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INTRODUCTION

Classroom management is one of the most recognized terms regarding the teaching

practice. The classroom management choices made within a lesson play an important

role on the route that one wants to follow for creating the learning atmosphere of a

class. They will reflect the beliefs and perspectives each teacher has of both teaching

and learning, and what these two imply. For this reason, developing skills for creating

and managing, for making decisions and actions that can contribute to making the most

appropriate conditions in which learning will take place become fundamental factors for

achieving this objective.

“Your classroom management is the way that you manage students’ learning by

organizing and controlling what happens in your classroom...” (Scrivener J., 2012). To

accomplish this, it is necessary to be able to handle a wide range of varied situations

that can occur at different moments of the lesson, in different contexts. As Harmer

(2007) states: “Successful classroom management also involves being able to deal with

difficult situations” (p. 34).

One of the multiple situations that can be found inside the classrooms is oral

participation, which is often related to active learning and engagement. However, less

vocal students may not have the same experience, as they may be considered as students

who are not involved in the class, but the reality is different. Many of these students are

still learning, but in a different way, which is sometimes criticized or stereotyped as

students who are distracted or who do not understand. It is just part of their personality

and that must be respected.

Many students may not have an incentive or motivation to participate, especially

if they have to do it in a foreign language they do not dominate. Feelings of fear,

intimidation, eagerness and embarrassment usually come up, and even more when they

develop and interact in monotonous learning environments with little opportunities to

express their ideas.
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Class oral participation supports learning, and it is one of the main aspects any

teacher must consider working on and fostering. It has been proved that it helps students

retain information easier, as they are in direct contact with the topics, and when asking

or answering questions, they are more likely to clarify concepts that could have been

confusing for them at the beginning, as well as remember specific words. Participation

also develops students’ critical thinking, since it requires them to form opinions and

share thoughts, from which they can acquire confidence with appropriate feedback.

These and other benefits oral participation can provide students are key for their

development, which will be discussed in the present document.

Classroom management aims to build and promote environments where students

can develop willingness to learn and participate; environments where their perspectives

and opinions are respected and recognized, and where they can share them with their

classmates, and this way, learning one from each other.

The focus of this document followed an action-research methodology that relied

on the implementation of classroom management strategies that, together with activities

in which interaction of students among peers could take place, the development of

productive skills, in this case, speaking through oral participation could be increased

using the target language: English. This to confirm that interaction, providing

opportunities for oral participation to take place and careful implementation of these

opportunities, are significant factors for learning a foreign language.
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CHAPTER I. THEORETICAL FRAMEWORK

This literature review discusses the importance of classroom management, focusing on

areas such as grouping, seating arrangement, giving instructions, monitoring, and

questioning. It examines how significant interaction tasks and the objective of each type

of task can influence students’ production of language as well as increasing the rate of

participation within lessons through a behaviorist perspective.

Classroom Management

Richards (2001) (as cited in Gieve & K. Miller, 2006) defines classroom

management as “The ways in which student behaviour, movement and interaction take

place during a lesson are organized and controlled by the teacher to enable teaching to

take place most effectively” (p. 170). He points out that good skills for managing what

happens in the classroom during both teaching and learning processes contribute to

experiences characterized by discipline and active engagement of students in the

different tasks and activities proposed.

Classroom management is thus seen as a series of teacher activities to organize,

direct and control classroom life in order to meet instructional and curriculum goals

(Gieve & Miller, 2006, p. 69). This definition encompasses similar aspects as the one

proposed by Wong & Rosemary (2001) (as cited in Gutierrez, 2017, p. 2) which

indicates that classroom management means “all the things that a teacher does to

organize students, space, time and materials so that instruction in content and student

learning can take place” (p. 94)

Evertson and Weinstein (2006) (as cited in Muluk, 2021, p. 122) referred to

classroom management as a tool to creating and maintaining positive learning

environments, suggesting that “classroom management involves teacher actions and

instructional techniques to create a learning environment that facilitates and supports

active engagement in both academic and social and emotional learning” (p. 20).

According to Scrivener (2005) classroom management areas include:
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- Grouping and seating

● Forming groupings (singles, pairs, groups, mingle, plenary)

● Arranging and rearranging seating

● Deciding where you will stand or sit

● Reforming class as a whole group after activities

- Activities

● Sequencing activities

● Setting up activities

● Giving instructions

● Monitoring activities

● Timing activities (and the lesson as a whole)

● Bringing activities to an end

- Authority

● Gathering and holding attention

● Deciding who does what (i.e. answer a question, make a decision, etc.)

● Establishing or relinquishing authority as appropriate

● Getting someone to do something

- Critical moments

● Starting the lesson

● Dealing with unexpected problems

● Maintaining appropriate discipline

● Finishing the lesson

- Tools and techniques

● Using the board and other classroom equipment or aids

● Using gestures to help clarity of instructions and explanations

● Speaking clearly at an appropriate volume and speed

● Use of silence

● Grading complexity of language

● Grading quantity of language

- Working with people

● Spreading your attention evenly and appropriately

● Using intuition to gauge what students are feeling

● Eliciting honest feedback from students
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● Really listening to students

(pp. 79-80)

Similarly, Garret (2014) (as cited in Muluk, 2021, p. 122) described it as a

process consisting of five key areas:

1. Physical design of the classroom

2. Rules and routine

3. Relationship

4. Engagement and motivation

5. Discipline

Jones (1996) (as cited in Gieve & Miller, 2006) prefers the notion of

‘comprehensive classroom management’, consisting of five teacher skills and general

functions:

● Understanding of current research and theory in classroom management and

students’ psychological and learning needs

● Creation of positive teacher–student and peer relationships

● Use of optimal instructional methods which respond to individual and group

needs

● Use of organisational and group management methods which optimize on-task

behaviour

● Use of a range of methods for assisting students with behavioural problems.

(p. 507)

Harmer (2007) has mentioned the importance of classroom management and the

importance for it to be effective because “If we want to manage classrooms effectively,

we have to be able to handle a range of variables.” (p. 34)

This gives us the opportunity to turn around, see and try to understand as well as

recognizing how important it is for teachers to consider this aspect of the teaching

practice, because it implies a lot of aspects that are not always considered, “These

include how the classroom space is organized, whether the students are working on their

own or in groups and how we organize classroom time” (Harmer, 2007, p. 34).
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“The classroom management choices you make play a large part in creating the

individual working atmosphere of your class” (Scrivener, 2012, p. 1). Classroom

management can give a hint of who is teaching. As Scrivener (2005) says: “An

important part of this is to do with your attitude, intentions and personality and your

relationships with the learners” (p. 79).

A specific classroom management strategy will be chosen depending on the

beliefs and perspectives the teacher has about education, but something true is that there

is no correct strategy or route to follow since it merely depends on each person and the

group that is being taught.

This same author states:

There is no fixed book of guidelines that can ever tell you how to respond in a

particular situation. All effective teaching requires an active moment-by-moment

processing of the current situation and a flexible everchanging reflection as to

what might be the best thing to do next. (Scrivener, 2012, p. 2)

However, one thing is common for everybody in classroom management: “Your

most important job is perhaps to ‘create the conditions in which learning can take place’

” (Scrivener, 2005, p. 79). A safe classroom environment allows students to express and

discuss their ideas without fear of being ridiculed for their misconceptions. (Muluk,

2021, p. 124)

Having stated the previous, classroom management contributes, in great part, to

student learning and development, it supports the teaching practice and undoubtedly can

provide the necessary elements to work on a certain aspect, aim to solve a problem or

improve a situation regarding both teaching and learning processes.

Effective classroom management with appropriate teaching strategies will

influence students’ learning experiences positively on the achievement of learning

objectives. Owing to this fact, this research was aimed at investigating the influence of

classroom management to increase students’ oral participation in the EFL class and

explore difficulties they faced in producing a spoken intervention.
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Speaking

Speaking is part of each person’s daily life, it helps communicate one’s ideas

and thoughts. The average person produces tens of thousands of words a day; it is one

of the most natural actions that we carry out. Nevertheless, developing this ability

required time and preparation, maybe not as much as it is needed when doing it in

another language, but it surely did.

Speaking is defined as an interactive process of constructing meaning that

involves producing, receiving and processing information. Its form and meaning are

dependent on the context in which it occurs, the participants, and the purposes of

speaking. (Abd EL Fattah Torky, 2006, as cited in Burns & Joyce, 1997)

In foreign language learning, speaking is considered as a productive skill; it is an

interactive process where turn-taking is required. Speaking is used in the production of

discourse to give information, we produce and transfer information and fill in the gaps

of information.

Just as speaking is important to share and learn from other people’s perspectives

and ideals, inside the classrooms it can be “daunting for many students who find it hard

to get the courage to open their mouths, especially in front of the whole class. They may

be frightened of making mistakes, of saying things their peers will deem foolish, of not

having anything to say”. (Scrivener, 2012, p. 179)

Developing speaking skills is a gradual process that starts in our minds; before

articulating, both conceptualizing and formulating stages are executed. People need time

to assemble their thoughts before any discussion. After all, it is challenging to have to

give immediate and articulate opinions in our own language, let alone in a language we

are struggling to learn. (Harmer, 2008, p. 128)

Teaching speaking skills in the classroom is the opportunity for students to

practice with real-life situations in a safer environment. There, students are able to

receive and provide feedback, looking for the way to become autonomous language

users.
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Grugeon et al. (2015) reference an approach that aims to help teachers work with

this skill in the EFL classroom: teaching through dialogue or dialogic talk.

“Teaching through dialogue enables teachers and pupils to share and build on

ideas in sustained talk. When teaching through dialogue, teachers encourage

children to listen to each other, share ideas and consider alternatives; build on

their own and others’ ideas to develop coherent thinking; express their views

fully and help each other to reach common understandings. Teaching through

dialogue can take place when a teacher talks with an individual pupil, or two

pupils are talking together, or when the whole class is joining in discussion.”

(QCA/DfES, 2003, p. 35)

This approach has the purpose of enabling students to talk during the lesson, not

just having the teacher doing it because, if teachers talk most of the class, how much

time will learners be able to speak?

In his 2005 study, Scrivener stated that “Students should get more conversation

practice in interacting with other learners rather than with you” (p. 84). According to

Scrivener (2005) teachers “could maximise learner speaking time at certain points of the

lesson by putting them into pairs or small groups and getting them to talk to each other”

(p. 85). While this activity takes place, teachers should be “discreetly monitoring what

the students are saying and using the information collected as a source of material for

future feedback or other work” (Scrivener, 2005, p. 85)

Interaction

Ellis & Fotos (1999) viewed interaction as “the social behaviour that occurs

when one person communicates with another. Interaction in this sense is interpersonal.

It can occur face-to-face, in which case it usually takes place through the oral

medium…” (p. 1)

Interaction plays a very important role in the learning process because it can be a

factor that may either benefit it or not. Teachers should encourage students to speak, but

they should first find ways to do so.
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It was already known by the stated in Vygotsky’s Sociocultural Theory of

Cognitive Development (1978) that interaction had a great influence in the acquisition

of knowledge. He stated that:

“the child acquires knowledge through contacts and interactions with people as

the first step (interpsychological plane), then later assimilates and internalizes

this knowledge adding his personal value to it (intrapsychological plane). This

transition from social to personal property according to Vygotsky is not a mere

copy, but a transformation of what had been learnt through interaction, into

personal values. Vygotsky claims that this is what also happens in schools.

Students do not merely copy teachers‟ capabilities; rather they transform what

teachers offer them during the processes of appropriation.”

(Turuk, 2007, p. 246)

Hall and Verplaetse (2000) (as cited in Consolo, 2006) stated that the role of

interaction:

“in additional language learning is especially important. It is in their interactions

with each other that teachers and students work together to create the intellectual

and practical activities that shape both the form and the content of the target

language as well as the processes and outcomes of individual development”

(p. 34)

The interactive processes of students are not equivalent, since each learner

participates in a different amount and frequency in the classroom activities. Language

learning is “a social enterprise” (Consolo, 2006, p. 34), the sum of the exchange of

meanings and thoughts, and it is constructed by different types of interaction patterns

that can occur inside the classroom.

Penny Ur (1999) names the following interaction patterns:

● Group Work

Students work in small groups on tasks that entail interaction: conveying

information, for example, or group decision-making. The teacher walks around

listening, intervenes little if at all.

● Closed-ended teacher questioning
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Only one ‘right’ response gets approved. Sometimes cynically called the ‘Guess

what the teacher wants you to say’ game.

● Individual work

The teacher gives a task or set of tasks, and students work on them

independently; the teacher walks around monitoring and assisting where

necessary.

● Choral responses

The teacher gives a model which is repeated by all the class in chorus; or gives a

cue which is responded to in chorus.

● Collaboration

Students do the same sort of tasks as in ‘Individual work’, but work together,

usually in pairs, to try to achieve the best results they can. The teacher may or

may not intervene. (Note that this is different from ‘Group work’, where the task

itself necessitates interaction.)

● Student initiates, teacher answers

For example, in a guessing game: the students think of questions and the teacher

responds; but the teacher decides who asks.

● Full-class interaction

The students debate a topic or do a language task as a class; the teacher may

intervene occasionally, to stimulate participation or to monitor.

● Teacher talk

This may involve some kind of silent student response, such as writing from

dictation; but there is no initiative on the part of the student.

● Self-access

Students choose their own learning tasks, and work autonomously.

● Open-ended teacher questioning

There are a number of possible ‘right’ answers, so that more students answer

each cue.

(p. 102)

He also uses the following code to facilitate the distinction of how active

teachers and students are in their participation. This is:

- TT = Teacher very active, students only receptive
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- T = Teacher active, students mainly receptive

- TS = Teacher and students fairly equally active

- S = Students active, teacher mainly receptive

- SS = Students very active, teacher only receptive

(p. 101)

In second language learning, the Interaction Hypothesis has also had a great

importance and has been developed in order to explain and remark the implications and

influence that interaction has in this process.

One of the authors that talk about this view is Stephen Krashen. He stated that

comprehensible input is necessary for language acquisition, but his focus relied

specifically on the question of how input could be made comprehensible.

“He argued that modified interaction is the necessary mechanism for making

language comprehensible. That is, what learners need is opportunities to interact

with other speakers, working together to reach mutual comprehension through

negotiation for meaning. Through these interactions, interlocutors figure out what

they need to do to keep the conversation going and make the input comprehensible

to the less proficient speaker.”

(Lightbown & Spada, 2013, p. 114)

Likewise, Long’s Interaction Hypothesis (1985) (as cited in Consolo, 2006),

“argues that negotiation of meaning in verbal interactions contributes to the generation

of input favourable for second language development” (p. 35)

Interaction is an important aspect that has to be considered in the learning

process. When interacting with others, students are sharing their prior knowledge, ideas,

perspectives, and previous experiences, which promotes knowledge acquisition by

providing target language practice opportunities and also contributes to develop

communicative competence, which is the aim of language learning: having students

able to communicate something.

It is important to remember that, in this research, participation is considered as a

means through which students can communicate their ideas and thoughts as well as

transferring information.
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Participation

How could we define participation? Although it is a key aspect inside the

classrooms, there have been different definitions that try to explain it, which depend on

the perspective each person has about it.

Schultz (2009) considers that participation consists of “any verbal or nonverbal

contribution in aural (spoken), visual (pictorial), or written (textual) form that supports

learning for the individual student and/or other members of the class” (pp. 6-7), but she

also considers that classroom participation can be defined as any contribution to a group

activity, not just verbal responses.

In the same way, Lee (2005), considers that student participation in the

classroom can occur in either a verbal or non-verbal form.

“Verbal or oral participation refers to behaviors of speaking or giving opinions

in the classroom, answering and asking questions or comments and taking part in the

classroom discussions.” (Abdullah et al., 2012, p. 62)

In contrast, non-verbal participation “is associated with behavioral responses

during the class, including node their head, raise their hands, body movements and eye

contact (Zainal Abidin, 2007) (as cited in Abdullah et al., 2012, p. 62). Hence, silence

should not be considered as lack of knowledge, it just depends on the personality of

each student.

Kinley & Pradhan (2022) had a wider perspective. They stated that student

participation is “ the students’ views of learning experience and their conscience on it,

their behavioral, emotional, and cognitive engagement, students’ involvement in the

curriculum design, classroom management and school building climate.” (p. 110)

Class participation is an important aspect of student learning. When students

speak up in class, they learn to express their ideas in a way that others can understand.

When they ask questions, they learn how to obtain information to enhance their own

understanding of a topic. (Shore, 2013)
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According to Petress (2006) (as cited in Czekanski & Wolf, 2012), “class

participation includes three evaluative dimensions: quantity, dependability and quality.”

(p. 3)

Considering that one of the main focuses of this study was to identify ways in

which accurate and more frequent participation could be best fostered, verbal

contributions every time students raised their hands more than the nonverbal ones were

the aim, not because silence is not a type of participation, but because the objective was

creating a learning environment in which students could obtain and develop the tools

and competences to feel ready and confident to verbally express their thoughts, their

ideas, acquire knowledge, and use the target language to do so.

Speaking in front of a group may not be something easy for everyone, a situation

that might manifest itself inside the classroom in different ways: “not volunteering to

answer questions, not asking for help, not speaking up in small-group activities, even

not talking in class at all.” (Shore, 2013)

This is where the role of a teacher is important. Students should not be forced to

speak, that can make them feel stressed or embarrassed. A teacher must look for the best

tools that can encourage students to do it, “to provide a supportive, encouraging climate

that helps him feel more comfortable, more confident, and less fearful of speaking up.”

(Shore, 2013)

Hence, classroom management becomes a factor that helps provide a significant

class atmosphere supported by teaching strategies and activities that can make students

get involved with the learning purposes.

As mentioned earlier, students need to be guided; to make students participate

they have to be ready, for which they require a preparation process. By preparing

themselves to participate in the class, students become highly motivated, pick up

information well, appear as more critical thinkers, and feel self-reported achievements

in character. (Aziz et al., 2018, p. 212)

In order to sow that seed of the initiative towards learning in students, it is also

important to consider the reasons each of them has to learn, as well as their motivation,

because, when this exists, the process becomes somewhat easier.
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Motivation

“One of the more complicated problems of second language learning and

teaching has been to define and apply the construct of motivation in the classroom.”

(Brown, 2001, p. 72)

The fact that students are motivated to learn, makes it easier for both the teacher

and the learner, but of course, it does not always happen, there are occasions in which

something extra has to be done or proposed so that the willingness to learn can exist.

Motivation is a broad concept that cannot be easily defined. Motivation can be

defined in many ways depending on the theory of human behavior each person

considers.

Brown (2001) defined it as “the extent to which you make choices about (a)

goals to pursue and (b) the effort you will devote to that pursuit” (p. 72)

Intrinsic Motivation

“Students are intrinsically motivated to engage in a learning activity if they

recognize that by experiencing the activity they will satisfy a need. Intrinsically

motivated students value engagement as directly beneficial. The learning activity itself

is perceived to be valuable” (Cangelosi, 2013, p. 46).

This same author believes that “Students learn to recognize the value of learning

activities from being positively reinforced as a direct result of being engaged” (p. 46)

Extrinsic Motivation

“Students are extrinsically motivated to engage in learning activities not because

they recognize value in experiencing the activity, but because they desire to receive

rewards that have been artificially associated with engagement or want to avoid

consequences artificially imposed on those who are off-task” (Cangelosi, 2013, p. 46).

In this type of motivation, students feel motivated when behavior is positively

reinforced through rewards.

