups’ academic

achievement within the EFL class?

In this class the strategy | used was making the students aware of the
relevance of what they are learning, for the implementation of this strategy, at the
beginning of the class | told the students aloud the main aim of the class, and told
them the use of the topic in their real life by giving them examples of the
vocabulary usage. The objective was achieved due to the fact that was showed
they understood the topic in the activities applied. Talking about behavior in this
class, they were quieter than the last classes, | believed as a result of the impact
my attitude had, with my tone voice, using tons of body language, right posture,

hands out of my pocket and facial expressions.

In addition, | decided to apply the strategy give students the choice, in order
to students decide whether to work or not in the classroom to develop their
autonomy in class to help students develop the capacity to make choices for
themselves and for them to understand their learning interests, capacities or
strengths in the content, | noticed that students were aware of the positive and
negative consequences of their choices, due to the fact that students did not work,
do not have the work checked by both, the head teacher and me, and they already

knew that having all their work checked counted in their final grade.

As Cowley (2010) mentioned when we apply this strategy, we have to
establish students that essentially are two choices: either the students do as

teacher ask, or they accept the consequences for not to do it. WE have to make
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their choices and consequences simple and clear to prevent misbehavior
escalating. It encourages students to consider change their negative behaviors, to

avoid consequences in the future.

“The choice helps you depersonalize a range of tricky situations,
because it puts responsibility in the hands of the student. It is up to her to
decide how she wishes to behave, and which consequences she is willing to

receive. Your role is that of ‘police officer”

(Cowley, Sue. 2010, pp. 45)

2.5.2 What other factors influenced reaching the class goal?

One of the factors in this class that influences reaching the class goal was
my attitude, presence and body language because | had to have a teacher attitude,
professional and knowing what | was expecting from students. In addition, they
saw | was a professional, focused on my teaching and decided about what |
expected of them to do, but must importantly to behave in class. | thought this little

change had an important impact in their behavior.

Making students aware of the objective of the lesson made students aware
of what is expected for them to do and the learning objective, it encouraged a
routine in which they knew that if the objective was not achieved they could not go
out for their break, or in other hours, they could have extra homework. In addition,
students were quiet and paying attention, it was because of the use of visual

material taking into account their learning styles.

Another aspect that influenced reaching the goal was on students working in
teams, as | previously established each team to save time | had the control of

which student work with whom, and prevent exaggerated misbehavior in the group,
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accompanied by monitoring to pay attention to all the things that happened around

myself and all the noises surrounding me.

In this class | decided to established new rules focused on students
expected behavior with each consequence of failing, this time | do not take into
account their opinion because | wanted them to be aware of the sanctions. When
certain students started to misbehave or being disruptive | called him/her name
asking something specific about the class and topic in order to get students

attention and made them aware that | was looking at them checking misbehavior.

25.3 What advantages or disadvantages emerged in  the

implementation/development of CMS?

One of the advantages of this strategy make students aware of the
relevance of what are they learning was that by knowing the objective of the class,
students were aware of what was expected for them to do in the class, in addition
they recognize the use and application of the content in their real life. To support
this strategy | wrote in the blackboard the aim of the lesson to students can saw it
and remembered it. In addition, | established rules in class for the objective, if they
did not finished the task on time or reached the goal, they could have extra

homework, or will lost 5 minutes of break time.

The advantage of the strategy give them the choice was that students
decided rather to work or not, but being aware of the consequences (good and bad
ones) of what they have decided, this helped me to be focused on the students
who really wants to work and prevents me from being tired of trying to convince
restless students to work, this strategy gave them more autonomy and

responsibility for their choices.

However, this strategy had the disadvantage that some students decided

not to work during class, even if it involves had extra homework, so they became
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noisy in classes and reluctant to do the activities, they were not interested in the

activity and distracted other students from the task which affected other students.

2.6 Class 6 " Prepositions of Place”

In the 4™ practice period in the Lesson #5 Date: Thursday March 1st 2018

Topic: House and Home

Lesson’s aim: Students should be able to produce a short text by describing
it. (Appendix AD)

In the warm up stage students played hangman. They had to guess the
correct room of a house (kitchen, living room, etc.) as a review of previous classes
in order to students remember the vocabulary. In this class | decided to apply the
strategy of use of sanctions and punishments, as Cowley (2015), explained
sanctions give us a way of getting our students to stick within the boundaries we
have set. | decided to establish some rules with its respective sanction, focused on
students’ behavior, even if | had already established those rules, based on Cowley
(2010) suggestions, | decided to call on my students several times to make sure
they were listening in order to do not assume students heard and understood at

first time.

In the presentation and practice stage | provided a cup and a sticker to each
student. They had to listen to the instructions and put the sticker in the correct
position. (i.e. Up, Down, next to) (Appendix AE). When finished students solved a

worksheet and write the correct word according to the preposition (Appendix AF).

To explain prepositions of place | used drawings so students noticed where
a cat was placed and relate the new vocabulary with the image, | decided to use
images as the fact that most of the students were visual rather than auditory, it
worked because the cat caught their attention. My big mistake was that | allowed
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students not only to copy the vocabulary but also to talk about it, which made me

lose a lot of time that could have been used effectively in class.

During production stage students worked in pairs. They had to describe the
differences between 2 similar pictures (Appendix AG) and wrote sentences about
them. At the end in wrap up, | asked about students’ work. Then students delivered

their notebooks.

In this class also applied the strategy of rewards, due to students got a
reward or stimulus when they gather all the week work stamps in their notebooks,
on Fridays, when | checked notebooks, the students which had all the stamps had
an extra point in the participation list which was part of their final grade. In addition
| decided to reward the students which had all their stamps at the end of the partial

with a bag of sweets and grocery food.

2.6.1 How did the CM techniques impact my groups’ academic

achievement within the EFL class?

In this class the strategy | used was the use of rewards sanctions and
punishments, for the implementation of this strategy during the class | reminded
students about the rules previously established in the marking criteria about the
“attention call”. In this class the students were paying attention and focused on
their tasks, even if they were talking it was tolerable noise inside the class. It did
not affect the fact that students were talking because they were working on the
task, and most of them were talking about the topic or explaining each other the

instructions.

Since the fact that they knew the consequences of not finish the task on
time, they were working even in teams or pains, helping each other in order to
finish and do not get scolded and avoid punishment. This improved students’
academic level in this subject and also students actually understand the topic and

the purpose. On the other hand, students were wanted to finish their task, not only
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in order to avoid the punishment but to be able to obtain the participation point

reward.

As my adviser pointed out in my observation format (Appendix AH) was an
improvement with reference to classroom management, but | had to continue
working on the class pace, as | mentioned, sometimes students got easily

distracted even if they were working.
2.5.2 What other factors influenced reaching the class goal?

One of the factors in this class that influences reaching the class goal was
my attitude in which | am still working on since the first class, this time | got
focused on addressing students individually and as a group. My energy was better
since the fact that | noticed | had to work on it. This time | was conscious that | was
the teacher and the one in charge in the group and the responsible to create the

appropriate learning environment to increase students’ behavior.

One of the most important factor that helped me to reach the goal was the
head teacher, as she was always supporting me in my decisions with my group of
study, she never challenged me or take away my authority at that moment as the
teacher in charge of the group, she reinforced my authority with the students that
allows me to make decisions and implement strategies without fear, | was
confident because | knew she was supportive and that she was always telling me

the truth about my teaching practice with her feedback and advises.

253 What advantages or disadvantages emerged in the

implementation/development of CMS?

One of the advantages of the strategy use of rewards, punishments and
sanctions was that using sanctions students they knew what the rules were, and
they did not want the sanction they got for breaking them, so they were working

focused on the task, even if they were talking, they tried to avoid all the things that
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they knew would provoke a sanction. Talking about rewards, the most noticeable
advantage was that motivation in students increased since they felt important and
capable when they finished all the tasks on time and even more when they got the
extra point.

