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INTRODUCTION



This paper shows a set of actions, reflections, analysis and procedures carried out as an
education professional during the 4th year of studies of the Bachelor's Degree in Teaching
and Learning English in Secondary Education, highlighting the importance of continuous
improvement of the professional practice of basic education teachers, developing and
promoting professional and generic competencies in their own training to perform such an

important task as it is to educate.

During my journey through the Benemérita y Centenaria Escuela Normal del
Estado de San Luis Potosi, I acquired knowledge, values, forged my character and learned
the importance of research and reflection in the process of education, as a result of this, in
this document I reflect on my practice and what to do as a teacher, taking into account the
challenges that were presented to me throughout the process to be a teacher; and the
culmination, in the current cycle, of the completion of the professional practice report,
being the beginning of a path that led to the individual evolution through educational

research and the appreciation and love for teaching.

Each of the semesters and the different subjects that I studied during my teaching
preparation allowed me to reflect on the different problems that education faces in our
country, the role as a student and as a teacher trainee specifically in the 5th and 6th
semesters of the degree, were crucial to begin the deep discovery of each of these
problems, giving different topics to address, however, my own conviction was always to

think about the impact that each problematic situation has on students.

At the beginning, detecting the problem and presenting it as a theme was a

responsibility that at first personally became difficult and overwhelming because I was not



sure how ambitious it could be or what possibilities there were to develop it adequately,
but as one learns and progresses, the skills that are strengthened - as a future teacher in
secondary English education - help the picture to become clearer. Thus, it was decided to
work under the theme entitled “Metacognitive Strategies to Improve Reading

Comprehension in an EFL Classroom”.

After detecting the lack of activities that develop reading comprehension within the
English class, the importance of the use of metacognitive strategies was identified, which
allow the learners to develop their knowledge and regulation of their cognitive activity

during the reading of a written text.

This type of strategies also allows the reader to know what he/she needs to
understand, to evaluate his/her state of comprehension of the text and, in case the reading
process is not being effective, to change to more optimal strategies to achieve the
comprehension of what he/she reads, and to evaluate if the goals proposed at the beginning
of the reading are being achieved; this process implies that students should know the
strategies in order to use them in a reflective and goal-oriented way, planning, monitoring

and regulating their reading comprehension process. (Caicedo, 2011)

Therefore, taking into account the above and my personal pedagogical interest in
my teacher training, I proposed as metacognitive strategies to develop: open and closed
questions, brainstorming and mind mapping to improve reading comprehension, whose
action plan was implemented during the school year 2021-2022 in the various days of

practice with the group of 3rd grade "A" of the Rafael Nieto Compedn jr. high school. The



number of students is 32, of which 17 are boys and 15 are girls between the ages of 13 - 15

years old. (Appendix A).

To conclude, this practice report is divided into the introduction and 4 chapters
which are of utmost importance since in each section the information required for the

realization and completion of this pedagogical proposal was developed.

To introduce it describes the place where the professional practice was developed
and the characteristics of the participants, justifies the relevance of the topic, and presents
the personal interest in the topic and the responsibility assumed as an education
professional. In the same way, this section includes the objectives for the elaboration of the
document, the competencies that were developed during the internship and a concise

description of the content of the document.

In the first chapter, the action plan is presented, which includes the diagnosis and
analysis of the educational situation describing contextual characteristics, describing and
presenting the problem in detail as well as the action plan describing the set of actions and
strategies that were defined as alternative solutions (intention, planning, action,
observation, evaluation and reflection), including the theoretical review that supports the

action plan.

In the second chapter, the development, reflection and evaluation of the
improvement proposal is exhibited, regarding: the relevance and consistency of the
proposal, the identification of curricular approaches, competencies and their integration in

the design of the sequences of activities, as well as the procedure and evaluation of



activities carried out in the action plan, considering the results obtained for the

transformation of the professional practice.

In chapter three, the scope of the proposal is specified according to the subjects,
context, approaches, areas of knowledge and material conditions, among others. The fourth
section presents the catalog of bibliographic references that helped support the proposal to
address the problem presented and finally includes the annexes such as the instruments
used, such as surveys, exams, rubrics, etc., as well as the evidence that could be collected

during the process.



In the following pages the external and internal context where the present research was
developed is written, the study group is described, the justification, the interest, and the
contextualization of the problem are presented. In the same way, the objectives and the
competences to be developed are mentioned, and finally the content of the report is

described.

External context

The following is a description of the external and internal context of the practice

school where the research was conducted, as well as a description of the study group.

The place where the school is located is surrounded by houses, stores, small
businesses such as dessert shops, video game rooms and stationery stores. All of these
places are visited every day by Students of the school before and after school hours. Near
the Jr. high school is the elementary school "Rosario Castellano ", so it is common for Jr
high school students to attend some events inside the elementary school, as well as for
elementary school students to attend events inside the Jr. high school. Next to the Jr high
school building you can find the National Pedagogical University, where Jr high school

students attend sporting and musical events, art workshops, etc. (Appendix B)

According to parents and teachers (Appendix C) the area around the school for
the morning students is quiet and not dangerous at all, since there is movement throughout
the morning due to the surrounding businesses. On the other hand, the afternoon students

have commented that the streets become a little dangerous, which is why the school



authorities have organized a vigilance patrol with the parents during the entrance in the

morning shift and during the exit in the afternoon shift.

Internal context

The school is distributed in 5 buildings that are divided into three areas according
to the three educational grades, it has a library, media room, a main court and a second
court where different sports such as soccer and basketball are practiced and where the
sports class is also given for all grades. The school has a special area for the technical and
operative work of Special Education (USAER, unidad de servicios de aopoyo a la

educacion regular).

This program (USAER) helps the inclusion and integration of students within the
school, so there are times that students belonging to this program attend scheduled
orientations within the school day, which sometimes negatively affects the attendance of
students in some subjects such as English, geography, science, etc., as students miss
classes and are late with their work. Within the program, the English class is not reviewed,
so when students are summoned to the orientation during English classes, the students get
their classmates' notes and activities but they are left without the explanation and support,

causing a gap in the group's learning

Due to the global situation due to covid-19, the students remain in one classroom
during the whole school day. This classroom has doors and windows open at all times in
order to have constant ventilation. At the entrance of the school students are formed, two

lines are made at each of the entrances A and B at the time of entering the school, students'



temperature is taken, their shoes and backpacks are checked; both students and teachers

must wear their masks at all times.

During the first weeks of practice, which lasted from October 4 to 22, it was
proposed that students follow sanitary safety protocol, so the recess time was reduced to 15
minutes per group and students were not allowed to have lunch in pairs or groups. Before
returning to the classroom, students should wash their hands and disinfect their personal
belongings such as lunch boxes, water bottles, etc.

In the second weeks of practice from November 29 to December 17, 2021, this
measure was changed and students were able to return to having a recess as before the
pandemic, now the break was 30 minutes long and students could have lunch in pairs and

groups. This allowed students to have more interaction with their peers.

Group Profile

The group selected for this study was the third-grade group "A" of the Rafael
Nieto Compean secondary school. The number of students is 32, of which 17 are boys and

15 are girls between the ages of 13 - 15 years old.