Behaviorism

Within the participation strategy used in this research, behaviorism plays an

important role, since, as mentioned in the last header, a system of rewards was used at
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the beginning, in order to engage students, have their attention and quite more

commitment with it.

One of the most important learning theories that was influential in the United

States especially in the 1940s and 1950s is Behaviorism. The best-known proponent of

this psychological theory was B. F. Skinner.

“Traditional behaviourists hypothesized that when children imitated the

language produced by those around them, their attempts to reproduce what they heard

received 'positive reinforcement'. This could take the form of praise or just successful

communication. Thus encouraged by their environment, children would continue to

imitate and practise these sounds and patterns until they formed 'habits' of correct

language use.” (Lightbown & Spada, 2013, p. 15)

These authors coincide with the theory’s statement that the quality and quantity

of the language the learner hears, together with the consistency of the offered

reinforcement in the environment, is key to shaping the child’s language behavior.

In this theory, the environment is the most important factor that provides everything the

child needs to learn.

In behaviorism, the role of rewards and punishments is stressed in motivating

behavior. “In Skinner’s operant conditioning model, for example, human beings, like

other living organisms, will pursue a goal because they perceive a reward for doing so.

This reward serves to reinforce the behavior: to cause it to persist” (Brown, 2001, p.

73).

Behaviorists basically see motivation as the anticipation of reinforcement; most

of the things the human being do is motivated by an anticipated reward, where there is

something for us in it that gives us the willingness to do it.

Inside the classroom, it can be clearly seen that this reward system is present and

that can be easily applied. It can start with an “immediate administration of such

rewards as praise for correct responses (''Very good, Maria!” “Nice job”), appropriate

grades or scores to indicate success, or other public recognition” (Brown, 2001, p. 58).
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This same author also believes that “Learners ... pursue goals in order to receive

externally administered rewards: praise, gold stars, certificates, diplomas, scholarships,

careers, financial independence, and ultimately, happiness.” (p. 73)

In the present study, behaviourism was initially and consciously used as a

support for the learning process and also to support students’ participation and

motivation. Despite this, the most difficult job was to decondition students’ extrinsic

motivation into a more intrinsic one.

To begin in the pursuit of obtaining students’ participation, starting by allowing

students to “work in small groups and then ask for group response” (Czekanski & Wolf,

2012, p. 11) was one of the initial steps taken in this research and can be also the first

step in any other. This way, silent students can start participating in groups, where they

may feel more comfortable and confident and not necessarily in an individual form,

which may initially cause them fear or eagerness. Grouping students in different ways

and working with activities in pairs, small groups or as a whole-group can provide them

with these opportunities.

Grouping Students

No mattering how the classroom is arranged, students can be ordered in different

forms. Harmer (2007) mentions these ways can be: whole class, pairs, groups or

individually (p. 43).

● Whole-class

Whole-class grouping according to Harmer 2007 (as cited in Williams &

Burden, 1997, p. 79) “reinforces a sense of belonging among the group

members, something which we as teachers need to foster”. “If everyone is

involved in the same activity, then we are all ‘in it together’, and such

experiences give us points of common reference to talk about and use as reasons

to bond with each other” (Harmer, 2007, p. 161). An important assumption is

also made in Harmer’s 2007 study (as cited in Senior, 2002, p. 402): “In other

words, if language learning is a collective endeavour, then ‘learning takes place

most effectively when language classes pull together as unified groups’ ”.
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● Pair work

In pairwork, students can practise language together… It dramatically increases

the amount of speaking time any one student gets in the class… It recognises the

old maxim that ‘two heads are better than one’, and in promoting cooperating,

helps the classroom to become a more relaxed and friendly place (Harmer, 2007,

p. 165).

● Group work

“We can put students in larger groups, too, since this will allow them to do a

range of tasks for which pair work is not sufficient or appropriate” (Harmer,

2007, p. 165).

Harmer (2007) also says that:

In general, it is possible to say that small groups of around five students provoke

greater involvement and participation than larger groups. They are small enough

for real interpersonal interaction, yet not so small that members are over-reliant

upon each individual. (p. 165)

“It encourages broader skills of cooperation and negotiation than pairwork, and

yet is more private than work in front of the whole class” (Harmer, 2007, p. 166)

● Individual work

“At the opposite end of the spectrum from whole-class grouping is the idea of

the students on their own, working in a pattern of individualised learning”

(Harmer, 2007, p. 164). “For the time that solowork takes place, students can

relax their public faces and go back to considering their own individual needs

and progress” (Harmer, 2007, p. 44).

This type of learning gives students the opportunity to: “develop learner

autonomy and promote skills of self-reliance and investigation over teacher

dependence” (Harmer, 2007, p. 164).

Marzano et al. (2005) states that:

Cooperative learning and other group activities can be effective classroom

instructional strategies, not only academically but also as ways to develop
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students’ relationships with one another. By working with their peers, students

can learn to express themselves clearly, to listen, to compromise, to value others,

and to take leadership roles. (p. 24)

But one important thing to take into consideration is the fact that, when deciding

to group students, teachers should establish a set of rules and norms to carry out the

task as well as setting the purpose of that activity, in order to make students aware of

what they need to perform and avoid disorganization. Having stated this, the lesson’s

seating arrangement is an aspect that should not be omitted. Different seating

arrangements provide students to work on different skills and experience different types

of interaction patterns, which are relevant for their language learning process.

Seating Arrangement

“General classroom seating arrangements also can support the process of group

work” (Marzano et al., 2005). In every school students are asked to sit in a specific way,

usually in orderly rows, but teachers should give themselves and students the

opportunity to vary the seating arrangements for different activities and tasks.

Scrivener (2012) considers that “From the learners’ perspective, having a new

view, new eye contact, and new people next to them may, in a small way, help to keep

their interest alive and motivation higher” (p. 7). He also says that: “If students always

do the same or similar tasks in the same seats (perhaps with the same people), there is a

danger of sameness about everything, and hence boredom and lack of commitment.” (p.

11)

Scrivener (2005) suggests that a way in which teachers can maximise student

interaction in class is arranging students so that they can all see and talk to each other.

This can be in circles, horseshoes and squares rather than parallel rows. (p.86)

“Clearly, the different arrangements of chairs and tables indicate a number of

different approaches” (Harmer, 2007). According to this author, seating arrangements

can be divided into three main categories, from which different types may arise; these

are: orderly rows, circles and horseshoes, and separate tables, which were all used and

implemented in the development of this study.
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● Orderly rows

Having the students sit in rows can appear somewhat restrictive, but there are

advantages to this arrangement. The teacher has a clear view of all the students

and the students can all see the teacher - in whose direction they are facing. It

makes lecturing easier, enabling the teacher to maintain eye contact with the

people he or she is talking to.

● Circles and horseshoes

With all the people in the room sitting in a circle, there is a far greater feeling of

equality than when the teacher stays out at the front. This may not be quite so

true of the horseshoe shape where the teacher is often located in a commanding

position but, even here, the rigidity that comes with orderly rows, for example, is

lessened.

● Separate tables

When students sit in small groups at individual tables, it is much easier for the

teacher to work at one table while the others get on with their own work. This is

especially useful in mixed-ability classes where different groups of students can

benefit from concentrating on different tasks (designed for different ability

levels) (Harmer, 2007, pp. 42-43).

It is important to take into account the purpose of the lessons and how we think

students can take advantage of learning in the best way and how they can be more

involved in each activity. Specifically in this investigation, it is essential so that the

teacher can be able to make decisions regarding different classroom management

strategies to be able to choose the most adequate seating arrangement, the way in which

instructions will be given, the tools to be used within the lessons, and how the teacher

will monitor students’ work, so that both teacher and learners can achieve the expected

learning objectives and, in this case, also increase the amount of students’ oral

participation.

When implementing different seating arrangements it is important to be aware of

the work students are doing and make sure that they are actually using the target

language. This can be done by monitoring them as the lessons develop, which not only
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is an opportune moment to provide feedback to students about their performance but

also for further reflection about the teaching practice in the way students are

understanding the tasks.

Monitoring

Every time teachers set up an activity, especially if it is a semi-controlled or free

practice, they should be aware of what students are actually doing in the set times. This

can be done by monitoring students' work.

“Your aims will be to see if they have understood your instructions, to assess

how well they are performing the task and to evaluate particular language strengths and

weaknesses. Whether you help or correct will depend on the task and what effect it will

have.” (Gower et al., 2005, p. 49)

McLeod et al. (2003), state that “monitoring students’ class work is also helpful

in making adjustments to your teaching strategies and to your future lesson plans.” (p.

46). They also consider that monitoring is an element of the teaching practice that gives

teachers a lot of information because:

“Sometimes it is much more informative to walk around and engage students in

conversation and look at what they are doing than to collect and grade a finished

piece of work. It is easier to correct errors on the spot than to find the time later

to reteach something. Taking a few minutes at the end of class time to discuss

the assignment, provide some feedback to students about what you observed,

and have them evaluate their own work is a more productive use of your time.”

(pp. 46-47)

Monitoring helps students clear up misconceptions about the use of the language

in a way in which they can perceive them and avoid repeating them in follow-up

activities or homeworks. It is fundamental to use a clear and simple speech that students

can easily understand and that can help them identify the errors and mistakes they are

making as well as clearing doubts.
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Giving Instructions

Giving instructions about how students should perform or develop any action or

task is fundamental. Within the teaching practice, giving instructions is one of the most

important aspects a teacher should master. No matter if the instruction lasts 10 seconds

or 1 minute, this is a critical point that has one objective: instructions have to be as clear

as possible for students to easily understand what they have to do.

Scrivener (2012) agrees that the reason for many activities to fail is “because of

student misunderstanding about what it is they were expected to do” (p. 128). This

author also mentions that “The reason that some instructions are unclear or

misunderstood is often because they are too long, too complex or delivered too fast” (p.

128)

“The best way to ensure the instructions are clear is to visualize each activity

while you are planning your lesson” (Holden & Rogers, 2008, p. 96). They suggest

teachers should make “the instructions direct, short and simple” (p.96).

Similarly, Parsonson (2011) believes that the most effective type of instructions

are those which are “Precise, specific, direct and paced (one-at-a time) instructions

delivered in a calm and quiet voice, followed by praise for compliance” (p. 17).

Giving instructions is a crucial aspect for teachers, and for learners too, since

they are the ones who are sometimes blamed for doing the activities wrong, when the

reality is that it has its origin in the way teachers gave the instructions.

In order to develop better skills to give instructions, Scrivener (2012) has

proposed some techniques that may help teachers to accomplish it. Some of these

include:

1. Use grammar and vocabulary that is at or below the learners’ current

level.

2. Use short sentences. Don’t put more than one instruction in one sentence.

Chunk your instructions: one piece of information at a time.

3. ‘The least that is enough’. Don’t ramble. Keep instructions simple,

concise and to the point. Avoid digressions.

4. Speak a little more slowly and clearly than you would normally do.
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5. Pause after each instruction to allow understanding: processing time.

6. Sequence the instructions. Deliver them in the order that you want

students to follow them.

7. Use signposting language, e.g. ‘First …’, ‘Then …’, ‘Finally …’.

8. Where practical, get students to immediately do each separate part of the

instruction, step by step, rather than waiting until they have heard the whole

sequence.

9. If students can see your lips as you speak, this can aid comprehension.

10. Write a few key words on the board as you speak to help listening,

understanding and memory of the instructions. Alternatively, use little sketched

icons (for example, a pen and paper) to help students.

(pp. 128-129)

Following these suggestions can help develop and improve instruction-giving

skills with the purpose of intending for students to clearly understand what the teacher

is explaining. It can be easily identified if students have understood by looking at their

reactions: if they make a confused face or if they ask the teacher to repeat again.

Apart from this, giving instructions provides a model for students to follow. If

the instructions are clear, concrete and concise, then the teacher will be, hopefully, also

providing examples of how they themselves should speak, which can also be done when

making questions; the type of questions a teacher asks in class can also model the type

of questions one wants students to formulate and ask to each other.

Effective teaching uses questions to expand thinking rather than just expecting

an answer, they help students build understanding.

Questioning

Asking questions is a basic tool that every single teacher uses. Asking questions

to see previous knowledge about a topic, to check understanding or to know opinions is

something very common.
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In teaching, questioning can be a resource to developing critical thinking and

creativity in students, but more than that, questioning is the most basic act to encourage

and stimulate student participation.

Taba (1966) (as cited in Wilen & Clegg, 1986) referred to the questions a teacher

verbalizes in the classroom as “the most influential single teaching act because of the

power of the question to impact student thinking and learning”. (p. 153)

“Questions are tools of the teacher’s trade. They must be used skillfully to be

effective” (Croom & Stair, 2005, p. 12). That is why, these authors have suggested how

questioning could be used and how teachers can improve this skill:

● Ask Directed Questions

“Call on individual students to answer questions … Call on a student, and then

ask the question. If the student does not know the answer, probe a little bit to

find out what he does know.” (p. 12)

The key point is to get the student to “give you a correct answer to at least a

portion of the question. The message this will send to the class is that they are

expected to know the material and are responsible for their own participation in

the class.” (p. 12)

This type of questioning is useful to encourage students to think about a topic.

However, teachers should not overuse them because “as with any teaching

method, overuse leads to a lack of effectiveness” (p. 12)

It is important to emphasize in this part that teachers should avoid getting to the

point of embarrassing students in front of the class because, as these authors

mention: “If you embarrass students, they are likely to get nervous and be

unable to answer the question even though they might know the answer, or they

might exhibit misbehavior in order to deflect attention from their inability to

answer the question.” (p. 12)

If the student does not have the answer a good option can be asking another

student or having the whole class responding.

● Allow For Wait Time

The authors mention that there exist two types of ‘wait time’ to consider. “Wait

time occurs when the teacher waits for the student’s initial response to a
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question. Wait time II occurs when the teacher waits a moment after the

student’s answer.” (p. 13)

Rowe (2003) (as cited in Croom & Stair, 2005) stated that the “ average

wait-time for a response to a question is one second, and a teacher’s reaction to a

student’s response is usually less than one second” (p. 13)

Croom & Stair (2005) believe that by “extending the amount of time a teacher

waits for an answer, some interesting things happen. First, the student’s answer

is more thorough and involved. Secondly, the students exhibit a greater

command of language specific to instruction.” (p. 13)

This is a reason why teachers should extend the wait time; “the number of

correct student responses increases along with the quantity of appropriate

student responses” (Rowe, 2003) (as cited in Croom & Stair, 2005)

● Ask Divergent Questions

Martin (2003) (as cited in Croom & Stair, 2005) found that most questions asked

by teachers on tests are at the lowest level of Bloom’s cognitive domain.

Bloom’s cognitive domain divides questions up into different levels with

knowledge being the most basic types of questions and evaluation being the

most involved. Most questions are convergent; there is one correct answer to the

question.”

(p. 13)

Divergent questions, on the contrary, can have more than one correct answer,

they also focus on high order thinking. The recommendation here is to try to ask

questions that “stimulate original thought and higher order thinking by encouraging

students to think of possibilities.” (Croom & Stair, 2005, p. 13)

This does not mean that the questions should be more complex, they just have to

aim to work on critical, analytical and creative thinking.

Asking a mixture of convergent and divergent questions [… helps students to develop

good problem-solving skills (Cashing, Brock & Owens, 1976) (as cited in Croom &

Stair, 2005).

“The language that teachers use in class, or “teacher talk,” can have a

tremendous impact on the success of interactions they have with students.”
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(Parrish, 2004, p. 175) (as cited in Santopietro, 2008, p. 3). Therefore teacher

talk falls into six categories:

● Warm-up chats

● Direct Instruction

● Giving Directions

● Giving Feedback

● Making Transitions

● Checking understanding

Each of these categories should be recognized, since they require and imply

different types of questions, which aim to develop students' critical thinking skills, that,

as already mentioned before, is one of the objectives of all teachers.

However, it is important to be sure to use language that students understand and

adjust the teacher's talk to the English language level of the learners, this way they will

be completely able to know what is expected from them.

Some examples and suggestions on how questioning, in each of the six categories

mentioned above, can benefit students’ learning process, are listed hereunder.

● Warm-up chats

Santopietro (2008) considers that warm-up chats are not appropriate for

beginner language learners. The author mentions this is because this chatting is

expected to be in English, therefore, students who do not have an intermediate or

proficiency level of the language may not accomplish it. (p. 6)

Some suggestions for teachers to take advantage of the warm-up phase of any

lesson are:

- Simplify warm-up language. For example: Can anyone tell me about the

weather this past weekend? vs. How was the weather Saturday?

- Use previously learned structures and vocabulary in warm-up questions to

review and practice known language.

- Use planned, practical warm-up questions and write them in lesson plans to

ensure simplicity.

- Warm-up doesn’t have to begin with a question, try an activity that is easy to

demonstrate.
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- Try to omit open-ended questions that begin with difficult language such as,

Who can tell me… or Can anyone tell me about…

(Santopietro, 2008, p. 5)

● Direct Instruction

It is important to consider the way instruction is being carried out, one cannot

step into the classroom and start talking without being aware of students'

understanding, their reactions and interpretation of the topics presented.

- When new language (vocabulary or structures) is presented use visuals or

gestures to convey meaning.

- A teacher’s voice is her essential realia. As with any effective realia it must be

comprehensible and authentic. Use authentic pronunciation.

- Keep modeling simple and clear. Don’t overload the chalkboard with too much

or disorganized text.

- Don’t overload learners; strike a balance between elements that are familiar and

mastered and those that are new.

(Santopietro, 2008, p. 6)

● Giving directions

Asking students to do or perform something is also a process that requires

previous planning so that the way teachers ask can be as clear, concise and

concrete as possible.

- Demonstrate or do an example with one learner rather than explaining how to

complete a task.

- The fewer words, the better.

- Identify steps to an activity and demonstrate each step, one at a time. Steps can

be given in one or two word verbs.

- Use level-appropriate grammar and vocabulary in the language of directions. For

low beginning, which direction line is more appropriate? What do you see in the

picture on page 27? or What’s in the picture? or What’s this?

(Santopietro, 2008, p. 7)

● Giving feedback

A very important thing each time a student participates or tries to answer is

providing constructive feedback for them to improve and know if they are going

through the right way.
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The type of feedback teacher should provide, as Santopietro (2008) suggests,

requires teachers to:

- Be honest.

- Be positive but don’t offer empty praise. Tell why learner performance was

“good”.

- Use nonverbal feedback i.e., a smile, a gesture, a motion.

- If incorrect pronunciation or form is used in a learner response to a question,

model the correction instead of talking about it.

- Try not to compare one learner to another.

(p. 8)

● Making transitions

Changing and moving from one activity to another should be made appropriately

according to the performance and actual progress that students are making.

Moving to the next activity when students are not ready yet can have bad results

and may interrupt their learning process.

- Transition slowly, allow for quiet times – silence.

- Watch for learners who aren’t ready to move on and when appropriate, ask if

learners are ready to transition.

- If the “agenda” for the night is posted or reviewed, make note when one activity

is complete and another begins. For example:

-- Review vocabulary

-- Conversation

-- Reading Practice

-- Writing Practice

(Santopietro, 2008, p. 9)

● Checking understanding

As commented previously, instructing without checking understanding is one of

the biggest mistakes a teacher can make. Teachers need to be sure students have

understood whatever they are saying or explaining so that learners can perform

the tasks adequately.

Santopietro (2008) recommends:

- Ask learners to complete a task that demonstrates understanding. It’s hot in here.

Please open the window.
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- Use YES/NO or +/- cards or 1 finger = yes, 2 fingers = no.

- Ask learners to paraphrase or restate.

