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INTRODUCTION. 

 

     This pedagogical essay is titled ''The use of visual aids to improve motivation 

and interest in EFL students of secondary school''. The purpose of this essay is 

that the students feel interested and motivated with the English foreign language 

within the online sessions and elaboration of their tasks, through the strategy of the 

use of visual aids. This strategy makes reference to different elements where the 

student will be able to get involved in the activities, feel attracted, interested, and 

motivated. 

 

     The development of this pedagogic essay was carried out in Escuela Secundaria 

Tecnica #67, located in San Luis Potosi. The research and development of this topic 

were with the 2 ° F group. The group has a total of 24 students, 10 girls and 14 boys. 

Which, through the application of the diagnostic test and interview, the results were 

obtained that the students, that the modality of remote work at home, due to the 

Covid-19 pandemic, felt disinterested and unmotivated when working with the 

subject of English. The strategy of using visual aids was chosen, which were applied 

within their activities to elaborate at home and the sessions that were given online. 

 

     The reason for choosing this topic was that throughout my teaching training within 

my school, I had made use of some visual elements in physical material within the 

classroom, which could allow the student to identify elements that facilitate the 

understanding and exemplification to be able to develop their activities, also that the 

student felt attracted and interested at the moment of having visual material such as: 

flashcards, posters, videos, etc. All this was reflected in face-to-face classes before 

the Covid-19 pandemic. 
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     According to the modality established by the SEP "Aprende en casa" (2020), it 

seemed appropriate and interesting to continue with the use of visual elements as a 

strategy, which previously was functional for me. It seemed to me that before this 

modality, the strategy could be more functional and more practical to apply, since 

the use of electronic documents, use of electronic applications, etc. 

 

     The purpose of this research is that students feel motivated and interested in 

carrying out their assigned activities as homework and in the sessions that are 

taught. With the help of the visual aids strategy, students will feel attracted and 

interested in carrying out activities, this favors their motivation with this modality of 

work and enrichment of the English language. 

 

     The sequence for this investigation had a duration of 4 weeks, dated: Monday, 

March 1 to Friday, March 26, of the 2020-2021 school year. The subject of the 

students' work was: Machines. Students worked with weekly homework activities 

and online sessions that were held on Wednesdays of each week. The activities 

were designed according to the needs of the students, the type of machine that was 

worked each week and the objective. The visual aids that were applied were diverse. 

Within the homework activities: images, videos, graphic organizers, timelines, 

charts. In the online sessions, PowerPoint was used, considered as a visual aid. 

Within the presentation, visual elements were applied: Transitions, figures, colors, 

charts, different fonts, images, infographics. 

 

     My group had a total of 24 students, 10 girls and 14 boys. Before the teaching 

practice day began, they were given a multiple-choice diagnostic test with a total of 

15 questions, which was designed according to the topics that students should see 

in the previous year of high school. An interview was also applied, with the purpose 

of knowing information about general aspects of the virtual distance modality and 

the interest on the subject of English. The diagnostic test yielded his notion about 
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the language, which was low. Their answers were incorrect, in other cases they 

confused words, expressions, and grammatical structure. The interview had a total 

of 11 questions, which were open and multiple choice. Various information was 

released such as their general tastes, way of having contact with the school and 

receiving assignments / classes online, also the lack of motivation when working 

from home.  

      

Based on the results obtained with the diagnostic test and interview, I was able to 

identify the problems that existed within my group, I was able to choose the strategy 

that I would be using within the activities and online sessions, which is visual aids; 

That would allow them to feel interested in the subject to work on in the 

corresponding practice session, interested and motivated in the online sessions and 

homework activities, enriching the foreign language of English. Also, consider 

different aspects to evaluate and tools to obtain results that allow me to know if the 

student is interested and motivated with the use of visual aids within the online 

sessions and weekly work activities. The tools were: evidence of student work, 

surveys, test, and checklists. 

 

     Throughout this research there were different problems and difficulties, such as: 

low attendance of students in the online session, students absent from the school 

year, low registration of homework activities, students using Spanish in their 

activities, little communication between teacher - student. Due to the pandemic 

situation (Covid-19), it was impossible to carry out the classes in person with the 

students in the classrooms. There were some situations that arose: some students 

did not report during the school year, others had little communication with their 

teachers, few students entered the online sessions, because they are not 

mandatory, and some have problems connecting. 
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     The study strategy allowed me to know which elements and visual aids were 

more interesting, more attractive, and useful for the students. Also, to recognize my 

mistakes, learn from them and try to give greater strength to the strategy, so that the 

student could be involved and interested in the activities, learn, and feel motivated. 

With this online modality, I learned how to design and deliver an online session, 

which was a new experience, since it is very different from being in a classroom and 

having all the elements that that entails. It allowed me to enrich my experience as 

teacher.  
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NUCLEUS. 

     This pedagogical essay is based on one of the 3 topic lines seen in one of the 

classes into the general course, which the nucleus is: The didactic competence of 

the normalista student for the teaching of English. This nucleus is divided in four 

points: Purposes of the specialty and its relationship with secondary education; Skills 

development and value training of the specialty: Design, organization, and 

application of didactic activities; Application of basic strategies and forms of learning 

evaluation.  

     Taking this into account, it is important to mention that through this nucleus, 

purposes and objectives can also be established, as well as the application of 

strategies within the classes and assigned tasks, the design and application of 

activities designed according to the study plan and the level of the students. Students 

will develop skills within this specialty, focused on the English language. 

     The strategy chosen for this pedagogical essay was the use of visual aids, to 

improve the student's learning during the days of school practice. 

 

TOPIC LINE. 

     Within the topic lines, three are established which are: Analysis of the teaching 

practice; analysis of the common problematic cases in school practices; the 

experimentation of a didactic proposal. The thematic line of this document focuses 

on: The experimentation of a didactic proposal. It will be implemented as the 

problems of the selected group have been obtained.  
 

     My topic of study is based on and oriented to a new distance teaching modality 

since there are no face-to-face classes within the 2020-2021 school year. Students 

work virtually, that is why during the weekly activities to do at home, they have a bit 

more complexity than working in a classroom.  
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     Likewise, it is a bit more difficult to hook students to learning. Students must have 

elements and tools so that they can learn while doing their activities, that is why the 

support of visual material is very important as an aid to understanding various 

elements within the development of skills. 

 

Description of the case being studied. 

     During this school year 2020 - 2021, a pandemic situation occurred within the 

country and worldwide. During this school year, measures and restrictions had to be 

taken to impart the sessions to each group. For this reason, strategies and measures 

were implemented for the continuation of classes and activities while staying at 

home. ‘’Aprende en casa'' (2020) is the government program implemented by the 

SEP to resolve the inability of students and teachers to return to face-to-face classes 

due to distancing measures that aim to prevent the spread of Covid-19 among the 

student and teacher population, strategies and prevention measures against the 

virus. Each school in the public and private sector of basic education established its 

own modality of work. 

 

     In the school assigned to carry out practices, Escuela Secundaria Tecnica #67 in 

San Luis Potosi, we are working with a virtual modality, online sessions are taught, 

making use of the zoom application, with a duration of 40 minutes and assigning 

weekly activities to each of the groups. The teacher will have contact to the students 

using the WhatsApp group and via email. 

 

     During the school year, was assigned four groups with whom we will be working 

this school year, which are: 1st D, with a total of 22 students. 1st E, with a total of 24 

students. 1st F, with a total of 25 students. 2nd with a total of students of 24. Having 

a total of 94 of these four groups.  
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     According to the observations of the online classes and the interaction with the 

students through the applications, the students show different attitudes and 

participation. 

 

     The 1st D group has a total of 22 students, most of them send their homework 

weekly. Within the online classes, they are participatory, showing security at the 

moment in which they are granted participation. Also, within the WhatsApp group 

they interact by sending messages when they have questions or confirm that they 

are aware of the instructions from the teachers. 

 

     The 1st E group has a total of 24 students, is the group that most participates in 

terms of delivery of weekly jobs by email and participation within the WhatsApp 

group. Students always send their work in a timely manner. In online classes, they 

are participatory and confident, they show interest in the class and they also interact 

within the chat session. 

 

     The 1st E group has a total of 25 students, most of the students send their weekly 

activities, some of them out of time. Parents and students interact within the 

WhatsApp group, asking questions about the homework activities and confirming 

that they are aware of the directions and instructions. In online classes, they show a 

positive attitude, that is, they show interest and attention. They like the participation 

a lot. 

 

     The 2nd F has a total of 24 students. Is the group with which this document 

investigation will work. The students send their activities in a timely manner. Within 

the WhatsApp group, the interaction practically doesn’t exist, since no parent or 

student sends messages, however, all receive the messages of instructions or 

homework sent by the teachers. In online sessions, little attendance is registered, 

since only 13 of them are those that connect.  
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     However, most of them show a positive attitude, connecting on time, having 

cameras on and the students like to participate. When they are granted participation, 

they express themselves with confidence. 

 

     Teacher Karla is my head teacher, she is responsible for the mentioned groups. 

She has been working in high school for a long time. I previously worked with the 2 

° F group. My head teacher was the one who assigned me the groups with which I 

would be working, mentioning to me what was the modality with which she works 

with these groups.  

 

     At the beginning of the school year, the head teacher Karla Govea, gave 

indications of the work and modality that is carried out with the groups that were 

assigned to me. Students receive the corresponding activities per week through the 

WhatsApp application. Students send their completed work by email to the teacher. 

Learning by distance with my groups is useful to use the technological aids. The 

lessons will be working at home, students must complete the different exercises for 

4 weeks. The virtual lessons will be in zoom, this with a duration about 40 minutes. 

 

     The pdf with the instructions for each activity is sent to the students and parents, 

with a delivery limit on Friday at 9pm via email. That same day, the activities that 

were sent are recorded and each email is responded to confirm receipt, making a 

small feedback to each student regarding their activities and work sent. The students 

receive the received message, given positive comments about their homework, if 

necessary, they are mentioned if they have mistakes in the activities and they are 

explained how to correct them. Students must resubmit their corrected activity to 

have the total score for the activity. Also, it was mentioned to me that in each group 

the content was followed considering the curriculum. Online classes were only held 

if my head teacher felt it was necessary. 
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     Considering all the points that my head teacher mentioned to me, he assigned 

me a group with which I could practice, which in this case was the 2 ° F group. Their 

weekly work is sent to them every Monday and they are sent out on Friday.  

 

     My group was assigned to me, during the first week of practices I take an exam 

and an interview with the students. Results were thrown where students are not very 

interested in the subject of English (Appendix 1.1). Likewise, there was a result that 

when working from home, they felt little interested and unmotivated. Due to the 

modality in which my head teacher works, I considered that it was important that the 

students were more interested and motivated working from home. Students will 

always have doubts or questions in each activity, that is why it is important to 

consider using visual aids in online sessions and work at home, in this way, each 

activity will have examples and students will easily remember. 