However, this strategy had a disadvantage; students took this strategy as if |
was trying to suppress their freedom or their autonomy to working in the way
worked better for them. In addition, in use of rewards, the disadvantage was that
students got accustomed to work just in order to get the extra point, not for the
interest of learning, some students in order to finish on time only copied their
classmates work. These actions made me question the actual benefits of this last
classroom management strategy. Although these events did take place the overall
conduct was improved and the work was accomplished. Yet, | most point out that
this was the most effective strategy | must not solely rely on it within future classes.
This is because | feel it is the teachers' responsibility to help students become
more conscious of their actions and not simply respond to positive or negative

reinforcement.
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Conclusions

Working with adolescents gave me the opportunity to notice several aspects
that affected directly and indirectly students’ behavior in class, such as learning
environment, motivation and discipline. After my first practice period, and having
analyzed the observation, diagnostic exam, and head teachers experience and
opinions, | concluded that my class was the worst | had ever had, because | was
not prepared enough with strategies to control the group or to improve my
classroom management. | was not aware of the importance of classroom
management strategies, but through research and through the development of my
pedagogical essay, | realized the importance that this factors plays in students

learning processes.

Through my research | was able to select specific strategies based on
experts opinions such as Cowley (2010) and Harmer (2007) complemented by my
perception taking into account the information | gather on the students. This
allowed me to consider the best strategies to implement in my group of study and

the ones that | carried out in the whole practice period.

The strategies; wait for silence, make use of cues, use of rewards/sanctions,
establishing rules, giving learners autonomy, and setting targets/time limits made
learners aware of the relevance of what are they learning. Although at the
beginning they were not effective, since | was not experienced enough to carry
them out in an effective way. My inexperience and lack of research made the
strategies unsuccessful. However, as | was reading books and several authors, as
well as obtaining experience, especially with this group, | was able to develop
strategies in a way that impact in students’ behavior. The selected CM techniques
had an impact in my group’s academic achievement within the EFL class since as
the students behaved in a less noisy and restless way, they were able to focus on
the task, and pay attention to the instructions and the topic in order to finish the

task and reach the class objective.
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Through the analysis of my pedagogical essay and the questions that this
document attended the first question allowed me to conclude that in this specific
group by establishing ground rules and its consequences/sanctions and rewards,
students were motivated in the task and in finished their work in order to avoid the
punishments or gain the reward. They had the choice to work or not to work in

class.

This way they developed their responsibility and autonomy of their choices
that would affect or improve their academic progress. At the begging of each class
students became more aware the main aim of the lesson, this way students
realized the importance and use of the topic in their real life situations, which was
related to their interests and likes in order for them to find a way to use the

language outside the classroom.

| decided to create additional activities that attended the needs of students
that had a higher level. These activities were more challenging than the activities of
the rest of the group. This allowed students to keep working on the task without
finishing before their classmates and feeling desperate because they had finished
and their pairs had not. Using this technique these students improved their English

level in a higher way than the other students.

The second guestion allowed me to identify my attitude as one of the most
important factors that influenced reaching the class goal. It affected the way that |
carried out the strategies, and the energy and motivation at the moment | applied
and their success. Since my motivation and confidence in my teaching skills
improved it was easier for me to manage the group and reach the main aim of
each class. In addition, my head teacher was a factor that influenced in reaching
the class goal since she was always supporting me and helping me in all my
decisions and choices in this group, reinforcing my authority in front of the students
and making them know that even if she was in the classroom in the classes | was

in charge.
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The third question allowed me to see the advantages and disadvantages
that emerged in the implementation and development of these strategies. One of
the most noticeable disadvantages was during the implementation of the strategy
use of rewards, considering that students became restless to work without a prize,
if they did not have a reward, they did not work in class, that is why | decided to
give students less rewards in order for them to participate and work in class for
their own without conditioning them. Another disadvantage that | notice was that
the waiting for silence strategy made students want to waste time distracting each
other and not focusing on the task at hand because they were not receiving an

immediate consequence.

The advantages were that by establishing ground rules and their
consequences students started to become more autonomous in the classroom,
they decided whether to work or not to work in class knowing the consequences of
their actions, in this way students were more participative and working on the task

trying to avoid unfavorable grades or results.

During this whole pedagogical essay process | was able to identify my
weaknesses such as lack of motivation, improvement of my teaching skills as well
as my English level, my need to study the topics that | had not researched enough,
and my problem dealing with classroom management. | also identified my
strengths which were my patience dealing with difficult situations and students to
try strategies several times even if at first they had not work effectively. My
creativity to adapt and elaborate material that engaged students based on their
interests was also improved. In addition, being open to accept feedback even if it
was not easy for me to hear and to apply these advices in my classes in order to

accomplish the objective.

Through the major in the different subjects such as adolescents
development, teaching practice observation, cognitive development in adolescents,
that | were taught, the teachers gave many lectures that were useful to develop
strategies to implement in class and to create my lesson plans and to focus my
teaching in order to help students in their learning process. The lectures | analyzed
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during the major helped me at the end to choose my topic of study and gave me a
huge range and variety of text to use and bibliographical support.

The subjects previous mentioned helped me to identify the adolescents
behaviors, their cognitive process and all the changes (physically and
psychological) they have to face in this period in which they get confused and with
changes in their emotions. This helped me to identify strategies to apply in order to
favor their learning process.

Moreover, | was able to identify my opportunity areas based on the
graduating profile. Some of these were researching in the topic of CM, so | could
implement all the knowledge | had acquired in my teacher journey, as well as being
able to use all the resources at my disposal to improve my professional teaching
skills. 1 was also able to recognize the differences of each student which influenced
their learning process and based on this applied didactic strategies to stimulate
and motivate the learners. In addition, | want to be able to design, organize and put
into practice strategies and activities adequate to students” needs, interests and
their growth as adolescents, taking into account the context, the social background
and the cultural environment. All of this in order for students reach the purposes

stablished in the SEP plan and programs 2011.

Now that | have already researched classroom management, | realized that
in order to CM to work effectively | need to keep students engaged and motivated
within the class. Since | notice this aspect come to me the following aspects that

would be interesting answer and research about.

1. How can | engage students in the class when they have different
levels of English?
2. How can a teacher keep activities interesting for students and not

making them so easy?
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APPENDIX A
Social backwardness
Source: Google maps
Taken from Google Maps:
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Survey about oral participations, learner beliefs systems and learning styles.
Source: Own elaboration

Questions taken and adapted from Richards, J., & Lockhart, C. (1994). Focus on
the learner. In Reflective Teaching in Second Language Classrooms.Cambridge:
Cambridge University Press.
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APPENDIX C
Diagnostic Exam
Source: Own Elaboration
-ESC. SEC. GRAL. “ 21 DE MARZO DE 1806

DIAGNOSTIC EXAM ENGLISH SUBJECT 2nd GRADE
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Instructions: CHOOSE THE BEST ANSWER, A, B OR C.
1. Harrison Ford is a famous actor. He .......... in many popular movies.
A) has been appearing B) has appeared C) appeared ...

2. Mr. Jones planning to retire. He ............ at Bow Valley College for a long time.

A) has worked  B) had worked C)works ...
3. Every morning | go to the window and open the ............ to let in the light

A) fresh air B) curtains C)box
4, We wear a ............. in hot weather

A) scarf and gloves B) t-shirt and gloves C) sweater and jeans ...
5. These pants are too ........... I need a larger size

A) jacket B)small C)extra-large .
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VAK questionnaire results
Source: Escuela Secundaria General 21 de Marzo de 1806
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Classroom Management Strategies Applied in a 2" Grade EFL Middle School

Group

ESCUELA SECUNDARIA GENERAL " 21 DE MARZO DE 1806

ESTILOS DE APRENDIZAJES DEL 2°B

CICLO ESCOLAR 2017 -2018

No.| NOMBRE DEL ALUMNO VISUAL KINESTESICO |smo DE APRENDIZAJE PREDOMINANTE
1| ALMENDAREZ MUNIZ JOSE JUAN 36 31 41 KINESTESICO
2| ALVARADO GOVEA JENNIFER DENNIS 40 38 30 VISUAL
3] AMAYA BAEZ OSWALDOD 32 40 20 AUDITIVO
4] ANDRADE MARTINEZ OSCAR IVAN 30 34 24 AUDITIVO
5] ARIZIAGA VAZQUEZ JENNIFER GUADALUPE 38 33} 21 VISUAL
4] BRAVO GUTIERREZ DANIEL ALEJANDRO KINESTESICO
7] CASTILLO ANAYA MIRIAM GUADALUPE 28 34 38 KINESTESICO
8| CHAVARRIA CRUZ AARON 41 33 23 VISUAL
9] CORDERO CASTRO ESMERALDA RUBI 37 33 29 VISUAL

