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Introduction

This research document is a report from the period of practice during my final year of
my stay at the BECENE (Benemérita y Centenaria Escuela Normal del Estado) in
the school year 2022-2023. These practices were applied and adapted with the help
of audio visual aids. The lessons were carried out in the junior high school “Antonio
Diaz Soto y Gama” located in the city of San Luis Potosi, SLP, Mexico. The main
objective of this document was to analyze, observe how students work and improve

their English language and individual work in the lessons using visual aids.

This research document was applied to a group of twenty eight students that
were second graders. | worked with this group for almost a whole year. | chose this
group because each student has a different way to learn and a different profile. This
was something that helped with the development of this document, because the
students helped to see different attitudes and reactions in students when the visual

aids were applied, during each lesson.

The main reason that | decided to implement audio visual aids in my lessons
was to create material in my lessons that could favor students' English language
skills. Also, during the previous periods of observation and practice of fifth semester,

| noticed and found some problems in students' individual use of language.

The problems that | detected were focused on the lack of interest and
motivation in learning a foreign language. Students did not see the English subject
as an important subject like the others that they have in the educational program that
is provided by SEP (Secretaria de Educacion Publica). The students also did not

have the level of English, having an A1 and even some students a pre A1 level.

These problems were detected during the professional periods of
observations. | could observe different reactions and students' attitudes towards
different kinds of activities with the head teacher. After these observations | had the
opportunity to practice with different groups, where after | made an analysis of my
observations. | investigated different types of strategies and methodologies that

could help me to find the better ones for this research project.



| used audio-visual aids during some lessons during the period of practices of
the sixth semester and | noticed some improvements during these practices. With
this document | intended to develop the knowledge and skills to select appropriate
material to help students learn the language and find possible options to deal with

the problem that | faced in previous lessons during the fifth semester.

To be able to implement this project in my lessons. | created an action plan
where | presented the main stages that were the evaluation, analysis, results and the
final presentation of this project. Taking into account my graduate profile of

competencies of BECENE (Benemérita y Centenaria Escuela Normal del Estado).

During the development of this document, | read about different authors that
helped me to create a theoretical background that helped to develop and applied the
action plan that was set before this project started. The theoretical background was
supported with theories, methodologies, strategies and researches that are mainly

related to this investigation project.

For this document, | planned different lessons where | applied different kinds
of audio-visual material that were useful for this research document. | analyzed five
different lessons that had the principal topic of “the monologues”. In these lessons
students worked on how to write a monologue and present their monologue as

performers.

These lessons were analyzed and evaluated according to my personal point
of view and the main results that were registered during the lessons with the twenty
eight students. In each lesson students worked with different activities that led to a
final product that was the monologue. The monologue was a story about themselves
that they want to share. The students had the option to write their monologue with

three different genres that were drama, comedy and interpersonal.

Each student wrote their monologue according to their main context and set of
their story. With this writing the students were able to present their monologues to

their other classmates. In this document | presented the main results, what went



wrong?, what were the main benefits, the things that need to be reworked again and

my final conclusion with this research project.

This process led me to a final conclusion within this learning process. This
document also led me to new questions that arise from the results that | got with the
implementation of audio-visual aids. And what | would do differently if | had the

opportunity to do it again.



1.1 Physical characteristics and description of the professional practice

My professional practices and this research, were carried out in the Junior
High School “Antonio Diaz Soto y Gama” which is located in Eusebio Kino #6 Col.
Fovisste, San Luis Potosi, Mexico. The neighborhood is really quiet and calm. It is
close to Mufioz avenue. It is apparently a safe area, considering that on the corner
there is a police module. The police can respond quickly and easily in case of an
emergency that could happen around the area. Most of the students live close to the
school. They live one to five minutes away from the school, only in some cases,
there are a few students who live far away. | noticed this because there were some
students that arrived from five to ten minutes after the first ringbell that is at seven
thirty.

The school has fourteen groups, five first graders, five second graders, four
third graders, the school has more than six hundred students. The institution has
eighteen classrooms, two are audio-visual classrooms. It has a laboratory, and two
are classrooms designed for workshops. It also has two areas where the children

can do academic and ludic activities.

Throughout the school year | practiced with 4 groups of second graders, that
is group “A”, “B”, “C” and “D”. Students in this grade are around 13-14 years of age.
The students of groups “A” and “C” are really participative. They have a basic
English level. This provides previous knowledge in order to carry out the lessons,
because they are able to understand. They are also disciplined during their lessons.
The groups “B” and “D” are not as participative. As the first two groups. These are
the ones who do not like to work during the lessons. Group B is the one with better
discipline during the lessons and has a basic level of English. While group D is one
of the groups that lacks discipline, this group is really loud and talks too much during
the lessons, and they are the ones who get low grades on assignments because of
their English level which according to the initial diagnostic exam that was applied at

the beginning of the scholar year that showed a level of beginner A1.



1.2 Academic rationale and relevance

The topic that this pedagogical report focuses on is “The use of audio-visual aids that
could help students learn a foreign language”. My main academic interest in this
topic comes from the practices carried out in 5th and 6th semester. When | had the
opportunity to use it in my English lessons, | noticed that students were more

interested and had a better response in the classroom.

Another tool that | applied was a speaker. This helped me to incorporate
listening material that was useful to develop their listening skills. | was able to use
audios like conversations, music or sfx (special effects) with this kind of media that

could favor my students' learning process during the course.

Over the last period of practice | implemented different kinds of activities that
helped students work on and develop their skills. “Visual aids can be very powerful if
teachers know how to use them.” (Ahmed, 2018) Visual aids can create an
interesting lesson that can benefit students and teachers’ work in the classroom. We
can apply different kinds of materials that can be innovative for students. When they
work with audio-visual aids, students expect to see something new or material that
can have an impact on their personal learning. Considering that each student has a
different way to learn, some students can learn better with visual aids while others

could learn with listening. These tools provide a feasible option.

1.3 Personal interest in the topic and professional responsibilities assumed as
an educator

The main reason that | had for considering the topic of audio-visual aids came from
fifth semester. Especially in my professional practice, the main observation was that
students had a lack of interest in the English lessons especially when the students
had lessons with typical and traditional resources like the board, worksheets, books
and notebooks. They showed no interest during the lessons that were made during

the fifth semester.



| found that students had a better response and work, with material that
engages their attention. There are different kinds of material that could potentiate
and help the students in their learning. In my case when | applied the audio-visual
aids with the students. Students got engaged in the lesson that was presented,
because this type of material is not very common in their lessons. This material can
have different approaches, because we can adapt different contents and aids that

could impact on their language skills.

For the sixth semester, | had the opportunity to use a projector in my lessons.
With this resource a relatively new material was adapted and incorporated with the
main purpose of being interesting and innovative for them, in other words engaging
and thus providing attractive material. During that period the first impressions with
this kind of resources were that students participated in the activities and showed
more interest. The main results were an increase in students participation and also
that they began to be more engaged in class answering oral activities voluntarily

without the need to be chosen by the teacher.

In my lessons, | applied different types of apps like YouTube, Kahoot! and
Jeopardy, with these apps students were able to work with videos, quizzes and carry
out reviews that were according to the topic of the unit. These activities had positive
results, because students found it funny and interesting that led them to have more

participation during the lesson.

These resources were used in the practice stage. With material that was
innovative for them that could help them with their language learning especially in
the four main skills. The material was designed with resources that could be didactic

during the lesson and | used material that could be worked using technology.

| implemented technologies that mainly implied, encouraged aspects of
communication, learning, knowledge and participation characteristics in the
classroom with the hope that this could help students reach their own English goals

and improve their communication skills.



Some problems were faced that were related to internet connection, since the
school did not have access to an internet network and most of the students did not
have access to mobile data in their cell phones. Therefore, | had to use and share
my own personal mobile data with students and this was a problem. | had to share
my personal internet with more than 5 different students. As a result | decided to use
material that did not require an internet connection, such as created presentations,

downloaded audio-visual material, offline games, etc.

1.4 Objectives of the study

During the observation period, | noticed that the material that was given to students,
that is the student’s book and reader, had a complex level of English for them. This
became a problem, because students started to struggle in their personal learning
and this led to students having a lack of interest in learning a foreign language as

well as disengagement with the lesson.

In the practice period of fifth and sixth semester. | applied different kinds of
strategies like TPR (Total Physical Response) is the language teaching method built
around the coordination of speech and action; it attempts to teach the language
through Physical activity (Richards, 2001). Also using resources that could help
students in their own learning. While | was applying the strategies and resources. |
also observed and analyzed students' work and reaction to activities that were
implemented during the unit. | was able to conduct a survey that was answered by
some students and they gave me their answer on why they liked the strategy and the
main resource that was applied during the lesson. | also asked what they would like
to see in future lessons. Most students answered and asked to keep implementing

audio-visual aids.

After analyzing the main results that | got with the implementation of
audio-visual resources, | decided to implement them and | created material taking
into account what students could reach and use in the lessons. My main objective

was to help students learn the language with audio-visual resources.



Before | planned the main objectives, | analyzed the main results that | got
with previous groups that | had worked with. | used and experimented with different
kinds of strategies and resources that helped me apply different kinds of activities at
the time that | applied these activities. | started evaluating, observing each process
and personal development of students. During this process. | discovered that each
group worked in a different way and each student had some varied response to the
strategies and activities that were used and applied in the lessons that were carried

during the fifth semester.

This helped me to formulate an opinion and see what the best strategies and
resources that | needed to apply and use to help the students' personal learning and
development in the English language. After | analyzed the main results | evaluated
and considered these aspects that could help me make a plan for these last two
semesters of practice. | considered each aspect from the evaluation and observation
period. The main level of English that | got from the results of the diagnostic test was

an A1 level in their English language.

Now my lesson plans were designed according to students' English level. This
included the material that | planned to use and apply during the lessons. | constantly
made changes like using different material like realia or applying more didactic
activities. If | noticed that the students could not practice or produce with the material
that | used in lessons. Also the head teacher gave me suggestions to make the
lessons more specific for them because they are still kids and they got confused with

the same activities.

During the execution stage | started applying my lesson plans, material and
strategies with students. The method carried out in my lessons was PPP
(Presentation, Practice and Production). Before | applied the material, | took into
account the main needs and interests of my students, making material that could

help the students to develop each skill and to be understandable for their learning.

EVALUATION
The main focus of my evaluation was on communication skills that students

could develop and use in the classroom. | evaluated the progress of each student
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every week with charts that specified their strengths and low points of each skill that

they worked on.

ANALYZE

| analyzed the response that the students had with the material and the lesson
that the students had. Checking if the students were not having problems during the
time of working with the activities that were implemented in the classroom. This

helped identify if the activities were effective in their personal learning.

RESULTS

With the results that. | got it from the group, which will help me get the final
conclusions of the application of the proposal after experimenting with this material
and resources intended to help students to achieve their main goals and the goals
that | set for the practice. With audio visual aids. | do not only want to improve
students' English , but | also want them to improve their individual and team work

during the lessons that they have in the classroom.