Linguistic Aspects

According to the diagnostic test (Appendix D) applied during the observation
week, and following the measures of the Common European Framework of Reference, the

students in the group have a basic beginner language level (A1) which allows them to



communicate in everyday situations with commonly used expressions and basic
vocabulary, as well as introduce themselves and other people and ask/answer questions
about personal details such as where they live, things they have and people they know.

This is based on information published by Cambridge English which is presented as

follows:

Table 1. What are the different “levels” of learning a language?

factual conversations.

For example, ‘Where
does your rabbit live?
‘It lives in my garden.’

shop where
goods are on
display and ask
for what they
want. For
example, ‘Can |
have this drink,
please?

simple information
from a penfriend.
For example, ‘My
name is Anita. I'm
16and|go to
school in Brazil.?

CEFR Listening skills Speaking Reading skills Writing skills
level skills
This example is about This example is This example is This example is
having a social about buying about reading about writing
conversation items in a shop postcards/letters letters/messages
Al Can take part in basic, Cangotoa Can understand Can write a simple

message saying
where they have
gone and what
time they will be
back. For example,
‘Gone to school.
Backat 5 p.m.’

Table 1: What are the different “levels” of learning a language? Cambridge English, 2021.

Teacher and student interactions in the target language are possible if the teacher
speaks in a slow and clear way so that the student can maintain the conversation. Within
the four language skills in general the group develops more listening, which means that
students within a conversation or audio can recognize and understand very basic, everyday

phrases such as names, places and familiar words.



According to the survey applied "how I like to learn” (Appendix E) most of the
students responded that they like the material such as songs and videos in the target
language, as well as they prefer the teacher to speak in English most of the time since it
allows them to recognize common phrases and improve the pronunciation of some words,

so their ears have been trained during the classes, which makes this their most developed

skill.

Affective Aspects

Affective Aspects are emotional factors that influence learning. They can have a

negative or positive effect, for example, A learner's attitude to English.

As mentioned by Minghe & Yuan (2013) “Affective factors in foreign language
teaching and learning refer to two related aspects; one is the individual factors of learners,
including motivation, anxiety, self-esteem, etc.; the other is the relational factors among
learners and between the learner and the teacher, including teaching method, learning

environment, interaction, etc” (page, 57)

Most of the group expressed feeling excited about returning to face-to-face classes
after being in online classes for a school year due to the covid-19 pandemic. Students
commented that they felt more motivated to come to class than to be at home since it

seemed that they did not feel that they learned in the same way with online classes.

However, during the observation week from September 1 to 10. Students and staff

had to come back to online classes and stop face-to-face classes until further notice, which



demotivated and worried most students. Learners have commented that even though they
are not happy to return to online classes, they feel comfortable with the different strategies
and technological resources like videos, interactive websites, games, presentations, etc;
that Teachers have been using, as it allows the interaction between students to be

maintained.

During the December 29-17 practice day, the school's directors, based on the
indications of the state government, decided to continue with face-to-face classes until
winter vacation, which was successfully carried out and planned to make a safe return in
January 2022 with a week of virtual classes and then the incorporation to face-to-face
classes again in order to keep it that way until the end of the school year. This allowed the

implementation of the improvement proposal during face-to-face classes.

Justification

The reason which leads me to conduct this research on the use of metacognitive
strategies to promote reading comprehension in third grade high school students in the
subject of English, comes from my experiences as a student and as a practicing teacher in

the educational system of Mexico.

According to the Planes y Programas of Study for basic education of the SEP
(2017), highlights as an objective to develop skills and a level of language proficiency in
Jr. high school equivalent to level B1 of the Common European Framework of Reference

(CEFR), which is defined by different characteristics and aptitudes of the student towards



the use of the target language taking into account the following description as a

characteristic:

"Students understand and exchange opinions about the general meaning, main
ideas, and some details of various oral and written texts....... Can interpret and act
in many of the situations that occur in the community........ Describes and justifies
in a basic way experiences, events, desires and aspirations, as well as understands
and expresses directions, and briefly explains his/her plans and points of view.
Develops empathy for other cultures through playful and literary activities.etc."

(SEP 2017).

According to Carmen & Ramirez (2017), reading comprehension in foreign
language learning helps the learner to appropriate concepts and words, enables
contextualized teaching in the classroom, increases the motivation to find the meaning and

importance of learning a second language

Therefore, it is of utmost importance to focus, develop and implement innovative
strategies to improve reading comprehension skills in English classes. Based on this need,
the use of specific metacognitive strategies employed during the research aims to
contribute to the knowledge and use of strategies that help students during their language
learning through reading, as well as to contribute to the development of the competencies
mentioned in the profile and level set out in the current Planes y Programas in our

educational model.



Self-interest and commitment

Personally, this topic is of my interest due to the problems detected, because
although it is already established in the plans and programs to work and improve reading
comprehension both in the mother tongue and in English as a target language, sometimes
the daily activities in the classroom do not provide the time or adequate strategies for the

teacher and the student to practice and constantly improve this skill.

Similarly, at present and due to the period of confinement with the new modality
of Learning at home, with which we were working in previous periods, I have observed
that there is also very little focus given to this competence in general, since part of the
back-to-school reinforcement plan of the school does not cover reading comprehension as

such.

The reinforcement plan designed by the directors and teachers of the school is
focused on all teachers of different subjects such as arts, science, history, English, etc.;
include activities at the beginning of their class that cover a certain area to work on. In this
case the plan takes into account those areas that are considered as essential for life, based
on the Academic Training Fields which are Mathematical Thinking, Language and
Communication; this because traditionally these areas have been considered as the main

learning for everyday life in which the learner will develop.

In the area of language and communication, the focus is only on the mother

tongue and topics such as spelling, oral expression and writing are addressed. Leaving



aside the reading skills of the learners and emphasizing that it is one of the weakest areas

to be improved in the learning of each of the students, as well as reducing its importance.
Hence my interest in students having a positive perception of reading and

knowing which strategies are easier to perform and which are not when understanding a

text, facilitating the aforementioned through metacognitive strategies.

Therefore, as a future teacher, my responsibility is to guide learners in their
learning, to show them strategies that they can use both in reading and in their daily lives.
Within my work in this research, I seek to motivate my students through educational
intervention to facilitate and improve one of the most important skills in education and life

which is reading comprehension.

Following what is quoted by Gonzalez & lizzethe (2019) "Reading allows the
reader to know other realities, transform them inside the human being and project them
through new knowledge in society. Reading comprehension has gone beyond the simple
fact of literacy, reading and writing."(Pg., 36). It is a way of communication and
knowledge acquisition that I want my students to be able to experience not only in their

mother tongue but also through a foreign language used worldwide.

Contextualization of the problem

During the days of practice and observation, some problems that students of the
third-grade group "A" present regarding the linguistic skills in the subject of English were

identified.



Knowing that the level and profile established for the management of the English
language in third grade students in secondary school is currently not achieved in most of
the students. Based on what was observed and analyzed during the observation and
professional practices, a diagnostic test (Appendix D) was designed to detect the
management and knowledge of the students in terms of the four language skills; reading,

writing, listening and speaking.