 

 

General purposes 

     My topic is called ‘’The use of visual aids to improve motivation and interest in 

EFL students of secondary school’’. The purpose is that students have visual support 

as an example, to carry out their activities during the practice weeks that are carried 

out by distance sending work and activities using applications or social networks.  

 

     The weekly online classes are taught to the 2nd F group. One class is given per 

week on Wednesdays from 12:20 pm to 1:10 pm, using the zoom application to give 

the content. In these classes, I focused to cover the more complicated concepts 

regarding the subject that is being worked on that week, as are the vocabulary and 

grammar. Students take class notes. They are constantly told if they have any doubts 

or questions about the content or the activity.  

 

     Based on the class observations, only 13 students enter the class each 

Wednesday, their attendance and participation are taken, considering that they must 
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turn on their cameras and appear in uniform as well as having their hair properly. In 

all the online classes, the head teacher Karla, attends. 

     Taking into account that there is no personal contact with the students, but rather 

that they work by distance, it is important to design activities according to the study 

program and level of the students, also to adapt material for each topic and activity.  

      

     That is why it has been very important to take into account visual support in the 

weekly activities and the online session every Wednesday. Taking into account aids 

such as: images, videos, power point presentations. This will facilitate that students 

can be guided by visual examples and in this way, they can become more easily 

familiar with words, vocabulary, etc., since they will have the image in mind, and they 

will be able to remember. 

 

     The purpose is that the students can work always having visual aids in the 

different assigned activities, in this way, the students will be able to guide themselves 

to solve and learn having as a references and guides as  help that allows them to 

obtain learning, them able to produce and communicate with others. 

 

 

 

School context and geographical location. 

 

     During the school year 2020 – 2021, the school where I am doing my last year of 

practices, is in the ‘’Escuela Secundaria Tecnica #67’’ and which is directed by Prof 

Jesus T Rubio Hernandez. The address is Avenida Topacio #600 with the code 

24DST0074J, located in San Luis Potosi.  

 

     The school is located in an urban area and is busy day and night, since it is very 

close to the industrial zone of the state. The school is surrounded by houses, 

stationery stores, pharmacies, auto dealers, oxxo, stalls and food stores. The school, 
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being in this current area, the avenue has traffic lights, signs for the crossing of 

people, stops for cars and sometimes police traffic. 

 

     The area in which the school is located is widely used by the entire population, 

since near it, there is Highway 57, being one of the most used roads in the city, since 

it allows the circulation of many cars that they want to go to various places. This road 

tends to have a lot of traffic, since it is the main road that leads to the industrial zone, 

where much of the population works there day and night. 

 

     Also, near the school is the "Boulevard Rio Españita", it allows other vehicles to 

be transported to nearby areas of the industrial zone without wanting to get into 

traffic. This is one of the most viable accesses to enter the secondary school using 

a vehicle, also taking Topacio avenue as a path, which is where the secondary 

school is located. It is important to mention that these roads are used day and night, 

due to the large number that go to work in the industrial zone. 

 

     Outside of the school, there are locals and small businesses of various kinds. 

Some examples of these are: food stores, bakeries, stationery stores, grocery 

stores, cybers. Students, parents or people who travel near the area, in person, are 

those who consume and make use of these various facilities and meet various 

needs.  

 

     Students, minutes before entering the school, go to these establishments for 

different reasons. In the stationery stores, they buy any item that they need in the 

classroom when taking their different subjects. Also, they go to cybers to print 

different documents, consult web pages, etc. 

 

     At the end of classes, parents and students make use of establishments such as 

food stores and go to small mobile businesses depending on what the students need 

or want. In this case, the students are also consumers of stalls such as ice cream, 

raspados, popsicles, candy stalls, dessert stalls, fruit stalls, freshwater stalls. 
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     Unfortunately, these premises and commercial establishments have been 

affected by the pandemic situation within our country. premises and commercial 

establishments have not had the opportunity to continue their sales since the 

students do not attend their face-to-face classes at school. Students and parents 

play an important role by being consumers of these merchants every day. 

 

 

Current Physical Condition of the School. 

 

     The school has a large space, it occupies a large part within the neighborhood, 

that is, approximately one complete block. It means that within it there are many 

buildings, courts, offices. The school has a large space to provide teaching service 

to a large number of students, in this way, they will have facilities and comforts when 

making use of this institution. 

 

     The school has ample spaces for the diverse use of classrooms and courts. 

Within the field of students, the school has a large number of classrooms where 

classes are taught, student bathrooms for women and men, a computer rooms, 

library, classrooms for the different workshops that are taught. Within the teaching 

and administrative field, there is a teachers' room, offices, cubicles, direction, 

coordination, men's and women's bathrooms, private parking. These areas and 

classrooms are distributed in different buildings for different grades and groups. 

 

     At the front of the school, the entrance has three areas and a filter to enter. This 

is done in order to have control of the personnel entering the institution. 

 

     The first filter is the wide porch where only students can enter, since it is a specific 

space of the school and it is where they wait to enter to the school. Within this, the 

students of the morning shift stay while the school opens and usually meet with 

friends to talk and wait for the time to arrive. Within this space, the person 
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responsible for caring can be a teacher or a guard, observing that everything is in 

order and that the discipline of the students is not out of control. 

 

     The second filter, the teaching staff checks that only the students of the institution 

are admitted, checking that they wear the correct uniform depending on the day, that 

they are combed, that their nails are not painted. Also, in case a parent needs to 

enter, the teaching staff is in charge of granting access or not depending on the 

situation in which the parent is there. 

 

     The third filter is for the teaching staff to check that the students are entering 

order and do not cause any traffic and that the entrance of the students flows. In the 

case of the visit of the parents, the teaching staff indicates where it should be 

directed, either to the address, administrative office or classroom with a teacher. 

 

     The entrance and access to the school is a very important factor since only within 

it must be found the staff that works within it and the students. Access to outsiders 

must be very careful so that no negative or uncontrolled situation should be 

generated within the school. 

 

     The students in person make use of the classrooms and areas within the school 

every day. The students remain in their classroom, the teacher arrives to teach their 

subject at the corresponding time. At the time of their recess, the students use the 

fields and green areas to have breakfast, relax and spend time with their students. 

 

     It is important to mention that due to remote work, it was not possible to fully 

observe the facilities and spaces of the school, the access to the place is controlled 

with a certain number of people, just as the teachers were not required to attend and 

give their classes. 
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Relevant social and academic characteristics 

 

     At the beginning of the year, a pandemic situation arose, which made it difficult 

to continue with face-to-face classes at different academic levels. For the pandemic 

situation, it was decided to continue with the ‘’ Learn at home’’ modality, in which 

teachers and students maintained academic contact using different means of 

learning as: online work, platform work, informative videos, television programs. 

Within my school ‘’ Technical High School 67’’, the teachers are in communication 

with the students using means such as WhatsApp, platform, email.  

 

     To start with the development of the topic, the second week of work the students 

were given two exams; a diagnostic test and an interview to collect personal 

information from students. Within the diagnostic test (Appendix 1.2), there were 

results with deficiencies in reading comprehension and basic vocabulary. Within the 

interview, it was found that they did not like the online mode and the deficiency of 

computer equipment. Thanks to this, it seemed appropriate to focus on the material 

that they will be using to develop their activities, being specific in the use of visual 

material for support as well as how this can improve interest and motivation to 

develop their activities and work. 

 

 

WHAT IS KNOWN ABOUT THE TOPIC? 

     Through the results of the diagnostic test in the 2nd F group (Appendix 1.2) and 

observations made during the online sessions, the lack of interest and motivation 

due to the online work modality could be rescued. In this way, based on the 

diagnostic test, it was found that the students were made easier to work if it was 

accompanied by visual support. 
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      As mentioned in the name of the pedagogical essay, it is intended to use visual 

aids as a tool to raise the motivation and interest of students when working at a 

distance.  

     Students have previously been using visual elements in their books and in each 

weekly activity that is sent as work, in this way they have better exemplified what 

they should do in each activity, it is important because we are not in direct contact 

to be able to solve their doubts or questions, if necessary, can be contacted. 

     Consequently, the activities to be applied will be adapted to the level of the 

students and the process of each session and class work, have a sequence and 

rhythm. That is why the methodology to work that was selected is Presentation, 

Practice and Production (PPP). 

 

Audio Visual Aids  

     The audio-visual aids are tools to improve skills that are use for several times and 

more than others. Audio-visual aids can clarify the material more easily in the 

teaching learning process. Audio visual aids are only effective if they are appropriate 

to the situation and are used properly by the agent. (Madhuri, 2013). 

 

     Taking into account these aspects, I consider that the audio visual aid is very 

important within the class sessions, in this way they will have various aspects 

exemplified, since it is based on the diagnostic test, the students are not interested 

in English language. Canning C. (2000) mentions: considerable confidence is placed 

in the value of audiovisual aids to improve foreign language learning. Therefore, 

visual aids are of importance for the improvement of the language learning process. 

 

     Students and people often remember specific things through images, songs, 

videos. In this way, students will have specific references within the content, in this 

way, they will be able to remember definitions, vocabulary, etc. 
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• Types of visual aids: 

     Richard Mayer, author of Multimedia Learning, offers several guiding principles 

for utilizing multimedia. Here are a few of his principles. 

 

• Use words and pictures, not just words. (Multimedia principle) 

• Present words and images at the same time, not successively (Temporal 

contiguity principle) 

• Place words and pictures near each other, not spaced far apart. (Spatial 

contiguity principle) 

• Simpler is better. Learning increases when we simplify the content, 

removing all extraneous material (Coherence principle) 

 

Images and Videos as Teaching Aids. 

     Visual aids allow people to remember a word, situation, examples or scenarios 

more easily. The images within activities such as homework and within online 

classes, allow the student to identify keywords and vocabulary, having as reference 

an image that allows him to exemplify. Used appropriately and sequentially, the 

images, in addition to illustrating in a general way, allow the student to have a needs-

based experience when working remotely, taking advantage of assigned activities 

such as reading, grammar, vocabulary. 

 

     The use of videos within online classes and the tasks assigned to the student are 

a very useful tool, since in this way the student will have developed in a more specific 

way what is intended.  

 

     According to Rastislav Metruk. (2018), Watching English videos can be 

considered as a powerful and popular tool with regard to learning English as a 

http://www.amazon.com/Multimedia-Learning-Richard-Mayer/dp/0521735351?ie=UTF8&keywords=richard%20mayer%20multimedia%20learning&qid=1461250763&ref_=sr_1_1&sr=8-1
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foreign language, and ought to be devoted serious attention by teachers and 

researchers. 

 

     The virtual environment allows the use of this tool, since we can create the 

specific content of the video or we can search and use one that is found in some 

medium, as long as it is useful, contains the content and that the students enjoy 

watching it. It is important that when using this tool, students can take notes and thus 

quickly capture what is important or relevant. 