PRESENT

| intend to present the main results that | got from the periods of practice,
where | applied these strategies and resources within this document. This document
intends to focus on how | incorporated visual aids with the intention of reaching the

established objective of each class.

What?

During my previous periods of professional practices of sixth semester | used
to give lessons that did not include resources like audio visual media, it was until |
started to apply it for one unit. And | noticed positive results so | decided to apply it

for my next professional practices of seventh and eight semesters.

How?
| intend to use these resources as a tool that could help students to learn a

foreign language, adapting and using material that will fit in their individual learning.



Why?

| think that using these kinds of resources are very familiar with their context
that is now set, because most of the students are now working with technologies in
their respective homes. With this report, | intend to document my intervention with
the use of Audio-Visual aids, the skills that | focused on as well as the results of the

material used.

For this final year my main purpose was to take the best advantage of audio-visual
aids, making material that could help students. | created and used material that could
facilitate meaningful learning in my students. The main purpose was that this kind of
material could help them to develop their listening, speaking, reading and writing
skills, hoping that students could reach a communicative level in the English

language.

1.5 Problem contextualization

According to the SEP program, the English subject is made up of two stages;
the first one is aimed at the initial grades of basic education, the main purpose of this
stage is to promote familiarization and contact with English as a foreign language.
The second stage is focused on the basic competency and mastery in the English

language.

The main purpose of learning English as a foreign language, is for students to
develop their skills, knowledge, attitudes and strategies that help in learning to
participate and interacting in social oral and written practices of the language, which
include different communicative and cultural contexts, such as routine, habitual and

familiar actions with native and non-native English speakers.

The guide of “Aprendizajes Claves” states that there are four cycles, the
fourth cycle centers in the three grades of junior high school. The purpose of this
fourth cycle is for students to have interactions and adapt their individual
performance through different oral and written texts in a variety of communicative

situations. Students are expected to be able to:



- Analyze the main aspects that could allow to improve intercultural
comprehension.

- Apply different strategies that could help to get over personal and
collective challenges in the learning of a foreign language.

- Transfer: Strategies that could help to consolidate performance in
different foreign language learning situations.

- Use a simple but with a broad linguistic repertoire in a variety of familiar
and current situations.

- Exchange information of actual interest.

- Develop a neutral record with different social exchanges within a

diverse range of situations. (Nufio Mayer, 2017)

The level that the program tries to reach is an A2 which is the second level of
English in the Common European Framework of Reference (CEFR), a definition of
different language levels written by the European Council. In everyday speech, this
level might be described as “basic” as in “I speak basic English”. The official level
descriptor in the CEFR is “elementary”, which means the same thing: it is the
foundation. At this level, students can use the basic structures in the English

language and can communicate simple, basic needs.

Learning a foreign language can be difficult for most students of junior-high
school. During my time of observations and practices from first to sixth semester at
the BECENE (Benemérita y Centenaria Escuela Normal del Estado), | noticed that
students did not have the level of English that the program indicated. Most students
were not able to communicate in a foreign language with topics that were related to

their personal life. Students did not have an early A2 level, their level is an initial A1.

This was a problem, because the material that the government provides
students and teachers consists of complex information, because it is for students
that already have an A2 level. Students struggle in their learning and understanding

the material of the subject.

A problem is that most students do not have early contact with the language

during their period of elementary school. Most schools have not implemented a
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program that teaches a foreign language. Thus resulting in a problem in learning a
foreign language. Students started to have contact and learning English until junior

high school.

During the previous period of practices and observations | observed that
sometimes it is difficult for teachers to give a lesson based on the contents that are
provided by the SEP (Secretaria de Educacion Publica). Something that | noticed
and my head teachers have told me is that the contents are too complex for
students. In the period of practice, | tried to work with the book, and it is really
complex for the students' learning, because students did not have the appropriate
level to work with the students' book. The activities of the book managed an A2 level

and students got confused and could not follow the lesson.

Therefore, | decided to use resources, strategies and material that could help
students learn English and allow them to communicate with other students in the
classroom using the language. The projector was incorporated with the main
purpose to have visual support in my lessons, because it could allow me to create
and use different didactic material that could help students develop their
communication skills in the classroom. | selected material that was innovative for
them like flashcards, videos, audios or games that could be useful and meaningful in

their learning.

The incorporation of these resources included material that was easy and
understandable for them, that could also help me to change aspects that did not
have the results that are expected during the process of the lesson. The strategies
that | used had a great response, because | could see that students selected to use

English (language) in place of Spanish (language).

Visual aids did not only involve the projector, but | also included material like
photographs, charts, flashcards and other electrical devices, like cell phones and
speakers. During the last period of practice | started to apply more audio-visual
material that could be used in the students' individual learning. | started to create and
use material from the internet that was related to the topics that students were

working on. | created and used this material considering their needs and interests
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during the lessons, incorporating the target language and focus. They had a lack of
motivation in learning a foreign language, and my intention was to engage them with

the different resources that audio-visual aids can offer.

The main objective came from the results that | got from the diagnostic test
that was applied at the beginning of the school year. The main results that | got
showed that students did not have the academic level that the program indicated.
This program indicates that students should have an A2 level, but the results showed

an A1 level, even some students had a pre-A1 level.

During the period of observation during seventh semester | applied to several
groups a diagnostic test, that was according to the contents that students saw in
their previous scholar year. The test included sections of vocabulary, reading and
use of English. The students have different kinds of answers like (open questions,

multiple options and match pictures).

In the test, students work with days of the week and months in a year,
students had to put some words that were included on a box, the students had to
label each work in the correct column example: (days of the week: Monday, months
of the year: January). Then students worked with different questions on how to
answer when someone asks you something. Students had multiple option answers
on how to reply, students were able to choose the correct answer according to the

question. Example (Do you like some coffee?; Answer: Yes, | do.)

The following section was about vocabulary. In the first part students had
different pictures about different actions, each picture had three different multiple
options. Example (Picture of someone waking up: options “a) wake up, b) go to bed
and c) play soccer). Students chose the correct option according to the actions that

were presented in the picture.
The second part of the vocabulary section was to label the correct parts of the

body. Students had a picture of someone and they had to put each word in the

correct body part where it belonged.

10



Finally, students worked with a reading text. This activity was about reading
comprehension. The text that was selected for this section was “Little Red Riding
Hood”; this was a summarized text adapted to the English level of students. The
students read the text and after they read it, they have to put some sentences in

order according to the main story.

This test was applied to the four groups that | worked with during the practices
of seventh and eight semester, this test was applied at the beginning of the scholar
year in the month of September. Students had forty minutes to answer this test, the
other ten minutes were used to check the answers, the students corrected each
answer that they did not answer correctly. (APPENDIX A)

The results that | got with the group “C” was a general score of six each
student had different results on their text, most students got better results in
vocabulary, the only section where most of the students failed was in the reading
comprehension section, because most of students did not understood the task or put

in different order each sentence.

Students got different grades that were four point nine that was the lowest and
eight point five that was the highest. Only two students got grades of eight, while
three students got grades of seven, four students got grades of six, fourteen
students got grades of five and only one student had the lowest score, which was
four point nine. With these grades, students had an overall grade of six, this was the

highest that a group got from the four that | worked on the scholar year.

In this chart | present the main results from twenty five students that | got after
| applied the test to students of group “C”. The Maximum grade that a student got
was eight dot five and the lowest was one dot seven. Most of the students got
between a five dot nine and five dot five. With these results that | got | realized that
this was the group with the highest overall score and with the best level of English. |
decided to work with this group on the topic of audio visual aids. (APPENDIX B)
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1.6 Main Competencies

The competencies | wanted to strengthen fall under generic, professional and
disciplinary categories. The generic category focuses on the type of knowledge,
provisions and attitudes that teachers need to develop through their lives that allow
them to become professionals through different social, scientific, technological and
cultural changes. (This competencies where taken from the graduate profile of
BECENE)

The generic competencies that | intend to work on are the following:

-The critical use of informative and communicative technologies.

-The application of linguistic and communicative abilities in different contexts.

Professional competencies synthesize and integrate different types of
knowledge, skills, attitudes and values that are necessary to practice the teaching
profession at different educational levels in education. These are delimited by the
fields of psycho pedagogy and socio-education.

-The identification of student characteristics in order to make didactic
transpositions according to the context, plan and programs.

-The Identification of the cognitive processes, main interests, motivations and
formative needs of students to organize my teaching and learning activities.

-Propose learning situations of the English language taking into consideration
the current plan and program approaches as well different contexts.

-Designing and using different instruments, strategies and resources to
assess students' learning and performance considering different types of knowledge
to carry out an effective communication in the foreign language which is English.

-Implementation of innovation to promote learning of the English language.

-Designing and using learning objects, resources, didactic media and
technological media in the development of learning in English.

- Using Information and Communication Technologies (ICT) Learning and
Knowledge Technologies (TAC), and Empowerment and Participation Technologies
(TEP) as construction tools to promote the significance of teaching and learning

processes
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Disciplinary Competencies

-The use of linguistic elements to describe, express personal points of view,
communicate and build arguments in the English language.

-ldentifying grammatical -lexical elements that we use to develop our
communication skills in different contexts.

-The use of language functions as a means of expression of the social
practice in communication.

-Exchanging different ideas, thoughts and emotions with native and no native
speakers of the language fluently and properly, in every type of situation in his
academic, social and personal life.

-ldentifying factors that facilitate or hinder the acquisition and learning of a
Foreign language in students

-The use of didactical strategies to learn vocabulary and grammar.

-Evaluating students' process in the acquisition of a foreign language using

criteria that was already established.

1.7 Content description

This document includes the following sections that describes the main stages:

Introduction, in this section you will be able to find what were the previous
experiences and background that | faced during the period of practices of semesters
fifth and sixth, describing the context of the school that | was able to practice during
the period of professional practice. The main experiences that led me to work with

the audio-visual aids

| also described what was the main reason that | decided to focus on
audio-visual to help students learn the English language. | found the problem thanks
to observations and a diagnostic exam that was applied during the first week of the
scholar year 2022-2023, in the junior high school “Antonio Diaz Soto y Gama” and
the main intentions that | got with this document followed by the action plan that was

implemented. With the implementation of different kinds of methodology and
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strategies that were used during the period of practices that could help me to solve
the problem that | found with my students during the professional practices of sixth

semester.

Before | implemented the audio-visual aids with my students. An action plan
was made that helped me to establish the main problem that was found during the
period of observations and using the main results that | got with the application of
different strategies and methodologies during my professional practices of 6th
semester. After | analyzed the previous observations and the results that | got from
the diagnostic test that was applied at the beginning of the course. After | made my
analysis, the main objectives were formulated with a main purpose of finding a
solution to the main problem using different stages that were evaluation, analysis,

results and the presentation.

The action plan and implementation during the lessons were supported with a
theoretical support and background, material, methodologies and resources that
were part of the strategy implemented that would help me to work with the students.
The strategies and ideas applied were supported with different authors, books,

articles and research investigations that could help during the lessons.