- Ask a question that demonstrates understanding i.e., We don’t have childcare at

this school. Where can you take your children?

- Don’t always expect learners to volunteer answers to your questions. Use

questioning techniques that are not intimidating.

- Allow for plenty of “wait time”. It can take many seconds (10-15) to retrieve the

information from our memories and then produce a response.

(p. 10)

As it can be seen by all the statements above, teacher talk basically implies

everything in the learning process, from the most basic actions to more complex ones.

Teacher talk encompasses many of the areas of classroom management, they are

directly interrelated. When working on one, there is work in the other, and so on.

Understanding and being aware of this, will help provide students a space in which they

can feel confident and ready to learn, a space in which their process is respected and

taken care of, but it is the job of the teacher to consider it and take it seriously.

After going through the concepts covered in the previous paragraphs, it is clear

that all the advantages that classroom management has are enough to consider it as one

of the most important concepts for both the teaching and learning processes.

Classroom management encompasses all aspects related to the teaching practice,

from how teachers arrive to the classroom, how they ask students to take a seat, how

they create silence, how they give the instructions to carry out the chosen and planned

activities, what materials they use that can match and be the best option to present a

topic and adapt to the conditions inside the classroom, what seating arrangement they

implement and for what purpose, how they carry out the monitoring of student work,

how they explain, how they make questions, how they elicit responses and participation,

to how they evaluate students.

Without a doubt, it is a concept that any teacher should seek to master, because

classroom management will allow creating the most appropriate learning environments

for each group, that can attend to the great diversity that can be found inside the
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classrooms, but above all that, these environments should be environments where

students can feel confident, motivated and willing to learn, in this case, a second

language and that they can really produce it through different opportunities.

Motivation can start from the teacher, how he or she addresses his students, how

he or she helps them and how he or she encourages them to keep going regardless of the

mistakes they may make at the beginning .

Motivation can be maintained using behavioral strategies through which

students can obtain some reward for their good work and performance, not forgetting

that this is only a support and should not be abused. The fact that students can feel

proud of their work and can also feel assured that their interventions and contributions

will be taken into account is something relevant for their learning, and rewards can

allow them to start working also in their intrinsic motivation, so that these rewards can

be eliminated little by little and they can even enjoy this process. For them to know that

their participation in the classroom is important and that it can be developed through

respectful and purposeful interaction with each of their classmates, can provide them

with tools to develop in society as well.

The following pages aim at justifying the topic of study and the concepts

reviewed; the methodology followed in this research will also be described, and the

results of this implementation, together with the corresponding reflections and

conclusions, will be presented.
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CHAPTER II. TOPIC OF STUDY

Description of the problem

The classroom is characterized by a network of interpersonal relationships

directed at the attainment of educational goals (Asiyai, 2011, p. 283). Oyira, (2006)

refers to interpersonal relationships as: “the reciprocal behaviour that occurs between

individuals such as exchange of information, exchange of expression and mutual

activities.”

During the practice periods experienced previous to the beginning of this

research, I was able to observe that, although students had a good relationship with their

classmates and showed to be active during the lessons while working and participating,

they would spend considerable time in the class talking with each other, which was not

part of the tasks mandated and which produced distraction in students. This was clearly

one of the factors early identified that would make them use their mother tongue instead

of using the target language, resulting in an interaction that did not benefit the

production of language and therefore affected their amount of participation.

As Asiyai (2001) mentions: “Meaningful teaching and learning cannot be

achieved in a classroom environment characterized by noise making and other

distractions by students.” This is where the teacher’s role gains importance, since a

great part of the student performance during the class can be influenced by how the

teacher organizes, manages and controls the classroom during instruction.

Nonetheless, having the opportunity to observe the study group throughout

school time during almost three weeks, other factors appeared to have a possible

influence on their performance such as the type of grouping activities developed, the

material used and the physical space. This was considered as their reactions towards

these elements were different and their attitude and behavior varied.

Having identified this, knowing if these factors had real influence in students’

performance and participation gained importance and interest from my behalf, which

became my challenge during this investigation and my main objective to find out.
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Hence, it is the classroom administration and the interaction patterns which were

taken and followed as the main elements for creating and building a confident learning

environment in which students could practice and experiment with the English language

to develop productive skills that could enable increasing the amount of accurate

participation during the lessons through different classroom management strategies and

the interaction with their peers.

Justification

Classroom management involves all areas of the teaching practice, from the

tools and techniques the teacher uses and how they are implemented, the way in which

the tasks are planned to be carried out, the changes made at a certain moment of the

lesson, the phases of a lesson, the established seating arrangement of students, to the

abilities and competences the teacher has to develop in order to create the most suitable

conditions in which learning can take place.

Taking into account that interaction is an important aspect for practicing, and

therefore enabling EFL learning and its use, one of the reasons for this research is the

personal experience of having the opportunity to work with different seating

arrangements and varied grouping activities in the role of a learner, and actually

observing that, through these, the process of producing the target language is gradually

more accurate and engaging, since the activities (under one’s own perspective) were

carried out under a confident learning environment, created by the interaction between

pairs.

In order to help create the most engaging and useful learning environment, we

need to learn new techniques, or perhaps relearn familiar ones, so that they are effective

in a class environment (Scrivener, 2012, p. 3). Classroom management involves

everything that happens inside the classroom, this means teachers have to develop the

necessary abilities for being able to carry out a lesson with active learning, that can then

be part of effective sequences in a course, especially in second language learning, where

students learn what is meaningful for them.
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Classroom management techniques can influence positively on students’

participation in EFL learning, that is why, the relevance of the implementation of

effective classroom management strategies in which, now in the role of a teacher, not

only the ability for both decision and action making can be developed, but also

appropriate interaction tasks according to the students profile and the task’s purpose

itself can provide a good opportunity for developing productive skills and increasing

amount and quality of students’ oral participation.

Aims

Main Aim

The purpose of this research is to determine how effective classroom management can

positively influence third-grade middle school students’ oral participation in EFL

learning.

Subsidiary Aims

1) Discover the factors that most influence the amount and quality of

participation in students’ EFL learning.

2) Identify the impact that giving instructions, monitoring, seating

arrangement and varied grouping tasks have on students’ performance,

frequency and quality of their oral participation during the English class.

Research Questions

- How can EFL students’ oral participation be increased in the classroom?

- Which area(s) of classroom management is (are) the most relevant to increase

EFL students’ oral participation in the classroom?

Working Hypothesis

If seating arrangement, grouping, clear staged instructions, monitoring and

eliciting are effectively implemented and promoted in EFL learning, then classroom

management contributes to fostering interaction and therefore, increasing the amount of

third-grade middle school students’ oral participation.

32



CHAPTER III. METHODOLOGICAL FRAMEWORK

Type of Investigation

As mentioned earlier, in the introduction of this document, this investigation

followed an action research focus. In this type of research the purpose is to identify a

problematic situation present inside the context of investigation and subsequently look

for possible solutions or strategies to improve it.

Lufungulo et al. (2021) state that, within education, in this type of research:

“Usually, teachers and all involved in ensuring that the teaching-learning experience is

improved, and problems associated with it are solved, carry out collaborative research

within the natural setting of the school or classroom” (p. 116)

Rather than dealing with the theoretical problems, action research allows

teachers to address concerns that are close to them, over which they can exhibit

some influence and make a change (Ferrance, 2000) (as cited in Lufungulo et al., 2021,

p. 117).

Efron & Ravid (2013) mention that some characteristics and principles of action

research are the following:

● Research is conducted by insiders who are involved in the context.

● Researchers are subjective, involved, and engaged.

● Action researchers study themselves and their practices.

● Research questions arise from local events, problems, and needs.

● Participants are a natural part of the inquiry setting.

● Every child is unique and every setting is particular.

● The action researchers’ findings are directly applied to their practice.

● Educational changes occur bottom-up in a democratic process.

● Boundaries among theory, research, and practice are blurred.

(p. 5)
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Methodology

The action plan and the instruments that were implemented during this action

research investigation, which consisted of three phases, were the following:

In the first phase, before implementing any method or strategy but with the

problem to work with already identified, a previous observation of the study group more

of a non-participant type which then in the practice became a participant one was

carried out, to obtain basic information and create a group profile based on the different

interaction patterns shown as well as their participation inside the classroom.

A non-participant observation “is used to understand a phenomenon by entering

the community or social system involved, while staying separate from the activities

being observed.” Liu & Maitlis (2010) (as cited in Mills et al., 2010, pp. 610-612)

With the obtained data which was registered in an observation journal

(Appendix 1), an analysis was made, needs were identified and posteriorly the

corresponding classroom management strategies were chosen in order to support the

study group’s language learning process and characteristics (information pinpointed

within the study group’s profile) for trying to increase their oral participation.

Another action that was implemented during this phase was the diagnostic, with

the purpose of finding out the English level of the group: 3°F. This diagnostic was

carried out through an exam (Appendix 2) that encompasses the four language skills:

reading, listening,writing and speaking. The exam was taken and adapted from

Cambridge Assessment English (2018) English qualifications for levels Pre-A1, A1 and

A2.

The reading part of the exam consisted of 8 items, which gave out a total of 32

points. Three of these 8 items focused on scanning and reading comprehension; in this

exercise the students read a short text and answered 3 questions with a short response.

Each answer could get 0-4 points depending on its accuracy, following a rubric to grade

them (Appendix 3).

The other 5 items of this part focused on skimming; the students read some

questions and matched them with the corresponding answer, which made them analyze
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the context and coherence of each sentence. Each correct answer of this exercise was

worth 4 points.

The listening part had 3 items, each one with a value of 4 points, which gave a

total of 12 points. In this multiple-choice exercise, the students read a question (e.g.

What is Daisy doing now?), then listened to an audio talking about the matter in

the question. They had to differentiate vocabulary of the same category (clothes,

routines or landscapes) to select the correct option.

The writing part of the diagnostic included 6 items with a total of 24 points. The

students looked at a picture and then answered 6 questions. In the first two questions,

students had to answer with one word, where their vocabulary knowledge was reflected.

If the word was correct, students got 4 points per each one. The next 4 questions had to

be answered in a complete sentence. To grade the answers, a rubric (Appendix 4) was

followed, giving students the opportunity to earn 0-4 points depending on the type of

answer they gave.

The last part of the diagnostic was speaking. Although all four skills were taken

into account and were and are considered essential for communication, for the purpose

of the focus of this study, this diagnostic tool specifically in the area of speaking would

become much more relevant towards the end of this whole research process.

This tool consisted of 4 items, each one with a value of 4 possible points. In this

section, students were asked two types of questions. The testing was carried out in pairs.

In the first item, the teacher introduced herself to students, proceeding to ask them:

“What is your name?”, then she asked: “How old are you?”. A rubric was followed

(Appendix 5) to grade each of the responses, so students could get 0-4 points depending

on their answer.

The next exercise consisted of students being shown a pair of pictures. Students

had to mention the differences they could observe between both images. Again, the

rubric was used to grade the answers.

In the last section of the speaking part students were asked to talk about a certain

topic (e.g. What did you eat this morning?), where once again, following the

corresponding rubric, students could get 0-4 points.
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These actions were considered as the pre-implementation stage, the results were

registered, analyzed and stored for further analysis and comparison.

The second phase of this investigation consisted of the implementation stage,

where the sample group was subjected to lessons where three different seating

arrangements (orderly rows, horseshoe, small groups) were implemented and classroom

management areas of giving instructions, monitoring, tools and materials were

developed with the students in order to look at how these aspects could influence the

amount and quality of students’ oral participation. Additionally, a strategy to promote

participation was used, this consisted of the teacher giving ‘fake’ money (external

reinforcement) to students every time they orally participated.

It is important to mention that the amount of money given to each student

depended on the type of answer they gave, and was determined by a personally

designed rubric (Appendix 6).

Participant observation was used by the teacher, as one of the tools to record

data about how students perform in the different lessons after a certain period of time, as

well as direct observation by another teacher using three different observation formats:

Conditions for learning (Appendix 7), taken and adapted from Scrivener (2005) to

identify “What is there about the classroom, the activities, the teacher and the learners

that help to create conditions for effective learning? What things [... seem to play a part

in preventing learning?” (p. 383); The teacher’s action zone (Appendix 8) with the

purpose of raising awareness of the area where the teacher commonly moves, instructs

and interacts and identify which students are the ones who get the most attention and

which type of arrangement they work with; and Giving Instructions (Appendix 9),

adapted from Tanner & Green (1998), where the observer was able to indicate how

effective the instruction-giving skills were and comment on these.

This had the purpose of analyzing the aspects of classroom management that

were used and implemented during the lessons in more detail, not only from the

teacher’s point of view, but also from the different observers who participated, which

gave a wider perspective about the teaching practice and the way students received the

tasks.
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Video and audio recordings were used as an instrument to reflect on and self-

analyze the teaching practice, just as Mann and Walsh (2017) recommended as a key

role in developing a data-led reflective process where video enables access to evidence

and ‘warranted assertability’ (Gelfuso, 2016: 68).

The use of these tools also enabled identifying aspects that are sometimes not

perceived at the moment of the class but that are also important to reflect on. One of the

key affordances that video offers (compared with relying on memory) is being able to

step back into practice and re-engage with particular moments and incidents (Tripp &

Rich, 2012). These videos and audios are at the readers’ disposal, in case they are

needed or required.

At the end, in the last phase of this research, which was the post-implementation

stage, an analysis was carried out and the results previously obtained were also used to

make a comparison on students’ performance, the way in which they participated and

the frequency, and if indeed participation had been influenced by the classroom

management strategies implemented and what it had been like with a traditional

arrangement and less aspects of classroom management applied, as well as for the sum

of this document’s conclusions.

Participants

Description Of The Context

School Context.

The school context is an important part to consider when carrying out an investigation,

since it has an impact and influence on both teaching and learning processes. Being

aware of the social, economic and cultural context in which the students are growing up,

developing in and interacting with is very important for teachers in order to understand

the conditions under which they learn, and how they also influence their behavior and

attitudes. With this, teachers can also be able to choose the most appropriate

methodologies, strategies and techniques to set up tasks and activities that can benefit

the learning process of students.
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Potosinos Ilustres middle school is an educational center founded in 1981, this

means that it has offered its services to the community for over 40 years, in which the

school has evolved to become one of the best public middle schools in San Luis Potosi,

the place where it is located.

Discipline, order and compliance are the words that best describe the mission

and vision of this school. It seeks to form good and productive citizens with values who

can contribute to their community, as well as preparing them and developing in them the

necessary competences and skills to face the challenges of society for the benefit of

their own, their families and their peace.

Potosinos Ilustres is a general type middle school, it belongs to the Secretaría de

Educación del Gobierno del Estado (SEGE) system. According to INEGI (2021), it

attends a low social class. The school is located in Fuente del Olimpo Street #100,

Balcones del Valle, 78280 San Luis, S.L.P., México (Figure 1).

Figure 1

Map of the location of the school

Source: Google Maps. (2023)

Most of the students here are children of SEGE workers; this is considered from

the principal’s perspective, as an advantage, since it is easier and faster to obtain

resources from the government in case the school needs them.
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This middle school has a total of 33 teachers of different subjects, from which

approximately 90% have been already evaluated by Secretaria de Educacion Publica

(SEP); this ensures that the school has quality teachers. This is also as a result of an

event that took place five years ago, where a big number of teachers retired,

highlighting that most of the retired ones were not evaluated.

Teachers are divided into academies that correspond to the subject they teach.

The academies participate and help out organizing different events, participating in

different activities and commissions the school has. Each school year a representative

for each academy is chosen.

In the school, four lab technicians, four clerks, five prefects and five janitors also

provide their services.

The school offers both morning and afternoon shifts with 1110 students in total

studying in this institution.

The morning shift is made up of 703 students divided into 18 groups, each grade has 6

groups (A to F) with 30 to 50 students per group. In this shift, the first grade has 218

students, in second grade there are 202 students and in third grade 283 students are

currently studying here. The morning shift is characterized by having students with

good behavior; they are described as calmed and disciplined.

On the other hand, the afternoon shift has 407 students registered, divided into

12 groups (4 per grade) from letters G to J. The groups have around 30 to 35 students

each. The first grade counts with 145 students, in second grade it has 124 students and

the third grade has 138 students. This shift is said to have restless students that tend to

have constant indiscipline problems derived from family issues.

All of this information was obtained and came from informal interviews with the

principal and head teachers from the school.

During its existence, Potosinos Ilustres has passed through different situations,

both positive and negative ones. One of the most controversial ones happened 20 years

ago, where the school was about to lose the afternoon shift due to a low demand. For
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this reason, a program called ‘Captación de alumnos’ was created, with the purpose of

promoting the school in different outskirts of the city and being able to have more

students.

One of the services that the school implemented as a result of this problem, and

that still continues nowadays, is the school bus service in both shifts. The aim of this

facility is providing students that come from far city outskirts a safe and cheaper way of

getting to school, another good reason why they would also choose this institution

instead of others.

The school bus follows three different routes called: ‘Salk Ave.’, ‘Domo &

Juarez Ave.’ (Figure 2) and ‘Tierra Blanca’ (Figure 3). They all have an established

hour of departure and arrival so that students can be at school on time. The ones

interested in it are provided with a map of the routes, the hour, and stops the buses

make.

Figure 2

Domo & Juarez Ave. route

Source: Escuela Secundaria General Potosinos Ilustres (2022)
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Figure 3

Tierra Blanca route

Source: Escuela Secundaria General Potosinos Ilustres (2022)

According to the statistics obtained, this school year, 200 students from the

morning shift were registered to have used the school bus just on the first day of school,

which equals to 28.4% of the total of students in this shift. Nevertheless, in relation to

the experience of the administrative personnel of the school who control this service,

this percentage usually increases to 40% or even 50% as the school year progresses.

This shows the great importance this service has in the institution, and although there

have been attempts to eliminate this service, the reality is that it is significant for

students and their families.

It is also important to say that, from the rest of students who do not make use of

the school bus, most get to school by car, but others do it by taxi, motorcycle, bicycle,

or even walking.

Throughout the time the school has been functioning, it has experienced

different modernizations on its facilities in order to provide the best quality tools and

spaces for the education of its students.

Potosinos Ilustres has facilities such as library, auditorium, laboratories,

computer center, roofed courts and a cafeteria. It also promotes the personal and cultural
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development of students through the different sports they can practice, cultural events,

and workshops like computing, cut and confection, drawing, metallic structures and

electronics, that they can choose to develop specific abilities, among others.

Class Context.

The study group of this investigation was a third-grade group of 46 students, from

which 21 were girls and 25 were boys. At the time of the research, students were around

14-15 years old.

When they were observed it was perceived that, in general, the group would

usually participate and was usually involved in the class. They would like to feel they

were part of the lesson in some way, but they also tended to need attractive material and

simple activities for them to be engaged with the topics and avoid getting distracted,

since the group had students with different personalities, learning styles and English

level.

They demonstrated interest in activities in which they could talk and express

their ideas, they liked to be challenged and compete to win something. They would also

like lessons that incorporated visual aids, as they helped them understand the topics

easily and remember vocabulary.

They normally needed to be constantly monitored and required the teacher to

solve doubts in specific moments, especially in freer activities or tasks. They were able

to work both individually or in groups. When working individually they would be more

likely to pay more attention to the class. The participation in this kind of activities

would tend to be more from the students with a higher level of the language, since the

rest would feel less confident in their level of the language and would be afraid of

making mistakes.

When working in groups they would get easily distracted, nevertheless they

would feel more confident with their pairs and this demonstrated to be influential in

their participation during the English class.