  

     ‘’Used appropriately and sequentially, pictures can not only illustrate a topic but 

also can provide the experience base children require in order to profit from reading 

and writing and from numerous other learning experiences, including those 

associated with art programming’’. R. Lloyd Ryan (1993) 

 

     According to assigned tasks and online classes, students show greater interest 

in having a visual aid, since by means of this modality, teachers allow us to have 

greater control of these aids and make use of them. The students in the same way, 

have shown greater interest in carrying out their activities. The result is reflected in 

the record that is kept week after week. Students are attracted by the images and 

videos implemented in the activities. 

 

What is motivation? 

     According to Edwin a. Locke and Gary P. Latham (2004) The concept 

of motivation refers to internal factors that impel action and to external factors that 

can act as inducements to action. The three aspects of action that motivation can 

affect are direction (choice), intensity (effort), and duration (persistence).  
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     ’Homework is a unique academic task in that it is administered at school but is 

conducted at home. Yet, relatively few studies have investigated the role of the home 

environment in students' motivation for homework. In the present study, we 

evaluated the role of parents in the type of motivation that students adopt for 

homework. More specifically, we tested a theoretical model that suggests that 

parents' characteristics are related to their behavior when interacting with their 

children around homework, which in turn, is related to their children's motivation for 

doing homework.’’ Avi Kaplan (2011) 

 

• What is intrinsic motivation? 

     Intrinsic motivation is doing something for the sake of personal satisfaction. The 

primary motivator is internal. For example, you are intrinsically motivated when you 

do something simply because it makes you feel good, is personally challenging, 

and/or leads to a sense of accomplishment. For example, a student may be 

intrinsically motivated to read because it satisfies their curiosity about the world and 

brings them a sense of calm. Intrinsic motivation is doing something “just because.”  

 

• What is extrinsic motivation? 

     Extrinsic motivation is doing something to earn a reward or to avoid a 

punishment. The primary motivator is external (i.e. you expect to get something for 

completing a certain task, or you want to avoid a consequence for not doing 

something). For example, a student studies for a test because they want to earn a 

good grade. Or they mind their behavior because they don’t want to lose their 

recess. Students choose behaviors not because they enjoy them or find them 

satisfying, but in order to get something in return or avoid an adverse outcome. 
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What is extrinsic motivation in teaching? 

     Extrinsic motivation is doing something to earn a reward or to avoid a punishment. 

The primary motivator is external (i.e. you expect to get something for completing a 

certain task, or you want to avoid a consequence for not doing something). 

 

     For example, a student studies for a test because they want to earn a good grade. 

Or they mind their behavior because they don’t want to lose their recess. Students 

choose behaviors not because they enjoy them or find them satisfying, but in order 

to get something in return or avoid an adverse outcome. 

  

     The students weekly send their corresponding homework, sending it via email. 

Their activities are reviewed, each email is answered giving them a little feedback, 

what they did well, where are the areas of opportunity, what is lacking in their work, 

etc. At the end of the term within high school, the evaluation is carried out, having a 

total qualification as a result, that is why, when making a comment, the students will 

obtain their corresponding considering their work, the students take into account 

each comment as motivation to keep improving and doing their activities. 

 

What is interest? 

     According to Judith M. Harackiewicz (2016) Interest is a powerful motivational 

process that energizes learning, guides academic and career trajectories, and is 

essential to academic success. Interest is both a psychological state of attention and 

affect toward a particular object or topic, and an enduring predisposition to reengage 

over time. Integrating these two definitions, the four-phase model of interest 

development guides interventions that promote interest and capitalize on existing 

interests. Promoting interest can contribute to a more engaged, motivated, learning 

experience for students. 

 

https://www.ncbi.nlm.nih.gov/pubmed/?term=Harackiewicz%20JM%5BAuthor%5D&cauthor=true&cauthor_uid=29520371
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     They like work activities that assist others and promote learning and personal 

development. They like to communicate with others: to teach, give advice, help, or 

otherwise be of service to others. 

     Homework is a unique academic task in that it is administered at school but is 

conducted at home. Yet, relatively few studies have investigated the role of the home 

environment in students' motivation for homework.  

 

Visual ais to arise interest. 

     Different types of visual aids mentioned above can be used in different settings 

with different level of learners. For instance, ‘videos’ can be used with beginners and 

intermediate level.  

 

     Kubra Fidanboylu (2014) suggest that the elements that should be taken into 

consideration while using visual aids are that:  

(a) the content should be related to the lesson and must not differ from what 

the students are currently learning. 

(b) the aid must be age and level appropriate; it should attract the attention of 

the targeted audience. 

(c) it must be fun, exciting and engaging, it should not be boring and dull. In 

addition, visual aids are generally used interchangeably, meaning that one 

aid will aid the other and so forth: ‘forming a unified learning experience’. 
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PPP Methodology. 

     The methodology that was chosen for the design of activities was PPP, since 

objectives were obtained for each session. The reason for choosing the methodology 

was that previously during teacher training, it is the one that has been worked on for 

two years.  

     Likewise, the level of the students was taken into account through the diagnostic 

test, so that a process is followed that allows them to develop and learn. It is 

important to mention that in each stage the strategy for the use of audiovisual aids 

will be established. ‘’PPP, which stands for presentation, practice, and production. 

This grew out of structural-situational teaching whose mam departure from 

Audiolingualism was to place the language in clear situational contexts’’ (Harmer, 

1983) 

     The methodology consists of 3 stages. In each one a purpose and the process to 

reach the development. 

• Presentation: The purpose of this stage is to introduce the student to 

content, where the activities will raise the student's interest. Within this 

stage, it is important to work with an input (Audio, Reading) as well as 

the related vocabulary. The students will have the use of audiovisual 

aids to become familiar and have examples of the subject. 

 

• Practice: The purpose of this stage is to focus on form. The teacher allows 

the students to practice in a controlled way, taking into account the previous 

stage in order to work. This will allow students to become familiar with the 

content. 

 

• Production: The purpose of this scenario is that the students can produce 

something for themselves using the second language, in this case an output 

(Writing, Speaking). The students, with the help of the previous stages, will 

be able to carry out this stage. Students at this point should communicate. 
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     According to Jeremy Harmer (2009), the methodology is used for teaching 

students with a low level of English. Harmer also adds that there is a general 

consensus that PPP is just one method among many, not taking into consideration 

other ways of learning.   

     Learning has a lot to do with it, as well as taking into account the skills that 

students develop session after section having this sequence. The students may have 

as an example and reference, the visual aids, which allow them to achieve the 

objective in each stage. 

 

     Students at the end must achieve the established objective, making production 

with the English language in a meaningful way, this means, that the applied 

methodology was efficient and successful, then when we in the role of teachers we 

will see the learning reflected and that it has a place in the students. 

 

 

 

KEY QUESTIONS. 

  

     Through the development of the topic established for this document, the use of 

visual aids to generate motivation and interest in students of English as a foreign 

language, a series of questions were formulated and established as an analysis and 

development of the objective that was expected to be achieved.  

     The results will be obtained through class observation, homework evidence, 

student surveys and an interview with the head teacher. 

 

How is motivation and interest improved using visual aids with the students 

in the online sessions?  
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     With the question: How can motivation and interest be improved with visual 

aids?, it is intended to find the way in which visual aids can improve motivation and 

interest, applying them within the activities that students carry out at home, as well 

as in the online sessions.  

     With the question: How can visual aids be applied in online sessions?, it was 

ever intended how and in what way the visual aids were selected, applied and which 

were the ones that worked and which did not, which were more efficient and which 

did not. 

     With the question: How is visual aids reflected in student activities? it is 

intended to ever be how and in what way the visual aids were applied within the 

online activities and weekly activities that they elaborate at home. 
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CHAPTER II. 

 

     The questions that were established to guide this pedagogical essay were given 

on the basis of the lack of interest and motivation of the student within the subject of 

English, since with the virtual modality according to SEP ‘’Aprende en casa'' (2020), 

and with the result about the interview applied at the beginning of the school year. 

(Appendix 1.1). With this online modality, established criteria agreed by Technical 

High School # 67 and head teacher Karla were followed. The work was divided into 

two parts: activities that are carried out at home and the online session. Students 

are not interested or not motivated to work in that way. With this, an improvement 

strategy was also established, to involve students in their improvement of 

vocabulary, grammar, execution of activities.  

 

     The sequence of activities were applied in the third period of teaching work from 

March 1st to 26th, 2021. The sequence of activities was applied to the 2º F group, 

with a total of 24 students. The sequence was carried out within the weekly activities 

that they elaborate at home and in the same way, in the online session.  

 

     The work modality during this period was divided in two, working at home and 

having one online session per week. The weekly activities are sent on Mondays 

through the WhatsApp group, approximately at 12pm on the day. Also, at that same 

moment the list of students who delivered the activities of the previous week of 

activities are sent. In the group are students and parents, who at the same moment 

respond that they are aware or make any comments, questions, or doubts. Students 

have a deadline to submit their activities. “When teachers give instructions, they 

need to check that the students have understood what they are being asked to do” 

(Harmer, 1998, p. 4.).  



27 
 

     They must be started at the end of the week, on Friday, before 6 pm. Some 

students send their work before the date established during the week, and the rest 

on the day of the due date. Activities were reviewed and feedback was given. 

 

     The other part of the weekly work was in the online class. The online session was 

taught for 4 weeks, only on Wednesdays from 12:20 pm to 1:05 pm. The students 

had previously reviewed the homework and activities were submitted, so they are 

already familiar with the topic to see during this class. 10 minutes before class time, 

the link is sent to the students through the WhatsApp group. According to the 

indications by the coordination of the Escuela Secundaria Tecnica # 67. 

 

     Students in case of having online classes with any subject, must follow 

indications: enter with their hair straightened, wearing the school uniform and with 

their camera on. The online sessions were given one day a week with a duration of 

45 minutes. There is a reinforcement and complementation of the respective topic a 

week. The planning sessions was designed using the PPP format. “PPP is extremely 

effective for teaching simple language at lower levels. It becomes less appropriate 

when students already know a lot of language and therefore do not need the same 

kind of marked presentation” (Harmer, 2008. P. 30). 

 

     The topic that was seen was: Function of machines. Assigned by the head 

teacher Karla. The topic had an approach that the students knew the operation of 

machines, which they were familiar with and that were of daily use, as well as the 

parts of some examples, the operation process. ‘’A person's background knowledge, 

often called prior knowledge, is a collection of "abstracted residue" (Schallert, 2002, 

p. 557). 
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     The description and reflection of the sequences applied during the four weeks is 

given below. The answers to each research question will be answered at the end of 

each description and reflection of the four weeks. The answers will be based on the 

sequence of the four weeks of practice. 