During the analysis and interpretation of the results, it was identified that the
reading comprehension skill is the area with the lowest performance by the students.
Considering the desired profile and keeping in mind that the reading ability and
specifically comprehension helps not only to develop the ability to understand a text, but
also to know the meaning of the words and understand the context in its entirety, knowing
what it talks about, what it wants to convey and the information it provides, and helping
students with a complete learning development in the English language; Reading

comprehension in English was identified as a problem and an area for improvement.

Hence the need to search for resources and strategies that help to improve the
ability of reading comprehension in the English foreign language. In this process, it is
important that students are aware of their learning and reflect on what they are reading and
learning. Implementing the use of different metacognitive strategies in the classroom will

allow the teacher and the student to achieve this.



The teaching of metacognitive strategies is a vital process to make students aware
of their performance in a second language and the level achieved in their communicative

competence (Bonilla & Diaz, 2018).

Objectives

This research aims to implement metacognitive strategies for the development of
reading comprehension in students in order not only to develop this linguistic skill but also
to impact positively on the knowledge and management of the foreign language English

and other linguistic skills, based on this the following objectives are broken down:

General Objective: Improve students' reading comprehension by implementing

closed and open-ended questions, brainstorming and graphic organizer as metacognitive

strategies.

Specific objectives:

e To plan learning sessions that integrate reading comprehension activities to

strengthen the use of the proposed metacognitive strategies.

e Identify reading comprehension activities that strengthen the use of

metacognitive strategies.



e Evaluate, reflect and analyze the metacognitive strategies applied to assess

their relevance in the process of achieving the general objective.

In order to complete the proposed objectives, the following research question is
generated: how can reading comprehension in third grade high school students improve
with the use of metacognitive reading strategies in the classroom? and how does this affect

students' learning of the target language?

Competencies developed during the practice

On the platform of the Direccién General de Educaciéon Superior para el
Magisterio (DGESuM). The desired profile for teachers graduating from Escuelas
Normales is described, including generic and professional competencies in the graduate
profile of the Bachelor's Degree in Education based on the current plans and programs,

from which the following have been chosen to be developed in the action plan:

Generic competencies:

e Uses the appropriate resources and didactic means to generate learning according
to the expected performance levels of the school grade.
e Applies research results to deepen the knowledge of their students and intervene in

their development processes.



Professional competencies

e Uses a second language to communicate.
e Argue clearly and congruently their ideas to interact linguistically with others.

e Apply their knowledge to transform their practices in a responsible manner.

Description of content

The following is a concise description of the content that I will present in this
professional practice report: In the first section, I describe general information about the
location of the secondary school where this research took place and I describe the
participants involved, the relevance of the topic and my own interest in addressing it, the
responsibility I assume as a teacher, as well as the context of the problem detected in the
3rd grade "A" group and the objectives to overcome the problem and identify the

competencies put into practice.

In the second section, I present contextual characteristics of the educational
situation, where I include the characteristics of the context where the school is located,
taking into account the socio-economic, socio-cultural and economic levels of the area. In
order to know the school of practice, the characteristics of the infrastructure and equipment
that the school currently has to provide spaces and tools to improve the education of

students are addressed.



In this same section, the approach to the problem is discussed along with the
analysis of the diagnostic test that was carried out during the observation week, the
theoretical contributions of the selected topic as well as the strategies proposed to integrate
the didactic sequence, the purpose of my action plan and the description of the actions and

strategies of analysis and reflection of the action plan are also presented.

In the third section I carry out a development, reflection and evaluation of the
improvement proposal: where I also integrate the identification of the curricular approach
and its integration to the action plan, the description and detailed analysis of each of the
classes carried out. In the fourth section I present the conclusions and recommendations
that based on my reflection and analysis I was able to reach at the conclusion of my
designed action plan, and in the fifth and penultimate section I show the references that I

implemented, which served me to defend each of the proposed and applied actions.



I. ACTION PLAN

The action plan is of great importance, being an elemental instrument in my
intervention to carry out the teaching practice, the following is the contextualization, the
problem, the purpose and the description of the present action plan; as well as the
theoretical review that supports my proposal and its impact on education. This in order to

generate learning and growth in my profession.

1.1 Contextual characteristics of the educational situation

Reiterating, the institution where the practice and the teaching intervention took
place was Rafael Nieto Compedn Jr High School, with school code 24DES00360, in
morning shift; located in &, Lisboa, ler. Ricardo B. Anaya & Providencia with postal code
78390 in the city of San Luis Potosi, San Luis Potosi. The morning shift has 18 groups in
total; 6 in each grade, however, for this research only considered the third-grade group "A"
with a total of 32 students aged between 14 and 15 years. During the months of October

2021 to January 2022.

In order to obtain better results in research analysis and teaching intervention, it is
important to consider the contextual characteristics of the school. Rockwell (2011)
mentions that "the social and institutional context in which research is conducted always

frames reflections on the process" (p. 42).
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During the observation week, the school's assistant principal provided information
about the contextual characteristics of the students belonging to the third grade, which are

broken down as follows:

e Socioeconomic level
e Socio-cultural context

e Economic activity

Within the first aspect and according to what was mentioned by the school
authorities and what was observed during the first week, the socio-economic level of the
students is average, generally the parents have an average academic level, and a few have a
higher level of studies. All students speak Spanish as their mother tongue, and a quarter of

the student population learns English outside of school hours in particular schools.

In the sociocultural context, there are some social problems in the school context
which negatively affect school achievement, such as gangs, assaults, drug addiction,

inequality and family disintegration.

The economic activity of the community and of most of the parents are their own
small businesses, such as “abarrotes” stores, selling desserts, beauty salons, food
establishments such as fondas, “cocinas economicas”, fast food, etc. Although there are
also parents who work for companies such as supermarket chains, fast food, restaurants
and different companies where they hold a specific position. Some of the parents work in

their own home or close to it, which is reflected in the time of entry and exit where the
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presence of parents is noticeable, allowing them to be involved in the education of their

children.

Another important aspect within the contextual characteristics that has been taken
into account is the school infrastructure and equipment. The school has two shifts, the
morning shift from 7:30 am - 13:40 pm and the afternoon shift from 14:00 pm - 20:10 pm,
for which the directors and the parents' committee have made requests for the necessary

equipment to cover the educational needs of both shifts.

The school has 19 classrooms for classes and workshops; there is a director's
office, which includes offices for the secretaries and the deputy director. The institution
also has a media room with more than 25 functional computers, a school library with a
collection of approximately 900 books of different types and categories, this space is also
used as an audiovisual room and is equipped with tables, chairs, a blackboard, projector
and a computer. There is a bathroom for girls and another one for boys, and a sink area,

most of the time these areas are in good condition to be used.

As mentioned above, the school has a special room to develop the USAER
program; where Support Teachers, Psychologist, and Social Worker develop the task of
guidance, counseling and accompaniment according to what is established by the SEIEM

(Integrated Educational Services for the State of Mexico):

“Differences should be considered as opportunities to favor the learning of all and
at the same time of each student, with emphasis on those who are at risk of being excluded,

mainly those who face Barriers to Learning and Participation associated with Disability,
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Outstanding Abilities, Autism Spectrum Disorders, Severe Learning, Behavioral or

Communication Difficulties.” (SEIEM, 2019)

Some teachers mention that the implementation of this program has been working
effectively, since the inclusion of students is remarkable in classrooms where most
teachers of different grades and subjects employ strategies for each student to learn

regardless of any condition they may present.