Regarding seating arrangement, the students would be seated in individual

desks and in rows. In general, the students at the front were more likely to pay attention

and participate than the ones in the back, however there were some few exceptions.
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The students who would usually make some noise could be assigned with a

particular task to maintain their attention, since they would usually influence their

classmates to talk and get distracted.

Some of the advantages this group had was that they tended to help each other,

they had good interaction with their classmates and most of them had a level of the

language that could be exploited. They also demonstrated to be very creative, a quality

that teachers would be able to take advantage of by setting tasks in which they were

asked to create something using their imagination and own ideas.

Diagnostic Exam (Initial Application).

The diagnostic exam was first applied to 43 of the 46 students of the study group on

August 31st, 2022, in order to know the English level of the students at the beginning of

the school year.

As mentioned previously, it consisted of four areas: reading, writing, listening

and speaking. The reading part consisted of 32 items. Approximately 23% of the group

(10 students) obtained an A2 level in this skill, while 26% (11 students) obtained an A1

and 51% (22 students) obtained a Pre-A1 level.

The writing part, on the other hand, consisted of 24 items. The results showed

that about 16% (7 students) had an A2 level, 35% (15 students) obtained an A1, and

49% (21 students) had a Pre-A1.

In the listening part, where the exam had a total of 12 items, 2% of the group (1

student) showed an A2 level, 28% of the group (12 students) had an A1 level, and 70%

(30 students) obtained a Pre-A1 level.

The last part of the exam, speaking, consisted of 16 items, where 5% (2

students) obtained an A2 level, about 39% (17 students) obtained an A1 level and 56%

(24 students) obtained a Pre-A1 level of the language. (Figure 4)

Figure 4

Initial diagnostic’s results - number of students placed in each level
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Making a sum of these percentages, it was concluded that from the group, 2

students had an A2, 20 students had an A1, and 21 students had a Pre-A1 level of the

language when the exam was applied and answered for the first time. (Figure 5)

Figure 5

English level 3°F - first evaluation

After obtaining and analyzing the results of the initial diagnostic, it was

identified that one of the skills in which the majority of the group had more areas of

opportunity was speaking.

Due to the fact that, when creating the group’s profile, and as mentioned already

before, it was observed that they were a communicative group who had a good
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relationship and interaction with their peers and showed interest in participating and

sharing their ideas about different topics, it was decided to focus on their speaking

skills, with the purpose of exploiting them in the extent possible.

Students showed a level of English that, for sure, could be improved, but more

than that, they showed willingness to learn and to improve it, an aspect that was taken

as an advantage not only for the purposes of this document, but for students’ benefit.

Students’ oral interaction with their classmates mainly occurred in their mother

tongue; they were hardly able to produce an accurate complete sentence when they were

asked something, which could also have had an influence on their amount of

participation at the beginning, not only of this school year, but in previous ones.

Without a doubt, there may have been preceding factors for all this, either

physical, social, emotional, intellectual, or environmental ones, which can not always be

controlled. For this reason, creating a learning environment in which they could freely

and openly express, making students know that mistakes are part of the process, and

take them as learning to improve, was one of the principal objectives of this research.

Within the lessons described in the next paragraphs, an attempt to work on

students’ language competence, focusing on speaking; increasing both the amount and

quality of their oral participation in class through different classroom management

areas, and also working on self- teaching skills, was made.

Analysis

Didactic Sequences’ Descriptions And Reflections

After the description of each lesson, Borton’s Framework was used for supporting the

reflection of the didactic sequences, in order to make them deeper into the reflection of

the topic of this document, as well as giving the teacher the opportunity to, in detail,

look at the aspects that went well and bad, and how these could be improved.

Terry Borton developed a model of reflection in 1970 based on three questions:

What?, So what?, Now what?
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The difference between this framework and some others that have been

developed is that, according to Jasper (2006): This latter framework has the advantage

that it doesn’t draw the practitioner down particular lines of questioning and therefore

frees them to focus their activity where they want to use it.

This framework gives the person who is reflecting the opportunity to answer

according to what his/her purpose is to do next, as well as considering what is wanted to

be achieved from the reflection activity.

Nevertheless, there are some questions that can be part of each of these three

general questions.

For example, ‘what’ questions can include: What happened here?, What did I

do?, What was I feeling?, What did others do?, What were the consequences of these

actions? (Jasper, 2006). These questions are good to start thinking about the main

problem or situation that occurred during the practice.

Within ‘so what’ stage, some questions can be: So what was I trying to achieve?,

So what were my decision processes at the time?, So what knowledge or evidence was I

using to inform my decisions?, So what don’t I know and need to find out?, So what

could I have done differently? (Jasper, 2006).

In this part, the person who is making the reflection can be able to think on

his/her own knowledge and skills they used during the process, what can be improved

and how.

Borton then moves onto the ‘now what’ questions, such as: Now what more do I

need to know?, Now what needs to change?, Now what action do I need to take?

(Jasper, 2006).

All of these questions make it easier to reflect on what happened; they are

simple questions that can also be easily remembered. They are helpful for the person to

have in mind the main issue of the reflection and the actions that will be carried out

from them.

First Practice Period

September 26th - October 14th, 2022
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Lesson 2 -September 28th, 2022

Observation Format: Giving Instructions

The class was delivered to the group 3°F on September 28th. In this class, the

observation format for the classroom management area of giving instructions had been

initially implemented here, which gave relevant information to be analyzed regarding

this topic.

The goal of this lesson was that, by the end of the lesson students would be able

to compare two products using adjectives (Appendix 10).

The class started with the usual routine, then students were told that in this class

they were going to compare some products. They started thinking and mentioning some

of the products revised in the last class (supermarket products, bakery products, and

clothes store products).

Students were given a worksheet with a reading and some questions. The text

was read and students were given 5 minutes to answer. Then three students (Sts B, B1,

H) came to the front and answered the corresponding questions, their participation was

registered (Appendix 11) and the answers were checked and commented on by the class.

T: “Let’s check your answers. Who wants to do the first one?”

St B’s answer: Ikon 85 and Pol 56

T: “Number two?”

St H’s answer: The Ikon 85

T: “Number three?”

St B1’s answer: Because is more smaller and its better for vacations

T: “Ok, good. This would be: Because it is smaller than the Pol 51 and it is

better for vacations or traveling.”

In the first question, the most common answer was ‘digital cameras’, but the

correct answer required students to mention specifically the name of both cameras

described. In the second question, most students got it correct, since they only had to

write which camera the speaker of text preferred. In the last question, most students

47



answered that the Ikon 85 was better because it was cheaper than the other. Some of

these answers can be seen in the following appendix (Appendix 12).

Students were prompted to focus on the highlighted words (comparatives) to get

them to mention what kind of words they were (nouns, adjectives or verbs). It was

considered to be useful for students to identify that comparatives refer to adjectives that,

as they know, are used to describe nouns.

After that, students were shown some flashcards with adjectives. Some drills

were made to review the vocabulary and then three of the adjectives were pasted on the

board. Students gave ideas to write sentences on the board using the corresponding

comparatives and they repeated them after.

T: “Look at these flashcards. Can you tell me the correct adjective? I will tell

you the first one. (Big) Repeat after me.

Ok, so the next one would be…”

Students: “Small”

T: “This one? (Tall)”

Students: “Tall”

T: “And this one? (short)”

Students: “Chaparro; bajito”

St R1: “Short”

T: “Yes! It is short…”

T: “Now let 's write some sentences. Vamos a escribir oraciones con las

imágenes.

(Pasting the flashcards of the adjectives young and old)

The baby is younger or older than the grandfather?”

Students: “Más joven; younger”

T: “The baby is younger than the grandfather. Let’s write another sentence.

(Pasting the flashcards that correspond to the adjectives chubby and thin)

Let 's give him a name. ¿Cómo quieren que se llame?”

Students: (give some ideas)

St I1: “Juan”
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T: “Ok, Juan. And a name for him?” (signaling the other flashcard)

Students: “Carlos”

T: “Juan is thinner than Carlos”

Then, a chart was drawn on the board where students had to write the

comparative form of the corresponding adjectives and the difference between the simple

form and the comparative one was explained. To achieve this, this was done by using

color-coding, a strategy where different colors of markers are used to highlight a

specific structure, in this case, the ending of comparatives (-er), plus writing the word

‘than’ after each adjective.

Dzulkifli and Mustafar (2012) talk about the influence of colors in memory,

stating that: “There appears to be a basis for associating colour and its significant effect

on memory abilities. In other words, colour has the potential to increase chances of

environmental stimuli to be encoded, stored, and retrieved successfully.” (p. 8), this

means that color can work as a stimulus that activates attention and is involved in levels

of processing that can be easier remembered.

In the same sense, and trying to also follow Smith’s (1991) Noticing Hypothesis

where “nothing is learned unless it has been 'noticed'. Noticing does not itself result in

acquisition, but it is the essential starting point. From this perspective, comprehensible

input (Krashen, 1970s - 1980s) does not lead to growth in language knowledge unless

the learner becomes aware of a particular language feature.” (Lightbown & Spada,

2013, p. 115)

Students found it easy to complete the chart by themselves after some examples

were reviewed, because they started mentioning the next answer even when it was not

asked yet. This can be seen in the work done in their notebooks (Appendix 13).

In the production stage students were first shown supermarket products (cookies,

ice cream, chips, orange, apple). First they reviewed the corresponding vocabulary.

T: “Have you seen these products? ¿Han visto estos productos? Where?

¿Dónde?”

St F1: “En la frutería”
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St S: “En Chedraui”

St I: “¿Cómo se dice supermercado?”

St O1: “Supermarket”

T: “At the supermarket or at a grocery store. What is this called?” (showing the

apple, orange, cookies, ice cream, chips)

Students: “Apple, orange, cookies”

Then, they were asked to get in pairs and choose two products to compare, as

well as writing 3 sentences using comparatives (e.g. the apple is smaller than the

orange).

T: “Let’s compare the cookies and the orange. The cookies are bigger than the

orange. Now the ice cream and the cookies.”

St Q1: “The ice cream is small”

T: “The ice cream is smaller than the cookies.

Now get in pairs and write 3 sentences comparing the products, please.”

In this way, they could use the adjectives reviewed during the class and practice

writing their comparative or superlative forms.

Class Reflection

● What?

At first sight this lesson’s objective was achieved since most students delivered correct

sentences comparing the two products they selected and they were well structured

(Appendix 14). Nevertheless, there were some mistakes regarding spelling with

adjectives ending in ‘y’ (e.g. pretty-prettier) where students wrote them the same way

(prettyer).

It should be noted that feelings of frustration were present at the start of the

lesson as two classes had been lost with this group in the previous week and this put off

topics, activities and work in general that had been previously organized as this was

something unexpected.
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Another perceived worry from the last class had been that students had been too

noisy, an aspect which needed my attention.

Even though the activities were accomplished, little participation was observed

and just three students were able to have a registered participation, which means that

there was little eliciting from the teacher. The only part where learners’ attention was

caught the most was on the drilling part, probably because they had to look at the

pictures and try to guess the correct adjective, which could be related to their

competitive side to guess before another classmate. Though this type of production was

of a simple one word response, which in this case was not the aim, and encouraging

students to articulate a complete sentence was missing.

The trainee teacher's talk, instruction or questions could have impeded or not

aided to induce them to any kind of real production or critical thought. It is important to

be aware of what one wants students to verbally produce before getting to the class, this

way, the type of questions asked can be planned and have a purpose.

● So What?

Having had this experience, the main learning that was obtained from my behalf

is the type of questions asked to students. There were some parts of the lesson where

participation could have been more encouraged and taken advantage of the topic that

was being learned.

Things could have been done differently, more attention to students’ behavior

could have also existed. This group is a big group and it is sometimes difficult to be

aware of everybody, asking direct questions could have helped in this fact and, since the

group does not participate as much as other groups, this could have also increased the

participation.

It was considered that for further lessons, different strategies that could work

with this particular group had to be researched, as well as trying to change some things

that were usually done or implemented with the other third-grade group, like the way

interaction with students was carried out and how the contents were presented, because

at the end of the day, both groups are totally different and some things could function

with one of them, but probably not with the other group.
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This was a good opportunity to reflect on how the participation strategy was

being carried out, which implies the way the teacher instructs it and the energy put into

it challenging students. This also gave me information to carefully analyze the factors

that can influence the amount of students participation.

● Now What?

With the previous, it became evident that more work on my decision-making

skills at critical moments of the lesson had to be done. I had to look for different

dynamics that could help me improve the situation with this group and control my

emotions such as stopping an activity or letting it continue for a few more minutes,

taking time to deal with a difficult situation or move to what was previously planned, or

even doing something totally different to what was planned as a result of a specific

situation like behavior or lack of participation.

As mentioned before, it is fundamental to plan the questions that will be asked

and even the possible answers that students can give, so that the purpose and objectives

of a lesson can be totally achieved.

As Scrivener (2005) states: “Classroom management involves both decisions

and actions … The decisions are about whether to do these actions, when to do them,

how to do them, who will do them, etc.” (p. 80).

He also mentions that:

“The essential basic skill for classroom management is therefore to be able to look

at and read classroom events as they occur and think of possible options available

to you, to make appropriate decisions between these options, and to turn them into

effective and efficient actions.”

(p.80)

My head teacher made observations related to the voice quality (Figure 6). The

group was too noisy and my voice was not loud enough for them. signaling at the

beginning of an activity was lacking, especially free activities because some students

got confused about when they had to start, an aspect that is totally related to giving

instructions, that is an area of classroom management.
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It is important to make sure that students understood the given instructions

because, as Ur (1999) mentions: “if the students do not understand exactly what they

have to do there will be time-wasting, confusion, lack of effective practice, possible loss

of control.” (p. 105)

In this case, the observations made by the head teacher were a hundred percent

directed to my performance with this group, because, as mentioned before, it is the

noisiest of all.

Figure 6

Observation Task: Giving Instructions
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Lesson 3 - September 29th, 2022

Observation Format: Conditions For Learning

The topic developed during this practice period was to Express complaints about a

product, extracted from the national educational program for middle school,

Aprendizajes Clave. Lengua Extranjera. Inglés. (SEP, 2017).

Referring to classroom management means talking about the conditions under

which learning can take place. It means, according to Scrivener (2005) to developing:

“The skills of creating and managing a successful class” (p. 79), which he considers

may be the key to the whole success of a course.

This class took place on September 29th in the group of 3°F. The aim of the

lesson was for students to be able to compare electronic products using superlatives.

(Appendix 15)

It started by doing the usual routine, which consisted of the students selecting

the correct day, month, weather and season of the day.

The vocabulary seen in the last class (adjectives) was reviewed with some

flashcards before starting with the topic of the day. Students were shown the image and

then they said the corresponding word. The grammar, which was comparatives, was also

reviewed; a number of 3 students (Sts D, A1, U) (Appendix 16) were randomly chosen

to say their corresponding comparative form.

T: “Let’s review comparatives. Can you tell me the comparative form of these

adjectives? Who wants to participate? Number one… cheap”

St D: “Cheaper”

T: “Very good! Number two… pretty”

St A1: “Prettier”

T: “Correct! Number three… cold”

St U: “Colder”

T: “Excellent!”
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These interventions were taken into account for participation with a value of $20

following the criteria from the rubric for participation.

In the presentation stage students were shown an image of an electronics’ store,

and they were asked which kind of store it was as well as some products they could buy

there.

T: “Look at this picture. What type of store is it?”

St I: “Electronica”

St H1: “Electronic store”

T: “What products can you buy there? ¿Qué productos pueden comprar ahí?”

Students: Laptop, computer, phone, television, camera

Then some products (laptop, walkie-talkie, fan, iron, etc) with prices were

projected on the board, and they were told to imagine they were going to that store to

buy a present, but before doing that, they would have to check the prices because they

didn’t have too much money.

Students copied the products with their price on their notebooks and analyzed

them for a minute.

After that, students completed some gap-fill exercises about the products (e.g.

The CD player is _________ _________ the telephone), they had to write the correct

comparative followed by the word than. Then 3 more students (Sts B, D, M) (Appendix

17) passed to the front to write the correct answers. This participation was considered as

one of a $20 value.

In the next activity three sentences with superlative form were introduced, where

students had to first identify which product was the description talking about, and

second, say what the sentences meant; identify the difference between comparative and

superlative forms (e.g. This product is the smallest; it has a cable and it costs $80).

Students identified the ending in both comparative and superlative forms (-er, -est), and

then the difference was discussed.
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Students answered another chart of adjectives but now the specific selected

student had to say the superlative form. In this case, 2 students (Sts M, P) (Appendix

18) participated and if they gave the correct answer, this participation was considered as

one of a $20 value.

In the last part of the lesson, students had to write three sentences with

superlatives about the products and the adjectives previously reviewed.

Class Reflection

● What?

During this lesson, a good number of students, approximately 20 out of 46,

showed a satisfactory performance while taking part in the activities and answering the

exercises, which can be seen in the work done in their notebooks (Appendix 19). For

this reason, it was considered that the level and the chosen activities were suitable for

them. The work of the sample of students analyzed in the previously mentioned

appendix showed they remembered the topic from the last class, continued using them

in this one and did a good job with the new structure introduced in this class.

From the 46 students, 7 students had a registered participation that corresponded

to the answers to questions made by the teacher, it was reflected that students could

have been nudged to articulate complete sentences in some parts of the lesson, where

they just said one or two words.

There existed a willingness to participate from a vast majority of the group

during the whole class, where students shared their previous knowledge about the topic

and the products they were working with, that is why, the tools chosen and applied

could have been one of the influencing factors to prove they liked the lesson.

It is important to mention that the seating arrangement in this class was orderly

rows. As it was the first lesson in which the topic of this study was officially started to

be developed, looking at how students participated and interacted among them in this

arrangement was fundamental to know the starting point and the path that was to be

followed.

After carrying out all these activities, I could notice that, although students did

notice the difference between how comparatives and superlatives are written (-er, -est),
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they first had problems identifying the meaning of superlatives, because they kept the

idea that just comparatives were used to compare things, no mattering the number of

products (e.g. Comparatives - compare 2 things; Superlatives - compare 3 or more

things of the same kind or characteristic). When students were introduced to

superlatives, they were a little bit confused:

T: “Ok, now look at this sentence’ This product is the smallest, it has a cable and

costs $80’, what product is it?”

St O1: “Is smaller no?”

St A1: “Pero no dice cual es más grande”

St Q1: “Falta otro producto, porque solo está hablando de uno y así no se puede

comparar”

T: “If it does not say, then it means it is the smallest of all (pointing out at all the

products), es el más pequeño de todos”

St G: “El más pequeño es el mp3”

Students: “The mp3 teacher”

T: “The smallest product is the mp3. So the words ending in -est tell us that they

are the smallest, biggest, tallest, etc. of all.”

● So What?

I think this lesson showed that adapting the level of the language to the contents

is very important as well as choosing a good context so that the students can understand

the topics and can be even more engaged with the activities. To do this, according to

Abbott, ML. (2018) it is important to begin with “a language needs analysis” (p. 2).

That is why, a diagnostic exam was applied to the students before starting the practice

period, so that their level of the target language could be identified and analyzed to plan

the activities to work with them.