In the development and reflections of the action plan section in this section. |
described every lesson that | took into account for this document, focusing on the
ones where | applied audio-visual aids. | describe the main activities and actions that
happened during the lessons and also the material that was used in these lessons;
how was it applied? the main purpose of each activity, results that | get during the
lesson. The lessons were selected because this led students to make a final project
where | take into account the action plan that was planned before the start of this

project.

After | described and presented the results that | got. These lessons helped
me to get to a final conclusion. | remarked on the main competencies that | expected
that my students would develop during these practices and my professional
competencies as a teacher at the end of this project. | analyzed the main results that

| got with the application of audio-visual aids and reflected on the whole process that
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made me arise with new questions and what could | do differently, if | have the

opportunity to make it again.

In the section of references, you will find the main authors, books, web pages
and articles that helped me to complete this research. And finally you will find the
appendix section that shows charts, graphics, pictures, lesson plans and final

products that were used for the redaction of this document.
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2.1 Diagnosis and analysis of the educational situation describing contextual
characteristics

The main objective that | wanted to achieve with my students is to make students
communicate through the English language using the four main skills. To be able to
develop and achieve this | analyzed and observed students' work and learning styles
in different lessons in the classroom. During the school year | applied and used
material that can be worked with the Audio Visual Aids, the material was used

according to the unit that students were working on.

The theoretical background that helped me to develop a possible solution for
the main problem that the students get, when they are learning a foreign language.
The diagnosis and analysis of the educational situation describing contextual

characteristics. Helped me to

The Junior high school that | worked at offers the basic and essential
resources and contents for the education of the students, due to the recent
COVID-19 pandemic there has been a downfall in the education system. Based on
interviews from comments made from the teachers mostly because some students
were forced to quit during their process or students who had problems during their
learning process; because of different kinds of struggles that they had like learning

problems, economic problems, technological problems,etc.

2.2 Description and focus of the problem.

The main problem is that for most students, they have difficulties when they are
learning a foreign language. During the period of observations, | was able to apply a
diagnostic test that helped me to see their actual English level and identify their
needs. And | noticed that my students had a lack of vocabulary that prevented them
from expressing their ideas that the program indicates. They had not acquired
grammatical skills or developed their listening skills and speaking skills that the

program indicates.
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Another problem was that students did not have an interest in learning a
foreign language, because they had not identified the use of this knowledge in their
current lives. During the period of practice with students | noticed the reaction and
comments of the students in the lessons, like it is boring and difficult. During these
periods of practice | used material that was common or according to the book. The
head teacher suggested to me that | should adapt the material according to the

student's needs and interests.

For my document, | have decided to focus on how the different kinds of visual
aids can help in the learning process of a foreign language for the students focusing
on the sub skills and on the main advantages and disadvantages that the visual aids

can offer in the teaching and learning process.

Kinder, S. James states that visual aids are: “Any devices which can be used
to make the learning experience more real, more accurate and more active”
(Screngo, 1950, 336). Based on this, not only did | want to use the projector, | also
wanted to involve other material like posters and flashcards that could be attractive
for the students learning. In the first period of practice of seventh semester | wanted
to implement more visual examples like images that could help in the acquisition of

the second language.

Another resource that | wanted to implement more were speakers. They could
help me with listening to some audio material from readings, audios that might help
develop better pronunciation. Audios that could help with vocabulary. | wanted to
implement the use of music. This kind of material could help them with vocabulary
and pronunciation. This could be interesting for the students because it is a topic that
can be interesting for them. | will use the speaker to help them in their listening and

speaking skills that can develop during this English course.

So the main focus of this document. Is to use visual aids that can help in the
learning of my students, that can make a significant impact on them, that can also
make them have an interest in the English subject. | want visual aids to make them

have an interest in the lesson, a suit that is not boring for them, that can stick their
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eyes to the whole class. Allowing them to participate in each lesson and most

important to develop their second language skills.

2.3 Purpose of the action plan.

The topic that | intended to focus on is the use of “Visual Aids in the EFL classroom”
with these resources | would like to create and use material that could help the
students improve their English level, and help them to reach a pre A2 level at the
end of school year. This could help the students be able to use the foreign language
to communicate with other people. | take into account that my students do not count

with the level of English that the program indicates that students should have.

| used audio-visual aids to help the students to develop and practice their
communication skills. | decided to use media like videos or audios that will have the
main purpose to put into practice the main skills in communication. My analysis on
how the students work and implement the foreign language will help me identify how
they react to their different activities in the classroom that mainly imply the use of
foreign language. | will also observe how the students' work changes and personal

progress with the use of the visual aids and without these ones.

- My observation on how the students dominate the language. Will allow
me to identify the main problems and what are the things that the students do not
have problems with in the language. This might help me to choose and make the
right activities for the students that could help them to understand the English
language .

- Students' individual reaction and work during the activities that were
implemented using the visual aids, this helped me to see what went ok and what
needs to change or be renovated and what | needed to eliminate.

- | observed the progress that the students had with the help of the
visual aids. | monitored how their foreign language acquisition has progressed during
the course, what needs to be worked on and also what kind of activities help the

students in their development.
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2.4 Theoretical review that supports the action plan

In this part of the document, | talked about the Audio-visual aids, what are these
tools?, the different kind of Audio-Visual aide that we can use in the ESL classroom,
talking in consideration the main skills in the second Language acquisition
(Speaking, Listening, Reading and Writing) | focus on how we can take advantage

with the use of Audio-Visual tools that | can count with.

Teenagers

During the scholar year, | have been working with second graders that are
teenagers with approximately an age of 13-14 years old. Each student has his way

to learn and work in the classroom.

ZDP (Zone of Proximal Development)

Vygotsky developed a concept that marks the distance between a level of an
effective development, (things that the student can do by his own) and the level of
potential development (something that the student can do with the help of an adult or

a student that has more experience. There are three stages (APPENDIX C).

Vygotsky defines as “the distance between the actual developmental level as
determined by independent problem solving and the level of potential development
as determined through problem solving under adult guidance or in collaboration with

more capable peers” (Vygotsky, 1978)

Scaffolding

Wood describes “the support provided by an expert or adult to a child or
novice in one-on-one tutorial interactions in playful contexts. The adult let the child

play with a task which was above the child’s current ability but within his/her capacity

for a while and only intervened when he/she got into difficulty and needed
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assistance. The adult’'s aim was to let the child pace the task for himself as far as
possible” (Wood, 1976)

Intellectual capacity

The (ECEA) Exceptional Children’s Education Art defines intellectual capacity as an
exceptional capability or potential recognized through cognitive processes (e.g.,
memory, reasoning, rate of learning, spatial reasoning, ability to find and solve

problems, ability to manipulate abstract ideas and make connections, etc.)

The intellectual capacity of students can be affected by the learning of each
student, it can be affected by the society and experiences that students have been
exposed to. Especially during their academic history through the years since

kindergarten to junior high school.

Critical thinking

Critical thinking is regarded across disciplines as a reasoned or questioning
approach to learning as opposed to a doctrinaire or rote approach. Researchers
investigating critical thinking in higher education often refer to the Socratic tradition
as the origin of this approach (Furedy, 1985). The students think and make an
evaluation on the different ideas, concepts, arguments and information that are
important to education and work, the students are able to evaluate and make
judgments on their own. In the lessons students will use their critical thinking abilities
to be able to find solutions or create suggestions to an activity that is presented

during the lesson.

Problem solving

In early studies of problem solving, it was defined as an advanced stage of
thinking that involves the individual's need to seek a solution to a situation that has
never before been encountered (Wallas, 1926) A skill that helps the students to find
solutions to problems that can happen in the classroom or in daily life. If the students

are able to find solutions to their problems, to find these solutions the students need
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to make a critical thinking and analysis of the different kinds of solutions that could
exist and decide what is the better one. In my lessons | intend that my students use

these abilities to solve activities during the lessons.

Analysis

The students break down the problem into parts to have a better understand,
this is an important skill for problem solving and relates to critical thinking, the
students evaluate all the information that they have to achieve this they break it
down into smaller parts and put in order all the information to get to a final conclusion
and solution for the problem. | intend that students could analyze the language and
content that is used in the material that | will provide them during the lessons that are

going to be applied to it.

Attention span in teenagers

The attention span is defined as the length or amount of time, that a person
can spent a length of time to do a task without taking any distractions, this depends
in the context that is applied; there is people that are able to concentrate and take a
lot of time in the task, there are tasks like games, reading, participate in

conversations.

Attention span is a significant factor, this influences the learning effect in the
students. Educators believe that the notion of attention span has often been seen as
a mystery, although the definition of attention span and attention deficits has to be
developed by teachers and clinicians (Binder, 1990). The use of audio visual material
could help the students to get engaged in the lesson, because with the use of media
like videos students center their attention on what is happening on the video. This
aid is very related to their daily life, because most of the students had learnt through
videos that are informational, so | use this kind of videos that are related to the topic

that we saw in a unit.
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Improve attention in English language classroom

The main purpose of learning English i-s that students can develop the 4 main
skills that are reading, writing, listening and speaking. In the EFL lessons students
are required to participate and have interaction in the classroom. Something that is
not happening with my students, so in my professional practices | used the ARS
method. Jeff Cain stated in 2009 that using the audience response system (ARS)
questions effectively during the ESL class may help learners ‘maintain attention and
‘stay motivated. Clearly, ARS could make the audience participate in class and
eliminate excluded feelings by giving feedback to peers and discussing the opinion
of the instructor. The way that | implemented this method was making questions in
general, the way | received answers was that | made polls. For example: What was

the main genre of the story?. | put in the blackboard the genres that we focusing on

Student centered pedagogy

Student-centered learning has been defined most simply as an approach to
learning in which learners choose not only what to study but also how and why that
topic might be of interest (Rogers, 1983). | would apply this methodology mostly in
the final projects of the units. According to the final product that the program asked
them to do, students are going to be free to relate it to something that they want to
share, talk about it or just simply have some interest in it. For example if they need to
write an essay or monologue, students can talk about something that they mainly

have interest to show it with their other classmates.

This is a method that helps to hold learners' attention, the students must be
active, this method takes a major focus in the needs, abilities, interest and learning
styles of the students to design an effective lesson plan, this helps the students on
their personal learning and improve the student attitudes and increase the students

individual performance.

Learners find the learning process more meaningful when topics are relevant
to their lives, needs, and interests, and when they are actively engaged in creating,

understanding, and connecting to knowledge (McCombs & Whistler, 1997). If we
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want to gain the attention of the students is important to adapt and create material
were the students can work with their own personal interests, because the students
like to use their personal needs and interest, we can create activities that the
students can relate to their daily life, like tasks they do in their home, their personal

activities that they do outside the classroom.

The learning environment has learner responsibility and activity at its heart, in
contrast to the emphasis on instructor control and the coverage of academic content

found in much conventional, didactic teaching (Cannon, 2000).