Focused on the vision and goal of the school: the main objective of the school as
an institution is based on the following:

"We are a group of teachers and staff motivated by the vocation to teach. That our
students acquire the knowledge and skills for a globalized and increasingly competent

environment is our main objective" - (RNC, educational quality that transcends, 2022).

1.2 Focus of the problem

During my practice period in the 2020-2021 school year, which was conducted in
the same way with students of the Rafael Nieto Compean Jr high school; school year that
was conducted through online classes due to the global pandemic by covid - 19; it was
detected that most of the third-grade students had problems in the reading ability of the

foreign language English.

In order to carry out this research and to better evidence the detected problem but

now in the third-grade groups of the 2021-2022 school year with face-to-face classes, I
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conducted a diagnostic test (appendix D) to each of the third-grade groups where the four
language skills, reading, listening, writing and speaking, were assessed. The reading part

was focused on reading comprehension.

The test consists of 33 questions that are divided into four sections corresponding
to the four language skills (reading, writing, listening and speaking). The reading section
was based mainly on reading comprehension questions, accompanied by short and
attractive texts for the students. From this test, it was possible to obtain global results of
the students' performance in the four language skills. Reading and writing were the skills
with the lowest performance. This results at grade level, where the third group A, had the
lowest performance in the reading comprehension section, as shown in the following

graphs:

Diagnostic test results
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Figurel. Diagnostic test results divided by language skills
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26



Figure 2: Performance in language skills (group 3 - "A")

Subsequent to the application of the diagnostic test, it was identified that the group
that presented the most notorious reading comprehension problems, as mentioned above,

was the third-grade group A.

Once the problem was detected in the group, the students were surveyed about their
reading preferences and habits (Appendix F), where out of 32 students 26 of them
answered that they had a normal reading habit, where they read 3 to 4 times a week, 21
students answered that the times they read were due to their own preference and the rest

answered because reading was part of a homework or school activity.

Most of the students answered that they like to read juvenile books, fiction, romance,
comics, Japanese manga, etc., but they do not like to read much about school subjects,
much less read in English; these results of some questions are shown in the following

graphs:

¢ QUE NIVEL DE HABITO DE LECTURA CONSIDERAS QUE TIENES?

MAlto Mnormal MWPoco Mcasinada Mnada

Figure 3: Results of the survey (3 A)
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In question number 2 of the survey, referring to the level of reading students
considered they had, the 82% of the students answered that their reading habit from their
perspective is normal, considered as normal the fact that they use reading in their daily life
to answer school activities, follow instructions, read text messages, read posts in social
networks and read comics, this according to the answers obtained in the section "write the
reason for your answer...".

What was observed in these results was that the students were not yet clear about the
definition of the reading habit, and their "normal" response is influenced by what type of

activities they use reading in their daily lives.

In question 3, considering the times they read a week, specified that it refers to how
many times they read for pleasure per week, in this question 56% of the group answered
that they read for pleasure from 3 to 4 times a week, in the discussion with the group the
students commented that what they usually read for pleasure was some books, comics or
stories that were shared in social networks. The following graph shows the percentage

obtained in the other options:
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¢CUANTAS VECES LEES A LA SEMANA?

Mla2veces M2a3veces M3 adveces MMasde5veces

Figure 4: Results of the survey (3 A)

2

Finally, another question of the survey was, “when you read, you do it because....

the results are shown in the following graph:

Cuando leo es porque.....

@ Es parte de la realizacion de una tarea escolar
@ Es mi pasatiempo favorito

B Me gusta leer para adquirir nueva infarmacion

[ Siento que es mi resposabilidad como alumno

Figure 5. Results of the survey (3A)

As can be seen in the graph, the response with the highest score was the letter "A",
where 13 of 29 students (45% of the group) indicated that the times they read they do it
because it is part of a school assignment, and 24% indicated that they like to read to

acquire new information, mainly on school subjects.
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With the results obtained in this survey, it can be affirmed that the students of third
grade group "A" of the RNC jr high school like to read outside the school environment and
they do it for entertainment, being juvenile novels, fiction books and comics the main
genres found in their repertoire. The students read at school because it is part of their work,

but they do not do this activity consciously, since their purpose is to finish the activity.

To complement the results of the diagnostic test and the reading habits and
preferences survey, a survey on "how I like to learn" was conducted, based on the learning

styles proposed by Bandler and Grinder (1988), Auditory, Visual, and Tactile/Kinesthetic.

This survey (Appendix E) was justified by the importance of knowing how our
students learn, for the design of activities and materials in order to have a greater impact
on the resolution of the detected problem; since, as Alonso et al. (1994) point out, these are
the cognitive, affective and psychological traits that serve as relatively stable indicators of

how students perceive, interact and respond to their learning environments.

On the day of the application of this survey, 29 of the 32 students were present; due
to time limitations it was not possible to carry out the survey to the three students who did
not attend classes that day, so only 29 responses were taken into account. Based on the
results obtained, it was determined that the learning style that predominates in most of the

students is visual.
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Learning styles
Auditory
20,7%
Tactile/Kinesthetic.
31,0%
Visual
48,3%

Figure 6: Results of the survey "how I like to learn" applied to third grade A students.

According to Dunn & Dunn (1992), this system, as mentioned by the authors, is
when students tend to think in images and relate them to ideas and concepts, for example,
when using concept maps. Students tend to make mental connections with images that
relate to certain information or concepts. Some of the characteristics of the visual learning

style are presented in the following table:

Table 2: Characteristics of the perception channels

Perception channels Characteristics

In general, people with this active perception channel are
organized. They are observers of details and when they
Visual speak, they keep their body rather still, but move their hands
a lot. They memorize things by using images and can
concentrate on something specific even in the presence of
noise. They prefer reading to listening. They learn and
remember by watching. They learn by making diagrams,
summaries, images in general.

Note: Adapted from Communication in interdisciplinary teams a methodological proposal and classroom
strategy by Raul Escobar Maturana, (2010.P, 05.)
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The second learning style that most students handle is Tactile/Kinesthetic,
according to Escobar (2010) students with this learning style tend to acquire knowledge by
manipulating, experimenting, doing and feeling, some of the characteristics of this learning

style are shown below:

Table 3 : Characteristics of the perception channels

Perception channels Characteristics

This type of person expresses much bodily. Responds to
physical stimuli (hugs, handshakes). They express what
they feel. They move a lot and look for comfort. They are
Kinesthetic good in laboratories or practical experiences in general.
Memorizes by walking and concentrates on actions.
Prefers to write and act, moves the body, touches
himself/herself and touches others.

Note: Adapted from Communication in interdisciplinary teams a methodological proposal and classroom
strategy by Raul Escobar Maturana, (2010.P, 05.)