In this class, a lot of materials were not used other than visuals, in this case

slides and pictures to support vocabulary, but they seemed well chosen since they

attracted their attention and students showed in the answered exercises that they

understood the vocabulary. According to Ernestová (1981): “for students it is easier to

learn if the new knowledge is associated with images” (p. 5)
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This was a satisfactory experience regarding the selection of tools to support the

learning process, which was considered as the most representative aspect of classroom

management that was present in this lesson. Tools and techniques are included as one of

classroom management areas according to Scrivener (2005), where we can find: “the

use of the board and other classroom equipment or aids”. (pp. 79-80)

Talking about participation and the type of answers students were able to give, it

can be said that, although there existed a good number of opportunities for them to

participate, the type of answers they mostly gave were of one or two words, but not a

complete sentence. This could be influenced by the type of questions asked, or there

could have missed more chances to push and encourage students to give a complete

sentence.

● Now What?

This lesson can be used as an example of the dynamic and sequence that should

be used with students regarding the level of the language and the engagement achieved.

There was no need to use a lot of material, it just had to be attractive for them and

meaningful, with possible examples of their daily lives and common situations.

After the class ended, the head teacher delivered the observations made (Figure

7) and most of the aspects that went well during the lesson were agreed by him and my

behalf. The head teacher’s perception was that students were engaged and this enabled

the participation to be higher, however, not all students were able to participate. Some

other aspects which could be improved were in reference to monitoring all students

during the whole class, an aspect that sometimes could be a little bit difficult due to the

small space the classroom had, since the desks, when arranged in rows, were very close

to each other.

Figure 7

Observation Task - Conditions for learning
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Second Practice Period

November 21st - December 9th, 2022

Lesson 2 - November 24th, 2022

The topic developed during this practice period was to Interpret and write instructions to

perform a simple experiment, extracted from the national educational program for

middle school, Aprendizajes Clave. Lengua Extranjera. Inglés. (SEP, 2017).

In this class, the topic developed was of review. This lesson was the last one of a

series of lessons which covered the language focus, vocabulary and controlled practice
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to enable students to give and ask for personal information. This class was delivered in

the group of 3°F on November 24th, 2022.

The focus of this class, regarding the topic of study of this investigation was

seating arrangement and interaction patterns. The class started by students being asked

to move their seats and arrange them in the shape of a horseshoe.

This particular seating arrangement was chosen for this class since there were

two activities in which a horseshoe would be better for students to interact not only with

the contents but also with their classmates, as in the production stage they went around

the classroom asking and answering questions about their hobbies. With horseshoe

seating, as Harmer , (2007:163) states, the classroom is a more intimate place and the

potential for students to share feelings and information through talking, eye contact or

expressive body movements … is far greater than when they are sitting in rows, or right

behind the other.

Students responded well to this instruction since they commented that they

would not usually change the traditional arrangement (orderly rows). There was a

student who actually said the following words:

St A: “¿Por qué nos puso así maestra?”

She was asked if she did not like the idea to be arranged in this way, to which

she answered: Student A: “No si maestra, está mejor así. Siempre estamos acomodados

igual”.

A small yet significant change was made, which in the end might not have

entirely aided in the type of task the learners needed to carry out, but did make a

positive impact on the way learners perceived the task and how to tackle it.

When students were ready, the class started. The goal was that, by the end of the

lesson, students would be able to use gerunds to talk about hobbies. (Appendix 20)

First, some vocabulary regarding hobbies was written on the board (e.g. soccer,

cycling, playing video games, painting) and students were asked to think about what

those words were. The expected answer for this question was “hobbies/activities”, but
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they first started to say the meaning of the words in Spanish, so we reviewed them and

then they were told to think what those words refer to, so they gave the answer.

After that students were asked to work with the person next to them to do the

next activity. They were given one minute to think about as many hobbies as they could

think of. When the time was up, each pair was consulted to check how many vocabulary

words they had written and decide who was the winner. The most common words

students wrote were: ´play basketball´, ´football´, ´dance´, ´listen music´, so it was

noticeable that they had an idea of hobbies but did not actually know how to write them

in gerund form (-ing).

In the next activity, students were shown some flashcards of hobbies (first the

picture, then eliciting the name) and they wrote the vocabulary down in their notebooks.

This was done with the first 6-8 flashcards. Then, they were asked to give a sentence

with the corresponding image (e.g. She likes cooking). At first, they did not know very

well how to make the sentences so they were given an example, then they started

participating.

T: “We will look at the following flashcards. Tell me the name of the action. For

example this one (running).”

Students: Correr; Run

Teacher: “Running. Let’s write a sentence with it. She likes running in the park.

Look at this picture and tell me the sentence. (listening to music)”

St T: “He like touching music”

St O1: “He like listen music”

T: “Is it correct? What is the correct form?

He likes listening to music, right? Remember that with the third person we add s

at the end of the verb and we are using gerunds which contain -ing. Se le agrega

-ing”

There were some mistakes such as ‘He like listen music’, ‘She likes touching

music’. In these cases, the mistake was first pointed out and the correct answer was

elicited from students; if not, it was quickly corrected and students were told the correct
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answer. Then the rest of the sentences were made. Here, it would have been pertinent

just to let students find out the mistake and correct it by themselves, not giving them the

answer.

For the next exercise, students were given a short exercise with a dialogue. They

had to read the conversation and complete it with the correct form of the words in

brackets. It was surprising to see that even though they are in third grade, they still

struggled with the verb To be, because most of them asked what verb to be it was, so it

had to be reviewed again very quickly and in a brief way so that they could complete

the exercise.

They were given approximately five minutes to finish, then the exercise was

checked.

In the last activity, students were asked to write what their favorite hobby was

(e.g. My favorite hobby is…).

T: “Valeria, what is your favorite hobby?”

St D: “Play video games”

T: “Your favorite hobby is playing video games (emphasizing the “ing” ending).

Very good.

Ana, what is your favorite hobby?”

St H: “My favorite hobby is reading.”

T: “Excellent!

Please write what your favorite hobby is in your notebooks.”

St K: “¿Qué tenemos que hacer?”

St A1: “Escribir tu hobby”

T: “Write what your favorite hobby is. My favorite hobby is…”

Then, they had to go around the classroom with their classmates and find

someone who had the same hobby as him or her by asking “What is your favorite

hobby?”, as well as writing down their peer’s answers (Appendix 21). Since there was

little time left in the class, students were asked to put the desks back in rows before

starting talking to each other. This resulted in some difficulty while interacting with
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their classmates, since the rows occupied space that students needed to freely move

(Appendix 22), an aspect that was considered for further occasions.

Class Reflection

● What?

In this class, I decided to use a different seating arrangement to see if students’

participation was influenced by it. The selected arrangement was horseshoe. According

to Gower et. al (2005), using this type of arrangement in classrooms with “moveable

desks, tables or seminar chairs … a horseshoe seating will allow easy, face-to-face

contact between the students and between you and the students.” (p. 22)

At the beginning of the lesson students showed a positive attitude towards the

arrangement, perhaps because of it being something novel; they had not had

opportunities to work in this way. A different feeling within the classroom was

perceived by both myself and students, there seemed to be more space and this gave the

students more confidence, because the registered participation (Appendix 23) was

higher, compared with the participation from the last class, in which the seating

arrangement was orderly rows, having 11 registered participations, chosen by the

teacher, as there were more students who also wanted to do it. This also could have

meant that the eliciting work done by the teacher allowed students to think more

critically, and that the type of questions made stimulated them to participate.

With reference to the interaction patterns in this type of arrangement and this

class, it was seen that the type of interaction that predominated the most according to

Ur, 1999, was TS (Teacher and students were fairly equally active). This is considered

as the teacher presented the structures to work with as well as eliciting answers and

opinions, and the students were in charge of answering questions, giving opinions and

sharing thoughts with their classmates.

● So What?

Although the interaction between both students and teacher was perceived as better,

there were some moments during the class that some students got distracted because

they were talking with other classmates.
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Regardless, the goal in this class was achieved for the most part. One of the

reasons for this could have been because the arrangement caused some students to focus

more on the classmate sitting next and talking rather than attending to what the teacher

was presenting. More attention to these students who were seated in the end of the

horseshoe could have been paid from my part and maybe they could have been asked to

change seats.

With this arrangement students were able to clearly see the board and everything

that was being either projected, written or pasted on it, so it was one of the greatest

advantages it had. Another thing is that students were able to see their classmates, and

the process of sharing information promotes interaction, since everybody was watching

each other.

● Now What?

After delivering the class and using this type of arrangement, I can say that the good

response of students towards this aspect can be taken as an advantage to promote

different interaction patterns as well as looking at their performance during the class and

how it can impact their amount of participation. The amount of students who

participated when using this arrangement was higher than when using orderly rows,

which means that horseshoes, as cited before, does or can give students a more intimate

space to interact and share their ideas and emotions.

Though I am also more aware of the possible situations that can happen such as

students being distracted and talking with their peers (which can also happen with any

arrangement), and I can reflect on that to see how I can work with these aspects and

improve them so that the stated goals can be achieved. This does not mean this seating

arrangement will not be used in later lessons, on the contrary, it means that there can be

other factors related to the way instructions are given, how the activities are carried out,

the stage in which students are asked to arrange this way, as well as other external

factors such as the space, the emotional state of students, the hour, etc., that can

influence the results of an action.

At this point I was already looking forward to working with one more seating

arrangement which was small groups to compare and contrast the students'
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participation, but more than that, look at the benefits of promoting different interaction

patterns that can make the process of learning a foreign language more communicative.

Lesson 7 - December 6th, 2022

The class this reflection is focused on was the last of a series of lessons, which took

place on December 6th, 2022 with the group of 3°F.

The sequence of this class was very simple, since students were working on their

projects, for which the final product was a poster with the steps to make an experiment

as well as its demonstration in the class. It is important to mention that the goal of this

class was that by the end of it, students would be able to write instructions to make an

experiment. (Appendix 24). Prior to this lesson, students had been exposed to and had

practiced with imperatives, sequence words and different types of manuals such as

instructions and recipes, to start practicing with the grammar focus they would use in

their project.

The class started by students being asked to join their teams and sit with them in

small circles around the classroom (Appendix 25). Harmer, 2007, states that “small

groups of around five students provoke greater involvement and participation than

larger groups'' (p. 165). But he also mentions something relevant about this type of

grouping: “It promotes learner autonomy by allowing students to make their own

decisions in the group without being told what to do by the teacher” (p. 166). Students

were notified about what the project was going to be about by projecting some slides on

the board that were a visual support for students to understand better.

The evaluation rubric to use was also projected in order to make them aware of

the aspects they had to consider and each of its aspects was explained so that everything

was clear (Appendix 26).

Then, students were shown some examples of posters with instructions to make

an experiment so that they could have an idea of what they were expected to create.

The topics revised during the three weeks that were going to be included in their

projects were discussed and remembered (imperatives, sequence words); and finally, the

experiments each team was going to be working with were raffled.

65



Students worked the rest of the class on their projects, each team brought their

material to the class and started writing the instructions to the experiments. The aspects

regarding the topic of study of this document that were developed were giving

instructions, giving feedback, and monitoring students. As Harmer, 2007, suggests,

learners were given some time and space for freer production though being monitored at

all times to collect examples of what they were doing for later comment and work at the

end of the class (p. 172) (Appendix 27). 6 of the 8 teams had finished writing the

instructions for their experiments in the target language.

The aspects mentioned above, in addition to grouping students, were also

aspects directly related to the topic of this study.

Class Reflection

● What?

Another type of seating arrangement was decided for this class, groups of four as to

promote what Marzano et al. (2005) states:

“... group activities can be effective classroom instructional strategies, not only

academically but also as ways to develop students’ relationships with one another. By

working with their peers, students can learn to express themselves clearly, to listen, to

compromise, to value others, and to take leadership roles.” (p. 24)

This gave students the opportunity to work on their communication and

cooperation skills, since they had to share ideas of how they would develop the project.

Particularly in this group, I was happy to see that they had good interaction among

them, and that could have helped them develop good productions.

The pattern of interaction that predominated the most in this lesson according to

Ur, 1999, was S (Students active, teacher mainly receptive), as this was observed and

heard while monitoring the process. Just some corrections and clarifications were

provided, but students took a greater part in the activity.

Students seemed to like working in teams, since when I first observed them, it

was one of the aspects I was able to identify, which made me think that it could be an

advantage for working in different types of activities.
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A satisfactory performance was observable from behalf of students since they

were discussing with their teammates about their experiment as well as writing the

instructions to perform it and, as mentioned before, the results showed that they were

able to have an actually very complete draft of their instructions.

Although there were times in which they seemed to be noisy, through careful

observation they were actually talking about the project and that they were involved in

the activity. While monitoring I was able to observe students had adopted different roles

in the team, there were students who guided the whole team, others that were in charge

of the information, others in charge of the visual aspects of the poster; this showed that

when working in groups, they tend to have good organization and communication

among them to be able to develop a competent product.

Being aware of these aspects is also useful for the assessment, as one can look at

the type of work everyone does, which together form the totality of the task.

The positive results of this class could be also a factor of the type of instructions

given to students before starting the activity. If students know exactly and explicitly

what they are expected to do, they can be clear as well about the pace at which they

have to work and what they have to deliver.

With reference to the use of visual aids in this lesson, when the evaluation rubric

was shown to students, projected on the board, there was some kind of

misunderstanding since the light in the classroom avoided students to clearly see what

was being projected. This is an important thing to consider; if students had had the

rubric in their notebooks and examples which had been written on the board earlier

would have stayed there, students would have been fully informed about what was

expected from them and they could also have had the examples as references to go back

to as many times as they had wished.

These aspects, as menial as they may seem, also make a difference when

enabling learners and when training them to be much less dependent on the

teacher.These aspects would be considered for further lessons.

● So What?
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After developing the project with this type of seating arrangement where students are

able to talk among themselves and try to reach an objective, I can say that this group did

seem to perform better when they worked in small teams rather than when they worked

individually. This was proved at the time of delivering the instructions for the

experiments, since there was not a team who did not deliver them, and most of them

were actually written in the target language.

For students to get to this point of being able to write instructions, there existed

a process developed in previous lessons with different activities in which they practiced

with different elements such as commands, sequence words and imperatives highlighted

in different colors for them to be noticeable and remembered easier (Appendix 28), as

well as analyzing different types of manuals in which they had to identify the materials

used, the purpose and the type of instructions they had (Appendix 29).

● Now What?

After observing the group, as mentioned above, it was noticeable that this group works

well when they have to do it in teams, but this also gave me the challenge to try to make

them work the same way individually or in pairs.

As stated previously, the objective of the lesson can be considered as achieved

and this meant that the process to get there was, in great part, successful; this class

consisted of students preparing their project, and that process required them to be

previously armed with the tools that would get them to achieve a good result. Thus, the

selection of material and activities implemented can be taken as an example of the way

teachers can start by giving students opportunities to practice with the language focus

from simple and easy activities to a higher point, in which they are asked to perform or

develop a more elaborated product.

This lesson, and the ones that preceded, can be taken as an example of a

sequence that enabled students to acquire knowledge, step by step, until developing a

project using everything that was learned.
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Third Practice Period

February 13th - March 24th

Lesson 4 - February 22nd, 2023

Observation Format: Conditions For Learning / Giving Instructions

The topic developed during this practice period was to Guess and formulate hypotheses

about past events, extracted from the national educational program for middle school,

Aprendizajes Clave. Lengua Extranjera. Inglés. (SEP, 2017).

This class took place on February 22nd, 2023. The goal of the lesson was that, by

the end of it, students would be able to formulate and answer wh-questions to write a

simple and short biography summary of a celebrity. (Appendix 30)

The class started with the usual routine from the last practice periods. In the

presentation stage, students watched a video about a celebrity’s life (biography).

Students were asked to analyze it, and when it finished, they were asked who the video

was talking about and what type of video it was.

T: “We are going to watch a video about a celebrity I am sure you know. Please

pay attention

So, who was the video about?”

Students: “Bad Bunny”

T: “What kind of video was it?

Students: -no response-

T: “What was it about? ¿De qué hablaba?”

Students: “De la vida de Bad Bunny”

T: “Bad Bunny’s life. What do you call these types of videos or texts? ¿Cómo se

le llama a este tipo de videos o textos? The ones that talk about a person’s life”

Students: “Biografía”

T: “How do you say Biografía in English?”

Sts H1, Q1: Biography
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They were told the video was a biography, and they were asked if they had ever

written one. Then, they were also asked what a biography is, and the definition was

written on the board. Students wrote it down in their notebooks.

In the next stage of the lesson, students were given a worksheet where they

found the script of the video they had just watched. They were asked to look at it

carefully and notice it had some blank spaces they would have to complete with the

correct word. Most of the missing words were verbs in past form, this with the intention

of recycling and hopefully aiding learners to consolidate.

Students then watched the video for a second time and tried to identify the

missing words. Since they were not able to get all of the words the first time, they had

the opportunity to listen to it again. When they finished listening to the video, they were

given 30 seconds to compare their answers with the person next to them.

For the production stage, students were asked to look at the next exercise of the

worksheet. They had four wh-questions they had to answer with the information of the

video. But before that, students wrote down the different wh-questions they could find

(what, where, when, who, why, how), their corresponding definition and an example.

When they finished, they started working on the questions. When the class was

over, students delivered their worksheets to be checked.

Class Reflection

● What?

In this lesson, as mentioned by the observer (Appendix 31), the context, type of

instructions, didactic material and visual aids used seemed to have been chosen

accurately, as approximately 80% of the group was paying attention and attempting to

fulfill the tasks requested. The majority of the students demonstrated to be curious about

the artist presented, since it is an artist most of them commonly listen to, they could

have been engaged with his story of life and eager to know more about him.
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The seating arrangement chosen for this class was orderly rows, since most of

the activities were designed for a whole class interaction and discussion of the topic,

which also enabled all students to clearly and easily watch the video and look at the

board at all times of the lesson. As Gower et al. (2004) mention: In class discussion or

‘open’ pairwork, when two students talk across the classroom under your control,

giving other students the opportunity to hear, there is no need to change the position of

the seats” (p. 23).

When students needed to discuss or compare answers with a classmate, which

required less time, they were asked to do it with the person next to them so that any type

of disorder and waste of time, to the extent possible, could be avoided. Having students

compare answers with their classmates before sharing with the whole group can make

them feel more confident about their answers, they are less likely to feel like they are

being judged. It can also make them aware of their mistakes and correct them, and will

be able to overcome their fear of losing face, which may benefit the amount of

participation.

The grammar focus of the lesson was past tense, use of auxiliary ‘did’ and

wh-questions. Though students did respond to the controlled practice exercise

favorably, the truth is my explanation to the grammatical part of the lesson turned out to

be quite long, taking up more teacher talk time than needed, thus providing hardly any

opportunities for learners to produce the language themselves. This is why, the

interaction pattern, according to Ur (1999), that predominated the most was T (Teacher

active, students mainly receptive).

Much less focus on definitions of the question words or even an omission of

definitions and a lot more focus on the use of the language, in this case on formulating

the questions and responding to them, would have enabled students much more to

produce the language. More examples so that students could practice with the language

and even understand it better would have been best; while assessing Student “E” it was

seen she showed some confusion (Appendix 32), between the meaning of both types of

questions and her answers were correct but switched in these two.

● So What?
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After delivering the class and checking the students’ exercises, it can be considered that

the goal was achieved in at least 70% of the class. The majority of the answers students

wrote in their worksheets were correct (Appendix 33) and, although they had few

spelling mistakes, this shows that they understood the grammar focus: wh-questions, to

write short sentences about a celebrity’s life, in this case, Bad Bunny’s. There was an

agreement with the teacher who observed the class that providing more examples and

making students use the wh-questions before answering the ones that corresponded to

the biography could have been the key element to achieve a total understanding of the

topic. Likewise, providing them more opportunities to orally participate would aim to

achieve this, as the total participation in this class was of 8 students (Sts C, F, H, H1,

N1, O1, R1, T1) (Appendix 34).