The learning environment supports positive interactions among learners and
provides a supportive space in which the learner feels appreciated, acknowledged,
respected, and validated. Rather than trying to “fix” the learner, the learner has the
power to master his or her world through the natural process of learning (McCombs,
1997).

Characteristics of my students when they are learning the English language:

» Most of the students are not active participants during the lessons .

* Most of the students use their mother language.

» Only a few students are able to use the English language.

» Some students get easily distracted during the lesson.

* Monitor their own learning to develop strategies for learning.

» Students struggle during the activities that they are asked to do during the

lessons.

Self awareness in teenagers

It consists of three components: self-awareness, accurate self-assessment,
and self-confidence. According to Hargreaves ( n.d.), “To become effective learners,
young people need to develop a strong sense of self worth and confidence in their
abilities. They need to learn to take responsibility for their own learning and
performance, and demonstrate persistence and resilience in the face of obstacles or

setbacks.”
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Self awareness is necessary in learners because students that are putting into
practice a foreign language that they intend to communicate, are going to have
mistakes in their early practice; like grammar mistakes, pronunciation, speaking and
vocabulary spelling mistakes. If the students are able to create their self awareness
they are going to be able to detect and analyze their mistakes while they are
performing, this could be very helpful for them, because they could motivate
themselves and could help to achieve their personal goals and objectives that they

set while they are learning a foreign language.

The audio visual aids could be a very helpful tool for them, because as a
teacher | can use media that is related to a famous person or someone they admire
in real life and use it as an example could help them to project an image of

themselves on how they could use the English language.

Self esteem in teenagers

Self Esteem these days has a huge impact on young students, because it
helps to determine their performances with activities or tasks that they do in their
personal life. According to (James, 1950), “the self is part of me that is one’s body,
abilities, reputation, strengths, weaknesses, and possessions, while self-esteem is a
feeling of worth that we have of ourselves. Self-esteem is a kind of belief about a self

that a person brings with him or herself when facing the world” (Robinson, 1991)

In EFL self esteem is important because it helps the students to learn,
because it could help them to determine their own goals when they are learning a
language. Students will be taking into account their own needs and interests, these
factors could lead to being motivated to learn a foreign language. So with the audio
visual aids | intend to use and create material that could increase their work during
the lessons. | feel that this kind of aid can have so many benefits and different ways

to use if we take advantage of it.

During my observations and practices period, | noticed that the EFL students
show some attitudes during the lesson. The main behaviors that | noticed were that

the students do not take with importance the English lessons as other subjects, also
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the students have a low interest in working and the students refuse to participate,

they do not try to participate they response with “ | can not do it teacher”, “is very

difficult” or “ask another student”

With these observations that | made, | decided to use new strategies and
resources in this case based on my previous lessons, | noticed that they participation
increased when | applied this resources and material to my practices, the students
participation and interest increased, | made material that is appropriate for them and
can help them to achieve their personal goals that want develop in the learning of

English language.

The self esteem can also affect the participation of the students, according to
Kazumata (1999) states that people with a positive self-esteem are not seriously
affected whenever they are misunderstood or when they receive negative feedback
from others while people with low self-esteem are afraid of committing mistakes and

receiving negative feedback which hinder their acquisition of new knowledge or skill.

This is something that is true. | have seen this in my lessons, students that
are more emotionally stable always receive their feedback in a positive way coming
from the teacher or a classmate, even when it is a feedback that corrects serious

mistakes or makes serious suggestions that the students did on his performance.

Students that have a negative self-esteem do not like to receive feedback
especially in front of their classmates, because sometimes they feel that they are
getting embarrassed or getting exposed in the session, most of these students prefer
to have their feedback in private. Sometimes, students can receive their feedback,
and lose interest and personal motivation and sometimes their own goals start to
fade away and feel demotivated in learning or achieving new things. To avoid these
kinds of problems, students also need to feel that they are getting the attention and

motivation from the teacher and their classmates.

One of the main reasons that | decided to work on specially with visual aids, |
feel that this could help students become more autodidactic and have more

self-confidence in their use of English language. Especially the videos and audios,
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because this could be helpful material for students because it helps them to learn

and practice their language skills like speaking and listening.

| think Audio-Visual Resources can be very helpful, because the students are
very familiar with these kinds of technologies. Like | said sometimes the students do
not want to participate, achieving communication can be a challenge for the
students. One strategy that | am going to implement is the use of platforms or apps
like Tik Tok or You Tube, i find this app very useful for the students, because they
can create videos of themselves exposing a topic in a oral way, it will be interesting

for them and they can create their own goals to achieve in the creation of their video.

One topic that the English course has is the creation of a monologue. This
topic is very challenging for the students, because they need to speak in front of the
group and Self Esteem is a factor, because if a student has low self esteem, this will
be a problem. So to avoid this kind of problem and help the students in their
necessity to communicate, | ask them to create a tik tok video where the students

are gonna be comfortable and will have a better performance

PPP method

During the period of practice. | used the PPP method for my lesson plans.
Thornbury defines the PPP method as three phases of learning, called Presentation,
Practice, and Production (PPP). The three phases are aimed at developing students’
automatic habits through repetition, controlled practice, and the process of modeling.
To apply the PPP Method in learning the speaking skill, teachers are required to
introduce contextual situations with the language to be learned, so that students can

concentrate more when learning takes place. (Thornbury, 2005)

| find this method useful and interesting, because it helps me to develop and
apply my material with the students in 3 different stages where they can practice and
produce, according to the material that is intended to be used in each stage of the

lesson.
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Common European framework of reference for languages

The program indicates that students of second grade should have a pre-A2

level at the beginning of the scholar year, but most students are in A1 level.

A1 Level: The students should be able to comprehend and use expressions
that they use in their daily life. Including sentences that are basic that needs to
satisfy the main needs. The student should be able to introduce himself to others,
ask and give basic and personal information about his personal data, things that he

owns and describe people that students know.

A2 Level: The students are able to use sentences and expressions that are
related with the experimental areas that are specially relevant for them like (personal
information about themselves, information about his family, things that they could
buy, landmarks that are interesting for them and job occupations). Students know
how to communicate when they are doing simple and daily tasks where they only

require simple and easy information exchanges about things that are habitual.

English as a foreign language in Mexico

English as a foreign language is defined as a traditional term for the use or
study of the English language by non-native speakers in an English-speaking
environment (it is also known as English for speakers of other languages.) That
environment may be a country in which English is the mother tongue. (Nordquist,
2019)

English has become a foreign language that needs to be taught to all the
students in Mexico since Junior High School, this began in 1992 when 5 states of the
country, implemented a program for English language teaching in the school, that
were Morelos, Sonora, Nuevo Leon, Coahuila, Tamaulipas, but this programs started
working in 1993, this program take a huge impact in the country the following year,
because of the North American Free Agreement, between Mexico, Canada and
United States of America, but it was implemented in all the states of Mexico in 2009

with the program (PNIEB) that incorporates the English subject to the plans and
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study programs from preescolar education to junior high school, in this program
participates all the 32 states of the country and has the main objective in strengthen
the teaching and learning processes of English as a second language in public

schools of basic education. (Bonilla, 2009)

Motivation

One of the main challenges that we have as EFL teachers is the lack of
interest and motivation by the students in the classroom. This is a problem because
the students do not feel the motivation to learn a new second language or to keep
learning another language. There are different definitions of learning; Crookes
defines motivation as the learner’s orientation regarding the goal of learning a
second language (Crookes, 1991). The students have their own goals that can be

personal or according to a subject that the learner is seeing.

Another definition proposed by Ellliot is that motivation gives the reasons for
people's actions, desires, and needs. As teachers we have to take into account the
desires and needs that the students have, this really motivates the students to keep
focused in their personal learning (Ellliot, 2001). The behaviors in the students are
really important because Narayanan (2006) states that motivation is the reason or

reasons behind one's actions or behaviors.

With these definitions, we can now have an idea of what is motivation? and
how it can benefit or affect the students in the EFL classroom. It is something that |
have noticed during my two years of practice, that the students do not have a
motivation to learn and when there is no motivation, the students can not have a

meaningful learning that can be really useful for them in some years.

The topic that | am focusing is with the help of Audio-Visual aids, create a
motivation for the students based on their own interests and needs, observing what
we can do better, what can really change in the ESL classroom that can help them to
create a personal motivation, to set their own goals and objectives in the English

language.

29



Audio- visual aids in ESL

Audio visual aids are resources that we can use in our lessons. According to
Burton (1955) “Audio visual aids are those sensory objects or images which initiate,
stimulate and reinforce the learning process”. Rather defines the visual aids as
instructional devices which are used in the classroom to encourage learning and
make it easier and motivating. (Rather, 2004,). Kinder. S. James defines the Audio
Visual Aids as any device which can be used to make the learning experience more

concrete, more realistic and more dynamic. (James, 1950)

Main characteristics of Audio Visual Aids:

- Helps students to understand the topic more easily.
- Increase interest in students

- Reduces costs in prints

- Media can be updated

- Increase motivation in students

- Easy modification in the material presented

- Develop different language skills

Technology has become part of our daily life, since the COVID-19 pandemic
teachers and students have been forced to use technology like computer or
smartphone, this help the students to continue with their education, during 1 and half
year of lockdown, but now after the recent pandemic; the teachers are now
implementing the use of Visual Aids in the classroom, and the visual aids are really
necessary and important in the English lessons, because this helps the teachers to
give more significative and useful lessons for the students, also the visual aids could
motivate the students to learn, attract their attention and the main interest that the

students have.

Skills that can be worked with the use of Audio-Visual Aids

We have 4 essential language skills that are Listening, Speaking, Reading
and Writing. These skills are crucial when the students are acquiring a Second

Language. These skills are also important if the students want to develop a
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successful communication with others. The ability to communicate in second
language clearly and efficiently contributes to the success of the learner in school

and success later in every phase of life (Brown, 2004)

Speaking

Audio-Visual materials could be a useful tool for students to practice their speaking
skills. Students could use their cellphones This skill is considered as the most
important skill of the language, Chaney defines as "the process of building and
sharing meaning through the use of verbal and non-verbal symbols, in a variety of
contexts" (Chaney, 1998), this skill can variate depending on the context that we use
it, the main objective of speaking in second language acquisition, is to establish

communication.

Burns and Joyce also defines the speaking skill “as an interactive process of
constructing meaning that involves producing and receiving and processing
information” (Burns, 1997) we as speakers we can produce a message that is gonna
be received by a person, he is gonna process the main message that we give to him,

this comes from the language input.

The language input can be worked with the audio-visual aids, this aids could
have a major importance and can be very important if it is correctly used, this aids
can help the students to be more interested on what they are learning, also using
their needs and personal interests, because we can use different kind of tools, like
the speakers that is gonna help us with the audios, as teachers we can use an audio
that is appropriate for them and then making them listen to a conversation or a
dialogue that can be between 2 people, and make them listen and focus on what the
audio says, focusing in the speaking, because speaking also implies sub-skills that
are the fluency and pronunciation, this will be very helpful for the students because
they can develop a great speaking, have a great pronunciation and be able to have a

great communication with others.