The rest of the class, which is 20.7% of the participants, have an auditory learning
style, which makes it easier for them to learn languages, imitate voices and talk about

themselves. They also find it easier to understand and remember oral directions:

Table 4: Characteristics of the perception channels

Perception channels Characteristics

They can repeat what they hear and memorize sequences
or procedures. It is difficult for them to concentrate if
noises or extraneous sounds. They prefer to listen and
Auditory sub-vocalize (move their lips); while speaking they touch
their ears and mouth, keeping their chin back. When
learning, they do it by talking or listening, internally or
externally. They reflect, try verbal alternatives and use
rhetoric alternatives and use rhetoric.

Note: Adapted from Communication in interdisciplinary teams a methodological proposal and classroom
strategy by Ratll Escobar Maturana, (2010.P, 05.)
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Knowing the learning style of the students has allowed me to go deeper into the
problem and determine the strategies and instruments to generate a proposal for

improvement based on how each student learns and how he/she likes to learn.

In my opinion, the application of these three information gathering instruments
has significantly helped to focus the detected problem, providing adequate information for
the selection of the strategies that were proposed and applied in the action plan to solve the

problem.

Finally, as a result of the information obtained with the data collection
instruments, it has been determined that reading comprehension is an area of improvement
in which, based on the preferences and learning styles of the learners, it is proposed to use
metacognitive reading strategies such as: open and closed questions, brainstorming and the
mind map as a graphic organizer to improve reading comprehension in the students of an

EFL classroom.

1.3 Purposes of the action plan

In order to fulfill the general objective of this research, which addresses the
problem focused on the use of meta-cognitive strategies to improve reading
comprehension in the English foreign language, the purposes of the action plan that was

carried out during the internship period of the 2021-2022 school year are presented below.

Thus, the purpose of the Action Plan of the research is to promote in the student

with different specific activities, each one guided by a concrete objective, that lead to the
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complementation of opened - closed questions, brainstorming and mind mapping as
metacognitive strategies for the improvement of reading comprehension in each one of the
students of the third grade "A" group in the English class, and at the same time strengthen

learners' knowledge and use of the target language.

On the other hand, another purpose within the implementation of the action plan
is to strengthen the knowledge obtained during my initial training as a teacher throughout

these four years in the major.

1.4 The impact on education

Implementing strategies will always have a great impact on education.
Metacognition seeks to make students more reflective and take control of their minds. As
Kuhn (2006) points out, thinking about thinking implies the potential for management of
thinking, not simply reflection on it or rule-governed manipulation of it. This active,
self-directed management, in turn, implies the potential for volition and, by implication,
some degree of control. Adolescents increasingly take charge of their mental life, choosing
what to think about, when and where to do so, and how to allocate their mental effort. (p.

64)

Working with adolescent students sometimes complicates the teaching and learning
process, but the search for and use of these strategies allows our adolescent students to be

more willing to learn a new language since these strategies will be useful at the time of
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learning and will be implemented not only in English class but also in other school

subjects and in the best of cases will be implemented in their daily lives.

1.5 Theory review

For the implementation of the action plan as an alternative solution to the problem
presented by third grade students in group "A" regarding with reading comprehension in
the foreign language English: skill which t influences the development of knowledge,
learning and management of the language according to the profile indicated in the current
Planes y Programs, first I attach a theoretical review that will help to justify and
understand the implementation and application of this metacognitive strategies with the

students.

1.5.1 English Education in Mexico

Within the current Planes y Programas in the country's education, a National
Strategy for the strengthening of English teaching is included, where due to the fact that
English is currently the global language of the 21st century, the educational model aims to
strengthen the learning and teaching of English for all compulsory education, which is
reflected in the alignments made between the curriculum and the national and international

standards, where the following vision is proposed:

"The vision is that, within 20 years, all Mexicans will be able to finish their

compulsory education speaking English with an internationally recognized certification. In
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other words, we want them to have the ability to understand and write complex texts, and
be able to make themselves understood anywhere in the world." (SEP; Estrategia Nacional

para el Fortalecimiento de la Ensefianza del Inglés, 2017)

Although the proposed strategy sounds interesting, it must consider that at present
the results are not yet reflected, since students still do not have the desired profile, as
mentioned in their results, Mélida at al. (2021) that despite the proximity to the United
States, Mexico is one of the countries with the greatest lags in English language teaching,
since 97% of public-school students do not reach the level of basic comprehension

provided by the SEP.

From these results and the little impact that English has had in Mexican
education, it is important that educational authorities and teachers seek tools, strategies and
training to perform each of the linguistic skills that help to train students with the desired
profile where they develop communication, as the main competence of this profile. As
mentioned by the author Ramirez (2020), "Thus, the need arises for English teachers to
consider perspectives and challenges that allow them to favor their teaching-learning
process, considering not only what is established in the syllabus of the subject, but also the
learning needs of the students, as well as the permanent elements of globalization. “(Pg.,

21).

Using the concept of globalization as it is proposed by the author, it is easy to
understand that the search and implementation to improve the teaching and learning of
English is not only a challenge for the teacher, but also for the government of the country

to be part of the globalization process.
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1.5.2 Reading

During the beginning of basic education, students are supported with different
strategies and methods for teaching reading in their mother tongue, despite the fact that
reading has a preponderant importance within the school curriculum and social life
because it is the basis for the rest of the subjects, besides being one of the main ways for
communication and the acquisition of learning and knowledge. Therefore, reading
becomes different processes in the life of a student, as mentioned by the authors
Santiesteban & Velazquez (2012) such processes deserve special attention within the

school activity and also in society.

According to Smith (1973) reading is not only a visual process, nor a simple
decoding of audio, but a combination of two sources of information, visual information
and non-visual information. The first source of information reaches the brain through the
eye, and the second source considers three types of knowledge: knowledge of the
language, knowledge of the subject or research topics on the subject and reading ability.

Hence the importance of implementing visual and information organization
strategies, such as graphic organizers, specifically in this proposal the use of the mind map

as a metacognitive reading strategy is proposed.

If reading is a priority in the learning of the student's mother tongue; while
learning a foreign language it can be a tool of high impact. As described by Santiesteban &

Velazquez (2012) "it constitutes one of the main ways for the assimilation of the
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experience accumulated by humanity. Its teaching contributes to the intellectual and
affective development of the student, especially in the field of foreign languages where it
not only facilitates access to foreign scientific-cultural knowledge, but also facilitates the

learning of the target language." (Pg,104)

According to Suk, (2015) “Reading ability is an important second language (L2)
skill in academic settings, where L2 learners are required to read-to-learn and complete
related tasks, which hold them accountable for reading content, in and out of class”. (Pg.

16)

Consequently, students can learn and improve in the target language, if they use
their previous knowledge and experiences with reading and relate them to the strategies
implemented by the teacher considering the profile, age, experiences and needs of the

students, since, as the author Romo puts it. (2019)

“Reading and reading comprehension are constantly changing. As readers mature,
they draw on their own thoughts and experiences for reading comprehension. That is to
say, when the reader expands his cognitive, cultural and world-related fields, his reading
comprehension also expands and his degree of comprehension increases and he relates the

intertext to the reading world.” (Romo, pg. 168, 2019)

Types of Reading
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An important aspect to know, when encouraging students to read and develop
their reading comprehension, is the type of reading suggested to them, which should be

part of the learning strategies to be worked on.