Talking more about the instruction-giving skills demonstrated in the lesson and

the comments made by the observer (Appendix 35), now it is clear that the aspects

which need improvement from my part are the ones related to eye-contact, mime and

body language so that students can understand even better each task and activity they

have to do, apart from being a support to explaining any topic they could be introduced

to in future lessons. Another aspect that requires more work is in repeating instructions

in a different way, since I usually use the same words, plus using more simple

vocabulary would be a good option. Working on the type of questions asked to

make students produce complete and correct sentences that can transmit a full idea or

message is something related to this skill as well.

● Now What?

The impressions that this class left were mostly positive, since it was demonstrated, that

a seating arrangement such as orderly rows is not negative, it sure can be used, it just

has to match with the objectives of the class and the expected type of interactions that

want to be achieved so that it can be a support for the learners.

There is surely an interest in continuing using this type of seating arrangement,

as long as it can be the best option to work, and it is expected to have similar or better

results as in this class, with the reflections and adjustments made in each of the areas of

my teaching practice mentioned above, so that it can be as meaningful for students as

possible.
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Now there is more clarity about giving students more opportunities to participate

and share their ideas and, although students were not noticed about the fact that their

participation would be taken into consideration in this class as the objective of this

research is having students participate without the need of offering any type of reward,

they seemed interested in doing so, which can reflect the good work done in the

eliciting part. Nevertheless, this eliciting could have been better and on more occasions

during the class, so it is something to consider for further lessons.

Lesson 8 - March 1st, 2023

Observation Format: Conditions For Learning

The class started with the usual dynamic in which students say the date and weather of

the day. The aim of the lesson was that, by the end of it, students would be able to use

modal verbs of possibility to make speculations (Appendix 36).

In the first stage of the class students were nudged to remember the topic of the

last class, which was making speculations. They were asked which modal verbs could

be used (can, could) and they were told that a new modal verb was going to be used in

this class.

Students were given a worksheet with two activities. In the first one they had the

dialogues of six different movies with some missing words. They were asked to look at

the dialogues and try to think of which word could go in each space.

Then, students watched and listened to the dialogues of the movies and wrote

down the words they heard. They had two opportunities to listen to the dialogues and

after that, the answers were checked as a whole group.

Students had the opportunity to participate to say the correct answers:

T: “Do you have the answers? Let’s share them and complete the text. Vamos a

compartir las respuestas”

Science is not good or bad Victor, but it …. “

St U: “Can”

T: “But it can be used in both ways, yes.
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Let’s go with the next one. That is why you must always be…”

St H1: “Must”

T: “You must always be careful. Number three, I…”

St C: “Can’t cook”

T: “Yes! Then….”

St L1: “Can I?”

T: “The next one. You…”

St T1: “Should”

T: “You should not pass. Please give me a complete sentence. Good…”

St H: “Good morning Dr. Lecter”

T: “Excellent! My name is…”

St F1: “Clarice, may I speak with you?“

T: ”My name is Clarice Starling, may I speak with you? Please read the whole

sentence. Let’s go with the next one. I think I…”

St W: “I think I might understand”

T: “I think I might understand that you did this to start a movement.

Number nine: This is a man who dedicated his life to making…”

St D1: “To making money”

T: “To making money by lying with every breath that he…”

St R1: “With every breath that he could”

T: “That he could muster to keeping murderers on the streets. Very good,

questions?”

Since five of the answers consisted of one word, the participation was taken into

account as a $20 one, according to the rubric. The other five were given an amount of

$50, as they included 2 or 3 words in English. In this case, 10 students obtained a

participation. (Students U, H1, C, L1, T1, H, F1, W, D1, R1) (Appendix 37)

When all the answers were checked, students mentioned which one was the new

modal verb (might).

T: “What modal verbs did you identify? (writing them on the board)”

Students: “can ; could, may”

T: “And we had another one. Which was it?”

74



Sts G, R1: “Might”

T: “Excellent! The new modal verb is might (underlines it) Let’s practice with

it”

To practice with this modal verb, in the next exercise of the worksheet students

had two columns with five sentences in each. A sentence from the first column

corresponded to the response in the second column. Students had to match the sentences

correctly (e.g. Where are my keys? - They might be in your backpack). The first one

was done as a group, and then they were given 3 minutes to do the rest of the exercise.

For the production stage of the lesson, five more situations similar to the ones in

the previous exercise were projected on the board. Students had to read the situation

(e.g. George is closing the window) and write a possible response using the modal verb

reviewed during this class (e.g. He might be cold). The first two were answered as a

group (Appendix 38) and then, they were given five minutes to write the rest.

T: “Ok now I will give you five more situations similar to these. Read the

situations and write a possible reason for it. Let’s do the first ones together.

George is closing the window. Which can be a reason for George to be closing

the window?”

Students: -no response-

St O1: “He has frío. ¿Cómo se dice frío?”

St O1: “Cold”

St A1: “He might have cold”

T: “He might be cold! (underlining the modal verb might) La cierra porque

probablemente hace frío, ¿verdad?”

Students: “Yes!

T: “Number two. Where is my jacket?”

St: B1: “In my house”

St F: “¿Qué significa jacket?”

St O1: “Chamarra”

T: “Yes! My jacket (pointing out at a student’s jacket)

So, where is my jacket?, using the modal verb.”
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St H: “Might be”

T: “It might be, it represents the jacket. It might be in…”

St H1: “In your car”

Teacher: “Ok, so the complete sentence please..”

St H1: “It might be in your car”

T: “Excellent! (writing it on the board, underlining the modal verb) Now please

write a reason for the next situations. You have five minutes.”

When they finished, three students participated to write their sentences.

T: “Let’s check what you wrote. Who wants to do number three…”

St J1: “Yo!”

T: “Yes. She is carrying an umbrella…”

St J1: “It might be rain”

T: “Ok, what is missing?”

StH1: “The -ing”

T: “It might be raining (emphasizing raining), very good!

Number four, Susan is not answering her phone…”

St A1: “She might be sleeping”

T: “Excellent! And number five, He has his headphones on…”

St M: “He might listening to music”

T: “Good, he might be listening to music. Very good guys”

Their sentences allow them to earn amounts of $100 and $200, since they gave

complete sentences.

Class Reflection

● What?

In this class, the main focus relied on the changes made to the participation strategy,

which suffered a slight change in the way it was to be registered.

Each student was given a qr-code that was pasted in their notebooks. Every time

they participated orally, their code was scanned and their participation was
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automatically registered in the corresponding app, that in this case is called “Plickers”

(Appendix 39), available in mobile and web version.

Since the time students were told that this was going to be the new way to

register their participation, they seemed excited although they were not sure about how

it was going to function, but once they saw it, the 100% of students in the classroom

seemed to be attracted by this new method, when it was implemented with the first

student who participated. By having looked at their behavior towards this, they

apparently might not have experienced this type of strategy before, so it was a good way

to engage them and have their attention.

This method had positive results as 13 were the total of students who

participated, which exceeded the average of students who normally participate: 6 or 7.

My head teacher agreed on the fact that this strategy caught students’ attention

and allowed me to have: “most students involved in the whole class, grading them by

using an electronic code, gave a great dynamic to the class” (Appendix 40).

With reference to the accuracy of students’ performance during the class with

the topic and grammar focus, after eliciting participation and checking their worksheets,

an approximate of 60% of students struggled to identify some words of the dialogues

like might and could, as when asked, the majority remained silent, and just a few

wanted to participate to say the correct answer, as it was cited before. This could have

been because of the pronunciation or accent of the characters in the video.

On the other hand, around 90% seemed to have no difficulty in recognizing the

modal verb can/can’t, since almost everyone had it correct in their worksheets and when

the answers were checked as a plenary a good amount of students raised their hands to

participate to say these modal verbs.

They seemed to understand the modal verb ‘might’ to talk about possibility,

since their answers for the last exercise were mostly accurate.

It is important to mention that the seating arrangement implemented in this

lesson was orderly rows (Appendix 41), since the activities were thought to be

discussed as a whole group, and since students were going to be looking at the board

constantly, this arrangement was considered the best option for those purposes.
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Since there existed a good amount of students participation during the whole

class, the interaction pattern that could be said was present, according to Ur (1999), was

TS (Teacher and students fairly equally active), as the teacher played the role of guide

for the activities but students were the ones who took part on them and shared answers

with both the teacher and their classmates.

● So What?

This class provided myself with practical and constructive feedback about how

innovative strategies using and taking advantage of the tools we have in our hands can

have productive results regarding the specific aim of our lesson and the aspects that

want to be addressed, in this case, students’ participation.

It was pleasant to see the impact that technology can have in our classrooms and

the benefits we can take from it if we think on how it can be integrated in the different

lessons for different topics.

Students are already accustomed to use and see technology in their daily lives so

if they have the opportunity to use it as well at school, it might have a positive impact

on their learning and can take them out of the ordinary. This way, they can feel engaged

and attracted by these resources, which can be an advantage for teachers too.

My head teacher mentioned that a negative aspect that could be present in the

classroom is that, since it is a numerous group, it is sometimes difficult to pay attention

to every single student, as well as monitoring them during the different activities.

Therefore, it is my obligation to reflect on this aspect and look for options that can help

me get to as many students as possible.

● Now What?

For future lessons, practice periods, and my teaching practice, using the qr-codes for

registering participation will be a must. It is a strategy that is not always experienced by

everyone and having the opportunity to implement it in an EFL lesson gives students

one more reason to become interested in learning the language.

“The resources that are currently available are truly amazing. As we shall see, they

offer an amazing variety of routes for learning and discovery. Yet we should not see
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them as methodologies for learning, but rather as tools to help us with whatever

approaches and techniques we have chosen to use” (Harmer, 2007, p. 176).

The factors that seemed to influence the amount and quality of students’ oral

participation were prompting students, in which the questions asked were aimed to

expect full sentences, but having a previous model and practice of the expected

production, so that it could have the favorable results it had. Another influencing aspect,

mentioned before, was innovation, in this case technology, from which we can take a lot

of advantage for both teaching and learning processes. It was a sum of different areas of

classroom management, which also included tools (board, projector, videos) and seating

arrangement, that enabled students to have a satisfactory performance during the lesson.

Lesson 10 - March 7th, 2023

This class took place on March 7th, 2023 in the group of 3°F. The goal of the lesson was

that, by the end of it, students would be able to ask direct yes/no questions in present

simple with verb to be and auxiliary does to guess characters in a board game.

(Appendix 42)

First, students were asked the date and it was written on the board. Then,

students were toldthey would start with a topic related to the ones from the last lessons

which was called Mysteries. Students were asked if they knew what a mystery was and

if they liked mystery stories.

After that, students were told that in this class they would start working on

mysteries in a very fun way. Three questions were written on the board: What is the

name of the board game?; Give an example of a question asked by the players; Who

wins the game?; and students copied them in their notebooks, they were briefly

reviewed and then, students watched a short video and tried to answer the questions.

They watched the video twice so that they could understand it better and have the

answers.
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Some students participated to answer the questions (Sts H1, A, A1) (Appendix

43) and they were written on the board so that everyone could read the correct answers.

(Appendix 44)

T: “Have you got the answers? ¿Tienen las respuestas?”

Students: “Si; yes”

T: “Number one, what is the name of the board game?”

Students: Adivina Quien

St A: “Guess Who”

T: “The name of the board game is Guess Who, good.

Number two, Given an example of a question you can ask to play the game. De

las que venían en el video”

St H1: “Do you have gray hair?”

T: “Very good, what other question was mentioned in the video?”

St J1: “Do you have a bear, algo de un oso”

T: “Do you have a beard? (point out the word beard). What is a beard?”

Students: -no response-

T: (touching her face, where the beard is) “Men have a beard”

St G: “Barbilla”

St Q1: “Barba”

T: “Exactly.

And number three, Who wins the game?”

St I1: “El niño”

St S: “El que adivina el personaje”

T: “In English”

St A1: “The player who guess the secret person”

T: “The player who guesses the secret person”

In the practice stage of the lesson, a card from the board game ‘Guess Who?’

was projected on the board. Students were asked to look at the characters and to the

structures (Is he/she... ; Does he/she have...), they were also asked to think of some

questions they could ask about the characters using the two structures. The examples
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were written on the board (e.g. Is he a man?/Is she blonde? ; Does he have brown

eyes?/Does she have curly hair) and this was taken as participation (Appendix 45).

T: Look at this card from this board game. Look at the characters and this

structure to ask questions. For example, por ejemplo: Is she…”

St F1: “Rubia, güera”

T: “Is she blonde? ¿Es rubia? Yes, she is or No, she isn’t

Does he have…”

St U1: “Have black hair?, ¿tiene cabello negro? “

T: “Does he have…”

St U1: “Does he have black hair?”

T: Yes, does he have black hair? Yes, he has or No, he hasn’t

Another example…”

St M1: “Is he man?”

T: “Is he a man?, ok. And one last example…”

St F1: “Does he have a beard?”

T: “Very good.”

For the last activity, students were asked to choose a pair and get in small groups

with another pair, so that they could be 2 vs 2. Each pair was given a card from the

‘Guess Who?’ game and they were allowed to play. While they were doing it, they had

to write in their notebooks the questions they asked to the other team.

Class Reflection

● What?

In this lesson, a traditional board game that the majority of students previously knew

was adapted for the topic and language focus. Students seemed to be engaged with the

activities and interested in the topic. It was a way in which they could actually learn the

language and practice it in a fun and different way that they could even notice.

The seating arrangement chosen was groups of four (2 vs 2) (Appendix 46),

through which students were able to practice with the language and develop oral

interaction. They seemed to be engaged with the last activity since they thought they
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were only ‘playing’ instead of actually practicing and producing the language. They did

write the questions they asked the other teams and were focused on the task.

It was considered that the principal aspects of classroom management in this

lesson were seating arrangement and monitoring. Students were monitored during the

free practice to ensure they were actually working on the activity and solving any

doubts present. While monitoring, it was observed that students were really involved

with the activity, they made an effort on asking in the target language, not letting the set

task behind at least during half of the activity, which can be noticed in the work done in

their notebooks.

● So What?

Having students work in this form, allowed to have their attention and have them

produce the language. Even though, while monitoring it was observed that most of the

first two questions students wrote using the given structures were accurate, the next two

or three had some grammar mistakes or were written using the other structure which

was not the expected one (e.g. Is she red hair? - instead of: Does she have red hair?)

(Appendix 47), however, there were other students who were able to write complete

questions just with few mistakes (Appendix 48).

Students were told to remember to use and follow the given structure that was

also on their cards, however, they were so immersed in the game that some students

were not aware of this. It is possible that students lost the flow of the task and its aim

while playing; they could have forgotten they were in the class and not just playing.

This could have been different perhaps if, at certain times of the production

stage, students, as a group, were asked some of the questions they were writing, and if

there were any mistakes, correct them together so that everyone could be conscious of

them. Another practice required here was creating a silence, so that the entire group

could listen to the observations made and they could be aware of the mistakes and avoid

making them if they had not, or stop making them.

● Now What?

After this experience, the main learning acquired was that adapting materials students

already know is a good way of having their attention, since they already have previous
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knowledge about it and they tended to participate so that their classmates, and even the

teacher, could notice it. This could have given them a feeling of being recognized by

others in the group and could have motivated them to pay more attention and take part

in the different activities.

It is very important to monitor students, especially during group work, because

they are more likely to get distracted and this, therefore, requires more guidance and

care by the teacher while the task is being developed. It should be a basic thing any

teacher should do and work on.

It was good to see that in the first three questions the teacher asked, students

were able to articulate and make complete sentences in the target language.

Encouraging students to articulate full sentences is the first step to making them aware

of their own and their classmates’ possible mistakes, it can provide them with an idea of

the type of answers they are expected to produce, no less, in order to put them on the

road of starting improving their language skills in a way in which they can actually be

conscious of what they already know and what they are missing. This would also serve

as a factor to increase the amount of ‘money’ they earn, directly impacting the

frequency and accuracy of the oral participation.

Regarding the language focus of the lesson, alternating small group interaction

and whole class interaction might have helped students to keep in mind what they were

doing and avoid the grammar mistakes they made.

Lesson 11 - March 9th, 2023

Topic: The Teacher’s Action Zone

This class was delivered to the group of 3°F on March 9th, 2023. The goal of the lesson

was for students to identify elements of a mystery story (Appendix 49).

To start, students were told that for their final project they would have to write a

mystery story. They were asked if they remember that in the last class they talked a little

bit about mysteries.

They were also told that in that class, they would read a mystery story, but

before that, they were asked which elements they thought a mystery story had: What

elements does a story have?, Which elements do you think a mystery story has?
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The teacher elicited some answers and then projected some slides with the

information. Students copied it in their notebooks and commented on them:

T: “Today we are going to read a mystery story”

St O1: “Una historia de misterio”

T: “Yes! But before that, antes de hacerlo, What elements does a story have?”

St J1: “Personajes”

St D: “Characters and title, título”

T: “OK, a story has a title and character. (writing it on the board). What else?”

St F1: La trama

T: “A story has a plot, what else?”

St H1: “A story has a place”

T: “A story has a setting, good.

Now, which elements do you think a mystery story has?”

Students: -no response-

St O1: “Un misterio. A mysteries”

T: “A mystery, yes. What about the characters?”

St O1: “Asesinos”

T: “A mystery story has murderers”

St L1: “It has a detective”

T: “A mystery story has murderers and detectives

I will show you some elements a mystery story has, please copy them in your

notebooks.”

The teacher trainee gave a brief explanation of each element. (e.g. A detective is

the person who tries to solve the mystery; A crime is an act against the law; A suspect is

a person who might have committed the crime)

Next, as a group, students read a mystery story and then, in small groups they

tried to identify its elements; the ones they previously reviewed. At the end, they had to

find out and guess who the killer was and write it down in their sheets.
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Since the story was a little bit long, it was necessary to go back to some parts to

clearly understand it, that is why the last activity planned for them in the production

stage could not be developed as there was no time left, this was unplanned. This

resulted in a lesson mainly focused on reading where students had little opportunities to

produce the language, however, it was considered that the aim of the lesson was

achieved, since students were able to identify the elements of a mystery story.

Class Reflection

● What?

As mentioned before, the aim of the lesson was for students to identify elements of a

mystery story. First, students were introduced to each element and some examples so

that they could be as clear as possible. Something that helped achieve this objective was

that students already had a notion of these elements, so it was, at some point, easier for

them to understand the elements presented.

It can be said that, having students reading the mystery story as a whole group

was a good choice; the story was a little bit long and required students to clearly and

totally understand it, since they had to guess who the killer was, so if they did not

understand it, it would be impossible for them to get to know and guess which character

was the responsible of the murder.

Reading it as a group provided opportunities for students to openly ask questions

and solve their doubts, as well as listening to their classmates’, so everyone benefited

from this type of group work; everyone gave their points of view and at the end, it was

observed, by the work students did at highlighting the elements (Appendix 50), that at

least the 80% of the group understood the story, they correctly identified its elements

and guessed who the killer was, which they wrote on their sheets.

● So What?

Despite the fact that a satisfactory performance from students while presenting the topic

and carrying out the activities was observed during this lesson, there were missing

opportunities for them to participate. Most of the activity was done by the teacher as she

introduced students to the topic, explained it, and guided the reading part. This was

clearly pointed out by the head teacher in the observation format (Appendix 51), it was
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mentioned that students were not called upon to respond to questions since the teacher

did not ask them.