 

 

SEQUENCE NUMBER 1. MARCH 1ST TO 5TH, 2021 

     The first week of practices had a duration of 7 days, during the date of March 1st 

to 5th. During this week the first sequence began with the topic of machines.  

 

     The objective of this week was that the students will be introduced to the topic, 

knowing different types of machines, which they use commonly and daily, knowing 

examples, parts of the machines and classifying information. 

 

     The work material was designed according to the pedagogical study strategy and 

the corresponding content. Each activity was designed according to the student's 

level of English, thrown the results in the diagnostic test. (Appendix 1.2) 

 

     Both activities and sessions are accompanied, since the student must be 

introduced with the activity and in the online class, reinforce the fear, solve doubts, 

and cover the topic with more analysis. 

 

Asynchronous class. 

Dynamic. 

     The asynchronous class takes place on Monday March 1st, 2021, at the beginning 

of each week using the WhatsApp group. A general greeting is made to the group. 
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Then, they are given the weekly instruction according to work and delivery dynamics. 

The teacher mentioned that the work document will be sent, the deadline for sending 

it and the mail in which it will be sent. The document is sent in pdf format, which is 

named the topic and the delivery date and the planning for teacher Karla (Appendix 

2.1) Students and parents respond at that time, letting it be known that they are 

already aware of the instructions, also at that time, general doubts are resolved. 

During the week the students send their activities via email. 

 

      Some students send the activities by WhatsApp to my number. During the week, 

doubts in particular that the students have are also resolved according to the 

assigned activities. The rest of the students send their activities on the deadline, 

which is Friday before 6pm.   

 

     Once the student's activities are received, her message is responded to. The 

message begins with a greeting, then letting you know that it is received. A small 

text is written where a general feedback is given, also indicating if something is 

correctly elaborated or if the student must correct something in specific. Students 

have the opportunity to correct some things in the activity and send corrections, this 

in order not to prejudice her rating. (Instruction assigned by the head Teacher Karla). 

Congratulations are mentioned for sending her activity in a timely manner, if not, is 

told that it is important to continue with the instructions that are already assigned.  

      

     Finally, it is the record of the corresponding activities that the student sent. On 

Monday of next week, the dosage is sent to the head teacher Karla, who is 

responsible for keeping track of the students. 
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Activities. 

     The activities sent were three, within the pdf document. The students must print 

or copy the activities, these must be attached in their notebook. Students take 

pictures or scan their activities to send to the mail. (Appendix 2.1). 

 

     Activity number # 1: Students open the YouTube link, where he talks about brief 

descriptions of the laptop and the desktop computer, advantages, and 

disadvantages, it had subtitles. Students were identified the differences between a 

laptop and a desktop computer. Subsequently, the students answered multiple 

choice questions according to the video, where they made a choice of the correct 

answer. (Appendix 2.2). 

 

     Activity number # 2: The students, according to what was mentioned in the video, 

they completed an image with the corresponding parts of a desktop computer. The 

students identified a box of words that contained the names of the parts and also, 

they looked at the image of the computer, which had blank spaces. The students 

wrote each word in the corresponding space. (Appendix 2.3). 

 

     Activity number 3: According to the previous information from the video, the parts 

of a computer and their experience, the students wrote in a table, the advantages 

and disadvantages of using a laptop. (Appendix 2.4). 

 

Synchronous class 

Dynamic. 

     On Wednesday March 3rd, 2021, of the corresponding to the first practice week 

at 8:00 am, students are reminded by the WhatsApp group, that this day there will 

have online class through the use of the zoom application. The teacher mentioned 
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that the class will be at 12:20 pm, as well as instructions that they must follow enter 

with the camera on, adequate hairstyles, wear the uniform and have their notebook 

and school supplies that they consider important. 

 

     Finally, they are made aware that the class link will be sent approximately 5 

minutes before the class. The class and the topic were presented using PowerPoint 

Presentations. Ozaslan & Maden (2013) concluded in their study that students 

learned better if the course material was presented through some visual tools. They, 

also, reported that teachers believed that PowerPoint presentations made the 

content more appealing; therefore, they helped them to take students' attention. 

 

Class description. 

     Class begins at 12:20 pm having some students already in the waiting room of 

the application making their request at the entrance of the session. Students are 

admitted, greeting them as they enter the session. It is given 5 minutes of tolerance, 

so that the rest of the students could enter. There was an attendance of 10 students 

in total. The objective of this class was that Students will review vocabulary about 

different machines, categorize them and identify their general function. (Appendix 

2.5) 

 

Warm Up: An introductory activity and reinforcement of the vocabulary 

of the activities to make at home were carried out. It was mentioned to them 

that the words were according to their task, which they will try to remember. 

The activity was a ‘’Hangman’’, which was designed on a website. The 

students mentioned letters in order to find the word. Most of the words were 

guessed when you had a large number of letters. Finally, each vocabulary 

word was reviewed so that they could identify it again, in case they have not 

yet completed the task. (Appendix 2.6) 



32 
 

Presentation: The teacher presented a series of vocabulary words 

about different types of everyday machines that the students are familiar with, 

accompanied by a picture as an example. During this activity, the students 

activated their microphone, as the pronunciation of each word was 

emphasized, and the students practiced it. The students, in their notebook, 

wrote each word with its meaning. (Appendix 2.7) 

 

Practice: The students, with the previous vocabulary, classified each 

word in a table, which was divided into 3 categories: Home, electronic, 

kitchen. The students made a small table in their notebook and wrote each 

vocabulary word that corresponded to each space. Afterwards, the students 

were asked to mention their answers. (Appendix 2.8) 

 

Production: The teacher presented a video, in which the function of 

some machines that had already been seen in the previous vocabulary was 

discussed and described. The students watched the video and subsequently 

answered questions. The students were guided by the subtitles of the video, 

this was presented a couple of times. Students were asked to mention their 

answers. Finally, the responses were presented, and the students reviewed / 

corrected. (Appendix 2.9) 

 

Wrap Up: The class ended by giving them general feedback, doubts 

were resolved, and general notices were given. The class ended at 1:05 pm. 

 

Reflection. 

     The activities that were carried out in such a way that the students did at home 

had a response of 15 students in total who sent their activities. A comparison of the 

beginning of the school year this week obtained a greater response from the 
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students During this week I had only a few people who asked me questions about 

the activities or mentioned some doubts in general. ‘’As grade level increases, 

students ask fewer ‘on‐task attention’ questions’’ (Good, Slavings, Harel, & 

Emerson, 1987, p.186). 

 

     The number of activities was adequate according to the theme that this work, that 

is, the students had activities designed in a timely manner and correctly broken down 

these variants since not all had the same purpose and were not designed in the 

same way. 

 

     During the week the students sent their activities and the rest sent these activities 

at the end of the week as the deadline for submission. This made me feel that the 

activities were prepared correctly since few students were those who delivered their 

activities out of time and elaborated incorrectly. Besides that, these activities had a 

correct sequence since at the beginning they are asked to watch a video after 

ordering parts according to the video and finally organizing ideas from the video, 

always following and using the same information. I feel good since there is a rhythm 

of students who deliver activities, each time you see more response of interaction 

with them. 

 

     The session felt very positive thanks to the participation and response of the 

students, in addition to the fact that I made an effort to carry it out in a positive way. 

The good thing about this session was that the strategy that is indicated as the 

subject of the reception document was added. This happened that the students 

showed interest during the whole session. The activities had a good rhythm, the 

students worked in a dynamic way, guided by each example in activities with the 

visual aids. The students also sent me their activities via email, registering them and 

assigning their percent. What did not go so well within this session was that there 

was little entry of students to the class, since these are not mandatory within the 

https://www.tandfonline.com/doi/full/10.1080/03057260701828101
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school modality. Something that also failed, was that the audio of the video was not 

heard. So, an external microphone was used so that the students could listen to the 

audio and could solve the activity. 

 

     The topic of the operation of the machine sounds and tends to be unattractive, 

that is why the machine that was worked on in that week and class session was the 

computer, since it is a tool with which they are very familiar and this usually uses it 

frequently. What went well in that class session was that the class was very dynamic, 

since the times were divided in each activity, so the students answered their activities 

with specific time. Their participation was many times voluntary, in which they were 

not, someone in specific was asked directly and they participated.  

 

     The application of the strategy worked so that the students could be guided with 

the activity and also, that they had examples. What did not turn out so well was the 

technical failures of the video, since it was not heard. Fortunately, the video had 

subtitles, of which the student could help to carry out the activity, a microphone from 

another device was also used so as not to lose the audio. What I want to improve is 

to make the visual aid strategy even more attractive. 

 

     My final reflection of this practice is to improve the selection and application of 

the strategy as the main theme, they were not bad, but they should be even more 

attractive to attract the attention of the student, making use of transitions, animations, 

use of typography, add more image elements and keep making use of the videos. 

The study by Yunus, Salehi & John (2013) mentioned: the use of visual aids helps 

the students to learn as it raises their curiosity and motivate them to comprehend the 

lesson.  
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     Also, point out to the students in the feedback the good things that they developed 

in the session, in this way, the students will feel motivated and will continue to show 

their participation and positive attitude during the class sessions. The class was 

carried out in a dynamic way, the students worked, visual elements were applied. 

 

 

SEQUENCE NUMBER 2. MARCH 8TH TO 12TH, 2021. 

     The second week of practices had a duration of 7 days, during the date of March 

8th to 12th. During this week the second sequence was continued on the topic of 

machines. 

 

     The objective of this week was that the students will know the process of a 

cellphone by a timeline, the general function and the use, the function and the parts 

of the cellphone. 

 

     The work material was designed according to the pedagogical study strategy and 

the corresponding content. Each activity was designed according to the student's 

level of English, thrown the results in the diagnostic test. (Appendix 1.2). 

 

     Both activities and sessions are accompanied, since the student must be 

introduced with the activities to elaborate at home and in the online class, reinforce 

the topic, solve doubts and cover the topic with more analysis. 
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Asynchronous class 

Dynamic. 

     The asynchronous class started on Monday March 8th, 2021 at the beginning of 

the week using the WhatsApp group. A general greeting is made to the group, 

greeting to the parents and students. After the greeting, the teacher gave the weekly 

instruction according to work and delivery dynamics. The teacher mentioned that the 

work document will be sent, the deadline for sending the activities and the mail in 

which it will be sent.  

 

     The pdf of the activities is sent which is named with the topic and the delivery 

date. and the planning for the head teacher Karla. (Appendix 2.10). Students or 

parents respond with a message at that time, letting it be known that they are already 

aware of the instructions, also at this moment, general doubts of the activities or 

another thing, are resolved. Also, the list of students who sent the activities of the 

corresponding last week is sent. (Appendix 2.11). If the students or parents have 

doubts, at that moment the contact is made and if required, some correction. 