Another tool that is useful for speaking is the projector, because we can show

videos of conversation, interviews or excerpts from maybe a series, movies or
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cartoons, and this can attract and motivate the students learning, this kind of material
also will help them in the interaction, because they would see how the people act,
when they are communicating, producing a message and receiving a message. This

will help them if they want to have an interaction with others.

Listening

This skill is a skill that could be perfectly worked with Audio-Visual resources,
because students could work with media that could improve and make them practice
this skill. The media can be used from the internet or can be created by the teacher.

According to the topic that students are working on, the teacher can select media
from different sources or create media that could be helpful. When | am talking about
media it could be interviews taken from news programs, podcasts, dialogues from

movies, examples of conversations or songs that have a relation with the main topic.

Listening is also really important in communication, because the ear is the
main tool that we have, because it is the one who helps us to receive, process and
codify a message that we receive from the speaker. Stephen Lucas has an

psychological argument states that:

“Involves the vibration of sound waves on our eardrums and the firing of
electrochemical impulses from the inner ear to the central auditory system of the
brain, but listening involves paying close attention to, and making sense of, what we
hear.” (Lucas, 1998) Rost states that listening: “Is a complex process that allows
people to comprehend spoken language. Not only is it an essential element of
producing effective communication, it also helps people to understand the world”
(Rost, 2011)

As | mentioned before, listening is really important because it is the skill that
helps to have appropriate communication, this skill helps the speaking skill. This skill
is considerate to be a difficult skill in the process of a second language acquisition,
the use of Audio-Visual aids can really benefit the students learning of this skills,
because audios that are specifically created for the learning of a student, are very

helpful because the students listen the main message of the audio and also the
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students can pay attention to the pronunciation, because we also have the sub-skills

of listening:

- Listening for Specific Information: The students will only listen to
information that they need. for example (if | put in an audio, that informs about some
close streets, the students will concentrate only on the street that is important for
them).

- Listening in Detail: The students will make sn scanning on what they
listen, they will pay even more attention to the audio, because in this case the
students will try to comprehend all the information from the audio. For example (an
activity that will be good for them, it will be to put them in audio about a story or a
conversation and make them comprehend questions about the audio, the students
will pay attention to the audio, and they will try to answer almost all the questions.

The audios are a tool that can have significant and valuable learning for the
students, because the students will develop their listening skills and also will help
them in developing their speaking skills. And most importantly this will help them to

develop their communication skills.

Reading

Reading is a skill that according to Urquhart and William Grabe stated that Reading
is the process of receiving interpreting information in language from via the medium
of print. (Grabe, 2009) also according to Patel and Praveen we have different types
of reading such as Intensive reading, Extensive Reading, Aloud Reading and Silent
Reading (Praveen & Patel, 2008)

Brown defines intensive reading: "calls attention to grammatical forms,
discourse markers, and other surface structure details for the purpose of
understanding literal meaning, implications, rhetorical relationships, and the like."
(Brown, 1994,) The main purpose of intensive reading is to understand all the details
of the text that are lexical and syntactic, the text needs to be a short one, the
students need to understand everything from the text, they even have to pay

attention to the minor details of the text.
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Research questions
With this theoretical background | also intend to answer the following questions that
are according to the use of audio visual materials using the skills of the English
language.
1.- How could | use audio visual aids to improve the use of English language?
2.- What impact did visual aids have on students' interest in the English class?

3.- What effect did they have on my students and their language process?
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Chapter Il



3.1 Setting of the Action Plan

In the period of professional practice, | implemented different types of activities and
strategies that could help the student to develop and practice their communication
skills using material that could be implemented and worked with the audio-visual

resources that were projector, speakers and videos.

During each period of professional practices, | planned different lessons . The
main purpose was to focus on communication skills. Each lesson was planned
according to the program taken from “planes y programas 2017”. In each lesson |
tried to use different types of audio-visual resources that could help to improve

communication skills that were listening and speaking.

During the course the students worked with different topics that were
established in the program. | selected 2 topics to report in this analysis. During the
planning of these lessons, | used material from the internet only. | made some
adaptations according to the level of students. | also created material taking into

account the resources that | had available like projector and speakers.

The main teaching method that | used was PPP (presentation, practice and
production) it is defined by Baker points out that one of the best ways of helping
students to reach the objectives of the lesson is to introduce the new language well
in the first phase of the lesson: this is "the presentation phase” (Baker, 2000). Then,
students need to have “plenty of activities” to help them to practice the new
language: this is “the practice phase”. Lastly, it takes time for the students to use the
new language they have learned in order to communicate with each other: this is

“the production phase”.

The Identification of the cognitive processes, main interests, motivations and
formative needs of students to organize my teaching and learning activities. | tried to
work with the main interests that the students had. In this unit | used videos because
it is easier for students to work on and motivates them to learn a foreign language

and use their main interests that they have during the lesson.
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The way that | used this methodology in this lesson. First in the presentation |
showed to students a presentation and some videos about the main topic that | am
going to focus on in the lesson. In this stage students analyze what the teacher is
teaching to them. After that comes the practice stage; where students start to work in
this case with worksheets that are focused on the main topic of the lesson. Finally
this lesson ends with the production where students communicate with other

students using what they have learned during the presentation and practice stage.

The first topic was the creation of a written monologue. This topic involved
and implied the main 4 skills in communication that are reading, speaking, listening
and writing. With this topic | was to present media like excerpts from movies that

were monologues and presentations from stand up comedians.

The main competencies that were worked in this lesson was the use of
Information and Communication Technologies (ICT) Learning and Knowledge
Technologies (TAC), and Empowerment and Participation Technologies (TEP) as
construction tools to promote the significance of teaching and learning processes.
We work with these kinds of technologies according to the topic that we worked with
students. | adapted every material using technologies that fit most with the unit that

we worked on.

3.2 Interaction practices within the classroom (actions, strategies and

instruments)

In the practices, | tried to use the English language with them especially when | gave
instructions, explained vocabulary or grammar to them. To make myself understood |
used a more basic English level that was according to their level of English. That is
an A1, to explain something more easily | used strategies like explaining with
flashcards or using body language. | only used the mother tongue when students
started to have struggles in understanding instructions or the explanation of the

topic.

The main method that | used in my lessons was PPP (Presentation, Practice

and Production). Presentation, Practice and Production; based on behaviorist theory
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which states that learning a language is just like learning any other skill. The high
degree of teacher control which characterizes the first and second stages of this
approach lessens as the class proceeds, allowing the learner to gradually move
away from the teacher’'s support towards more automatic production and

understanding (Penny, 1996).

| mainly used this method because my main goal in my lessons was to make
students practice and produce communication with the English language. | find this
method as the one that fits most with the topic of this document. Because almost at
the beginning of all my lessons, | start explaining the grammar structure that we are
going to focus in the lesson this happens in the presentation stage, then | let the
students practice the grammar structure with activities that could help them to
practice the structure and finally | make activities where students could produce the

grammar structure.

According to Renandya many traditional approaches to language teaching are
based on a focus on grammatical form and a cycle of activities that involves
presentation of new language item, practice of the item under controlled conditions,
and a production phase in which the learners try out the form in a more
communicative context (Renandya, 2002). This has been referred to as the P.P.P.
approach and it forms the basis of such traditional methods of teaching as

Audiolingualism and the Structural-Situational approach.

For every lesson, | used material that students could use to work without
having so many struggles. For the material and activities selected | adapted to their

level of English and their academic context.

| used different resources and material, in this case Audio-Visual resources
like projector, flashcards, posters, infographics, speaker, audios, songs and videos.
Students' response to this material was that they were able to understand what was
explained more specifically vocabulary and grammar, because they relied on
pictures to understand. Even students were more able to use the foreign language in
their individual work and when they participated. | noticed that students that used

their mother tongue started to implement the English language to participate.
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Lesson 1: Introducing monologues and main genres of the monologue.

Main Aim: The main aim was that students were able to know about the different

genres that exist in the written monologue and how to identify it. (APPENDIX D)

In this lesson, students were introduced to the topic of monologues. Students
saw the main concept and definition of the monologue, the main characteristics and
the three main genres that they can use for their monologues. Before | introduced
the topic, Students were asked if they had any knowledge about the topic and also
were asked about the stand-up comedians. In this lesson planning the main
methodology used was PPP (presentation, practice and production). With these
methodology | was able to teach the main purpose that was the identification of

genres in monologues.

The response of the majority of the group showed a previous knowledge that
they already had, because they related it to the famous story times that appear on
social media. Mostly to the short videos that appear in tiktok platform. The main
answer that most of the students gave me was: “It is when someone tells a story or
an anecdote” it was pretty accurate. Other students answered that “it was a
conversation between two people”. The students of the group gave me two different

kinds of answers.

To introduce this topic it was used in a digital presentation Fisher (2003)
stated, “Digital presentations are easy to obtain, modify, and create. They are
versatile and a great asset to any classroom. Good presentations may take time to
produce or adapt, but they can be shared and used year after year”. This
presentation was created with the main purpose to help me to explain better and
easily to all the students in the classroom. | explained the main characteristics and

main genres. | showed them some examples. (APPENDIX E)

Following the explanation | showed them some examples and some videos
about famous people doing monologues. Students were asked to identify the type of

monologue that was presented; for this activity they worked with 3 different videos
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from monologues. The videos used were excerpts from different TV series, like late
shows and an excerpt from a movie. In this activity students had to analyze and
decipher the main genre of this monologue. Students responded with no problem in
analyzing each video, because it was easier for them to analyze because they paid
attention to the details like the body language, facial expressions, vocabulary,

emotions and attitudes that were shown in the three videos. (APPENDIX F)

The main decision to use this kind of videos was because it attracts learner
interest in the lesson. Students could focus on details about how people participated
specifically in their performance. Jane Sherman presents a convincing argument for
incorporating authentic video material into language classrooms. She provides a
variety of practical classroom activities showing how to use video to bring real world
language and culture into the classroom in contemporary, engaging and productive
ways. There are a lot of documentaries, educational films, interviews and sites
containing a large body of material created and posted by people all over the world
to communicate their ideas and beliefs, and allow for interaction with others through
the commenting feature (Sherman, 2003). So | decided to use videos from real

actors with contexts that are related to the real world that the students live in.

What different kinds of visual aids did | incorporate in my lessons?

In this lesson three videos were used. They were presented with the projector.
The first video was about an introductory monologue of a host in the TV show called
“Saturday Night Live” where the host of the show starts with an introductory

monologue that is mostly a comedy roast about himself.

The second one was an excerpt from the Tv series “The Fresh Prince of Bel
Air". | decided to use a scene where the main character expresses his feelings to
someone. | chose this excerpt from this scene, because it reflects the main
expressions of the drama genre like the language that the characters uses and the
tone of voice that he uses to express his feelings. Last video that | used was an
introductory monologue from the movie “Goodfellas” where the main character gives

an introduction about himself. This part of the movie was good to show them the
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interior monologue, because the actor who speaks uses an appropriate tone that fits

with the genre.