Students were reading and listening instead of speaking or writing during most

of the lesson, and although it is not bad or uncommon for students to have lessons in

which they work more on a skill, in this case reading, that could be more suitable for

classes with a higher level of the language because with this type of classes, it is

important to keep students participating, keeping them involved and communicating

something.

● Now What?

After this experience and some situations similar from previous lessons, a deeper

reflection of how teachers can elicit students’ answers and participation came about.

It is important to recall that the aim of this study is to increase students’

participation with the support of classroom management strategies; even though inside

this aim is the fact that students would increase their participation without having a

reward for doing so, this eliciting part should exist so that they can be able to have

opportunities to develop their language skills.

Nevertheless, it is also good to see the positive parts of the lesson and of the

teaching practice. During this lesson the choice of visual materials helped students to

understand the topic; it was also mentioned in the observation format that the seating

arrangement had been accurate for students to be aware of the subject.

From this last point, it can be said that there has been an improvement from my

behalf regarding the choice of the seating arrangement for each lesson, considering that

it has been mentioned not just in this observation, but in previous ones as well. The

choice of a specific seating arrangement to work with, of course, needs to be carried out

taking into consideration the purposes and goals of the lesson, the type of interaction

that can increase opportunities to produce the language, and needs to be a support for

learning.
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Lesson 12 - March 14th, 2023

Topic: The Teacher’s Action Zone

This lesson was delivered to the group of 3°F on March 14th, 2023. The main goal of

the lesson was that, by the end of it, students would be able to make speculations using

the modal verb might about the elements of a mystery board game. (Appendix 52)

To start, students were asked if they like board games. They were also asked

which board games they knew already and which ones they liked. The most common

responses were monopoly, one, and guess who. They were told that in this class, they

would turn themselves into detectives to play a board game called ‘Clue’. The majority

of students did not know the game, so that caused them to be curious and pay attention

to the rules that the teacher trainee started to explain.

Students were numbered from 1 to 8. According to their number, they would get

in the corresponding group, so that at the end, there would be eight teams. The space in

which each team would be placed in the classroom was informed, and students started

moving the desks until everybody was in the corresponding group. (Appendix 53)

After that, a chart was drawn on the board with four columns: suspect, job, place

and object. Each team was given 4 cards. Teams number one and two were asked to

write a name in each of their cards; teams three and four had to think of jobs and write

them in the cards; teams five and six wrote places in each of the cards; and teams seven

and eight had to write objects. (Appendix 54)

Students handed out their cards and the teacher trainee filled out the chart

previously drawn on the board. (Appendix 55)

Next, the cards were shuffled and each team was given one card of each

category, to have four in total. The cards each team had were the clues they had to know

which suspects, jobs, places and objects were not the correct answers. The teacher also

kept four cards, which were: Plutarco, teacher, castle and rock; those were the answers

students would have to guess in order to solve the mystery and find out who the killer

was.
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Each team was given an opportunity to say their thoughts on who the murderer

was until a team could, correctly, guess it.

Before starting the rounds, each team was given three minutes to think and

comment on which was going to be their first answer. When they participated they used

the next structure: We think it could/might be (suspect) , who is a (job) , at the

(place) , with a/an (object) , which was written on the board for learners to use when

formulating their sentence. (Appendix 56) Each blank space, as observed in the picture,

was given a number from 1 to 4, which corresponded to each column of the chart (1-

suspect, 2- job, 3-place, 4-object), so that students could guide themselves, in case they

had forgotten the example given at the beginning of the activity, and could use the

structure as accurately as possible each time they were required to.

Students participated and tried to guess the correct answers; each time they gave

a wrong answer that word was crossed out and so on, until a team won. When the last

team was a hundred percent sure of who was the killer, they used the following

structure: It must be (suspect) , who is a (job) , at the (place) , with a/an

(object) .

Class Reflection

● What?

In this lesson, students had the opportunity to review the modal verbs ‘could’, ‘might’

and ‘must’, as well as learning new vocabulary related to mystery stories. They were

able to do it, like in a previous class, with a board game.

With the last experience where a board game was used to work on grammar, it

was learned from my part that students always need to be conscious of the fact that,

even though they are playing, they are still in a class and they have a task to do.

In this lesson, this board game provided students the opportunity to play it as a

whole group, which enabled having their entire attention to the game, but not forgetting

that they were doing a task. Having students propose the characters and other elements

of the game made them even more interested in it, since they used funny names and

unusual objects that I would probably never have thought of. This also gave it their

personal hallmark.
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Talking about interaction patterns and seating arrangement, students worked in

small teams of five people. The interaction pattern predominated, according to Ur

(1999) was S (Students active, teacher mainly receptive), this was considered as

students had to discuss with their teams basically during the whole lesson, and the

teacher just acted as the ‘monitor’ to guide the activity and the order of participation of

each team.

They had already worked with this arrangement, but in this lesson they were not

able to choose the people they wanted to work with, so it gave students the opportunity

to interact, share ideas and talk with people who they probably had not talked too much

to, at least, formulating the sentences in the target language and agreeing on how they

would do it, which they could have also done by writing down the sentences given by

the other teams and correcting them if there were mistakes.

It was perceived that they had a good relationship even though they do not work

with each other very often, and when the activity was being developed, they seemed to

be quite more focused and attentive, however, there was some noise still. This was

backed up by the head teacher’s comments. (Appendix 57)

● So What?

During this lesson, group work was carried out differently from previous times, in

which students were able to choose their teams, and it was opportune to see that it gave

better results than in the last occasion.

“Another key to effective group work is to make sure the purpose of the task in

groups is clear to students” (Marzano et. al., 2005, p.30). Students were aware of the

objective of the activity and of the game from the beginning of the class and it was

repeated on several occasions so that they could not lose track of it; this could have

been the key aspect that led to the expected results regarding their interaction and the

task.

From this experience it can be recalled the importance of interaction in the

learning process. As it has been mentioned earlier, interaction gives students the chance

to exchange ideas and thoughts, and when this interaction is done with small groups,
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students can also work in decision-making skills, as in this class, among others, that

contribute to their language learning.

● Now What?

The lesson gave the expected results regarding students’ performance. This activity was

implemented in another group and it was excellent to see that this group had a better

performance. The aim is not comparing both groups, because they have different

characteristics, but the truth is that having had the opportunity to reflect about the other

group’s performance, gave myself the opportunity to make the corresponding

adjustments and decide different things such as the way students would be grouped, the

order in which each group would participate, and the elements the game would have, so

that this lesson could have the results that were wished to obtain since the time it was

planned.

Nonetheless, there are some other aspects that require improvement, these are

the ones related to the amount of noise students can make when working in teams.

Lesson 13 - March 15th, 2023

Topic: Giving Instructions / The Teacher’s Action Zone

This class took place on March 15th, 2023, in the group of 3°F. The main aim of the

lesson was that, by the end of it, students would be able to start the draft of a mystery

story (Appendix 58). This lesson was the first of a series of linked lessons aiming to

develop the project of the unit. Considering the aim of this research, this lesson’s

description was shorter, since it was mainly focused on students’ writing skills rather

than speaking.

Students started by saying the date of the day. Then, they were asked to

remember the topic they had been working on in the past classes, and they were told

that in this class they would start working on their project, which consisted, as they

were mentioned before, of writing a mystery story.

Students remembered the elements of a mystery story, after that, they chose their

team to work with. The project was done in teams of three people. (Appendix 59)
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Each student was given a writing guide (Appendix 60) in which they found

different questions that would help them start thinking about which characters, setting,

clues and distractions they would like their mystery story to have.

Before they discussed and answered them, as a group the questions were read

and reviewed to solve any doubt that could be present in order to clarify them.

Students had the rest of the class to answer the questions, which were 15 in total,

and they were monitored by setting aside some time and passing with each time in order

to look at their progress, and clarify possible doubts.

Class Reflection

● What?

In this lesson, the teacher’s action was minimal, since students had the majority of the

lesson to work on the task and discuss with their teams. For this reason, the interaction

pattern that predominated in this lesson, according to Ur (1999), was SS (Students very

active, teacher only receptive).

The aim of the lesson was for them to start the draft of their story; they worked

at a good pace, and at the end of the lesson 11 teams from the 13 made, delivered an

advance of their draft.

From the 15 questions they had to answer, 2 teams finished all of them by the

end of the lesson (Appendix 61), 2 more teams answered around 8 to 10 questions

(Appendix 62), 7 teams answered from 5 to 7 questions, and the 2 teams left did not

deliver any progress.

These results showed that, although students did know the elements they were

identifying for their stories, some teams occupied so much time on thinking about the

characters and their characteristics, as well as choosing the setting of the story.

This could have been solved by giving students options already established so

that they could just choose between those options. Another thing that could have made

the lesson’s flow more productive, not only from my own perspective but also from the

perspective of the teacher who observed the class, as mentioned in the observation

format regarding the teacher’s action zone (Appendix 63), could have been determining
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times in which the teacher could check a small advance, so that students could be even

more focused on the task.

● So What?

Despite the fact that at least 10 from the 13 teams were actually working on the task and

discussing it, there were 3 teams which struggled on doing it, either because they were

distracted, or even because they were trying to write their points in the target language.

This led to a reflection about setting times throughout the lesson in order to achieve

more control of students and the activities they deliver.

The type of instructions given to students to carry out the activity, according to

the observer (Appendix 64), reached the objectives so that everyone could easily and

clearly understand what they would have to do. Despite this fact, there were still these 3

teams who did not make a great advance. These teams could have been more closely

guided and accompanied so that they could make a bigger progress.

It is important to remember that there are external and personal factors that can

influence students’ behavior or attitude on certain days, and it is also important to be

emphatic and look for different options and ways to take in these types of situations.

● Now What?

The lesson gave some points for further discussion and reflection on my behalf; there is

no lesson that can be perfect, but working and being aware of, as most aspects inside the

classroom and probable situations that might happen, as possible, could add to the

teaching practice more elements to deal with these.

The aspect that was perceived to have an important improvement from my

behalf is instruction-giving skills. Not only from the comments and observations

obtained, but from the way they have now been ‘unconsciously’ given from my part.

Now, there is more confidence about the time they should be given and the vocabulary

they should include in order to be quickly understood by the students. This also includes

the type of body language that is used to complement them and, regarding the time

when they are given, relate to the fact that, for example with this group, if instructions

are not given before students get in teams, then they will be more distracted and not sure
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about what they have to do, which can lead to negative results and performance during

the time allowed for developing the given task.

Of course, there are still details that require more work, but it is favorable to

start looking at

the progress I have made as a teacher.

Lesson 16 - March 22nd, 2023

This class was delivered to the group of 3°F. The main goal of this lesson was that, by

the end of it, students would be able to make a poster about their mystery stories

(Appendix 65). It started with the usual routine of the day.

First, students made a review about the elements of a mystery story by using the

next structure: In a mystery story there is / there are… (Appendix 66). Nine students

participated (Sts H1, L, T1, I, T, H, F1, G1, A1) (Appendix 67) to say one of the

elements they remembered and then, the whole group was asked if they had any doubts

regarding the topic.

T: “Let’s remember the elements of a mystery story. Who wants to participate?

In a mystery story there is/there are…”

St H1: “A victim”

T: “In a mystery story there is a victim. What else?”

St L: “Detective”

T: “In a mystery story there is a detective, good. What else?”

St H: “There is suspense”

T: “In a mystery story there is suspense. Ok”

St T1: “Plot”

T: “In a mystery story there is a plot. Use the structure please”

St F1: “There are suspects”

T: “Yes, what else?”

St G1: “In a mystery story there is a setting”

T: “Excellent. What else does a mystery story have?”

St I: “Un testigo”

T: “How do you say testigo?”
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St H1: “Witness”

T: “Ok so the complete sentence would be…”

St I: “There is a witness”

St H1: “In a mystery story there is a witness”

T: “Well done! What else guys?”

StT: “A evidence”

T: “In a mystery story there is… And what else does it have?”

St A1: “In a mystery story there is a problem”

T: “Very good! Do you have questions about these elements?

St O1: “Setting es un lugar ¿verdad?”

T: “Yes it can be a school, a house, a park, etc”

Second, students were asked if they had brought the material they needed to

make their posters, to what twelve of the thirteen teams answered they had. The team

who did not bring the material was asked to do it in white or color sheets.

Students had worked on their mystery stories in previous lessons so in this class

they were only required to portray their story in a representative poster.

The story was written in teams of three and four people, from which two of

those teams had not delivered their story to be checked before.

Students were told that the elements previously reviewed and written on the

board, if it was the case, would have to be identified and highlighted or underlined when

they wrote the story on the posters.

They were set a first cronometer of fifteen minutes; by the end of that time the

teacher would pass to each team and register the progress they had made, which gave

the following results: three teams had finished writing the story and adding

pictures/drawings on the cardboards or construction papers and they were just missing

identifying each element with a different color; two teams had finished writing their

story on the cardboards but they were missing adding pictures/drawings and identifying

the elements; one team had finished with the drawings the would and and were missing

writing the story on the cardboard; five teams were missing to write half of their stories

on the cardboards; one team did not had any advance more than writing the title; and
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one team, which was the one who did not had material, was still looking for it

(Appendix 68).

After this time, the teams who had not finished were given five more minutes to

finish their posters, and at the end of the class, the ones who were finished delivered

their posters, and the ones who missed things to add, asked for permission to finish it

for homework. They had permission to do it, however, their final progress they were

able to make was registered and a photo of it was taken (Appendix 69).

Class Reflection

● What?

In this class, students were able to create a poster, by using their creativity, that could

represent their mystery story. They had previously written and delivered their mystery

stories, except for two teams, the same who had brought it to the class this day, but one

of these was written in spanish, which resulted in a difficulty given the fact that they

had to finish their posters by the end of the lesson and writing it in English will occupy

most or even the whole time destined to it.

They were given support to translate it, but there was not enough time to be with them

the whole class.

Talking about the rest of the teams, it can be said that half of them (seven teams)

made a great performance, since they delivered their posters with the required elements

on time. They had an approximate of 30 minutes to develop the task, which was

considered enough time as they had already everything to make the poster.

There were teams who wasted time while doing the activity even though the

timer was being projected on the board. They were a little bit distracted talking to each

other, and one of the teams, who finished very early, also influenced this distraction.

There surely had to be a previous design of another task for those who could

finish earlier than expected, and probably this could have helped the rest of the teams to

avoid losing their track and rhythm while working.
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Students in this case showed themselves more noisy than usual. This could be

due to the fact that the task they were asked to do was not ‘challenging’ them enough,

or maybe there was another external reason.

Asking questions while students were working with their teams could have

helped to have everyone’s attention and reduce noise. This could have also helped to

increase the opportunities students had to participate, because, although there was a

good number registered, having more would have been even better. Four of the nine

interventions of students were in complete sentences using the target language, although

some of them had mistakes that were addressed as a group, there existen an increase on

the amount of money earned by students. These were taken into account depending on

the type of answer they gave, which went from $20 (5 students), $50 (2 students), to

$100 (2 students) according to the rubric for participation.

● So What?

Having students do teamwork is, for sure, not easy. Students are exposed to different

interaction patterns where they are able to communicate and share ideas; nevertheless, it

is important to make sure that these interactions are occurring in the target language, at

least most of them, because at the end of the day what EFL teachers want is having

students produce the language, and even though it is a process where they are able to

use their mother tongue to understand some specific things, especially if the interaction

is just between students, a guidance and active monitoring should be carried out.

In this class, more energy from my behalf was missing. Students at this age, and

in a numerous group, are a big challenge, therefore, they require even more energy from

my part than the one they all together have.

Talking about their performance, they usually show a good one when they work

in groups. This has been mentioned in previous lessons’ descriptions of this document;

they like to work in groups and it is an advantage for both the teacher and them to

develop a task working in this way, as they always give prudent products. That is why

teamwork will be continuing to be used for further lessons for sure.
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Something that supported students’ participation again in this lesson, was having

the structure they would have to use written on the board, considering that they can go

back to it if they forget it.

● Now What?

Having had this experience, the main learning relies on the fact that more strategies of

control must be implemented and tried with this group when they are noisy as they were

in this particular lesson, and specially when they work in teams, because, although noise

does not mean they are not working, there can still do it with a more reduced tone of

voice, for example. Also working in teams is a scenery where they are more susceptible

to get distracted with their classmates or get to the point of wasting time due to this.

Setting a specific time in which they had to deliver a type of progress during a

part of the lesson was a good option, it is now important just to pay more attention to

certain students, to accompany them in the process and try to have everyone develop the

same advance or get to similar points and have an equilibrium.

Analysis And Interpretation Of Results

Diagnostic Exam (Final Application)

The final application of the same exam used for the diagnosis of the group was applied

on April 27th, 2023. This time, 43 students out of 46 were tested, obtaining the

following results.

In the first part of the exam, which corresponded to the reading part, 24% of the

group (10 students) obtained an A2 level, 44% (19 students) obtained an A1, and 32%

(14 students) obtained a Pre-A1 level of the language.

On the next part, that was writing, 19% of the group (8 students) had an A2

level, while 44% (19 students) had an A1 level, and 37% (16 students) had a Pre-A1

level.

Talking about the listening part, the obtained results showed that 16% of the

group (7 students) registered an A2 level, 42% (18 students) had an A1 level, and

another 42% (18 students) had a Pre-A1 level.
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In the last section of the exam, speaking, 5 students who represented the 11% of

the group obtained an A2 level, while 19 students representing the 44% obtained an A1,

and another 44% had a Pre-A1 level. (Figure 8)

Figure 8

Final diagnostic’s results - number of students placed in each level

In general, 7 students, which represent 16% of the group, acquired the necessary

percentages to obtain an A2 level of English. On the other hand, 26 students, 61%, got

an A1 level, and 10 students (23%) had a Pre-A1 level of the language. (Figure 9)

Figure 9

English level 3°F - final evaluation
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Comparison Of Results From The Diagnostics

After applying the first diagnostic, and then working with the students for 8 months

until it was applied again, there were changes in basically all the numbers and

percentages obtained in each of the tested skills, having a good increase in students'

level of English.

The results to the reading exam, showed that the percentage of students who got

an A2 level remained the same with a total of 10 students; in the percentage of students

who got an A1 there was an increase of 18% since the number increased from 11 to 19

students with this level; the percentage of students with a Pre-A1 level decreased from

51% to 32% of the group.

Regarding writing, the results yielded that there was an increase of 3% of

students with an A2 level, while from 15 students placed in an A1 in the first

examination there was an increase to 19, and a decrease of 12% was obtained in

students who got a Pre-A1, having from 21 to 16.

In listening, the percentage of students who obtained an A2 increased from 2%

to 16%; in A1 level there was also an increase from 28% to 42%; and in the Pre-A1

there was a decrease in the amount of students with this level, since in the final test 18

students were placed in this level compared to the 30 that had it in the first application.

Finally, talking about speaking, which was the main focus of this research, the

obtained results were satisfactory as in the first diagnostic only 2 students were able to

obtain an A2 level and in the final diagnostic this number increased to 5. In the A1 level

the percentage increased from having 17 students, which represented 39% of the group,

to having 44% (19 students), and in the Pre-A1 level the percentage could decrease

from 56% (24 students) to 44% (19 students).

From a general perspective, the level of English of the group increased, from 2

students to 7 in the A2 level; from 20 to 26 students in A1, and from 21 to just 10

students in the Pre-A1 level.
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Analysis Of Comparison Of Results

Having described the results obtained from both applications of the diagnostic exam,

there are specific aspects that do deserve special attention, especially with reference to

the speaking skill, which was the main focus of this research.