10} CORTEZ VAIQUEZ EVELYN JOHANA 45 35 34 VISUAL
11| DAVALOS HERNANDEZ CRISTINA JANETH - 38| 33 33 VISUAL
2| DE LA TORRE FRANCO ALAN 39 38 43| KINESTESICO
3| DE LA TORRE MORALES CARMEN ALONDRA 31 34 27 AUDITIVO
4] ESCALANTE AVITU ANDREA KAROLINA 44 30| 34 VISUAL
5| GARCIA CASTILLO FRANKLIN JOSUE 34 26 23| VISUAL
16| GARCIA TORRES JOSE ANTONIO 43] 37 29 VISUAL
17| GONZALEZ GARCIA ALEJANDRA JOCELYN 35| 32 37 KINESTESICO
18] GONZALEZ HUERTA ANA KAREN 43] 42 22 VISUAL
19] GUEVARA AVILA ARACEL 45 30 37 VISUAL
20| GUZMAN GOVEA DIEGO 32 33 25 AUDITIVO
21| HERNANDEZ GUZMAN JOSE ALBERTO 35 29 32 VISUAL
22| LOPEZ HERNANDEL FRANCISCO MISAEL 39 35 40 KINESTESICO
23] MARTINEZ GALVAN CRISTHIAN 50 41 39 VISUAL
24| MENDEZ BELTRAN VIOLETA NOHEMI 47 45 52 KINESTESICO
25] MENDOIA GUEVARA SILVIA YADIRA 49 40 29 VISUAL
26] MONREAL CERDA DIEGO 39 37 30 VISUAL
27| ORIZA LOPEZ GERMAN EDUARDO 36 36 37 KINESTESICO
28] PALOMO ORIIZ MAURICIO 3l 29 26 VISUAL
29| RAMIREZ GRIMALDO KAREN LILIANA 44 34 26 VISUAL
30| RIOS HUERTA EVELYN DANAE 34 41 36 AUDIMVO
31| RIOS HUERTA JOCELYN DAFNE 43 40 33| VISUAL
32| RODRIGUEZ HERRERA RAMSES ISRAEL 35 40 34 AUDIMVO
33| SALAS PALAFCX MAURICIO ALEJANDRO 39 36 45 KINESTESICO
34] SANCHEZ URTADO GABRIELA 40 38 46 KINESTESICO
35] SANTOYO TORRES MIA MONSERRATH 31 39| 24 AUDIMVO

ESCUELA SECUNDARIA GENERAL * 21 DE MARZO DE 1804"

ESTILOS DE APRENDIZAJES DEL2° B

CICLO ESCOLAR 2017 -2018

No. Wa—@»ﬂo [ESTILG DE APRENDIZA JE PREDOMINANTE |
35| TUDON ORTIZ DANIELA ESMERALDA a2 r 2, VISUAL
37| VAIQUEZ PAGLA WRRAI 346 S S0 KINESTESIC O
| MBI VEGA l&%l ANA PAULINA 38 3 2. VISUAL
39
—30t i
VISUAL = NOMBRE DEL PROFESOR QUE APLICO:
AUDITVO 7
KINESTESICO 1]
TOTAL DE ALUMNGS: 38

ESTILOS DE APRENDIZAJE

INMESTERCO
I

AUOMVO
8

Visual
LS 28



Classroom Management Strategies Applied in a 2" Grade EFL Middle School

Group
Appendix E
School Practice Schedule
Source: Own design
SCHEDULE
21 DE MARZO DE 1806 HIGHSCHOOL
v Yurytsi Vianey Fraga Lara
Hour Monday Tuesday Wednesday Thursday Friday
07:30 to 8:20
08:20 to 09:10 2°C 2°F 2°C 2°D
09:10 1o 10:00 2°B 2°C 2°E
10:00 to 10:20 B R E A K
10:20 to 11:10 2°E 2°B
11:10 to 12:00 2°D 2°B
12:00 to 12:50 2°D
12:50 to 13:40
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Group

Appendix F
Social Economic Background Survey
Source: Escuela Secundaria General 21 de Marzo de 1806
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Classroom Management Strategies Applied in a 2" Grade EFL Middle School

Appendix G

Lesson Plan Class 1, Describing a Superhero

Source: Own Design

BEMEMERITA ¥ CENTENARIA ESCUELA NORMAL DEL ESTADO

LICEMCIATURA EM EDIMCACION SECUMDARIA
COM ESFECIALIDAD EN IMGLES

Group

Topic:

Describing People (Superhero)

Lesson number: 1

Date: Monday September 257 2017

Main Aim of

the lessan:

By the and of the lesson, students will be able to_.. .

Students will be able to describe people by mentioning simple physical characteristics (tall, short. medium height, slim.

owanaaight, gfe)

Assumptions: Sts___... Learners are able to use their creativity and express their ideas in L2
[]
STAGE!' AlM PROCEDURE MATERIAL INTERACTIO ANTICIPATED PROBLEMS AND
! TIME N SOLUTIONS
Warm up Mametags Whole group Problem: Takes much time doing
5 min | will introduce myself with students for the wery first ime formalby, | (Appendix 1) T-C the warm up.
Aim: To will mention them my nams, my profession and what | was doing with 55-5 Solution: Put an alarm from the
activate them in my practice periods. : . L celiphone to know whan the activity
students and  Also | will give them the nametags (Appendix 1) n order to identify finishas.
make that them by their names and make them feel they are important for m=.
uses their | will give students the rules of the class using a poster (Appendic Froblem: Students don't want to
rEVious f = f participate in the gams and they
:nmdedge 1.2} in plenary we are going to discuss what they understand by each don't want to do the aciions.
about schon rule, the implications amnd sanctions of breaking thoss rules. 1 will Solution: Teacher do the scfions o
vocabulary stablish in the rules that they had to ask for permission or to solve a in arder to put the example to 3s.
::t:hl::jr: & doubt in English. In order for students fo use the language litle by

litfle, due to the fact that they were not accustomed to using the
language in the classroom, in order to improve this | wrote on the
blackboard short sentences they could use Fke:

" May | go to the bathroom

g May | come in

" How do you say in English/Spanish?

" What is the meaning of.....2

This will make students aware about the importance of the languapge
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BEMEMER
LICENCIATURA

COM ESPECIALIDAD EM IMGLES

TA Y CENTENARIA ESCUELA NORMAL DEL ESTADO
N EDUCACION SECUNDARIA

Group

r."'- BECEMNE
Ir les

Presaniation
10 min

In the presentation stage | will explsin that peogle could be
deccribed by the way he or she looked {[physically or non-
physically). In order to elicit students | am geing to use a bond
paper (Appendix 1.3) with appearance vocabulary. | will write

Eond pagper
{Appendi: 1.3)

Superhero flashcards

We'hale graup
583
T-8

Froblem: Si= don't hawe previous
knowledge about verbs In simple
past or simple past struciure.

Solution: Ask them to check their

in the blackboard =entences like. [Appendixl. 4) notes and write key words.
Sheis
She has got Problem: Si= don't want to
She is wearing participate or to talk in English.
With different colors, in order for students to nofice the Solution: Chooses the Ssto
structurs and differences, those guestions will be answer by participate and ask the 5 want
students based on my appearance. After students answer the helshe wants to express and help
guestions | will hang on the board a poster {girl and boy him/her.
superhera=s) and ssked students to brainstorm fo describe
the charactsrs they saw.(Appendo: 1.4)
Pracilice Individual wark  Problem: Ss don't work or they
15 miln In the practice stage lm going to give students a3 workshest Warksheet T-C don't know the structure of the
{Appendi: 1.5) in which they had to write three sentences fo {Appendic 1.5) T-2 description that the T asks.
deceribe the character physical appearance using the key 585 Solution: Read with them and ask
wiords piven in the box (2 different workshests fo change in plenary what words they don't
characters). Whilz they answer | will write three 3 sentences understood, and write them on the
describing Iron Man in order for students to be able o board.
compars what they write with my example.
Froduction Pictures Individual wark  Problem: Students don't
15 min Irnl-. F'Eil;ﬁ st;::mdt_villil;vf d:ferer_:jt pilw;lresr a:ou[tha rmovie {Appendix 1.8) 31-_55'_3 understand the instruction, they
character pendix 1. o describe it to each other using - . S i
adjectives seen before. They will be sitting back to back with a don’t want to F_'a I'[.IEIF.IEtu: or they
partner. One student describe his'her picture (papsr shouldn’t make much noiss inside the
b= disclosed) and the ather ans will b= Estening and drawing a classroom.
piciure on his noieboolk. Afier that they switch roles. While Solution: Explain twice the
they finish each other showed their drawings in order to check instructions and use body
if th-;r.yr will be able to undersiand the character that was language, if they don't want to
described. participats makes them aware that
if they don't cooperate there will
Wrap up T close the class as warm up | will read aloud sentences Ball Whole group  Problem: Take much time daoing
5 min sbout 3 specific character and students have to guess the T-C the wrap up.
character. Some students will be selected by Hot Potato to 5-5-5 Solution: Put an alarm fram the