Students use their critical thinking abilities to be able to determine and detect
the main genre of each of the videos that were presented, because they needed to
analyze the main setting of the video (for example, if it was a dramatic monologue;
students have to analyze the language that is used, tone of voice and interactions
that he makes in this case the video). So students did this because | asked them
what were the main characteristics of the video and how they got to the conclusion of
the video was this type of genre. Lebowitz (2015) states that learners of critical
thinking are the persons who investigate, analyze, accept or deny the data, evaluate

and come to conclusions, and so on and so forth.

The activity that was planned with these videos was that students would listen
as they watched the videos and analyze how the character spoke, used vocabulary,
intonation and main emotions. Students also had to detect the main genre of each

video that | presented.

What effect did they have on my students and their learning process?

Most of the students were able to work with this activity, because they were
able to identify and understand what the character was talking about. Students
mention why it was that genre. For example; in the dramatic monologue, students
mentioned that the characters used a tone of voice that exaggerates and also they
mentioned the body language that showed the anger and sadness in the scene.

In the following chart | present the statics of students that were able to identify
the main characteristics of the video from a total of 26 studentS (APPENDIX G)

The students already had a previous knowledge about the topic because this
is a topic that they have previously seen in the Spanish language subiject, so it was
easier and understandable for them because they were able to relate it with the main
topic. Also because | decided to use videos that were more according to their context

with TV programs.
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To close this lesson. | handed them a worksheet where they needed to read
and fill the missing gaps of some excerpts of different monologues. With the main
purpose of reading and identifying the main genre of each excerpt. When they
finished the activity | asked some students to read and try to practice the intonation
using the excerpts. (APPENDIX H)

How did visual aids influence students' interest in the English lesson?

In this lesson, | used Audio-visual resources that were the projector and
speakers. The resources | was able to present audio-visual media were videos that |
used for the monologues. With this material the students were able to work and
analyze the different monologues that | showed them. With the appliance of this
material students were more able to work and use the English language and to work
on with these kinds of material.This lesson showed that students are able to work
using foreign language. Because it is easier for them to identify the genres with

media that is more common with them in their daily lives.

The only thing that did not workout like | wanted to work was the part where
students tried to practice the intonation of some monologue excerpts. In this stage |
selected random students to read these excerpts and try to use a tone according to
the genre that we saw during the lesson, so the students that were selected tried to
imitate the tone that they heard in the videos. But it did not work out like | planned,
because students were not able to read the excerpts with the indicated tone that was
according to the genre of the monologue, students just only read with a normal tone

of voice without exaggeration.
This activity | thought could have gone better, If | asked students to write their

own monologue excerpt and practice the intonation using the intonation that they

thought fit most for their own monologue.
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Lesson 2: Improvising a monologue and the facial expressions

Main Aim: Was that for students to watch a video and detect the main facial
expressions that the presenter used and then write three monologues using different

the three main genres that were (comedy, interior and drama). (APPENDIX 1)

What different kinds of visual aids did | incorporate in my lessons?

In this lesson, the material that | used was a video of a comedic monologue
from a late night tv show. The video was from the show of Conan o’ Brien, in this
case it was an especial show that was made in Mexico, in the video Conan presents
his show to the Mexican audience. In the video the presenter uses both languages
that is English and Spanish to be able to make himself clear to the audience
(APPENDIX J)

The way that | used this video was to make students watch the video and to
analyze the main emotions, body language and setting that the presenter shows in
the video and write in the notebooks the main characteristics that they have

observed from the video.

What effect did they have on my students and their process?

The students' response was positive, because they were able to identify the
main genre that was comedy, because students based on the main setting that was
set in the Tv show, and they also take into account the type of language that was
used in the video. They also were able to understand the language, because | asked
students about what he was talking about in the video. In the following chart |

present how many students were able to identify the following characteristics.
Most of the students were able to identify the main characteristics that | asked

them to analyze on the video, most of the students answered to me that it was a

comedy monologue due to the context that was set, also they mentioned to me that
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their tone of voice was like a chill and sarcastic tone of voice like an stand up
comedian. (APPENDIX K)

The impact on the sub skills vocabulary and grammar

With this video | also intended to improve and develop students
self-awareness, because it is a factor that influences in their performance, because
sometimes this factor gives students confidence to practice and use the foreign
Language that they are learning, and this kind of video could gave them some

confidence to do not get stuck or be afraid when they use the language.

The other material that | applied was a worksheet, where the main objective of
this worksheet was to write three mini monologues in different genres that were
comedy, drama and personal/interior. The main activity of the worksheet consisted of

filling the missing gaps using their personal experiences. But in different genres.

| handed a worksheet to each student where they could write a short
monologue. The worksheet was easy for them, because they had a list with different
vocabulary options to complete their monologue; they only needed to complete their

monologue with their personal information. (APPENDIX L)

The students did not have problems in writing their monologue, almost all of
the students wrote their monologues with good grammar and use of vocabulary.
After they wrote their monologues | asked five students to present their monologues,
but using their facial expressions the students had five minutes to practice their facial

expressions.

They practiced their presentation of their monologue, when they presented
their monologue the students used basic emotions like happiness and joy when they
talked about a story that they wanted to share. The students that shared their
monologues were understandable because the classmates who listened to the
monologue of the ones that they presented, had to answer some comprehension

questions about the story.-
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During this stage learners practiced their performance with my help, because | was
observing them and giving them guidance on how to perform, this stage is called

ZDP (Zone of Proximal Development).

How did visual aids influence students' interest in the English class?

With this material, students get influenced by the videos that were shown,
because students like to use technology these days, it is easier for them to
understand. In this lesson the video that | used was a monologue from the presenter
Conan O’ Brien where he tells a story about his arrival in Mexico, so students get
into and want to hear what the story was about. Students try to understand even if
they do not have a great level of language. Also some students practiced their

pronunciation when the performer was presenting his monologue.

Lesson 3: Review of the monologue

Main aim: In this lesson, the students reviewed the main characteristics of the

monologue before they wrote one. (APPENDIX M)

What different kinds of visual aids did | incorporate in my lessons?

The material that | selected for this lesson was a film excerpt of the movie
goodfellas. | chose the introduction of the movie, where the main protagonist of the
movie explains the setting of the movie. | chose this scene because the monologue
that appears in this movie is an interior monologue. It contains the main
characteristics of the interior monologue, it contains an appropriate language and the

tone of voice is according to the genre.

In this lesson, | asked the students to listen and watch an excerpt from the
movie “Goodfellas” . | hand them a worksheet where they need to complete the
missing gaps from the monologue, the student will hear the monologue 3 times and
they will complete the text. During the first time they heard the monologue the

students had struggles in finding the missing words, so | put it a second time and the
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students were able to find almost all the words that were missing. | put it one last
time and the students were able to complete the missing gaps that were missing.
(APPENDIX N)

After they have completed the missing gaps from the monologue, they
completed some comprehension questions about the main context from the
monologue and they were able to complete the questions. After that | asked the
students to rehearse the pronunciation and intonation that was used from the movie
excerpt from the monologue. | played the monologue and students imitated the

intonation that the character used in the monologue.

What effect did they have on my students and their process?

The first time | played the monologue the students were able to imitate what
the speakers were saying, then | asked the students to read the monologue using
the same intonation that the speaker used in the audio. The students were able to
read and use a correct intonation that was similar with the audio, this activity could
help the students to use the correct intonation and how to present their own

monologue when they present their own monologue.

The impact on the sub skills vocabulary and grammar

The video that | used helped students to improve their vocabulary, because in
this scene that was used in the video the actor used different words and vocabulary
that students do not use when they are learning a foreign language. So | introduced
new vocabulary for them, with the video and students learned how to pronounce
each word that they heard. At the end of the video | asked the students which words
they do not know. So | asked students to search the words that they are looking for

and then share it with the group.
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How did visual aids influence students' interest in the English lesson?

In this lesson students were influenced by the movie, because most of the
students like to watch movies and most of this scene because is an introductory
scene where it tell to the audience what is going to be the main plot of the movie,

and is good for them because is like a summarize about the whole movie.

Lesson 4 Writing a monologue.

Main Aim: In this lesson students will write their monologue individually and they will
work with a free topic. (APPENDIX O)

The material that students used was a paper sheet and a dictionary to be able
to complete their monologue. | also created my own monologue to show the students
an example. The monologue that Icreated was about 140-150 words and | handed a

copy to each student. This could help students to write their monologue.

To start this lesson, | presented the characteristics and elements that they
needed to include in their monologue, like the kind of language that needed to be
contained, structure and how to start it and end it. The teacher sets the time for
students to work on their writing. This individual work is related to student ZDP (Zone
of Proximal Development) because | only gave them guidance to be able to
complete their own writings and | helped them in case that they needed or they had
some struggles. ZPD consists of problems that a student might solve when "given a

little help, solution step instructions, keywords, or guiding questions" (Rieber, 1987).

| let the students write their own monologue according to the topic that they
wanted to talk about. | decided to do this because my students are teenagers and |
feel that this makes them feel more comfortable and secure to write, because this is

a way to express their feelings and main emotions about something or someone.

While students were working, the teacher was checking students' progress
checking if they are struggling with something or if they are doing something that is

wrong. The students worked in their writing during the whole lesson. Before the
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lesson was over the students' teacher gave the instructions for the next lesson that is

the presentation of their monologue.

Some students were able to finish their monologue on this same day, while
others finished their monologue on the next day. This relates to the attention span of
every student, because there are students that can take some time without taking
any distractions that can be seen in the classrooms. They are able to concentrate on
their individual work, while other students get distracted easily and it is difficult for

them to focus on only one task.

Lesson 5

The material used in this lesson was students' written monologue; students will be
performing their monologue to their other classmates; only 5 students will present
their monologue and student's notebook. The notebook helped them to write and
answer some questions about their classmate's performance. The questions were
about (main genre, intonation used, main expressions used by the performer and the
main story of the text). (APPENDIX P)

In this lesson students finished their monologue and started to get ready for
their individual performance of their monologue using body language and facial
expressions. These two characteristics would help the performer to make
themselves understood with their other classmates and be more accurate in their
individual performance. This characteristic also makes students practice their

communication skills in the language.

The students had fifteen minutes to finish their writing monologues and to
rehearse for their performance in the classroom. After fifteen minutes five students
were selected randomly and made their individual performance, while the performer
was making his performance including the body language and facial expressions, the
other students were watching, listening and answering the questions in their
notebooks. Most of the students finished their writings and handed their monologues
with the characteristics that were asked. (APPENDIX Q)

48



CONCLUSIONS



Conclusions

| will provide conclusions based on the questions used for the analysis of my

document in order to find frequent reassurances and determine strengths as well as

areas of opportunity. The visual aids | used were charts, infographics, videos,

presentations, projector, speakers and pictures.