Extensive Reading

This type of reading is put into practice when we read for pleasure or for interest,
for example when we read a novel, a comic book, an award, a new invention or discovery.
In the teaching practice this type of reading in a method that is defined as follows
according to the authors:

“Employing Extensive Reading, students should be involved in reading great
amounts of written texts that are easy enough so that students can read and make sense of
the texts on their own and that the texts need to be interesting and attractive matching the

students’ reading interests and purposes for reading “(Maipoka & Soontornwipast, 2021)

In other words, extensive reading is based on students' tastes and preferences
because in this way the texts are attractive to them, motivating them to continue reading

while acquiring vocabulary and textual knowledge.

Intensive Reading

This type of reading is particularly characterized by the fact that we read to obtain
information from a text, for example when we read a report, a letter, a news item, a

historical or scientific text, etc.
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As stated by Maipoka & Soontornwipast, (2021): “Intensive Reading refers to the
use of written texts to develop and maximize one’s reading comprehension skills. In IR
instruction, tasks and activities are designed for explicit teaching and learning of reading
strategies and reading comprehension skills that learners need to be well-equipped with so
that they can apply them while reading independently outside the classroom”. (Maipoka &

Soontornwipast, 2021)

Therefore, intensive reading focuses on the study of a specific topic, such as a

grammatical aspect; and helps to make students understand how the language is used.

Reading subskills

According to TKT Cambridge (2021) there some reading sub skills of which the

following are mentioned:

® scanning - Reading for specific information
e skimming - Reading for gist
® reading for detail

(Reading - TKT Cambridge (Teaching Knowledge Test), 2021)

Scanning - Reading for specific information

Scanning or reading for specific information, is when students read in search of a
specific purpose or word, find the answer to a question, locate names, ages, characteristics,

etc.
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As stated by Harmer (1997) “Students, like the rest of us, need to be able to do a
number of things with a reading text. They need to be able to scan the text for particular
bits of information they are searching for (as, for example, when we look for a telephone
number, what's on television at a certain time or search quickly through an article looking
for a name or other detail). This skill Merwe that they do not have to read every word and

line; on the contrary, such an approach would stop them scanning successfully.” (pg., 100)

Skimming - Reading for gist

Students use skimming when they focus on reading headings and the first
sentences of each paragraph or section. Again, quoting Harmer (1997) where he states that
“Students also need to be able to skim a text - as if they were casting their eyes over its
surface to get a general idea of what it is about (as, for example, when we run our eyes
over a film review to see what the film is about and what the reviewer thought about it, or
when we look quickly at a report to get a feel for the topic and what its conclusions are)”.

(Pg., 101)

As the author Umar (2016) states “Skimming is a very useful aid to help students
find out the information they wish for quickly. In skimming, readers just see the text at a
glance; readers just survey the text without carefully reading it. They only use the clues

that are in the book to get the information needed.” (Pg., 127)

Reading for detail
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Students read in detail when they are trying to understand each work of a part of a
text. It can be used when we answer close reading questions on tests. As noted by the
authors Spratt, et al (2011) Reading for detail means reading every detail carefully and

extracting the meaning out of every single word.

Knowing these reading skills is of utmost importance for teachers, since it allows
them to know what ability the student will be able to use or develop at the moment of

carrying out an activity and using a strategy for reading comprehension.

1.5.3 Reading Comprehension

Reading comprehension can be understood to be a multidimensional process in
which a reader interacts with text, specific vocabulary, and what occurs while reading is
ongoing, to comprehend. Reading comprehension includes different mental processes
depending on the complexity of the reasoning, so it is important to understand reading

comprehension as a cognitive process.

As Romo (2019) states “Reading comprehension is individual and depends on the
cognitive and metacognitive activities that the person is able to develop in order to achieve
full comprehension of a text. Reading comprehension includes metacognitive
competencies: the awareness and ability to use a range of appropriate strategies when
processing texts.” (Pg. 163). Therefore, the use of these metacognitive strategies in
students should be developed during activities where they think and control their reading

activity for a clear objective.
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Author Jimenéz (2014) argues that “"Reading comprehension is the ability of an
individual to grasp as objectively as possible what an author has wanted to convey through
a written text. Therefore, reading comprehension is a concept encompassed by the broader
concept of reading competence.) Reading competence is the ability of a human being to
use his or her reading comprehension in a useful way in the society around him or her”

(Pg. 71)

Taking into account authors Santiesteban & Velazquez (2012) who consider that
reading “constitutes one of the main ways for the assimilation of the experience
accumulated by mankind. Its teaching contributes to the intellectual and affective
development of the student, especially in the field of foreign languages, where it not only
facilitates access to foreign scientific and cultural knowledge, but also facilitates the

learning of the target language.” (Pg.104)

For teachers and for the educational and social environment it is of utmost
importance that students develop the habit and reading comprehension. As mentioned by
Crespo, training students to be readers in the English language helps to increase their
vocabulary in the foreign language, as well as to improve their spelling and to form beings
who can freely express their opinion, who have the capacity for reasoning and

discernment. (Crespo, 2019).

In order to have a definition of the teaching of reading comprehension, it is

mentioned to the author Iskandar (2017) who defines it as the process of helping,

facilitating, guiding students to comprehend the text and providing students with many
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opportunities for practice it to make them can acquire the meaning and information from

the author on the text” (Pg. 38)

In the teaching of reading comprehension, as mentioned before, teachers must
have clear objectives and skills to propose strategies that are useful for students. There are
many types of strategies, from the vision of metacognition, later I will mention some
strategies and of course the strategies that [ have tried to develop during the present
research, for the moment I will consider the reading comprehension strategies proposed by

Brown (2001) in his book "Teaching by principles" which are the following:

Identifying the purpose in reading

e Using grapheme rules and patterns to aid in bottom — up decoding

Using efficient silent reading technique
e Skimming the text for the main idea

e Scanning the text for main idea

e Using semantic mapping or clustering
e Guessing when you are not certain

e Analyzing vocabulary

e Distinguish between literal and implied meanings

Capitalizing on discourse markers to process relationship

(Brown (2001),” How to teach reading”. Teaching by principles (306 - 310)
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1.5.4 Metacognition

During the performance of different tasks and activities human beings make use
of different metacognitive strategies, which help the successful completion of these
activities, but what is metacognition?

Livingston (2003) refers to metacognition as “higher-order thinking which
involves active control over the cognitive processes engaged in learning. Activities such as
planning how to approach a given learning task, monitoring comprehension, and
evaluating progress toward the completion of a task are metacognitive in nature" (Pag,1).
Therefore, metacognition is defined as a process where the individual requires the
monitoring, regulation, and reflection of the information in order to reach a specific

objective.

According to Chamot, 1998 (cited by Cakici, 2017). “Metacognition or
metacognitive awareness refers to being aware of one's own thinking process.
Metacognitive awareness entails managing and regulating reading process by planning to
use necessary strategies with a learning task, then monitoring the per- son's own
performance on an ongoing rea- ding process by checking the effectiveness of reading
strategies employed, and finally by evaluating the strategy” (pg,72). This is a process
where students develop conscious awareness, monitoring and tracking of their own

learning progress.