describe a character from his worksheet to all of classmates
guess who was shahe describing

celiphone to know when the actvity
finishes.
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Appendix H
Students nametags
Source: Own design
Images Retrieved from:
https://www.google.com/search?tbs=sbi:AMhZZitr9PDSo7aBWKs5F9AH 182Joz-
EmxMS4LQD0y 1t9y-WifZ3rIGfanOEd30xmo3QrO5Ng2zuXxp8-
uZVLwdKcD6GgUWq036JMqavyC 19ghJsVAKDH 1Xfg12ADXIZ24VzAnqwcexnfn3Gn6iwhhF
DqgB59r00yxTe6GMO5nHQp70Hcwnr730VERMxUAvVBvdc9Id82 AW yPfhZjr9HI250xn4cMB
EDFAH7KCvplsSXYIba2cdeBCdcdplb421NCL-nW-

HH5T 1WaalEHRLfcFhGygXJ9ZHz6KHgwpgyZzpZveVxiMxUdAWfRNh70C 16R_1Jxjx6rVLcxj

&hl=es-419
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https://www.google.com/search?tbs=sbi:AMhZZitr9PDSo7aBWKs5F9AH_182Joz-EmxMS4LQD0y_1t9y-WjfZ3rIGfanOEd3Oxmo3QrO5Nq2zuXxp8-uZVLwdKcD6GqUWqO36JMqvyC_19ghJsVAKDH_1Xfg12ADXIZ24VzAnqwcxnfn3Gn6iwhhFDqgB59r00yxTe6GMO5nHQp7oHcwnr73OVERMxUAvBvdc9ld82AWjyPfhZjr9HI250xn4cMBEDFAH7KCvpIsSXYIba2cdeBCdcdp1b421NCL-nW-HH5T_1WaalEHRLfcFhGygXJ9ZHz6KHqwpgyZzpZveVxjMxUdAwfRNh7OC_16R_1Jxjx6rVLcxjI&hl=es-419
https://www.google.com/search?tbs=sbi:AMhZZitr9PDSo7aBWKs5F9AH_182Joz-EmxMS4LQD0y_1t9y-WjfZ3rIGfanOEd3Oxmo3QrO5Nq2zuXxp8-uZVLwdKcD6GqUWqO36JMqvyC_19ghJsVAKDH_1Xfg12ADXIZ24VzAnqwcxnfn3Gn6iwhhFDqgB59r00yxTe6GMO5nHQp7oHcwnr73OVERMxUAvBvdc9ld82AWjyPfhZjr9HI250xn4cMBEDFAH7KCvpIsSXYIba2cdeBCdcdp1b421NCL-nW-HH5T_1WaalEHRLfcFhGygXJ9ZHz6KHqwpgyZzpZveVxjMxUdAwfRNh7OC_16R_1Jxjx6rVLcxjI&hl=es-419
https://www.google.com/search?tbs=sbi:AMhZZitr9PDSo7aBWKs5F9AH_182Joz-EmxMS4LQD0y_1t9y-WjfZ3rIGfanOEd3Oxmo3QrO5Nq2zuXxp8-uZVLwdKcD6GqUWqO36JMqvyC_19ghJsVAKDH_1Xfg12ADXIZ24VzAnqwcxnfn3Gn6iwhhFDqgB59r00yxTe6GMO5nHQp7oHcwnr73OVERMxUAvBvdc9ld82AWjyPfhZjr9HI250xn4cMBEDFAH7KCvpIsSXYIba2cdeBCdcdp1b421NCL-nW-HH5T_1WaalEHRLfcFhGygXJ9ZHz6KHqwpgyZzpZveVxjMxUdAwfRNh7OC_16R_1Jxjx6rVLcxjI&hl=es-419
https://www.google.com/search?tbs=sbi:AMhZZitr9PDSo7aBWKs5F9AH_182Joz-EmxMS4LQD0y_1t9y-WjfZ3rIGfanOEd3Oxmo3QrO5Nq2zuXxp8-uZVLwdKcD6GqUWqO36JMqvyC_19ghJsVAKDH_1Xfg12ADXIZ24VzAnqwcxnfn3Gn6iwhhFDqgB59r00yxTe6GMO5nHQp7oHcwnr73OVERMxUAvBvdc9ld82AWjyPfhZjr9HI250xn4cMBEDFAH7KCvpIsSXYIba2cdeBCdcdp1b421NCL-nW-HH5T_1WaalEHRLfcFhGygXJ9ZHz6KHqwpgyZzpZveVxjMxUdAwfRNh7OC_16R_1Jxjx6rVLcxjI&hl=es-419
https://www.google.com/search?tbs=sbi:AMhZZitr9PDSo7aBWKs5F9AH_182Joz-EmxMS4LQD0y_1t9y-WjfZ3rIGfanOEd3Oxmo3QrO5Nq2zuXxp8-uZVLwdKcD6GqUWqO36JMqvyC_19ghJsVAKDH_1Xfg12ADXIZ24VzAnqwcxnfn3Gn6iwhhFDqgB59r00yxTe6GMO5nHQp7oHcwnr73OVERMxUAvBvdc9ld82AWjyPfhZjr9HI250xn4cMBEDFAH7KCvpIsSXYIba2cdeBCdcdp1b421NCL-nW-HH5T_1WaalEHRLfcFhGygXJ9ZHz6KHqwpgyZzpZveVxjMxUdAwfRNh7OC_16R_1Jxjx6rVLcxjI&hl=es-419
https://www.google.com/search?tbs=sbi:AMhZZitr9PDSo7aBWKs5F9AH_182Joz-EmxMS4LQD0y_1t9y-WjfZ3rIGfanOEd3Oxmo3QrO5Nq2zuXxp8-uZVLwdKcD6GqUWqO36JMqvyC_19ghJsVAKDH_1Xfg12ADXIZ24VzAnqwcxnfn3Gn6iwhhFDqgB59r00yxTe6GMO5nHQp7oHcwnr73OVERMxUAvBvdc9ld82AWjyPfhZjr9HI250xn4cMBEDFAH7KCvpIsSXYIba2cdeBCdcdp1b421NCL-nW-HH5T_1WaalEHRLfcFhGygXJ9ZHz6KHqwpgyZzpZveVxjMxUdAwfRNh7OC_16R_1Jxjx6rVLcxjI&hl=es-419
https://www.google.com/search?tbs=sbi:AMhZZitr9PDSo7aBWKs5F9AH_182Joz-EmxMS4LQD0y_1t9y-WjfZ3rIGfanOEd3Oxmo3QrO5Nq2zuXxp8-uZVLwdKcD6GqUWqO36JMqvyC_19ghJsVAKDH_1Xfg12ADXIZ24VzAnqwcxnfn3Gn6iwhhFDqgB59r00yxTe6GMO5nHQp7oHcwnr73OVERMxUAvBvdc9ld82AWjyPfhZjr9HI250xn4cMBEDFAH7KCvpIsSXYIba2cdeBCdcdp1b421NCL-nW-HH5T_1WaalEHRLfcFhGygXJ9ZHz6KHqwpgyZzpZveVxjMxUdAwfRNh7OC_16R_1Jxjx6rVLcxjI&hl=es-419

Classroom Management Strategies Applied in a 2" Grade EFL Middle School
Group

Appendix |
Classroom Rules
Source: Own design
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Group
Appendix J
Physical appearance bond paper
Source: Google
Image used to inspire the bond paper:
https://www.pinterest.com.mx/pin/68257750590604300/