‘’Parental involvement may occur at different levels, ranging from simplistic tasks 

such as motivating children, being positive about school, or assisting children with their 

homework to more complicated and skill demanding tasks such as assisting 

educators or the official management of schools, which demands higher skill levels’’ 

(Khan, 1996). 

 

     During all the week the students send their activities via email and via WhatsApp. 

During the week, students let know to the teacher of they have a doubt in specific. 

The rest of the students send their activities on the deadline, which is Friday before 

6pm. 

 



37 
 

     Once the student's activities are received, her message is responded to. The 

message begins with a greeting, then letting you know that it is received. A small 

text is written where a general feedback is given, also indicating if something is 

correctly elaborated or if the student must correct something in specific. Students 

have the opportunity to correct some things in the activity and send corrections, this 

in order not to prejudice her rating. (Instruction assigned by the head Teacher Karla). 

Congratulations are mentioned for sending her activity in a timely manner, if not, is 

told that it is important to continue with the instructions that are already assigned.  

 

     Finally, it is the record of the corresponding activities that the student sent. On 

Monday of next week, the dosage will sent to the head teacher Karla, who is 

responsible for keeping track of the students.  

 

Activities. 

     The activities sent were two, in the pdf document. The students are able to print 

or copy the activities, but these must be attached in their notebook. Students take 

pictures or scan their activities to send to the mail. (Appendix 2.12) 

 

     Activity number # 1: The students observe the different images of telephone, read 

information about the evolution of the telephone on a timeline. Each year it contained 

an allusive image to the corresponding telephone number and a brief description of 

it. Once the students observed, they answered 5 questions, according to the timeline 

and the data. (Appendix 2.13) 

 

     Activity number # 2: The students read a telephone conversation between two 

people. After having read it, the students related keywords and sentences, according 

to what was mentioned in the conversation. (Appendix 2.14) 
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Synchronous class. 

Dynamic. 

     On Wednesday March 10th, 2021 of the second corresponding week of practices, 

at approximately 8:30 a.m., a message was sent via WhatsApp to the group, 

reminding them that the online class would be held that day with a schedule of 12:20 

pm. In the same way and again, the teacher letting know the general instructions to 

enter to the online session they must follow: enter with the camera on, adequate 

hairstyles, wear the uniform and have their notebook and school supplies that they 

consider important. 

 

      ‘’Instructions are defined as the directions given to the learners which aim to 

"result later in students' behavior, responses, actions, products, and ultimately 

learning outcomes" (Ha & Wanphet, 2016, p. 138). Finally, the teacher send the link 

of the zoom session to the group, approximately 3 minutes before the hour. The 

class and the topic were presented using PowerPoint Presentations. (Appendix 

2.15) 

 

Class description. 

     The class began punctually, at 12:20 pm, with some students already in the 

waiting room requesting access to the session. Students were given access, as they 

entered, they were given a small greeting. The tolerance time was 5 minutes, so that 

the rest of the students could enter and start the class. There was an attendance of 

11 students in total. The objective of this online session was that Students will 

identify information of a cellphone with an infographic, recognize their parts, write 

about personal information.  

 

Warm Up: The class began with a series of questions in which the 

students recalled some examples of machines seen in the previous class, 
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these questions were multiple choice, so that the students could quickly 

identify and return to the topic, examples and functions on the machines. The 

questions were applied in general way, all of the students answered. 

(Appendix 2.16). 

 

Presentation: The teacher presented an infographic about the use of 

the general in different areas of life. In a group, the descriptions were read 

and the images that belonged to each description were observed, the 

students mentioned what each description was about. Afterwards, 

comprehension questions about the infographic were presented, the students 

wrote them in their notebooks. Once written, the students identified the idea 

of the question and the answer that was sought. We went back to the 

infographic again and the students answered the questions. The students in 

a group, shared their answers and later, they were reviewed in the 

presentation, the students reviewed their answers and if necessary, 

corrected. (Appendix 2.17) 

 

Practice: Teacher presented some parts of the cell phone as 

vocabulary, in written form accompanied by an image as an example. The 

students turned on their microphone to be able to practice the pronunciation 

of each word and also wrote the vocabulary with its meaning in their notebook. 

Teacher presented an example of a screen, where the students briefly made 

one in their notebook and wrote the parts corresponding to each part indicated 

in the example. The students in a group, shared their answers and later, they 

were reviewed. (Appendix 2.18) 

 

Production: The teacher presented an example of a cell phone screen 

of a personal information form. The students copied the example in their 
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notebook, filling in the form that was presented as an example. (Appendix 

2.19). 

 

Wrap up: The teacher presented an example of a cell phone screen of 

a personal information form. The students copied the example in their 

notebook, filling in the form that was presented as an example. Finally, the 

students shared their information with their classmates. (Appendix 2.20) 

 

Reflection. 

     The work and activities that were carried out by the students at home, had a lower 

response since only 14 students did their homework. That made me feel a bit 

demotivated since the students increased their homework as the weeks progressed. 

However, this week there was not as much response as expected. It was probably 

due to the number of activities since the students were asked to work on their cover 

page and separator for the quarter, so they consider that it is a lot of homework or 

many activities that they have to solve.  

 

     Parents during the school year have mentioned that the large number of activities 

does not allow them to follow the rhythm of the subjects since they have other jobs 

and activities to do, and in this situation at a distance, it is a bit difficult for them to 

have a great number of activities, Despite not being complicated activities and 

activities that are not involved with the theme of "Machines". However, the activities 

they carried out were resolved correctly and that only a few students were pointed 

out an activity that they had to correct. It is important to mention that few students 

had contact with me during the week, that is, they had no doubts or questions about 

the activities or the online class.  
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     The students felt sending their activities throughout the week and the rest sent 

their activities on the deadline to do so. I felt a bit confused, since the students send 

me your activities and it increased as the weeks passed, however during this week 

there was less response. 

 

     The virtual class was given in a very dynamic way by the teacher and it was very 

efficient and active on the part of the student since she was constantly asked for her 

participation and a specific control was carried out in each activity to maintain the 

rhythm of the class. I think the good thing about this session was the pace of the 

class and the dynamics. ‘’Pacing can be defined as " the rhythm and timing of 

classroom activities or units, which includes the way time is allocated to each 

classroom component and the process of how one decides that it is the right moment 

to change to another activity, sub-activity, or sub-sub activity" (Goldsmith, 2009, 

p.33).  

 

     The activities were also better designed so that the students could work 

concretely in their notebooks but in the same way so that they were attracted. The 

students also submitted their weekly and class activities in a timely manner. The 

visual aids allowed for examples and helped to attract the student's attention, as the 

breakdown of each activity was better designed for their interest. What I did not like 

about this class was that again there was little entry of students to the session. It is 

important to mention that online sessions within this institution are not obligatory, so 

students do not take this session 100% seriously. 

 

     The good within the session and the activities was that were designed in a 

different way to make the subject of machines a little more attractive. In this case, 

the cell phone was selected as the machine to work with since the students are more 

familiar and know a little more about how it works. In this way the students were 

more attracted to the activities.  
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     Activities were designed to be determined in some way by a cell phone, so the 

students felt more attracted and participated efficiently. What I did well was that I 

used Spanish very little, always using keywords and expressions in English so that 

the students could understand what they were being told. I also believe that the class 

had a good rhythm and that is why the students worked actively on each activity. 

What I do not know as well or percent that can improve is that students make greater 

use of English, this as long as they are given the tools so that they can express or 

write their ideas and later participate and carry out their activities. Also, what was not 

only also was that not all students entered the class session. I believe that the 

strategy can also be better implemented, since it can become a little more colorful, 

the typography can be changed to draw the student's attention as well as the 

different applications of images and videos, animations and transitions within the 

presentation.  

 

     The visual aids were a great support so that the students could have examples I 

know if they are attracted and that these could bring their interest and that they work 

in a more efficient way and felt motivated. 

 

 

SEQUENCE NUMBER 3. MARCH 15TH TO 19TH. 

     The third week of practices had a duration of 7 days, during the date of March 

15th to 19th. During this week the third sequence continue with the topic of 

machines.  

 

     The objective of this week was that the students will know the parts of the bicycle, 

their function and will make brief descriptions about it. 
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     The work material was designed according to the pedagogical study strategy and 

the corresponding content. Each activity was designed according to the student's 

level of English, thrown the results in the diagnostic test. (Appendix 1.1). 

 

     Both activities and sessions are accompanied, since the student must be 

continued with the topic, reinforce the fear, solve doubts, and cover the topic with 

more analysis.  

 

 

Asynchronous class 

Dynamic. 

     The asynchronous class started again on Monday March 15th, 2021, at the 

beginning of the third week of practice using the WhatsApp group. Parents and 

students who are in the group were greeted in a general way. Once the greeting was 

said, the indications and general instructions were made according to the weekly 

work and the delivery dynamics.  

 

     The PDF activities document was sent, which always bears the name of the topic 

that is being worked on and the delivery date. Also, the planning is sent to the head 

teacher Karla. (Appendix 2.21). Some students responded that they are aware of the 

instructions and received the document, also if necessary, they ask a question 

according to their specific doubts. At that same moment, the list of students who sent 

the activities of the previous week was also sent (Appendix 2.22). In case there are 

corrections or doubts about the list, the student or parent gets in touch, to resolve. 

 

     During the week some students send their activities via email and also via 

WhatsApp. During the week, some students let me know if they have any questions 
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or doubts about the week's activities. The rest of the students send their activities on 

the deadline, which is Friday before 9 pm. 

 

     Once the student's activities are received, her message is responded to. The 

message begins with a greeting, then letting you know that it is received. A small 

text is written where a general feedback is given, also indicating if something is 

correctly elaborated or if the student must correct something in specific. 

 

     Students have the opportunity to correct some things in the activity and send 

corrections, this in order not to prejudice her rating. (Instruction assigned by the head 

Teacher Karla). Congratulations are mentioned, for sending her activity in a timely 

manner, if not, is told that it is important to continue with the instructions that are 

already assigned about the dynamic to send their homework. Finally, it is the record 

of the corresponding activities that the student sent. On Monday of next week, the 

dosage is sent to the head teacher Karla, who is responsible for keeping track of the 

students. 

 

Activities. 

     The activities sent were two, within the pdf document (Appendix 2.23). The 

students are able to print or copy the activities, these must be attached in their 

notebook. Students take pictures or scan their activities to send to the mail or 

WhatsApp.  

 

     Activity number # 1: The students opened a YouTube link (Appendix 2.24), where 

the parts of the Bicycle are shown. Students would identify different parts of the 

Bicycle. Once the students wrote the parts of the bicycle on an image that contained 

blank spaces. The students had the opportunity to watch the video as many times 

as necessary to be able to identify each part. “Introducing vocabulary through a 
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visual/oral context is very effective, especially with lower-level students” (Gower, 

Phillips & Walter, 1983, p. 146). 