As Flavell states, 1979 (cited by Vega,2021) “Metacognition is the basis of oral

and written communication, as well as reading, listening, and general comprehension.
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Metacognition helps people develop self-control and self-instruction, improving their

behavior, personality, and pace of learning”. (pg., 10)

Metacognition and learning

Thinking about how we think allows both students and teachers to become
reflective and analytical in terms of information and learning achievement. Integrating the
concept of metacognition together with that of learning allows a wide field of possibilities
for the learner and allows his autonomy, just as it is mentioned by Pinzan (2003) “the use
of metacognition gives the learner the possibility to develop a very desirable characteristic:

to be a very independent learner, i.e., an individual who learns by himself2 (p.25)

Working with adolescent students sometimes complicates the teaching and learning
process, but the search for and use of metacognitive strategies allows adolescent students
to be more willing to learn a new language since these strategies will be useful at the time
of learning and will be implemented not only in English class but also in other school

subjects and in the best of cases will be implemented in their daily lives.

According to (Armstrong, 2016) “Strategies for honing students' metacognitive
skills include engaging them in critical thinking, showing them how to use metacognitive
tools, helping them learn goal-setting behaviors, showing them how to think clearly about
their emotions, and teaching them how their brain works and why mindset matters”.

(Pg,120)
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To complement, Muhid et al., (2020) refer that in Orden “To apply the
metacognitive strategies, teachers should give the students systematic instruction about the
concept of metacognition and learning strategies. This will help the students comprehend

the new strategies better and know how to apply them to different reading tasks” (pg,849)

Metacognition and Metacognitive Strategies in Reading Comprehension

Considering Cakici (2017). “Reading comprehension as a cognitive process
requires the metacognitive awareness and regulation of one’s thinking during the reading
process by means of planning, monitoring, and evaluating”. (pg. 72). According to the
author, metacognitive strategies in the process of reading comprehension allow the student

to think about his thinking during reading and to manage his own learning.

Based on the results of the research by Ahmadi et al.,2013(cited by Muhid et al.,
(2020) where it is shown that " metacognitive reading comprehension strategy has a
positive effect on learning a second language and learners can gain the skills they need for
effective communication in English. Metacognitive strategies were also proven to facilitate
reading comprehension and promote both the performance and understanding of one’s

reading comprehension”. (Pg,07)

Based on the results of Vega’s research (2021) in a high school in Ecuador, where
the author establishes as part of the conclusions that EFL students already use some

metacognitive strategies inconsistently when performing reading comprehension activities;
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it is easier for students to understand how to use some metacognitive strategies in reading

comprehension when they have already had an approach with them.

Therefore, considering the reading strategies that students have been performing
during their academic training which are in the range of metacognitive strategies will help
these to be used correctly and have a significant impact on students' reading

comprehension.

Establishing the above and based on the description of metacognitive strategies in
the process of reading comprehension adapted by Zhang & Seepho, (2013) and as
mentioned above, the strategies proposed in the action plan to improve the reading

comprehension of third grade students in group "A" are the following:

e Brainstorming
e open - closed questions

e Mind mapping

These strategies work at the three levels shown in the following tables:

Table 5. Description of metacognitive strategies in reading comprehension process

Metacognitive process & Metacognitive strategies in the academic
its sub-categories reading comprehension process

Advance Organizer

Planning Organizational Planning

{Pre-reading) Selective Attention
Self-Management

Monitoring Comprehension Monitoring

{While reading) Production Monitoring

_ . Self-Assessment
Evaluating

Self-Evaluation

(Post-reading) Self-Reflection 48




Note: Description of metacognitive strategies in reading comprehension process by Zhang & Seepho, 2013

(cited by Muhid et al., (2020)

Brainstorming

Brainstorming is a strategy used to help students creatively solve problems, and
can also be used as a metacognitive strategy. In reading comprehension, brainstorming can
be implemented in two metacognitive processes, the first, planning, where students can
organize their thinking with their experiences according to the title or theme of the reading,
in order to develop knowledge before reading, and brainstorming can also be considered
within the last process, evaluating, where students complement their previous knowledge

with what they have just read, reflecting and understanding the reading.

Open - closed questions

Encouraging students to use this strategy allows them to monitor their reading
comprehension, thus entering into the second metacognitive process, monitoring.
Including open-ended questions before or after the text allows students to think about the
questions as they read, organizing their thoughts with previous strategies (planning) and

developing reading skills such as scanning and skimming.

Mind mapping
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According to Okebukola and Jegede (1988), concept maps are an effective way to
achieve meaningful learning because "each concept depends on its relationships with many
others to derive its meaning." (pg. 490). This enables students to make mental connections
with the words, make use of their critical thinking and reflect on their understanding as

they complete the mind map.

Therefore, it can be considered that the main map covers the three metacognitive
processes, allowing the learner to organize and select what information is important in the
planning process, monitor his/her comprehension at the moment of completing the

information and finally use it for reflection of what is understood.

Considering the three metacognitive processes in the development of the didactic
proposals and taking into account the strategies that enter into each process, allows the
student to get the most out of it and his reading comprehension to have better results.

As mentioned by Muhid et al., (2020)” Metacognitive strategies had an impact on
students’ reading comprehension achievement. It promoted students’ reading performance
as well as their ability to maximize their reading effectively. By using metacognitive
strategies in their reading activity, students will become skilled and become good and
strategic readers in their process”. (pg, 13)

In relation to metacognitive processes and reading comprehension Cakici(2017)
mentions that “Metacognitive reading strategies entails thinking about the learning
process, planning for learning, monitoring or checking of comprehension, and
self-evaluation of learning after the language task is completed” (pg,74) As an extra, Paris

& Jacobs, 1984.(cited by Cakici(2017) states that “metacognitive strategies help students
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to focus their attention to understand the content, to connect prior knowledge with new

information and to code them in their minds”(pg. 78).

1.6 Action plan approach

In the following section, is described and analyzed the action plan that was
proposed base on Lesson plan (Appendix G) presented in the professional practice period
where didactic sequences are integrated which include activities that allowed the student to
know, practice and using the proposed metacognitive strategies to improve their reading

comprehension in the English class.

The purpose of the Lesson plan is to work with important aspects mentioned in
the current educational plans, which define a communicative approach in the development
of the class at secondary level, therefore, it was intended to develop difterent skills that

help communication in the second language English, with the proposed strategies.

The lesson plan was developed covering the topic proposed in "Planes y
Programas" defined as: Discusses own and others' experiences in a conversation, which
was based on reviewing and discussing anecdotes of own experiences, where the student
had to Understand the general meaning, main ideas and details of the anecdote as

represented in the following scheme:
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AMBIENTES SOCIALES
DE APRENDIZAJE

Actividad comunicativa «Intercambios asociados a informacién de uno mismo y de otros
Prictica social del lenguaje -Comenta experiencias propias y de otros en una conversacion.

Aprendizajes esperados «Escucha y revisa conversaciones sobre experiencias personales.
« Comprende sentido general, ideas principales y detalles.
«Comparte experiencias personales en una conversacion.