PICTIONARY- O i
physical descriptioni

830707

wavy { mcduum lcnsth

Or=Cc® I=HI MO>T

99

' ‘ cute/pretty ... attractive/beautiful QH.‘,M(.,,

\


https://www.pinterest.com.mx/pin/68257750590604300/

Classroom Management Strategies Applied in a 2" Grade EFL Middle School
Group

Appendix J
Physical appearance students notes
Source: students notebooks
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Appendix K
Superhero posters
Source: Google
Images retrieved from:
https://www.google.com/search?rlz=1C1AZAA enMX746MX746&biw=1366&bih=6578&tb
m=isch&sxsrf=ACYBGNTD4GRFDVd9 YwxJdU4M6e 9yo8Kw%3A1579280466700&sa=1&e
i=UughXtiyKpDQtAXIulL4AAQ&qg=avengers+superheroes&og=avengers+sup&gs I=img.1.0.0
110.2970.4048..5538...0.0..0.237.1049.0j4i2...... 0....1..sws-wiz-
img....... 35i39j0i67j0i131i67.Sp7N9IBvhI0EH#imgrc=0GvQOgNyGnTIvM:
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https://www.google.com/search?rlz=1C1AZAA_enMX746MX746&biw=1366&bih=657&tbm=isch&sxsrf=ACYBGNTD4GRFDVd9_YwxJdU4M6e_9yo8Kw%3A1579280466700&sa=1&ei=UughXtiyKpDQtAXluIL4AQ&q=avengers+superheroes&oq=avengers+sup&gs_l=img.1.0.0l10.2970.4048..5538...0.0..0.237.1049.0j4j2......0....1..gws-wiz-img.......35i39j0i67j0i131i67.Sp7N9BvhI0E#imgrc=oGvQ0qNyGnTIvM:
https://www.google.com/search?rlz=1C1AZAA_enMX746MX746&biw=1366&bih=657&tbm=isch&sxsrf=ACYBGNTD4GRFDVd9_YwxJdU4M6e_9yo8Kw%3A1579280466700&sa=1&ei=UughXtiyKpDQtAXluIL4AQ&q=avengers+superheroes&oq=avengers+sup&gs_l=img.1.0.0l10.2970.4048..5538...0.0..0.237.1049.0j4j2......0....1..gws-wiz-img.......35i39j0i67j0i131i67.Sp7N9BvhI0E#imgrc=oGvQ0qNyGnTIvM:
https://www.google.com/search?rlz=1C1AZAA_enMX746MX746&biw=1366&bih=657&tbm=isch&sxsrf=ACYBGNTD4GRFDVd9_YwxJdU4M6e_9yo8Kw%3A1579280466700&sa=1&ei=UughXtiyKpDQtAXluIL4AQ&q=avengers+superheroes&oq=avengers+sup&gs_l=img.1.0.0l10.2970.4048..5538...0.0..0.237.1049.0j4j2......0....1..gws-wiz-img.......35i39j0i67j0i131i67.Sp7N9BvhI0E#imgrc=oGvQ0qNyGnTIvM:
https://www.google.com/search?rlz=1C1AZAA_enMX746MX746&biw=1366&bih=657&tbm=isch&sxsrf=ACYBGNTD4GRFDVd9_YwxJdU4M6e_9yo8Kw%3A1579280466700&sa=1&ei=UughXtiyKpDQtAXluIL4AQ&q=avengers+superheroes&oq=avengers+sup&gs_l=img.1.0.0l10.2970.4048..5538...0.0..0.237.1049.0j4j2......0....1..gws-wiz-img.......35i39j0i67j0i131i67.Sp7N9BvhI0E#imgrc=oGvQ0qNyGnTIvM:
https://www.google.com/search?rlz=1C1AZAA_enMX746MX746&biw=1366&bih=657&tbm=isch&sxsrf=ACYBGNTD4GRFDVd9_YwxJdU4M6e_9yo8Kw%3A1579280466700&sa=1&ei=UughXtiyKpDQtAXluIL4AQ&q=avengers+superheroes&oq=avengers+sup&gs_l=img.1.0.0l10.2970.4048..5538...0.0..0.237.1049.0j4j2......0....1..gws-wiz-img.......35i39j0i67j0i131i67.Sp7N9BvhI0E#imgrc=oGvQ0qNyGnTIvM:

Classroom Management Strategies Applied in a 2" Grade EFL Middle School
Group

Appendix L
Lesson plan Class 2 Creating a Superhero
Source: Own design

LICENCIATURA EN EDUCACION SECUNDARIA [ |
COM ESFECIALIDAD EM INGLES 2% eEcEME
mgld

Topic: Describing People (Creating & Superhero) Lesson number: 3 Date: Monday October 2nd 2017

Main Aim of By the end of the lesson, students will be able to create and describe a superhero by mentioning his characteristics

the lesson: (physical and non- physical appearance) and abilities using modal verb can.
Assumptions: 5ts...... Students will be able to use and comprehend commaon cognates which will aid their learning process.
STAGE! AlM PROCEDURE MATERIA  INTERACTI ANTICIPATED PROELEMS AND
I TIME L ON SOLUTION 5
Warm up Caolar Whole group  Problems:
2 min In the warm up stage after greeting students | will show  flashcard T-C Students don't understand the
Aim: To them a flashcard (Appendiz 3.1} with the names of the (Appendix 5-5-5 instruction. they don't want to participate
9“‘;"9'3 5= colors. They had to say the name of the coler and not 3.1} ':'I' they make ;‘”::";:'3'5"302'"::‘-‘ ThE'
an . . S classroom or sta ms| er things
reactivabs S the color of the word. | decided to apply this Ell::tlrﬂt_‘f in iz e S
Englizh| order to students be focused an concentrated in the Solution:
previous class due the fact that this activity required Explain twice the instructions and use
knowledge. concentration, also because on Mondays the class is body language, if they don't want to
before break so they are anxious and excited to go out participate make them aware that if they
in break so | had to lock for strategies to calm them don't cooperate  there will be &

consequence, if they make much noise
and start doing other things, T hawve to
monitoring them walking around the

down and catch their attention to be attentive in class.

classroom.
Presentation In the presentstion stage | will review the modal verb  Modal verb  VWhole group Problem: Sts do not have previous
can, eliciting students that CAM is used to express  reading knowledge about modal verbs

12 min shility, actions that we can do and cannot do. After that (2.2

Aim: - f : - Solution: Ask them to check their notes
t tudent d A dizz 3.2
Students will Im going to give _5 . E_ = 8 re._a ing ,P!Jen u.c ! and write key words, also & brainstorm
be able to sbout supermsen in which he is describing himself could b helping.
identify physically, personally. and his abilities with some blanks
modal verb in which they are going to filling wsing adjectives and
Can to character fraits seen before. | will ask students to nofice
EXpress
abilties the modal werb underlined. | will read the text aloud

once and when | finished | ask students about & general
idea. After that | ask students to repeat after me the
reading
| decided to design & reading about superman because
it will be the premiere of the movie Justice Leagus, and
| expect students are excited about it
Practice During practice stage students will be working in @ Students Individusl FProblem: s do not know how to express

10 min couples. Students have to imagine they were a notebooks wiork their ideas or which vocebulary use.
Aim: . superhero, then they had to ask their parner about (Appendix= T-5 Solution: lu'lunihorir!g tha Fmtivity and try
5:-':;';*;‘“" abilities they would liks to have and how they ke to be =2 EeEmE ey s i e s
describa & FWEi“‘Eh and write 'hEir ideas in fIJI'I'ﬂ of EE“_'E“'DEE in Problam: Ss don't understand what they
superhorse their notebooks (Appendix 3.3) taking the reading as an have to do and they don't finish the
physically example. The main idea of this activity was in order to worksheat

students get ideas to create their super heroes. Solution: T has monitoring them and

| will form the couples by giving them a piece of paper gives them time limit.
with different colors, each one picked a piece and get
together with the student which had the same color in
this way | will be sure that students which are ahways

talking or making noise get together in this activity.