 

     Activity number # 2: Students read three descriptions of three different types of 

bicycles, which mentioned their function and characteristics. Afterwards, they read 

different questions and descriptions that talked about the 3 bicycles. The students 

chose the bicycle corresponding to each sentence. (Appendix 2.25) 

 

Synchronous class. 

Class description. 

     The dynamic began at 9 am on Wednesday March 17th, 2021. The students were 

reminded via WhatsApp by the teacher, mentioning that that day we would have an 

online class. Mention was made of general instructions and alignments that students 

must follow in order to enter to the session: enter to the online session they must 

follow: enter with the camera on, adequate hairstyles, wear the uniform and have 

their notebook and school supplies that they consider important. Finally, the teacher 

send the link of the zoom session to the group, approximately 5 minutes before the 

hour. The class was presented through PowerPoint Presentation. (Appendix 2.26) 

 

Warm Up: The class started with a couple of riddles, which were taught 

by the students. The riddles were according to the vocabulary seen in 

previous classes. The students tried to guess the word or object that 

corresponded to each one. (Appendix 2.27) 

 

Presentation: The teacher presented a series of vocabulary words for 

some specific parts of the bicycle. The words were written, accompanied by 

an example image. The students turned on their microphone so that they 
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could practice the pronunciation of the words. The vocabulary was being 

presented and the students wrote each word in their notebook, along with its 

meaning. (Appendix 2.28) 

 

Practice: Once the different parts of the bicycle were seen, focus was 

given to the operation of each one of them. Teacher presented a chart, which 

presented the vocabulary words and at the other extreme, the definition of the 

parts of the bicycle in a messy way. The students wrote the parts of the bicycle 

in their notebooks, choosing the sentence of the definition that corresponded 

to each one. Students shared their responses with their classmates. 

Afterwards, the answers were presented, and the students made revisions, if 

necessary, made corrections. (Appendix 2.29) 

 

Production: The teacher presented an infographic, Students check the 

information and then, they answered questions. The teacher presented 

description about a bicycle, which mentioned characteristics of color, size, 

and a verb. The teacher read the description so that the students could 

contextualize the activity. Once presented, the teacher presented the 

description again, accompanied by a table, which contained different 

examples of colors, sizes and verbs. The students made their description of 

the bicycle, modifying the color, size and verb. The students could follow the 

examples in the chart or write some other word that they preferred and knew. 

(Appendix 2.30) 

 

Wrap Up: Once their description was written, they read it, sharing it 

with their classmates and the teacher. Finally, the class ended by giving brief 

feedback and mentioning general prompts. The students said goodbye and 

left the session.  
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Reflection. 

     The work and activities that were carried out this third week of work had a 

response from 15 students, who did send their assignments through the WhatsApp 

application and via e-mail. Again, there was little response from the students on this 

occasion there was one more student who sent their activities. It is important to 

mention that the activities were not highly complex, however the activity contained a 

video in which the parent or the student had to enter in order to carry out these 

activities.  

 

     It is known that through this online modality it is a bit complicated for students to 

have access to these web pages, so it is likely that some students did not have the 

opportunity or resources to enter this video, since some are complicated others they 

have no chance or there is simply no way to do it. 

 

     Again, as the week progressed, I received activities from the students and most 

were received on the Friday deadline, giving feedback to each one. I feel good but 

not satisfied since the students have had a greater response in previous weeks, only 

that regarding the comments and family situations of the students they sometimes 

have complications and cannot send their activities. This is known thanks to the fact 

that the head teacher Karla contacts the parents, week after week through school 

control. 

 

     The class was carried out with a good rhythm and the student’s participation and 

comprehension. Consider that the activities had a good breakdown and a sequence 

was carried out as well as the visual aids were very useful within each activity 

because they had a better design and the images, infographics, transitions, colors, 

and typography were better implemented. Considering good about this experience 

was that both of us participated much more than in previous classes. Also consider 
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that the rhythm and dynamics of this session were good since each activity always 

works with certain times.  

 

     The activities had a better design, they were more attractive, and the visual aids 

were better implemented in each of them. The class was better organized within the 

PowerPoint presentation and a machine of interest and daily use of the students was 

worked on. This class was that again there was little response from student entry. 

This continues to be very similar since within this institution online classes are not 

compulsory, which is why students who have the possibility to do so, enter the class 

session. 

 

     The good in this session was that the activities were better broken down, a 

sequence was carried out so that in the end a product could be obtained and those 

were also designed in a more attractive way since a machine was chosen for the 

student's daily use. In this case, the machine that was chosen with the bicycle since 

they are very familiar with it and have used it at least on occasion, in the same way 

they had notion of how a bicycle worked, so the students could also talk and describe 

their bicycle or they could create a bicycle that was to their liking or dream.  

 

     What was well was that established time for each activity since the time on this 

platform is limited but this was effective since the students must be working 

dynamically with these activities. Also consider that made little use of Spanish and 

how each class always tries to use the similar expressions so that the students can 

understand and become familiar with them. 

 

     Consider that what came out well from this session was that the visual aids were 

better applied and implemented in each activity, a lot of use was also made of 

different colors, different fonts, elements such as transitions and movement within 
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the presentation. According to Pateşan, Balagiu, Alibec, (2018) ‘’The visual aids help 

English-language learners build their vocabulary, speaking, listening as well as the 

writing skills, making them more creative and develop their deep thinking. Effective 

use of visuals can be beneficial and can lead to permanent learning as well as help 

the content delivery’’.  What did not turn out as well as expected was that there was 

little response from the students and in this way, the vast majority are left without 

that session that is to reinforce the weekly activities that are taught to them. Students 

participate using Spanish. Some students were distracted within the session but 

each one of them was always being attentive to it. 

 

     Have considered recommendations and comments that have been made to me 

regarding my actions and have tried to implement and apply them. The activities 

were carried out with good time, rhythm and were very well broken down, a sequence 

was maintained within the activities, the visual aids were better applied, less 

language was used in Spanish. With this experience it is important to continue 

working in this way applying the strategy so that the desired objective can be met 

and see an improvement within my students and also in their activities and obviously 

awaken their interest and with it their motivation. 

 

 

SEQUENCE NUMBER 4. MARCH 22ND TO 26TH. 

     The fourth week of practices had a duration of 7 days, during the date of March 

22nd to 26th. During this week, there was a small change in the topic that was 

worked on. The theme remained the same, adding the theme of "Vacations", as it 

was an upcoming period for the students. The focus was on the use of machines 

that are used during the vacation period. 
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     The objective of this week was that the students will know vocabulary about 

vacations, read text about experiences and check machines in vacations.  

 

     The work material was designed according to the pedagogical study strategy and 

the corresponding content. Each activity was designed according to the student's 

level of English, thrown the results in the diagnostic test. (Appendix 1.2) 

 

     Both activities and sessions are accompanied, since the student must be 

continued with the topic, reinforce the topic, solve doubts and cover the topic with 

more analysis. 

 

Asynchronous class. 

Dynamic. 

     The asynchronous class started again on Monday March 22nd, 2021, 

approximately at 12:00 pm, at the beginning of the fourth week of practice using the 

WhatsApp application. Parents and students who are in the group were greeted in a 

general way. Once the greeting was said, the indications and general instructions 

were made according to the weekly work and the delivery dynamics. 

 

     The PDF activities document was sent (Appendix 2.31), which always is with the 

name of the topic that is being worked on and the delivery date and also is sent the 

planning to the head teacher Karla (Appendix 2.32). Some students responded that 

they are aware of the instructions and received the document, also if necessary, they 

ask a question according to their specific doubts. At that same moment, the list of 

students who sent the activities of the previous week was also sent (Appendix 2.33). 

In case there are corrections or doubts about the list, the student or parent gets in 

touch, to resolve. 
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     During the week some students send their activities via email and also via 

WhatsApp. During the week, some students let me know if they have any questions 

or doubts about the week's activities. The rest of the students send their activities on 

the deadline, which is Friday before 6pm. 

 

     Once the student's activities are received, her message is responded to. The 

message begins with a greeting, then letting you know that it is received. A small 

text is written where a general feedback is given, also indicating if something is 

correctly elaborated or if the student must correct something in specific. Students 

have the opportunity to correct some things in the activity and send corrections, this 

in order not to prejudice her rating. (Instruction assigned by the head Teacher Karla). 

Congratulations are mentioned, for sending her activity in a timely manner, if not, is 

told that it is important to continue with the instructions that are already assigned 

about the dynamic to send their homework. 

      

     Finally, it is the record of the corresponding activities that the student sent. On 

Monday of next week, the dosage is sent to the head teacher Karla, who is 

responsible for keeping track of the students. 

 

Activities. 

     The activities sent were three, within the pdf document (Appendix 2.31). The 

students are able to print or copy the activities, these must be attached in their 

notebook. Students take pictures or scan their activities to send to the mail or 

WhatsApp.  

 

     Activity number # 1: The teacher sent an audio where different vocabulary words 

from the holidays were mentioned. The activity corresponded to choosing the correct 

word in a series of 3 images. The students listened to the word emphasizing in the 
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pronunciation and then, choosing an image. “Introducing vocabulary through a 

visual/oral context is very effective, especially with lower-level students” (Gower, 

Phillips & Walter, 1983, p. 146). (Appendix 2.34) 

 

     Activity number #2: The students read a series of descriptions, which were 

referring to different machines that are used during the vacation period (Bus, Jet ski, 

Boat). They identified its function and its main characteristics. (Appendix 2.35) 

 

     Activity number #3: According to the descriptions of each machine, the students 

had to match each description with the image alluding to the corresponding machine. 

The students wrote the number of each description on the image. (Appendix 2.35) 

 

 

Synchronous class. 

Class description. 

     A message was sent to the WhatsApp group to the students, making a reminder 

and indication that there would be an online class that day. Mention general 

instructions and alignments that students must follow in order to enter to the session: 

enter to the online session they must follow: enter with the camera on, adequate 

hairstyles, wear the uniform and have their notebook and school supplies that they 

consider important. 