There are three types of audio-visual aids that are the following categories:
Purely auditory (eg. tape recorders, microphones, amplifiers, earphones)
Visual Aids (eg. blackboard, flannel graphs, models, specimens, film strips,
posters)

Combined Audio-visual Aids (eg. sound films, slide tape combination,

television, internet)

Each of these resources had different pros and cons, in my lessons and in

students' individual learning. This are the pros that | observed:

Auditory helped students with pronunciation and with listening, because |
used recording with worksheets that could help them to work these skills.
According to their level of English. Each material used was adapted or
created for the benefit of students. | noticed that students had no struggles
when they worked with this material during the lessons.

Visual Aids this material is common for students learning, specially the
blackboard. That helps students to understand the topic that is explained
during the lesson and helps also when | explain.

Combined audio-visual, was very useful because it helped me with the
explanation of the topic of monologues. Especially when | used videos about
famous people doing monologues and excerpts of films. This material helped
students to understand and analyze the performances that the actors did on

the videos.

The following cons were detected:
Auditory was difficult sometimes, because most of the recordings are
performed by people whose primary language is English. So they speak with
a fluency that is normal for them, but for a foreign language student could be
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difficult, because sometimes they get mistaken by some words that may have
sounded the same in pronunciation but in reality it is a totally different word.

- Visual aids; the problem that | found was that if | do not have a good
organization when | am using the blackboard. It could be a mess for the
students to understand the topic that | am explaining to them.

- Combined audio-visual, the only problem was that pictures can be a
distraction in students, why? this especially in the videos of the performance
of the monologue. Students paid more attention to the actor who was given
the monologue, but they did not pay attention to what he was saying in his

monologue.

Before the period of practices, | had a different perspective and beliefs at the
beginning of the scholar year. At the beginning | thought that it would be easier to
carry my lesson to my students, but through different lessons | realized that this kind
of material has their advantages and disadvantages in students' learning. One of the
things that | realized is that this kind of material needs to be adapted to the level of

English students and their main interests.

According to the level of English of my students that they get thanks to the
diagnostic test | thought that my students will be able to work with the following
competencies:

-Identifying grammatical lexical elements that we use to develop our
communication skills in different contexts.

-The creation of different types of texts respecting each discourse norm.

-Students produce oral and written texts that are clear, good structure and
detailed showing mechanics of organization, articulation, cohesion and coherence.

-The application of didactic foundation and principles to develop the four main

skills that make up the communicative competence in the foreign language.

Not only the students' competencies were strengthened. My professional
competencies as a teacher were the following ones:

-Designing and using different instruments, strategies and resources to
assess students' learning and performance considering different types of knowledge

to carry out an effective communication in the foreign language which is English: In
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these two periods of practice the material according to the different types of work of
every student.

-Designing and using learning objects, resources, didactic media and
technological media in the development of learning in English: | used and created
material where students can work the different skills of English language, activities
that mainly involved didactic material and media that was related to their daily life
and daily use like videos.

-Implementation of innovation to promote learning of the English language:
Students used to work with material that was very common for their learning like
books, notebooks and worksheets, so in my practices | implemented technologies

and activities that students were not familiar with.

The ones that | feel that were not successfully achieved are the following
ones:

-The identification of student characteristics in order to make didactic
transpositions according to the context, plan and programs: This discipline was
somehow applied, but most of the times | did not take into account the context of the
students, and this led to not have the results that | expected when | applied this
lesson plans with the group or in some cases to change the whole dynamic during
the lesson.

-The ldentification of the cognitive processes, main interests, motivations and
formative needs of students to organize my teaching and learning activities: This was
a problem for me to apply it and was because the main topics of the units were
difficult to adapt to the main interests of students and it was difficult to relate it to the
main purpose of the subject that is communication.

- Using Information and Communication Technologies (ICT) Learning and
Knowledge Technologies (TAC), and Empowerment and Participation Technologies
(TEP) as construction tools to promote the significance of teaching and learning
processes. This competency was not fully achieved because the use of technologies
was limited in the school and in the classroom. And the technologies that were
intended to use in the classroom were impossible to use with the students because
they were not familiar with them and also did not work due these technologies

require an internet network.
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During this scholar year | faced some problems that made students struggle
during their work and during the lessons, so during this process | had to make some
changes in the lessons and material to be able to achieve the main disciplinary

competencies that | wanted my students to achieve.

The main results that | got in the application of this research project, were that
increase students participation and use of language. The audio visual aids helped

students to understand and develop their language skills in the classroom.

My main observations that | saw when | applied this material to my students.
First of all | noticed that my students improve their attention and interest in the
English lessons. Because | noticed before | started to apply the audio visual
resources in my lesson, | noticed that students do not have the same interest as they
have when | applied this kind of material. This was mainly because | used media that

was attractive for their learning.

| noticed, too, that students started to use their English language instead of
their mother language, which is Spanish, because the activities that | applied during
the lessons | made more easier for their learning and work. Activities that do not

require too much time to work on and in producing with the English language.

After the application of this project, new answers and questions arise. | learn a
lot with the application of this project, because | observed how students work and

react with the audio-visual aids.

- Why do audio visual aids have a better impact on students' learning?

- How can | relate the main interest of each student to each lesson?

- How can students influence the creation of the material?

- It will affect students' learning, if they go back to work with the material

that they were used to like notebooks and books?

Definitely | would take more into account students' main interests and learnings.

This will help me also to create material that will be adapted for only students use. |
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feel that if | create material it would be much easier for students to work on, because
this type of material will be more helpful for their learning and could help improve my
teaching skills with students. | will also explore more technological media and

resources like apps that students could work on in the classroom.
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APPENDIX



Appendix

This section includes material, diagnostic tests, activities and final products that were

created in the lessons.

APPENDIX (A): Diagnostic test that was used, during the period of observations it

consisted in three pages.
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(APPENDIX A)




(APPENDIX A)




APPENDIX (B): This chart presents the results that students got from their diagnostic

test appliance.

GRADES OF STUDENTS'

10

85-8 79-75 7.4-7 6.9-6.5 6.4-6 59-55 5.4-5 49-1
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APPENDIX (C): This is a model that is used to present the stages of the ZDP.

Thags the Jearners Potential development

cannat do even with

help ar guidance

Leaners can do
something with help or
guidance

Actual development

Thmgs the
learners can do by
themselves

Figure 1 Zone of Proximal Development
(Vygotsky, 1978: 86)
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(APPENDIX D): Lesson plan used during the first lesson of this project.

MERITA' Y CENTENARIA ESCUELA NORMAL DEL ESTADO
CIATURA EN APRENDIZAJE Y ENSENANZA DEL INGLES
EN SECUNDARIA.

Teacher Moya Moreno Pablo Emanuel
Traineé:
Scholar 3 Semester 6 Grou A Subject: Innovation to
year : p: Teaching

School’s information

Schoo Antonio Diaz Soto y Gama Head Diana Karina Hernandez Cantu
l: Teacher:
Addre Calle Padre Eusebio Kino No. 6, Colonia FOVISSSTE, San Luis Potosi,
SS: San Luis Potosi, C.P. 78150

Class Information

Junior high school Karla Lucia Morales Rodriguez
teacher:
Subje  English Grade: 2 Grou A/B,C,D
ct: p:
Student’s average Total student’s 116
age:12-13 number:

Class Profile: | work with 4 groups of second grade, they have a very basic level of English, the students have a great
response in the work, does not matter if it is individually or in group, they have a great response, there is some
aspects that we need to work on their level of English, like the vocabulary and use of English.

Topic: Improvising a monologue

Main Aim  Different genres in the monologues
of the

lesson:

Assumptio The students will know about the different genres in the monologues
ns:

STAGE/TIME/AlI DESCRIPTION MATERIAL SKILLS TO BE POSSIBLE PROBLEMS
M PRACTICED AND SOLUTIONS.
Presentation To start this lesson, SLIDES -Speaking

the teacher is going APPENDIX -Listening

to present the 3 2.1
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Practice

Production

main genres that Videos
are interior,

dramatic and

comedy. The

teacher is going to

ask them what they

know about these 3

genres. The

teacher is going to

show 3 different

videos from TV

shows where the

students will

identify the main

genre of each

video.

The students are -Worksheet
going to work with APPENDIX
a worksheet with 2. 1
two exercises; the

first one they have

to relate the
definition of each

genre, after they

have related each
definition. The
students are going

to watch some
excerpts from

movies and they

are going to identify

the main genre.

To close this lesson -Worksheet
the students are APPENDIX
going to read some 2.1
excerpts, where

they are going to fill

the missing gaps

and then they are

going to identify the

genre of each
excerpt.

-Reading

-Reading
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APPENDIX (E): Slide used to explain the main genres of the monologue to the
students

(nAiN GENRES )

(51

0
9 i
‘}% U .;14;

INTER]U'R/HAM'I'WE v

b DRAMA

o COMEDIC Subtitulo aqui
Subtitulo aqui
Subtitulo agui

- A, -

(APPENDIX F) Results of students, when they identified the main genre,

context and intonation of the performer of the video

Student that Genre  of Context of Intonation
were able to: the monologue the video of each video

|dentify 22 15 19

Did not. 4 11 7

(APPENDIX G) Main results and difference of students. When they work with

regular material and audio-visual resources

Students  working Audio-visual Regular Material
with: resources

Use of foreign 18 10
language (English)

Use of mother 8 16
language
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(Spanish)

(APPENDIX H): Worksheet used in the lesson for students to work on the

identification of monologue genres.

Types of mMmonologsues 1 are
L Reacd thee chuasrascteristbcs amnd identify eacis typee of oo bos s .

[ vl Fremme re Biveess — cliresrreasitie - e rTsmeciece J

‘I—hru oL Fuss et el oo o
. I Sxpre R tTracphs Arsd paamfosl simoesastiomns.
s Sreacusesrvily wusesscd im Eeoeabry.

Thee ChoarEcher meecmils Shinreas Sl S arvbs
=, - — E—— Frorr i il e o Furereye vy
I owesaec] oy el poekcmss,

= Thei T C b s bE s e e e e
H's abcaut fectornml or el storsas.
- T laeibe o excocorpis of e Podlossasimg o m ol oopoess s

I crasy - Fhourse — Siswr — wwihy = Ffoot - do — bad - thinkireg — mose - feel I ;
= L= |

1 rmasrrisescll, oo o 1) vl Do yows thimis 15m pretty = Wioesesr. | inenesesmte '§
wwork hard. | harese cormmbibmreni=s. Do wou Feesrd thhatl im so lorng. 1L surprised rre E
wirsclesrst ol Yo aidntt 23 Seoermaliremas, | wedeechess 3 £
#ZJ|rvy of that sared e s reoithireg weroeg e o Sy T resees, Juesl & o §
wwith e Bife Eeacasusmess s s sweemyrs oo™ e lTosode parestiy” camuilcl cfargss S e S §
ey e Do it smren) thewt s e, st e B T N s = e e B H
R i e T CeCH R S el weiies | S s Temesll Cpoecec] Ewy s OB i el ;
LE=t= o L =y ____ 0 eoendd E
=1

S amrwc] csawbesby o Tailliewy S5 0 0 W el Dol rvess s scrperessct horeei g E
fSest wwithy cRuilcd & o roancdras ke rosest, rrses. | crsuladm™t st 7T £
Wemll fwee weleene el fum sl peir Seree, ST B T O, eSO, PR P S et E
O wwibeo Cloti thee ol = B ) . starbecd o dirbees e B L= E
Twamec:h s bor Femaar rmsarrresicd s sl reg iy, e SAnguanTeeenis v ol Fuaess . sseesane e E
O e ke off enwvy™s sEirnegisg, =rmsall Ehings. sweryiheng began o Doticer E
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E=1 el AR FiaRie! | Sewn aecsl Aoy I sl s Fecscvatdles SEecei it £
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Bl Mo wwrite e Ty e ol reses ol Ol ol e i :E
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(APPENDIX I) Lesson plan used for the second lesson of the project

MERITA Y CENTENARIA ESCUELA NORMAL DEL ESTADO
CIATURA EN APRENDIZAJE Y ENSENANZA DEL INGLES
EN SECUNDARIA.