F"rnu:luc_tiun In production stage students students will creste a8 Superhero Pair work Problam: The time might be an obstacle
_ 20 min superhern in & worksheet (Appendix 3.4) in which they ~Wworksheet T-C to achieve the proposed goals and the
A'”:: Ta drawn their character and will dascribe the superhero {Apgp::lndlx 53 it”'fn's dh:enre not had & sirang
make " . - : . ackground in previous courses.
physical appearance, personality and sbilities using the 2 . -
tudent Solution: Usa the inb t= fo
i:er:nclgead-. structures and vocasbulary seen in previous classes in ﬂ:;u Ill;j;rningge Dp‘T:u:I\rI:;iEtj o ;::m;?:z?r
other and order to use their schemata about topics previous seen. attention and show & reall interest in the
use their | choose this activity in order to able students to use students learning. lin order to motivate
previous ] their creativity, ideas, likes and dislikes. them. klodel the instructions and the
knowledge in - Dyring the activity | will be monitoring the activity in procedure of the acfivity in order to aveid

adjectives. order to check that studants will be effectively working Spanish a5 much as possible.




Classroom Management Strategies Applied in a 2" Grade EFL Middle School
Group

Appendix M
Colors Activity Flashcard
Source: Google
Images retrieved from:
https://www.google.com/search?q=say+the+colortname+not+the+color&rlz=1C1AZAA e
NMX746MX746&sxsrf=ACYBGNRruMW7o0ZrnMJ-
9RmgINcg93SpbWQ:1579281157101&source=Inms&tbm=isch&sa=X&ved=2ahUKEwi-
9PniklvnAhUORgwKHbN7C-
MQ AU0AXoECA4QAwW&biw=1366&bih=657#imgrc=AU9s8IXZA1I6NM:

Name the eolour (not what the word says)

YELLOW
GRAY GREEN

PURPLE BROWN

GREEN PINK GRAY
BLACK

PINK BLACK

PURPLE
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https://www.google.com/search?q=say+the+color+name+not+the+color&rlz=1C1AZAA_enMX746MX746&sxsrf=ACYBGNRruMW7oZrnMJ-9RmgINcq93SpbWQ:1579281157101&source=lnms&tbm=isch&sa=X&ved=2ahUKEwi-9PnikIvnAhUORqwKHbN7C-MQ_AUoAXoECA4QAw&biw=1366&bih=657#imgrc=AU9s8lXZA1I6NM:
https://www.google.com/search?q=say+the+color+name+not+the+color&rlz=1C1AZAA_enMX746MX746&sxsrf=ACYBGNRruMW7oZrnMJ-9RmgINcq93SpbWQ:1579281157101&source=lnms&tbm=isch&sa=X&ved=2ahUKEwi-9PnikIvnAhUORqwKHbN7C-MQ_AUoAXoECA4QAw&biw=1366&bih=657#imgrc=AU9s8lXZA1I6NM:

Classroom Management Strategies Applied in a 2" Grade EFL Middle School

Group

Appendix N
Superman Reading
Source: Own design

Images retrieved from: Google

SNIRERMIAN

Hi!

My name is Clark kent, better known
g superman, 'm 29 years old and I'm
from the planet Krypton. | have got

eves and ['ve got clack
hair. 1'mm and well-built.
| have many superpowers o allowed
me fo help people and overcome
willzins.
| can load heavy things with my super
strength, | can blow cut cir at freezing
termoeratures and | can fly. Alsa, | can
see things with my x-ray vision, | can
hear at long distance with my super
hearing and | can ron faster with my
super speed, also | have
invulnerakility to non-magical attacks.
But | don't haove_powers when ['m near
fo green kryptonite.
I'm trustwaorthy,

,inteligent and polife.

SNIRERWAN,

Hi!

My name is Tlark Kent, better known
oz superman, I'm 29 years old and I'm
from the planef Krypton. | have got

eveas and |'ve got clack
hair. I'm and well-built.
| hawve many superpowers o allowed
me fo help people and overcome
willzins.
| can load heawvy things with my super
strength, | can blow cut oir at freezing
temperaturas and | can fly. Also, | can
see things with my x-roy vision, | can
hear at long distance with my super
hearing and | can run faster with my
super speed, also | have
invulnerakiity to non-magical attacks.
But | don’t have_powers when I'm near
o green Kryptonite.
I'rm frustwoarthy,

,inteligent and polite.
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Appendix O
Students sentences about being a superhero
Source: Students notebooks
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Appendix P
Create your superhero worksheet
Source: Pinterest
Worksheet retrieved from:
https://www.pinterest.com.mx/pin/287597126175340284/?Ip=true
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Appendix Q
Health Problems Lesson Plan
Source: Own design

Topic:

Health | Lesson No. 3rd

Aim of the Lesson:

By the end of the lesson students will be able to describe and identify health problems

Date:

Movember 167 2017

symploms. After students checked for first
time the comversation | will ask them fo

ETAGETIME PROCEDURE SKILL MATERIAL INTERACT. PURPOSE | ANTICIPATED P. 8.
Warm-up In the warm up stage studenis will play | speaking Faces T-C To engage Problem:
(& minutes) hangman in the blackboard using (Appendix 4.1) students nSt;;:I:nts would make
vocabulary previous seen about body parts Solmiﬁn:
im order to activate students” schemata. Inﬂ?:nnggm
After that | will give sfs a card with a sad the next cne.
face in one side and a smiley face in
another (Appendic 4.1). All students used
the sad face at the beginning and while
they are paricipating with participation
according to the topic of the class, they
could change or fum it arcund their face
into a smiley face.
Pre- | will ghow to students flashcards with | Listening Flashcards T-C To prezgent the | Problem: Students
{I::ii;tﬁ':inr:.lgtes} symploms and dizeases (Appendic 4.2) in Speaking | - (Appendix 4.2) lupi;;ui!';d m'E:idt xr:gitp\:iaerﬂ to
order fo they maich the meaning of the Solution: Teacher
word by seeing the image, also | will elicit ﬁ:fﬁj?nsn‘::mdem by
vocabulany about how they feel and to zay
they were sick | feel, | have).
While- | will give students a worksheet (Appendi< | Wiiting Worksheet T-C To give the Problem:
H:tﬁ-:::;gtes} 4.3) with a conversation between 2 friends (Appendix 4.3) 3,35 Dpl:ll-lusr;utr;i;y to 3%:?&:@”” take
with some blanks about diseases and Audio language Solution:
(Appendix 4.4) T gives them time

lirnit.
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brainstorm ideas about what the audio was
about. | reproduced the audio (Appendix
44) once in order for students get a
general idea about what the fext was
about. Audio will be play twice in order for
students to fill the gaps with the answers;
students will compare the answers in pairs.
If will be need the audio will be reproduce

a 3" time. The answers will be check in

plenary, students will change their
notebooks in order to co-evaluate their
work.

After that | will elicit students the following
questions

TT: How does Sam feel ?

ats He feels terrible

TT: What's wrong with Sam?

Sis He has a headache, earache. ...
TT: What
suggestrecommend?
Sis- Stay in bed, go to the doctor

TT: How do you express a suggestion?
~ts” Why don't you, you should etc.

does Helen

Role Play In role play sftage by pairs students will | Speaking Motebook 555 To infegrate | Problem: Students
(15 minutes) . ) . the knowledge | do not know what
roleplay the script of the awdio previcus and use it they have: fo do.
seen. After that | will paste in the Solufion:
. Teacher gives 2
blackbeard a bond paper which had some more examples.
remedies to diseases, in order students fo
identify them.
Wrap-up To close up the class | will collect Speaking Motebook T-C To consolidate | Problem:
(& minuteg) | notebooks for mark siudents work and the lesson 55 might make
provided feedback. disorder.
Solution:
T will regulate the
classroom.
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Appendix R
Smiley and Sad Nametags
Source: Google
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Appendix S
Participation List
Source: Escuela Secundaria 21 de Marzo de 1806
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Appendix T
Symptoms and Diseases Flashacrds
Source: Google
Retrieved From: http://www.authorstream.com/Presentation/cursosdeinglesats-
2006890-flashcards-health-problems/
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Appendix U
Conversation Worksheet
Source: Own design
Applicatio Used: Whatsapp

Helen

online

Helen! .. -

Hey Sam! How a\"eryou? Yo
Atlahta?