 

     Finally, the teacher send the link of the zoom session to the group, approximately 

6 minutes before the hour. On this occasion, colleagues from the degree 

accompanied us in the session. On this occasion, due to time, it was only possible 

to carry out the practice part. The topic was presented using PowerPoint 

Presentation. (Appendix 2.36) 
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Warm Up: The class started with a tongue twister that made reference 

to the holidays. The teacher read the tongue twister, giving the pronunciation 

reference so that the students could identify it. Voluntarily, the students began 

the activity asking for participation. All the students participated and practiced 

their pronunciation. (Appendix 2.37) 

 

Presentation: The teacher presented a series of vocabulary words, 

corresponding about vacations. The same series of words was presented that 

was assigned in the task, activity number one. During this part, the students 

turned on their microphones to practice the pronunciation of each word, as 

well as they wrote the vocabulary in their notebooks, along with the 

corresponding meaning. Once they had seen the vocabulary, the students 

classified each one of them in a table divided into two parts: country vacation 

vocabulary and beach vacation vocabulary. (Appendix 2.8) The students 

wrote each word in the corresponding space. The students participated by 

mentioning the answers they had. Subsequently, a chart was presented with 

the answers, for the students to review and in some cases, correct if 

necessary. (Appendix 2.39) 

 

Practice: The teacher presented a reading. The text referred to the 

narration of an anecdote of father and daughter living an experience on a Jet 

Ski. The teacher selected some students to read the text. Later, the teacher 

asked the students what the reading was about, some students gave an 

answer using their first language, Spanish. After a series of comprehension 

questions were presented according to the text, the students copied each one 

in their notebooks. Se les asigno un tiempo determinado para que pudieran 

responder las preguntas. Finally, the students shared their answers. 
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Afterwards, the correct answers were presented, the students verified and, if 

necessary, corrected. (Appendix 2.40) 

Wrap Up: The class ended with a small thank you from the teacher. 

mentioning that the students made a great effort each week. Also, some 

information and warnings were mentioned by the head teacher Karla. The 

students said goodbye and left the online session. 

 

Reflection. 

     The work and activities that were carried out during week four of the teaching 

practice day had an increase in response from the student, having a total of 19 

registered jobs, these activities were received throughout the week and at the end 

of it since the students do most of their shipping on the deadline day, which is Friday. 

On that occasion there was an increase of four students who sent you their work.  

 

     The students demonstrated that there was greater understanding in their 

activities within each review of them, since the visual aids have allowed them to 

understand, exemplify and be able to carry out their activities more efficiently. I also 

consider that the subject was a little more in the student's interest since it was 

complemented with the subject of vacations, referring to the same subject as 

machines. Finally, I felt satisfied and happy with the four weeks of work since all the 

design of activities and the online sessions that were taught were carried out with a 

lot of effort, time, attitude, and dedication. 

 

     Before class started, feeling was a bit stressed because prior to this had to go to 

do some activities in the high school of practices that was involved and that caused 

me a bit of despair and concern. At that moment maybe the feeling was going to 

cause a little lack of control within me and that this could be reflected in the class. 

When the class began, the students enter to the Zoom platform and many students 
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entered on time and this time there was an increase in attendance, that raised my 

motivation a lot. 

     The students were working on the activities in a dynamic way although the time 

went by very quickly and unfortunately the students were not able to carry out the 

production part. The result of the class was good because it continues to work in the 

dynamic way with which it was working previously, the students paid a lot of attention 

and participated, but there was a pending activity. Mention that students participate 

more in the English language.  

 

     The result of the class since the students constantly participated and paid 

attention, there was an increase in the number of students attending the class and 

the session also had very good dynamics. I think that the participation and attitude 

of the students was my greatest motivation since I felt emotionally worried and 

stressed, but as the activity progressed, the confidence increased. The activities had 

a very adequate breakdown since the students were able to develop each activity 

and interest in each one of them.  

 

     The strategy of visual aids was also applied, this allowed the students to have an 

exemplification, they could feel interested and motivated when carrying out their 

activities. Elements such as images, bright colors, transitions, tables, and 

typography were considered within the PowerPoint presentation.   

 

     The experience were carried out efficiently because the students participated 

constantly in their activities and in the class, although there was a pending activity in 

which the students were going to produce their activity and later they were going to 

share it with the class. What went well was the rhythm that was maintained 

throughout the class session, the participation of the students and the application of 

the strategy as a visual aid. What did not come out was also that there was no time 
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to finish all the activities and that half of the entire group still has not entered the 

session since online classes are not compulsory within this institution. 

 

      What went well within this class was that the students felt very interested in the 

class since for them the theme of the holidays is of interest to them, I also consider 

that the activities caught their attention so that they effectively and participation 

within each one. I also consider that the visual aids were applied in a positive and 

effective way and that within this topic it was a little easier to highlight many elements 

such as images, colors, transitions, icons, tables.  

 

     Also, as time progresses, trust is reflected in the communication of the teacher 

and student, so I consider that this also improved and was more reflected. What did 

not turn out so well was that thanks to the increase in the number of students, the 

time was insufficient since we could not get to the production part where the students 

were going to describe their vacations. More than half of the students entering the 

session are also still missing. Online classes are not mandatory within this institution. 

 

     What it is necessary to consider applying again would be the modality in which 

the activities were worked referring to the times, since in this way the student is in 

constant active work and the class becomes more dynamic. 

 

     Consider that the visual aids are good and these others in the attention, interest 

and in the exemplification of each element or activity, that is why is consider that 

these should have more elements to attract the attention of the student and that the 

objective is fulfilled. Also, on this occasion the visual aid was very helpful for the 

students, that is why it is always necessary to work on improving the strategy to 

achieve the desired objective within the pedagogical essay. 
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ANSWERS TO KEY QUESTIONS. 

     In this section, answer will be given to the research questions, according to the 

application of the 4 sequences during the period from March 1 to 26, of the 2020-

2021 school year. 

 

How can motivation and interest be improved with visual aids?  

      The visual aid allowed the student to get involved in each activity, concentrate 

on the development of the activity and the understanding of the topic. 

 

     As the activities were applied, the students immediately began to pay attention, 

the students became much more interested in each activity, since it allowed them to 

pay attention. It could be reflected that the students voluntarily participated in the 

activities, doing efficiently, and showing interest, attitude, and motivation. Some 

others were asked to participate specifically, however they also did it efficiently, 

showing interest. Specific time was established in each applied activity, in order to 

have a dynamic, this allowed the student to know the class rhythm and also have 

the guide of the visual aid in each activity so that it could be developed properly. 

 

     Motivation was reflected in the activities of the students who delivered week after 

week. The students were delivering their activities before the estimated date, in 

addition to the fact that they also delivered their activities in an elaborate time and 

manner, correctly. That means that the students were interested in the topic and the 

application of the strategy helped to resolve many doubts, allowed exemplification 

and being able to develop and learn about each activity on the topic. 
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     The interest was reflected in the participation within the classes with the response 

from the students. As he had already mentioned, this was not a topic of interest to 

him, however the development of each activity, in accompaniment of visual aids with 

different elements, the student could feel interested.  

 

     Within the class assignments, the interest was reflected in that many of the 

students who previously did not turn in their homework, sent it. Many of them printed 

their activities in a color format, which also allowed them to pay more attention and 

feel interested in the design of the activities, and thus, be able to develop each one 

of them. 

 

     A brief survey was applied in which the students answered if they feel motivated 

or not by the activities where the visual aids are applied, in which there was a 62% 

percentage in which the students feel motivated. Likewise, a survey was applied to 

the students during the last week of practice, in order to know if they felt motivated 

using the visual aids as well as in the online classes.  

 

     The survey was carried out in Spanish language, so that the students would not 

have any problem understanding and answering each question. Only 15 students 

answered the survey having a total 24 students. (Appendix 2.41) 

 

• Question 1: Presté atención durante clases en línea. 86.7% of 

students answered Yes. 

• Question 2: Las ayuda visuales (Imágenes / Videos) te permitieron 

sentirte más interesado en las actividades. 100% of students 

answered Yes. 

• Question 3: Las ayudas visuales (Imágenes / Videos) te permitieron 

sentirte motivado al realizar las actividades. 93.3% of students 

answered Yes. 
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• Question 4: Me sentí motivado al realizar mis actividades en casa. 

80% of students answered Yes. 

• Question 5: Me sentí motivado durante las clases en línea. 73.3% 

students answered Yes. 

 

     With this valuation instrument, it allowed me to know the opinion of the student 

regarding the application of the strategy. As a conclusion I realize that the strategy 

had a very considerable percentage in each of the activities both applied as 

homework and in online sessions. 

 

How can visual aids be applied in online sessions? 

      The students were going to retain the information that was required easier. And 

this also that the visual aid could capture the attention and interest of the student. 

According to Gower et al. (2005, p.129) “visuals are used to illustrate a new language 

item, often a vocabulary item… and create a need for new language which the 

teacher then satisfies”.  During the four weeks of sequence, elements that attracted 

the student's attention in terms of the design of each activity (figures, lines, typeface) 

were applied differently in each activity, as well as the application of specific 

elements in the activities depending on each stage (Videos, Images, Infographics, 

Graphic Organizers, Charts, Flashcards).  

 

     First, the dosage of the subject was taken per week and thus, the objective was 

established within the planning. With this, the knowledge and consideration of the 

different visual aids was applied in each activity and with what objective it would be 

within each one of them. 

 

     In the online sessions, PowerPoint presentations were mainly used in which each 

of the classes applied in the sequence was designed. 
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     Visual aids were applied depending on each stage of activity. In most of the 

applied online classes, it began mainly with the vocabulary that would be important 

and used during the week, since each of them worked with a specific tool or machine. 

Carpenter and Olson (2012) explored the effect of teaching new words in a foreign 

language through pictures. Their results indicated that pictures could facilitate 

learning of foreign language vocabulary. 

 

     In this case, an image with its name was applied to each slide. The students 

would immediately observe the image and in that way they would know the example 

and the name of each word in English. It is important to mention that in each applied 

image the students practiced their pronunciation of each vocabulary word. 

 

     On the other hand, giving continuity to the session, readings were applied which 

had an image that represented the situation in which it was being described or 

spoken, so that students could link the description together with the image and know 

the main idea of it. 

 

     Another example was the application of infographics, which showed specific 

information about some machines that were worked and thus the students could 

better identify the information accompanied by an image that allowed them to feel 

attracted and also that they could exemplify. 

 

     The students made different descriptions and text as products. The students were 

guided by different examples depending on the week. An example is where students 

fill in specific information on a cell phone screen. Another one was that they made a 

description of a bicycle. Each of these activities were accompanied by elements such 

as figures, charts, lines, boxes that allow the student to identify each element that 

they would use within the activity, also that students could feel attracted by the 
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design of the activity since these contained a lot of font color and examples that were 

located inside tables. 

 

     The activities in addition to the online aids, allowed the student to feel more 

interested in the subject because the development of each activity contained 

elements that allowed him to develop each activity efficiently. The visual elements 

worked to exemplify and develop each activity, the students had little margin for error 

in their activities and these were also delivered in a timely manner. 

 

     In general, the visual aids were applied using colors, tables, graphs, infographics, 

organizers, transitions. The images allowed to exemplify situations, objects, words. 

The tables worked for the organization of each activity and that the students could 

recognize the organization and process of each activity, the videos served so that 

the student could have an interaction with moving elements and the development of 

the size. The graphic organizers allowed the student to organize specific information, 

the infographics allowed the student to recognize and identify information 

accompanied by elements of images, figures, etc. The fonts allowed the student to 

feel a better design according to the activities. The colors allowed the student to get 

involved in each activity, feel interested and attracted.  