First, though the numbers could have been higher, there was still an increase and

improvement in learners' level of the language in general. There were some doubts

about what these results would yield, since in daily work this increase is sometimes hard

to observe as in the obtained percentages. However, there are small improvements that

were able to be seen during the 9 months of work with students, day by day, during

which this research was carried out. A deeper analysis of the type of answers students

were able to articulate in both exams is made in the following paragraphs.

In the first part of the speaking test, as reported before, students were asked two

questions. In the first item, the teacher introduced herself to students: “Good morning,

my name is Karen”, proceeding to ask them: “What is your name?”. Following the

rubric to grade each of the 2 responses, the results in the first application showed that,

from the 43 students who were diagnosed, 21 gave a complete accurate response in

English, 1 gave a full sentence with some mistakes, 7 answered in English but using just

1 or two words, 0 answered in Spanish, and 13 did not know what to answer. On the

other hand, in the final version of the exam, 26 students were able to answer in a full

and correct sentence in the target language, 2 students also answered with a complete

sentence in English but with some mistakes, and 15 students answered in the target

language but using 1 or two words (Figure 10).

Figure 10

Question 1- Number of students and type of answer given
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In the next item students were asked: “How old are you?”. In the first diagnostic,

2 students articulated a correct sentence, 6 students gave a complete sentence with some

grammar mistakes, 7 students answered in 1 or 2 words but in English, 7 students

answered in Spanish, and 21 did not understand the question. For the final diagnostic, 7

students were able to answer in a completely accurate sentence in English, another 7

students answered in English with a complete sentence with some mistakes, 3 students

answered with 1 or 2 words in English, 7 students answered in Spanish, and 19 did not

understand the question or answered something different. (Figure 11)

Figure 11

Question 2 - Number of students and type of answer given
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The next exercise consisted of the teacher showing students a pair of pictures.

Students had to mention the differences they could observe between both images. After

the first testing, 0 students used a 100% of English to talk about the differences, 0

students answered with complete sentences with little mistakes, 9 students answered in

English but using just 1 or two words each time they described both pictures, 20

students understood the question but answered in Spanish, and 12 students did not

answered.

In the final test, 0 students answered without any grammar mistakes, 3 students

answered in full sentences but with some mistakes, 12 students answered using 1 or two

words in each intervention, and 28 students answered in Spanish. (Figure 12)

Figure 12

Question 3 - Number of students and type of answer given

In the last section of the speaking part students were asked to talk about a certain

topic (e.g. What did you eat this morning?), where, in the first application of the

diagnostic, 0 students could answer using an accurate sentence in English, 5 students

used complete sentences with little errors, 12 students used 1 or two words in English to

answer, 6 students answered in Spanish, and 20 students omitted the question because

they were not able to understand it. In contrast, the final testing showed that 1 student

answered without any grammar mistake, 4 students had some mistakes in their answer,

20 students answered using 1 or 2 words in English, 11 students answered in Spanish,

and 7 students did not understand the question. (Figure 13)
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Figure 13

Question 4 - Number of students and type of answer given

Analysis Of Participation

As the title of this document establishes, students’ oral participation in the EFL class

was the main topic of interest. Discovering the factors that can influence the amount and

quality of students’ oral interventions in class was the reason for carrying out the

previous research, as well as proposing an alternative that could provide, not only EFL

teachers, but teachers in general, a wider perspective about how taking into

consideration as many aspects within the teaching process as possible can help provide,

build and create, a learning environment suitable for our students to learn in and in

which they can express their ideas and thoughts; this is called classroom management.

After using and applying different areas of classroom management, with the aim

of increasing students’ oral participation, with a special focus on their quality, it was

interesting to see the type of interventions students were able to make, in the different

topics learned, the different activities or tasks done, and with the different proposals

regarding seating arrangement, giving instructions, eliciting, monitoring, interaction

patterns, tools, resources and techniques I implemented.

As mentioned in the previous analysis of the initial diagnostic exam, when I

started working with the group, not only were they unable to produce an oral

intervention in the target language, but there were several not able to understand what

they were asked, therefore unable to respond.
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It is inevitable that, because of the English level of some students, the quality of

their participation could be affected by the amount of “fake money” or external reward

they earned each time they did it. However, the most satisfactory thing, putting this

aside, was that students became little by little more willing to participate, to take the

risk, regardless they could make mistakes in the attempt, which in fact could be seen as

much more valuable, because, in the end, this was the objective.

Focussing on and analyzing the type of answers students gave each time they

were asked or elicited, when these started to be registered according to the designed

rubric, the majority corresponded to answers using one word in English or in Spanish.

Despite this, there were still one or two interventions that corresponded to a correct

accurate answer in a full sentence.

From the lessons described earlier, the first two correspond to the first practice

period, which lasted 3 weeks. In the first class 8 participants were registered, each one

with a value of $20. In the second class, 3 were registered, 2 of them with a value of

$20 and one with a value of $50.

By the end of that practice period, after 3 weeks of practice, the number of

students who participated from 46 was 24 students, which represented at that moment

approximately 52% of the group. (Figure 14)

Figure 14

Students who participated - first practice period
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In this practice period, the amount of answers collected were 36 of $20, 6 of

$50, 5 of $100 and 0 of $200 (Figure 15), restating that the amount of fake money

earned depended directly on the quality of the student's answer, this having to do with

whether the answer was correct but in L1, a correct but short, incomplete or a one word

response in L2 or an accurate complete answer in L2.

Figure 15

Amount of answers collected - first practice period

The third class described, corresponded to the second practice period, which also

lasted 3 weeks. In this class, 11 were the interventions registered, from which 7 were of

$20, 3 of $50 and one of $100.

In the fourth class, the participation was not considered for the total of money

students could earn, in the pursuit of also having students participating but not with a

reward as the fake money was.

After this practice period, the number of students who participated was 27,

which represents approximately 59% of the group (Figure 16). From these 27 students,

20 also earned participation in the previous practice period, and 7 were new students

who started participating in this last practice period. It is worth mentioning that these 7

previously mentioned students, had shown a bit of passiveness or resistance to

participating or attempting to produce the language, behavior which was a response of

their timidnes.
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Figure 16

Students who participated - second practice period

In this practice period, the amount of answers collected were 46 of $20, 9 of

$50, 4 of $100 and 1 of $200. (Figure 17)

Figure 17

Amount of answers collected - second practice period
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The rest of the lessons corresponded to the third practice period, which was of 6

weeks.

Within the fifth lesson there was a register of 8 participations, all with a value of

$20. The sixth class was one of the lessons in which more participation was recorded, as

there were a total of 13 students who participated. Five of them had a value of $20; five

more had a value of $50; 2 earned $100; and there was one of a value of $200.

The seventh class had 6 noted down interventions. Two of $20, one of $50, two

more of $100 and one of $200.

In the following lesson, although students were not given ‘money’ when they

participated, students did participate in sharing their previous knowledge about the topic

and sharing their thoughts about a story they read, but their participation was not ‘taken

into account’ for their total amount; this was an opportunity to look at how much

students were willing to participate even though they were not given ‘money’. The

results showed that the total number of students who participated was the same average

as previous lessons, where they were given the reward.

The ninth class promoted team participation. In this case, students worked in

teams on their communication skills by trying to guess the mystery of a board game.

Since there was observed an acceptable performance while developing the activity and

working with the grammar focus, everyone obtained a $50 one.

In the tenth lesson, participation was not considered once again, as the lesson

was focused on students working on their writing skills and developing their project.

Finally, in the eleventh class there were 9 registered interventions. Five of $20,

two of $50 and 2 of $100.

After this practice period, 28 students from the 46 of the group registered an

amount of participation. This represented approximately 61% of the group. From them,

19 had earned participations in the previous practice period, and 8 were new students

who started earning in this one. (Figure 18)

107



Figure 18

Students who participated - third practice period

The total amount of answers collected were 34 of $20, 23 of $50, 10 of $100 and

4 of $200. (Figure 19)
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Figure 19

Amount of answers collected - third practice period
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CHAPTER IV. CONCLUSIONS

Speaking in front of other people is a real challenge for many, and even more is

expressing one’s own opinion and perspective about a topic. Now imagine doing it in a

language different from our native one. The fear, embarrassment or anxiety of saying

something incorrect and appearing as someone less prepared or capable than others is,

in general, one of the most common impediments for class participation, but so is in

EFL learning.

Nevertheless, raising our hand and offering ourselves to speak up, like was

considered as participation in the present document, is highly positive, especially for

learning.

Class participation is an essential feature of student learning. When students

dare to speak and express their thoughts and ideas they produce magic with their words.

Doing it provides students the opportunity to learn from their classmates,

increasing understanding and comprehension through interaction; their participation can

change the way other people think and, thinking about the future, it could also transform

the context they live in.

When they participate they can feel accepted, respected and important for their

society, they can feel a sense of belonging.

Class participation is also a valuable tool for teachers. Listening to students

allows teachers to know their academic status, the point students are at and knowing if

there are adjustments in the instruction that should be modified or adjusted in order to

reach the stated objectives, or if they are going through the expected line.

As teachers, it is important to know that our role does not consist of forcing

students to participate, doing so can result in worse results. Our role is aimed at offering

supportive, encouraging learning environments for them to feel confident, comfortable

and less fearful to speak, which is achieved through effective classroom management.
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Classroom management is one of the most difficult aspects of teaching. It is

often regarded as how well a teacher can control students, but the reality is that

classroom management goes beyond that, it is much more than a discipline method.

Classroom management encompasses the teachers’ beliefs about teaching and

learning. The physical space, the way a lesson is presented including materials and

resources, teacher talk, setting times for work, among others, are just a small part of

everything this term is about.

As stated in the first pages of this document, the chosen classroom management

areas for this investigation were: seating arrangement, grouping students, giving

instructions and monitoring.

Before carrying out the research, there was a personal reason in choosing one of these

areas, which was seating arrangement. When I started learning English, I was able to

perceive that less importance was given to the type of arrangement the classrooms had,

especially in reference to the place where each student would sit, since in all lessons, the

seating arrangement would be the same, a fact that would sometimes lead to a routine

and a monotonous experience.

As I continued learning and meeting other teachers, I had the opportunity to work with

different seating arrangements, which enabled my classmates and I to interact,

participate and be more involved in the activities, as well as learning from each other,

which at least for me, was a positive support in my EFL learning.

That is why, the interest in working and using different types of seating arrangement

was something that caught my attention.

There has been a great interest in both effective teaching and learning but, at least

during my four years in the major and my previous experience as an EFL learner, I was

able to see that little attention has been given to the physical spaces where they take

place, which had also been accepted, in several studies, as an influencing factor that can

either benefit and support them, or disfavor these processes.

A teacher sometimes needs to move around the classroom to communicate and listen to

all students, for that reason, space and organization of this space is required.
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After implementing the three selected types of seating arrangement (orderly rows,

horseshoe and small groups), it was noticed that, of course, they entail different

interaction patterns which are a medium for the communicative process of learning, but

not only because of the arrangement and physical environment is that learning becomes

more engaging, but because of the type of activities developed, the materials used and

the teacher’s action. The sum of these aspects involve students with the class, and

therefore, influence their participation.

Choosing the seating arrangement that can best fit with the aim of the lessons, the type

of productions expected from students and the group’s profile, are three key aspects

from which the decision is mainly based on.

Orderly rows is the most commonly used seating arrangement in schools from around

the world. This type of arrangement, according to what was experienced with the study

group, helped the monitoring process, as the teacher was able to clearly see all students

and pass through the rows to look and register their progress during the class. It was

suitable for activities in which students had to watch videos or projections, since all the

desks faced the same direction, and it also facilitated lecturing and explanations, in

which all students needed to pay attention before interacting with others. It was a good

option for minimizing disruptive talking. However, although there was a good amount

of participation within this type of seating arrangement, it did not allow all students to

be ‘recognized’ by their classmates, as in big classes like this for example, they could

not see all their peers, especially if they were side-to-side, and it was more difficult to

compare opinions.

Horseshoes, on the other hand, did not cause positional discrimination. In this type of

seating arrangement, students were able to maintain eye contact with their classmates

and listen to what each of them wanted to express. It was even easier for the teacher to

monitor, approach every student and provide feedback; participation here was a process

from which everyone benefited, since the communication circle was completed, and

students could discuss their points of view.

Horseshoes made students more aware of the topics revised and of the tasks they were

to develop, they provided students with more confidence to participate, as one of the
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lessons described with the higher amount of participation was with a horseshoe

arrangement.

Finally, small groups were more suitable for teamwork and projects. They allowed

greater communication and more intimate interaction among team members. This type

of seating arrangement is a more student-centered one, where they can directly share

opinions and agree on the way they will carry out the given tasks.

The biggest observation when working in this way, was that students in this group were

noisy, although they delivered good productions and they were actually working, this

noise was sometimes perceived as bad, but the reality was that it was the way they felt

comfortable.

The participation in this arrangement allowed students with a lower level of English

than other members of the team, to be aware of their grammar mistakes and correct

them, therefore learning from them.

Teamwork is not easy to set up in big classes, in this document different aspects that

need to be considered have been already mentioned in order to select the most

appropriate grouping.

Apart from seating arrangement, giving instructions was also key to fostering students'

participation.

The principal resource teachers use is their voice, it means their words. Knowing how to

speak to students is crucial for them to achieve our expectations. As mentioned earlier,

if students are not sure about what they are asked to do, that will result in a waste of

time. After this experience, I learned and confirmed that instructions must be as simple

as possible, they do not require elevated vocabulary, on the contrary, the more basic the

vocabulary the better. This applies for every level of the language.

Giving instructions is important for obtaining participation because, when students

understand what the teacher says, there are more opportunities for them to share their

thoughts and opinions about the matter in fact; they also give suggestions of how the

task can be improved and they will basically know what they are being asked, so that

they can know what to answer as well.
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It is important not to forget making sure students have understood the instructions,

because there were occasions in which I personally assumed they had understood and

that was not the case. Asking a student to repeat the instructions or giving an example of

how the activity will be done, is a way to ensure this.

A closely related concept to giving instructions which was also put into practice during

this research was questioning. At the beginning of the development of this document,

questioning was not an aspect I had considered to include, but I was able to learn that

questioning is one of the principal actions a teacher can do to promote participation,

since the type of questions asked and the way they are asked encourage students to

participate. Even though I am aware of the fact that my questioning skills still need

improvement and could have been more exploited, now I know that it is the base for

stimulating students’ oral participation, and it is a detail that I will continue trying to

polish.

Last but not least, another factor that was noticed to influence participation in the class

was monitoring, which was also the most difficult aspect for me to work with, since I

had the wrong idea that monitoring only consisted of passing through the desks, asking

and solving doubts.

Monitoring is a demanding task that requires teachers to pay attention to students’

behavior and attitude towards the topics addressed.

In order to carry out this, something that supported my monitoring process was setting

times for specific activities to be done and making sure students were aware of the time

they had left to develop them by using a visible timer so that they could not lose track of

the times. After setting times of ten, fifteen or twenty minutes, students’ progress would

be checked and it would be noted down.

Monitoring also involves students sharing what they have learned. Solving questions

from other classmates or correcting mistakes instead of having the teacher doing it, was

something relevant that I was able to notice in the last lessons described and that I

would have liked to identify before.
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Another thing I realized I could have implemented is exit tickets. This way, students

would have to give examples or answer questions about the topic reviewed in the class,

and the teacher could also have more knowledge about the acquired learning.

Monitoring gives the teacher a big amount of information about the students’ current

point in learning, it provides opportunities to reflect on what they know and what they

still have to learn, and how it can be encouraged. For this reason and many others is

why monitoring must not be omitted or forgotten by any teacher.

As it can be seen, students' oral participation is not just the responsibility of students. It

is the learning environment where they develop in and its elements, which influences it,

but also has an effect over their performance, behavior, attitude, involvement,

engagement and motivation to learn.

This last concept should not be omitted either, motivation plays an important role in

learning. Learning not only requires aptitude, it requires willingness, motives, and

reasons for it to occur. Whether these reasons are integrative or instrumental, motivation

is also necessary.

The system of rewards I used in this research was also a support for my teaching

practice, but more than that, I think that, by the obtained results, it was also a support

for students learning and for increasing their oral participation because, establishing the

amount of ‘money’ they would receive depending on the type of answers they gave,

made the majority of them feel challenged to articulate a complete accurate sentence or

response, but again, this strategy was complemented with the other classroom

management areas developed, because eliciting a higher level of answers allowed

students to obtain more ‘money’.

Complementing this strategy with technology was a wise choice. Our students are

accustomed to interacting with technology in their everyday lives, so why not take

advantage of that to make learning more attractive.

When the participation strategy had this twist, it not only got out of the routine, but it

gave it a refreshment from which students were attracted, and also impacted directly on

the amount of their participation.
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Having had the chance to work with this aspect of students’ learning, as motivation is,

gave myself a greater perspective and reaffirmation about the importance of

contextualized and situated learning. If students find a reason in their context, to learn

how to do something, it will be easier for them to achieve this purpose.and it will be

easier for them to remember it as well.

Going back to what has already been mentioned in this document I can say, not only

from a teacher’s perspective but also from a student’s one, that is the learning

environment, in its totality, what allows students to feel safe, confident, supported and

inspired in their pursuit of knowledge.

Promoting and building positive learning environments and classroom communities in

which communication can be the main way to learn from each other whether it is

students from teachers, teachers from students or students from students, should be the

main aim of every educator, but this also requires the help of classroom management.

Learning how to manage our classrooms is a complex process from which knowledge

about the multiple factors involved in both teaching and learning processes is gained.

Developing the necessary skills to do so is by no means easy either. Teaching is not a

matter of following or establishing inflexible rules or simply defining an ideal set of

conditions for learning. Rather, it involves considering the diversity and complexity of

environments, and adjusting to them. It means bringing these conditions about in the

classroom.

As a result, if the basic skills for effective classroom management could be summarized

in three main ones, and following my personal experience, I would say they should

include:

1. Extensive knowledge about our class and its probable scenarios

Having a group profile and applying a diagnostic exam to know our students’

characteristics and the current point they are at, would help thinking about and

imagining the possible situations that can arise in the classroom and how they

could be addressed.

2. The ability to quickly process a big amount of information
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As stated before, classroom management encompasses every single aspect that

goes on in the classroom at the time of delivering a class, and it is important to

try to be aware of as many of these aspects as possible so that both teaching and

learning processes can be benefited.

3. Decision-making skills at critical moments

Great part of classroom management involves acting in the moment. There are

always going to appear unexpected or external situations that cannot be

controlled, and having the ability to think rapidly and coherently, in order to

decide the best option, is a fundamental skill for every teacher.

Classroom management is the basis for creating the most adequate conditions for

learning to take place, but the truth is that there is no book or manual that can give us

the perfect recipe for a perfect practice, hence it is important to look at all the signals

that students and their work give us, with the purpose of improving and making the best

decisions that can complement and support their learning process.

As part of my formation as a teacher trainee at BECENE, I was able to experience a

wide range of opportunities to closely get to know my teaching practice and recognize

my personal style, identifying both strengths and weaknesses as a professional.

Every time we share with others we transmit who we are, our beliefs, our qualities and

aspects we could improve as well. This way, we strengthen the values that govern our

daily work, so that we can accept ourselves and accept others, be well with ourselves

and with our surroundings.

Now I know that the challenges I had to face during this four-year process within my

teaching practice and the process of writing/creating this document had a purpose:

shaping me as the best teacher as possible, a teacher who, with her own ideals and

perspective, aims to build and create the most appropriate EFL learning environments

for her students.
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