Atlantas OK, but I feel

I have
s watery eyes and

blocked nose @9

Ye,s., OK, I can't go to school because
I have s I even have
Lo

19222 ~ &7

Yes! My teeth hourt because of the

Yes, but I am not huhgry. I have a
and a

can't speak! =2
e

What about vou? Do vou feel OK?
19224 &7

I'mm Just fine! @
’#’u" =

19:z225

Lucky voul @ oo

~—

You should go to the doctor Sam !

Yes T will % roite et
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Appendix V
Conversation Audio Script
Source: Own design
Applicatio Used: Whatsapp

Hey Sam! How are you? How's
Atlanta?

I feel __termble

19216 7

| Why? What's the problem? @)
' I have cold! I have _headache
sorethroat » watery eves and

blocked nose 0.63 19220

Yes, OK, I can't go to school because
I have s I even have

19:22 &7

Ouchlill .. ..

A a

© Yes! My teeth hurt because of the
loothache 19122 o Do

= -

3 Yes, bot I am not hungry. T have a
__°.V*L__° and & __brokenteeth o T
| can't speak! G a2

- - o

What about you? Do you feel OK?
19224 &7

o .

- - -

o

Lucky you! @E® 19:25 &

You should go to the doctor Sam |{

19:26

Yes T will S8 ... o
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Medical Prescription Lesson Plan
Source: Own design

Group

Topic: Health [ Lessen No. g
Aim of the Lesson: By the end of the lesson students will be able to produce a medical preseription using shouldin'f and
must/n't,
Dste: Movember 237 2017
STAGETIME PROCEDURE SKILL MATERIAL INTERACT. PURFOSE | ANTICIFATED P. 5.
Warm-up | will give students & word search which Reading Waord search T-C To engage Problem:
(& minutes) they will had to complete by rows. Each Speaking | (Appendi £.1} students Students make
student will have to find a word and then dizorder.
passed to ancther student. The words will Solution:
be related to diseases. T stops the activity
and continues with
The first row finish will have an extra the next one.
point.
Presentation | Students will listen to a doctor giving Listening Audio T-C To presant Problem: Students
(12 minutes) | some advice to & patient (Appendix 4.2). Wiriting Wiorksheet the topic and | do not want to
Students have to complete the medical [Appendiz 4.2} elicit students | participate.
prescription (Appendix 4.2) according to Solution: Teacher
the audio. chooses a student by
Instructions: list number.
Listen to the doctor.
Write the disease.
Complete the medical description.
Practice Sz will have to answer a workshest in Read Worksheet T-C To give the Problem:
(10 minutes) | which they have to match each advice [AppendDd 4.3} 555 opportunity to | Students will take
with its disease. [Appendix 4.3). use the much time.
Instructions: language Solution:
Read the advice. T gives them time
Match them with the pictures. limit.
Production 5= will produce a medical prescrption for Wiriting Worksheet 555 Tointegrate | Problem:
(15 minutes) | & friend. T shows an example. [Append: 4[4} the Students are
Instructions: knowledge | distracted.
. Make teams of 2. and use it Solution:
. Wite & medical prescription for Teachers monitor
your friend. classroom.
Let's see an example.
Wrap-up Teacher will asks students sbout what are | Listening Motebook T-C To Problem:
(5 minutes) the new words they have learned in this consolidate | Ss do not want to
the lesson participate.
lesson. Then teacher will collect students” Solution:

work and notebooks.
Instructions:

What did you leam today?

Give me your medical
prescriptions and your notebooks please.

T will choose a
student by list
number.
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Appendix X
Health Problems Word Search

Source: Pinterest
Retrieved from: https://www.pinterest.ie/pin/692498880175529614/

Y

Find and circle the words in The word search puzzle and

HEALTH PROBLEMS Vi

- — 2 mu|=|=mle -

Race

= iz g|lo|w|zl=|n .

l._, )c.ho.levc =

v =l VR U G- -

clol=|= alo]lz|u]o a|l=|=

4". =N =S vuinlY e 9vl=w

— Z|Z 9|~=|TFE|lv mla|—

Tolzlwlzale n.c_k wlu|=
.k.,...xnm.\wanuPu
el we|- olu|v|[a|al-]|g]=

S e - 1 I I R L

ol v ua|ssl e

l',dl,omJnMth.j
JI“c 3 !Hkb - n;k v E|-
e B Bt B i B B Sl B R B

cut

Copyrghe © 270072017 sngietembests com Al dghes mesroes

— e g e g g g

A
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Appendix Y
Script doctor giving advice to a patient
Source: Own design

Script:
Doctor Good aofternoon Mr. Mendozo. Whaot's the probleme

Sergio: Oooh! well doctor, | don't know | feel terble! | drank cold water vesterday and
now iy nose s renny all my bbody horts and | can't stop sayving “Achoo™.

Doctor: Hmmm... Ok | see. Mr. Mendoza vou have the flu. | recommend vou taks an

aspinn for 3 days. Also... You should drink a lot of liguids or hot tea. You shouldn ™t eat
ice cream. You should stay in bed and you shouldnt do too much exercize.

PATIENTS Sergio Mendoza B
E ADDRESS Durango Mpupular

T os1un oars . December Sth
Sickness:
You should/ shouldn't drink a lot of or

¥ ou should/ shouldn't eat

fou should/ shouldn't stay

¥ou should/ shouldn't do too

117



Classroom Management Strategies Applied in a 2" Grade EFL Middle School

Appendix Z
Match the disease worksheet
Source: Google

Group

Retrieved from: https://en.islcollective.com/english-esl-worksheets/vocabulary/health-

and-going-doctor/diseases/18307

Match

Stomachache o

[Headache

Sone fnoet

Backache

[Fever

Paiin in legs

He should take
an aspirin

He should take a
pill

He shouldn’t
leave
heavy things

She shouldn’t
eat too much ice
cream

He should use an

ice pack on legs

He should take
medicine and go

to bed
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Appendix AA
Medical prescription for a friend
Source: Own design
Retrieved from: Students notebook
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Appendix AB
Likes and dislikes lesson plan
Source: Own design

Topic:

Fhopping and chothes

Lesson member: ded

Dote: Janwory 22~ 2018

Mioin Aim of the l=sson: By the =nd of fhis leson: Studenks will be oble to identify ond label clofhes ond express thewr Bloes ond dislioss

]
B
ETAGES AIM f TIME | PROCEDURE MATERIAL wemscnon | ANTICIPATED PROBLEMSE AND
SOLUTHONS
Teacherwil greet to students ond fhe studenis in charge Mametogs £-5-% B. Btudents don't undantand the
Worm Up of gove nometogs s going to do i Troffic sigrs E-C instruction. they dontwant to
. Faces i participate or they makes much noise
7 MIN Lmll:\clbe iuhzmhnttluu**:: C?“ﬁm? ::'d (= 2 inside the classrcom or starf to make
- acher cards, wiich wil work oz traffic 2 . . . .
Lond m:im::;mi't Tis going to use amajs in order fo ;L:_rEaEE what is IM:.:’;‘ﬂ{;?ﬁ;r’ & :Lhzrlhlng: while thesy'r= shanding
B expected fo be doing. For example on emoj reing her'his N B B ) .
previous hand is avpactad fo g poricipate. a poir of amojis ; S . £, Explain fwice the |r!|111.l|:1||:|n: r.l|n|:l
scharmata talking is mxpecied to sludents interact orwork in teams, Ermrmer =t o, 1780| ' wze body language, if they don'
afc. Cnr.czp:h' want to porficipoie make tham
“Clasroom ma nu-gemenr aware that if they don’t cooperafe
Also Tis going to give 585 0 smiley foce in on= side and in “Rules, procedures and there will be o consequence.
the cther side a sod foce. Al sfudents wil have a sod e
face ot the beginning. as they will paricipoting they wil “Expecicfions
changs theirfoce to a smiley foce, in order fo recognize “Responsinify of their
wehich rtudents has aleody porficipated, for this there will (502 repas
be orfudentin charge of writing in the st the points for
participation.
Fre fisfening T willintroduce the fopic and teach bosic vocobulory: Flashoards 5 F. 3 may not remember previous
10 i ‘Teday I'm wearng __ " [peint to vBible clothing.} “Who |&ep 1.T] ;:S ;""7:""?9‘ about :E'b: i ;
min A A2 Wik mlem = e = . Ask them fo check their notes
eke i wearng [a sweater]? Who eke s wearing _ * I and write in the blackboard key
To mtroduce the Hold up ofher sample clathing, ond sory “This is o skirt." [Aep 1.2] wesrds.

togic.