 

     The activities in addition to the online aids, allowed the student to feel more 

interested in the subject because the development of each activity contained 

elements that allowed him to develop each activity efficiently. The visual elements 

worked to exemplify and develop each activity, the students had little margin for error 

in their activities and these were also delivered in a timely manner. 
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How are visual aids reflected in student activities?  

     They are reflected in the student's learning. As the week progressed, different 

machines were checked. The students send their homework tests and the evidence 

of the class work, in this way with the application of the strategy, the student could 

get involved in the activity, understand the topic, carry out each activity, take an 

interest in it, focus on the development and learn about the topic. 

 

     Each week the students sent their activities, each one of them was reviewed and 

then they were given feedback in Spanish, this, with the purpose that the students 

could understand and that they do not suggest doubts about the message and avoid 

misunderstandings. (Appendix 2.42) Most of the students delivered their activities 

on time, as well as their activities duly carried out with little margin for error. If 

necessary, they were told to make specific corrections, which in their case were very 

few. 

 

     On the other hand, within the activities carried out online, the students worked 

efficiently in each class session. In each applied activity, the participation and opinion 

of the student was always considered, in order to get involved in the class. From the 

beginning of the class, the student was asked to participate depending on the 

activity. In other activities, students turned on their microphone so that they could 

practice pronouncing specific words. The students shared the answers of some 

activities that were questionnaires. And at the end, the students orally shared their 

class product. 

 

     As a result, there is some student’s evidences of the activities carried out, which 

allow to know the student's learning, with the use and application of the strategy. 

(Appendix 2.43)  
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     At the end of the sequence, another instrument was applied that allowed to know 

the progress and learning of the student. A diagnostic test was applied according to 

the topic seen (Machines), in order to know if the students understood the topic seen 

in online sessions and homework. (Appendix 2.44) 

 

     The exam was applied with a total of 8 questions, 6 of them open where the 

students wrote their answers freely and 2 of them, multiple choice where the 

students would choose an established option. 

• Average of the answer to question #1: Stove  

• Average of the answer to question #2: Wash our clothes  

• Average of the answer to question #3: Keyboard, Mouse, Monitor 

• Average of the answer to question #4: Battery, Screen 

• Average of the answer to question #5: Pedal, Seat, Chain 

• Average of the answer to question #6: You sit on it 

• Average of the answer to question #7: Black, Blue 

• Average of the answer to question #8: Sand, Sunglasses. 

 

     As a result of the exam, it was obtained that the students understood the topic 

about machines. Most of the students wrote the answers correctly, answering 

differently but having the same idea. It is important to mention that the majority of 

the students (20 students) responded to the exam, and this allows us to rectify that 

the subject had an efficient development, since positive answers were obtained, 

mostly, in the exam.  
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     At the end of the sequence, to know the achievement of the strategy used, a 

checklist was made to confirm that the objective was achieved and criteria could be 

established not only to improve interest and motivation, but also to know how the 

strategy was useful in other aspects covered in online sessions and homework.  

 

     The result of the checklist, it can be recognized that the visual aid was of great 

help for different aspects in the class and homework, since in addition to improving 

interest, motivation and knowledge within the subject, it attracted the student's 

attention, resolved Doubts to solve the activities, I exemplify situations, increased 

participation, they solved activities correctly. 

 

     On the other hand, the number of evidences by the students did not increase, 

this depended on the specific situation of each student, since throughout the school 

year, there were communication complications with the students or various specific 

difficulties, since many, from the beginning of the school year, presented themselves 

and to date, there are still complications. 
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CONCLUSIONS. 

 

     During the 2020-2021 school year, I did my teaching practicing at ‘’Escuela 

Secundaria Tecnica #67’’ with the 2nd F group. Through the pandemic situation 

(Covid-19), the work topic of the pedagogical essay is the use of visual aids to 

improve motivation and interest was established based on the interview applied at 

the begging of the school year (Appendix 1.1), since the work modality during the 

school year was carried out remotely, working from home. The students did not feel 

motivated working in this way, that is why through the weekly activities and sessions 

given online, activities were designed according to the topic that corresponded to 

each practice period, adding visual elements such as images, charts, figures, 

graphs, diagrams, videos, colors and text fonts, so that the student felt interested in 

carrying out their activities, could exemplify each activity, be guided and feel 

motivated. 

 

     3 research questions were established which were answered through the applied 

sequence, which were: 

• How can motivation and interest be improved with visual aids? 

• How can visual aids be applied in online sessions? 

• How is visual aids reflected in student activities? 

 

     The students, not having contact with me face to face, it was a little more 

complicated to resolve doubts about the subject that was worked on each week, that 

is why the weekly activities contained visual elements in order for the student to feel 

interested in each activity, just as doubts arose or the student felt confused or 

unmotivated with each activity. The students considered that the videos and images 

were more helpful to be able to understand each activity and feel interested, within 

their tasks and in the online session. It was not difficult to incorporate visual aids into 
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their tasks and online sessions, the difficulty was to choose the type of examples 

that were handled within the topic (Machines), because some visual aids could be 

applied in online sessions and some others in online activities, since in both 

environments, it was different to apply, since the students feel more interested in 

knowing the function of certain machines than others.  

 

     The visual aids that were applied were diverse. Within the homework activities: 

images, videos, graphic organizers, timelines, charts. In the online sessions, 

PowerPoint was used, considered as a visual aid. Within the presentation, visual 

elements were applied such as: Transitions, figures, colors, charts, different fonts, 

images, infographics.  In this case, different examples were selected, such as: 

Washing machine, Cell phone, Bicycle, Machines within the vacation area (Boat, jet 

ski). This in order that the student could be familiar with each one, since they are 

articles that are commonly used day by day.  

 

     Students turned in their activities before the estimated delivery date, this having 

few margins of error in each activity. Also, the number of students increased 

compared to the total number of students who made deliveries at the beginning of 

the school year.  

 

     The classes and activities were designed with the established time of 45 minutes, 

which were sufficient within the first 3 classes, since the rhythm of the class was very 

dynamic, since time limits were established to be able to carry out each work.  

 

     The activities were applied and realized efficiently, since each one contained 

visual elements and structures which, the student could carry out their activities 

efficiently in the determined time. In the last online class, the time was short since 

the students could only get to the practice part since the previous activities took more 
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time than was established. These class sessions were taught with the use of 

PowerPoint presentations, which allowed me to make use of many elements to apply 

the visual aids. The elements that were applied were: the use of colors, transitions, 

figures, tables, images, infographics, which allowed the student to develop each 

activity with a set time, since each slide contained the necessary elements to perform 

them with satisfaction. At the end of each activity, the students shared their answers 

and they were later reviewed as a group. 

 

     I consider that throughout my internship in the seventh and eighth semester, by 

establishing my strategy, I was able to improve the selection of visual aids within 

homework and online activities, since it not only consists of placing them, according 

to this, since they allow the student to be able to work with the subject more 

efficiently, work in a positive way, feel motivated and learn the foreign language of 

English, in addition, it is important to consider the thoughts and feelings of the 

student, in the face of this pandemic situation where they have to work from home, 

outside the classroom, which is where they were used to receiving their class. 

 

     The way in which the students developed their weekly homework activities and 

online work was enriching since the online session the students covered the subject 

in more depth, complemented the information on their homework, solving doubts. 

The students showed interest during the online sessions, doing their activities, 

paying attention, participating. The students were guided through the strategy, the 

visual aids allowed them to exemplify activities, get involved in them, develop the 

activity with motivation and understand.  

 

     Working through online sessions was a challenge for me and for students, 

because the students never had an online session or contact with the teacher by 

distance, and for the learning and taught through apps before, which was not familiar 

and this made me feel a little nervous and worried, as it is obviously not the same 
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as giving a face-to-face session in the classroom. However, through practice, I felt 

more like it as I unfolded and took a rhythm that favored the student and myself.  

 

Once the results of the diagnostic test were obtained, applied to the students 

according to the subject (Machines) at the end of the sequence, the subject was 

understood and the student's learning was efficient, since correct answers were 

obtained. These responses were obtained according to what was worked within the 

online activities and the task, during the four weeks. With this, the visual aids allowed 

the student to identify more elements, concepts and examples that made the 

student's learning noticeable, considering their evidence, participation, and the 

exam. 

 

      The use of visual aids, within the scope and application of activities through 

homework, was very favored since in this way, the students received all the elements 

to learn and the activities designed in a virtual way, in which the visual elements 

were applied. 

 

     The instrument applied to evaluate the strategy (checklist), allowed me to know 

if other objectives related to the use of visual aids were achieved. It was possible to 

recognize that the visual aids influenced more aspects within the student's learning, 

not only interest and motivation, but also allowed the student to participate more in 

class, the strategy helped to solve doubts in the activities and with it, the students 

They solved them efficiently, the students allowed to be able to exemplify concepts 

within the activities and also, they attracted the student's attention. 

 

     At the end of this essay, new questions arose as a result of what was applied, 

which allow me to investigate, which are: 
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     The first question was: How could visual aid be applied to a specific skill?. It would 

be interesting to focus on the strategy with a specific objective in some skill, since it 

can be applied in different ways depending on the deficiencies of the student and 

the objective that can be established. 

 

      The second question was: What would be applying the strategy in a face to face 

class?. It is known that the application of the strategy was applied virtually by sending 

activities and taking classes online. It would be interesting to see how it would be 

applied and how the format would be for each visual aid applied within a classroom. 

 

     And the last question was: What other strategies can be complemented with 

visual aids to improve student interest and motivation?. Since, it would be interesting 

to know more strategies with the same objective to know if similar results are 

obtained or not. 

    

  I consider to continue with the application with the visual aids in my future classes, 

since it is very important that in these situations, the student can feel interested and 

motivated to work from home, receiving homework and taking classes online. Visual 

aids are very helpful as they are attractive. I would like to continue to implement this 

strategy in my future job environment and see if the strategy works with any high 

school grade or not. Also, it would be interesting to apply the strategy in face-to-face 

classes, as it would also be a challenge, as this can be a little more complicated, 

since it involves the use of much more physical material. 

 

     Finally and to conclude, this school year left me with great learning and 

experience, since before this modality of distance work, I faced new challenges such 

as: teaching an online session, selecting visual elements, knowing how the student 

feels when learning English in distance modality.  
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It is important to adapt activities according to the needs of the students. I feel very 

proud to have been part of the students' learning, to help them improve their 

knowledge of the English foreign language during an online school year. I admit that 

it was not easy, adapted to a modality which we were not used to performing with. 

With this experience, I took great learning from my students and from my work as a 

teacher. I learned, designed, used strategies and this will allow me to grow and 

improve as a teacher, that this will continue to improve as time passes and I can 

have more experiences. I am grateful for the great work my students did for almost 

a year; I am very proud of them. 
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