Teacher Moya Moreno Pablo Emanuel
Traineé:
Scholar 3 Semester 6 Grou A Subject: Innovation to
year : p: Teaching

School’s information

Schoo Antonio Diaz Soto y Gama Head Diana Karina Hernandez Cantu
I: Teacher:
Addre Calle Padre Eusebio Kino No. 6, Colonia FOVISSSTE, San Luis Potosi,
SS: San Luis Potosi, C.P. 78150

Class Information

Junior high school Karla Lucia Morales Rodriguez
teacher:
Subje English Grade: 2 Grou A/B,C,D
ct: p:
Student’s average Total student’s 116
age:12-13 number:

Class Profile: | work with 4 groups of second grade, they have a very basic level of English, the students
have a great response in the work, does not matter if it is individually or in group, they have a great
response, there is some aspects that we need to work on their level of English, like the vocabulary and use
of English.

Topic: IMPROVISING A MONOLOGUE

Main Aim  The students will listen and watch a monologue and then write a monologue.
of the

lesson:

Assumptio The students will be able to write a monologue and they are going to expose it including

facial expressions and body movement.
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STAGE/TIME/Al DESCRIPTION MATERIAL SKILLS TOBE POSSIBLE PROBLEMS

M PRACTICED AND SOLUTIONS.
Presentation The students will -Video -Listening
watch a https://youtu.

monologue, the be/cXWKoRC
students are going  fTWY

to take special APPENDIX
attention to the 4.0

facial expressions

and body

movements that the
person in the video
does. They are also
going to analyze
the main topic and
what he is talking
about.

Practice The students are -Worksheet -Writing
going to work with APPENDIX
a worksheet where 4. 1
they will write 3
monologues
(dramatic, interior
and narrative).

Production After they have -WORKSHEE -Reading
finished their T -Speaking
monologues, they
are going to read it,
they have to
include facial
expressions and
body movement
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https://youtu.be/cXWKoRCfTWY
https://youtu.be/cXWKoRCfTWY
https://youtu.be/cXWKoRCfTWY

(APPENDIX J) Video monologue used for this activity, taken from an American late

night show.

(audience cheering)

Conan's "Made In Mexico” Monologue En Espariol | CONAN on TBS

@ romeee

1.5Mdevistas hace 5 afios

& +c
Mayorm. nublado

5 33742 R > Compartir

L Descargar

Conan O'Brien Programas de juego:

Full #ConanMexico Interview
With Vicente Fox | CONAN on._.
Coco @

| Conan O'Brien Tells Jorge
Ramos How Mexicans Refuse...

Conan Plays Fitbol With
Giovani Dos Santos | CONAN o...

Conan Without Borders: Made
T 18 In Mexico
Team Coco @

THAT'S WHY WE LOVE GTA |
F...

U2-700 TV -Part 13(final)-

ZHABRA C/ MccCarthy de
¥ COHBOY! X

08112 m.
26/01/2023

(APPENDIX K): Result of the students who identifies, the main characteristics

of the video of Conan O’Brien

Characteristics

Students
identified

that

Students that

not identify

did

Voice tone

19

9

Main Setting

28

Genre

27

Face Expressions

23
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(APPENDIX L): Worksheet used for students' work.
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(APPENDIX M): Lesson plan used for the third lesson of the project
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BENEMERITA Y CENTENARIA ESCUELA NORMAL DEL ESTADO

& LICENCIATURA EN APRENDIZAJE Y ENSENANZA DEL INGLES

T EN SECUNDARIA.
]
Teacher Moya Moreno Pablo Emanuel
Traineé:
Scholar 3 Semester 6 Grou A Subject: Innovation to
year : p: Teaching

School’s information

Schoo Antonio Diaz Soto y Gama Head Diana Karina Hernandez Cantu
I: Teacher:
Addre Calle Padre Eusebio Kino No. 6, Colonia FOVISSSTE, San Luis Potosi,
SS: San Luis Potosi, C.P. 78150

Class Information

Junior high school Karla Lucia Morales Rodriguez
teacher:
Subje English Grade: 2 Grou A/B,C,D
ct: p:
Student’s average Total student’s 116
age:12-13 number:

Class Profile: | work with 4 groups of second grade, they have a very basic level of English, the students
have a great response in the work, does not matter if it is individually or in group, they have a great
response, there is some aspects that we need to work on their level of English, like the vocabulary and use
of English.

Topic: Improvising a Monologue
Main Aim  Review

of the

lesson:

Assumptio The students will make a review of the monologue, before they start working on the unit
ns: project

STAGE/TIME/AlI DESCRIPTION MATERIAL SKILLS TO BE POSSIBLE PROBLEMS
M PRACTICED AND SOLUTIONS.
Presentation The students are MOVIE -Listening

going to hear an EXCERPT
excerpt of the

77



Practice

Production

movie
GOODFELLAS,
they are going to
hear the principal
monologue of the
movie.

Now the students
are going to hear
the audio again and
fill the missing gaps
from the text and
answer some
questions of the
same monologue.
To close this lesson
students organize
their ideas for their
monologue.

-Worksheet
APPENDIX
5.0

Notebook

-Listening
-Writing
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(APPENDIX N): Worksheet used with a movie excerpt that was presented to the
students.

" Monologue 1 oae
I Listen to the monologue and circle the correct option,

1.- WHAT KIND OF MONOLOGUE 15 THIS?
AJDRAMATIC BJINTERIOR  C)COMEDIC

2 -THE MONOLOGUE IS A)FORMAL B)INFORMAL

3.-WHO WAS THE BOSS? R=

-REMEMEER SAVANTED  -BEIMG -BETTER  -PRESIDENT -BEFORE
“MAMDERED -THEM  -THERE -SOMEBODY -PARKED -TICKET -CARDS

-COPS  -BOSS  -NEIGHBEORHOOD

As far back as | can , | always to be a
gangster. To me, a gangster was than being

of the United States. Even | first

into the cabstand for an afterschool job | knew |

wanted to be a part of Ntwas that | knew that |
belonged. To me, it meant being in the neighborhood
that was full of nobodies. They weren't like anybody else. | mean,
they did whatever they wanted. They double in front of a
hydrant and nobody ever game them a _In the summer
when they played all night, nobody ever called the

Tuddy Cicero. Tuddy. Tuddy ran the cabstand in La Bella Vista
Pizzeria and a few other places for his brother Paul who was the

over everybody in the . Paulie might have
moved slow, but it was only because he didn't have to move for
anybody.
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(APPENDIX O): Lesson plan used for my fourth lesson of the project

MERITA Y CENTENARIA ESCUELA NORMAL DEL ESTADO
CIATURA EN APRENDIZAJE Y ENSENANZA DEL INGLES
EN SECUNDARIA.

Teacher Moya Moreno Pablo Emanuel
Traineé:
Scholar 3 Semester 6 Grou A Subject: Innovation to
year = p: Teaching

School’s information

Schoo Antonio Diaz Soto y Gama Head Diana Karina Hernandez Cantu
l: Teacher:
Addre Calle Padre Eusebio Kino No. 6, Colonia FOVISSSTE, San Luis Potosi,
SS: San Luis Potosi, C.P. 78150

Class Information

Junior high school Karla Lucia Morales Rodriguez
teacher:
Subje  English Grade: 2 Grou A/B,C,D
ct: p:
Student’s average Total student’s 116
age:12-13 number:
Class Profile:
Topic: Improvising a Monologue
Main Aim  Writing a monologue
of the
lesson:

Assumptio The students will work in the unit project that is gonna be the monologue
ns:

STAGE/TIME/Al DESCRIPTION MATERIAL SKILLS TO BE POSSIBLE PROBLEMS
M PRACTICED AND SOLUTIONS.
Presentation The teacher will

remind the students

what their
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Practice

Production

monologue needs

to have and what it
should include.

The students will
start working on
their  monologue,
they will have all
the lesson to work
with their
monologue

The teacher will
ask the students if
they have already

finished their
writing.(In case
they have not
finished their

writing, they will
have a chance to
finish their writing in
the next class.)

-MONOLOG
UE

-Writing
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(APPENDIX P): Lesson plan used for my last lesson of this project.

MERITA Y CENTENARIA ESCUELA NORMAL DEL ESTADO
CIATURA EN APRENDIZAJE Y ENSENANZA DEL INGLES
EN SECUNDARIA.

Teacher Moya Moreno Pablo Emanuel
Traineé:
Scholar 3 Semester 6 Grou A Subject: Innovation to
year : p: Teaching

School’s information

Schoo Antonio Diaz Soto y Gama Head Diana Karina Hernandez Cantu
I: Teacher:
Addre Calle Padre Eusebio Kino No. 6, Colonia FOVISSSTE, San Luis Potosi,
SS: San Luis Potosi, C.P. 78150

Class Information

Junior high school Karla Lucia Morales Rodriguez
teacher:
Subje  English Grade: 2 Grou A,B,C,D
ct: p:
Student’s average Total student’s 116
age:12-13 number:

Class Profile: | work with 4 groups of second grade, they have a very basic level of English, the students
have a great response in the work, does not matter if it is individually or in group, they have a great
response, there is some aspects that we need to work on their level of English, like the vocabulary and use
of English.

Topic: Monologues

Main Aim  Monologue presentation
of the

lesson:

Assumptio Some students will be able to present their monologue.
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STAGE/TIME/Al DESCRIPTION MATERIAL SKILLS TOBE POSSIBLE PROBLEMS

M PRACTICED AND SOLUTIONS.
Presentation The teacher will

give instructions

about the

presentation of the
monologues, only 5
students will be
able to present due
to the time. The
students will have
10 minutes to finish
and check their
monologues before
they make the final

delivery.

Practice Only 5 students are -Monologue  -Reading
gonna be able to -Speaking
present their
monologue, the

ones that will be
presented will be
random. The 5
students will
present and the
other students will
have to pay
attention and listen
to their classmates'
monologue.
Production The other students -Writing

are going to answer
some questions
about the
monologue,
questions like what
was the main topic,
etc.
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(APPENDIX Q): Final product, from the five lessons used for this project.
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