Then Twil otk comprehension quasfions (I thic a red skirt
or g blue sdrt? Dowe rshorfs when it"s hot or cold?
Are fhese sandak or gloves? Whot ore thes=¥)

T will present students flashoonds about clothas.

T will ast students ‘o pass in front of the clazs and
seporate the clothes into categeries (men ond female
clothes|.

£ts wil be osked to copy the vocobulory.

T will give a shudents a worshest in which they hove fo
maich sach clothe with its name

[Harmesr Jerermy, The proctice of
englkh longuage
teaching 2007, pp. 173, 184}
[Ferwenar m, Leaming
fmaching, 3005, pp. ¥3-100}

Concepts:
“Vizual aids
“Flashcards, Cards
“Eliciting students

P. Sfudents won't undemstand
instructions in Erglizh.
%. Repeot mulfiple fimes and say

the instrections ot a slkower poce.

While listening &5 wil heor o conversafion in which teo fi=nds are in o Zcrpt and owdic o Shudents may not undersfond the
chathes store. lApp. 1.3) X3 instrucfions.
11 min £, Exploin twice the instrecfions and

Te engoge gl uee
ther imogination
and their previcus
knowledge

T will give the soript to gt with some blonks

T will reproduce the audic once in order for 58 g=t o
general idea about what the fextis about.

T will ast students what they understand from the audio.
Audic wil b= ployed twice in order for shudents to il n
the blonks, i will compare the answers in pais | 5
need it will be reproduced o 3= fime|

Arswers wil be checked in plenary, 585 wil be asked fo
changs notebocks in order to co-svalsote their jobs.

[Gcrivenar Sm, Leaming
teaching, 2005, pp.17E-180)

[Gower Roger, Teaching
practice: handbook for
teacher in froining. pp 171-175]

Concepts:
“Evoluation
“Co-avaoluafion
“Use of oudio
“Listening skill
“listening acthities and
opproaches

use body language. if they mak=
them awore the advantoges of the
axErCise.

F. Recorder don™t have the
necassary wolume, not al sudents
carn hear

i Us= t=ocher wvoice fo read the
conversafion insfead the audio in
order to students could sten
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Post listening CThart 22 Shudents ray not understond tha
10 min |App 1.4] instructions.
Te corzolidote the | &y poirs gawil roleplay the sorpt of the oudic previous . Bxplain taice the instrecfions and
k““““_EddEF a e [Harmear Jerery, The proctice of use body languoge, if they make
acquired an
dzebp sfudents By poirs Tw?l give gz o chart in lnhl'ch they hawve fo chack fe:::lr:\ﬁ: ;:‘IEI?‘::S.;SM r::r;::m the advantage: of ha
lisdmning skills next fo the ifem clotheas =ach gil of the qudio lices . -
T will b= monitaring the activity Conceph:
“Monitoring
“Mainigining discipline
“Pair waork
= Role-ploy
Wrop Up T will check notebooks and will coll=ct the name tags. its notebools -C P. 3 make: jokes ond loughing
EE wihe=n a classmate mokes o mistake
8 min [Harmear Jerermy, The proctice of | T-C £ Make gware st that wil b=
To consolidate, englsh language consequences in their notes by
iz up  Ioose feaching, 2007 pp. 379-232| ther behavior.
ends

Concepts:
“Evaluation

P. 8 may not want fo speok in
Engish. 5. Moke lhem fe=l
comfortable during the activity.
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Appendix AC
Clothes flashcards
Source: British Council
Retrieved from: www.britishcouncil.org/learnenglishkids
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Appendix AD
Clothes Matching Worksheet
Source: Kid Pages
Retrieved from: https://www.kids-pages.com/folders/worksheets/Clothes/page13.htm
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Appendix AE
Audio Script likes and dislikes conversation
Source: Own design
Nadia: Hey Sam! These are
Nadia: Hey Sam! These jeans are fantastic, and this sweater is
fantastic, and this sweater is beautiful.

eautiful.

Samantha: Hmmm... | don'f like
them. | prefer that long dress and
purple jeans. | love the different
colors.

Nadia: | don't like them; they are too
colorful for me.

Samantha: Ughhh... that red t-shirf is
homble! Those jeans are ugly too.
Nadia: Yes they are terible, but | like
thizs blue sweater and | love these
sandals!

Samantha: Why don't vou buy
them®

Nadia: They are too expensive! Do
vou like them?

Samantha: Mot really. What about
these vellow clothes? | don't like the
style.

Nadia: | do, they are cocl! But | hate
that skirt overt here! Ughhh
Samantha: Do you? | love it

Samantha: Hmm... | don't like
them. | prefer that long

and . [ love the
different colors.
Madia: | don't like them; they are foo
colorful for me.
Samantha: Ughhh... that red

1z homble! Those are
ugly foo.
Nadia: Yes they are terible, but | like
this blue cand | love
these !
Samantha: Why don'f vou buy
them#®

Nadia: They are too expensive! Do
vou like them®

Samantha: Not really. What about
theze clothes? | don't like the
style.

Nadia: | do, they are cooll But | hate
that overt here! Ughhh
Samantha: Do you? | love it
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Appendix AF
Prepositions of place lesson plan
Source: Own design

Topic:

Prepoztions

| Lesson Ne.

g

Aim of the Lesson:

By the end of the lesson students will be able to produce a shor text by descnbing it.

Assumptions:

Students know how to describe the postion of an object.

STAGEITIME PROCEDURE SKILL MATERIAL |INTERACT.| PURPOSE |ANTICIPATEDP. 5.
Warm-up Students will play hangman. They have to guess the Reading Whiteboard T-0C To engage | Problem:
(B minutes) carrect room of a house (kitchen, living room, etc.) sudents Students do not
Ingtructions: understand what T
# Let's play Hangman. SAY5.
» Guessthe correct name of the word Solution
¥ You have a participation point. Use more mimic and
use smple language.
Presentation! | T will provide a cup and a sticker to each student. Listening Cup T-C To present | Problem. Students
Practice They have to listen to teacher's instructions and put Writing Sticker the topic make too much noise
(22 minutes) | the sticker in the correct postion. (ie Up, Down, next (Appendix 5.1) and use the | Solution: Teacher will
to). Then students have to solve a worksheet and write Worksheert language stop the activity until
the correct word according to the preposition. (Appendix 5.2) the group is in slence.
Instructions
# Listen to me. Put the sticker in the correct
position
¥ MNow, solve the worksheet Look at the picture
and write the word.
Production Students have to work in pairs. They have to describe Wiriting Fictures 555 To integrate | Problem:
(16 minutes) | the differencesbetween 2 similar pictures and write (Appendix 5.3) knowledge | 5= might nat
sentences about them. and use it. | understand what they
Instructions: have to do.
»  Work in pairs. Solution
» Look at the pictures What are the differences? M ake twa maore
» \Wte the sentences behind the pictures. examples .
Wrap-up T will ask about students” work. Then sudents will Speaking Motebook T-C To Froblem:
(5 minutes) deliver their notebooks: consolidate | Sswould get
Instructions: the lesson, | distracted
* Who wants to participate? Solution-

¥ Read your work.
= Giveme your nolebooks.

T will apply sanchons.
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Appendix AG
Prepositions of place flashcards
Source: Own design
Idea retrieved from: https://www.shutterstock.com/es/image-vector/preposition-
place-illustration-cute-raccoon-box-1390804904
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Appendix AH

Prepositions of place worksheet
Source: live worksheets

Retrieved from:

Group

https://www.liveworksheets.com/worksheets/en/English as a Second Language (ESL)/Prepositi

ons_of place/Prepositions of place rd1522zh

1.- The radio is in the table.

2.- The telephone is behind the plant.
3.- The book is on the table.

4.- The lamp is under the sofa.

5.- The TV is front of the sofa.

6.- The clock is on the books.

7.- The bike is behind the sofa.

8.- The rug is under the table.

9.- The pillows are in the sofa.

FALSE
FALSE
FALSE
FALSE
FALSE
FALSE
FALSE
FALSE
FALSE
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Appendix Al
Pictures to create sentences
Source: Google
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Appendix AJ
Observation Format Filled by my Adviser
Source: Practice Jornal
Format: Own Design
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