Note: Taken from Educacion Basica, Aprendizajes claves Inglés, sep (2017)

Based on the above, the proposal consisted of 6 classes which cover the topic of
anecdotes and where in each class a metacognitive strategy was used. The first three
classes were aimed at introducing the topic of anecdotes and presenting the strategies:
brainstorming, open and closed questions and mind map as a cognitive organizer, on the
other hand, the other three following classes allowed the student to become familiar with

the strategies, and to put them into practice individually.

The design of the present research includes the development of didactic sequences
that teach and put into practice certain metacognitive strategies applied during the reading
process through three phases: before, during and after reading, in order to guarantee a

conscious and dynamic reading process.

Lesson 1: Talking about experiences during a road trip using simple past.

Class purpose: By the end of this class, students should have been able to identify

the main idea of the anecdote as well as specific details such as places, days, activities, etc.

At the beginning of the class the teacher used some open-ended questions and a

picture to activate the learner's prior knowledge of the topic on road trips before starting
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the reading. This activity not only gave the learner a familiar context about the reading but
also the students were able to review the vocabulary to be used in the reading and clarify
doubts about unknown words.

This last point was made because, according to Sidek & Rahim (2015), having
knowledge of the vocabulary found in a text allows L2 learners to succeed in reading

comprehension activities, which was evident during the activity.

Examples of open and closed questions Used picture

e What do you see in the picture?
e Have you ever been on a road trip?

e Do you like road trips?

e Where have you been?

e What kind of activities did you do?

Figure 7: open-ended questions and a picture to activate the learner's prior knowledge of the topic.

Before beginning the reading, the teacher introduced with an oral drill the main
activities that can be performed on a road trip, so that the students could identify and
understand the activities that the characters performed in the reading. While the students
were reading the text, they were asked to underline all the actions (verbs) they found in the

past simple tense.

The purpose of the reading was for the students to identify the general idea of the

text as well as the specific information, on the other hand the text allowed the students to
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have an input in the target language and focus on the grammatical aspect to be covered
with the topic, which was the simple past.

After the reading, the teacher began with a discussion about the characters and
places they visited to encourage students to share what they had understood so far and how

they could relate it to their own experiences.

At the end of the discussion students reread the text only if necessary and
completed the comparison chart with the main ideas and relevant information from the text
they were asked to complete, finally in pairs students discussed in a role play using the
characters from the text about how they felt during the road trip based on what they read at

the beginning.

Information Alan Robert

Place visited

When did they go?

Who accompanied them
on the trip ?

Did they like the trip ?

What activities did they
do on the trip?

Figure 8: Example of comparative chart

This class aimed to cover several important aspects of reading comprehension
with the help of open and closed pre-reading questions. These aspects were decoding,
vocabulary and reasoning, and prior knowledge, in order to understand the main idea of

the text and discuss specific information and details.
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Lesson 2: Talking about experiences during a birthday party

Class purpose: by the end of the class students should have been able to

distinguish between relevant information to get the general idea of a text

For this class, students explored a topic that is very common in their daily lives
and that everyone has experienced at some point, birthday parties. The topic allowed for
more concrete connections to be made to the experiences and prior knowledge that the
students have acquired growing up, so students master the topic when it is addressed in
their native language, which facilitates exposure to this same topic in the target language.
According to Yahya & Salma (2015) “a good reader” is one who can employ his prior
knowledge to comprehend the text by using any available sources, such as the text's title

and illustrations.

Victor went to the beach

what did you carlos went with
his family to the
do on your last T

1 had a big cake birthday 7

s 2 2
B )R JRB Y

< >
< S B

Figure 9: example of the introductory mind map
To start the activity, the proposed strategy of the mind map was used as a graphic

organizer prior to reading and as a form of introduction to the topic. The mind map was

made with the help of brainstorming where the students together with the teacher were the

55



main speakers of ideas; the brainstorming and the mind map were made around the
following question: what was it like and what did you do on your last birthday? The
students began to share and discuss their experiences while the teacher wrote the different

ideas on the board forming the mind map.

To finish with the mind map, the teacher asked the students to look at everything
that was written on the board, and based on that, make some predictions about what they
think the reading will be about just by looking at the image and the title "La fiesta de los
XV de Rubi". After the students made some predictions and talked about the topic of
"Ruby's XV" (a relevant topic known by the students) the comprehension questions were
read as a group so that the students could understand the general idea of each of the
questions and could read the reading with the scanning strategy to locate the parts of the
text where the answers were exposed so that later they could give a precise answer to the

questions previously read.

And finally, students practiced using the mind map to organize what they
understood from the reading, at this point in the planning process students were able to be
creative with the design of their mind map, where they included relevant aspects of the
reading they understood and had to include the activities that Ruby, the main character of
the text, was able to do and those that she was not able to do at her party. At the end of the

class, students presented their mind maps to the class.

The crucial point of this class was that the students were able to discriminate

between the relevant information in the text and what is important to know and what is not
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so relevant or already known in order to understand and retain the most important part of

the reading when filling in their mind map.

Lesson 3: Learning about technology in the past

Class purpose: by the end of the class students should have been to distinguish

between relevant information to get the general idea of a text

To start with the class, the teacher addressed the topic of technology and talked
about how everything was different in the time in which the grandparents lived their
adolescence, so from two images the brainstorming strategy was implemented and the
students shared what they thought was happening in each image, some notable features,
and the differences they could find, the purpose of the activity was to use brainstorming as

a strategy to activate the students' prior knowledge about the topic before reading

As students began reading about two grandparents talking about the differences
between the activities they did as teenagers and the activities their grandchildren do today,
students had to identify and underline all the activities the grandparents did. After the
reading, students brainstormed in teams of three about the activities they do differently
from the grandparents in the text, and formed a list of contrasting sentences using past and

present simple sentences.

The important thing in this class was for students to begin to infer and contrast
relevant information from the text with their own experiences and ideas to improve their

reading comprehension in the target language.
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Lesson 4: Discovering historical events of the past

Class purpose: by the end of the class, students should have been able to make

inferences from a text to improve their reading comprehension.

In this class it was intended that students make inferences from the title and an
image about a familiar topic and public knowledge, it was proposed to use a text about the
independence day in Mexico, since it is a topic that students study in different classes and
is a social historical event that gives students a sense of belonging at the community level,
students were helped by their prior knowledge to relate what was written with their
previous experiences to make the reading more personal, which helped them to understand

and remember what they read.

As an initial activity, students brainstormed the topic in their notebook, listing
everything they could remember about the topic, such as dates, characters, and important
events. Before beginning the close reading, students scanned the text for keywords that
would complement their brainstorming list and made inferences about what they thought
the reading would be about, as well as defining the main idea of the text based on their

brainstorming, keywords, and prior knowledge.

During the reading, students focused on how they could explain what they were

reading, what they would use from the text to explain it, and whether the main idea they

had pre-established beforehand connects to the main idea of the text after reading it.
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To conclude the activity, the students made use of the metacognitive strategy of
the mind map to represent more graphically what they had understood from the text, this
mind map was completed with the information from the text and with the information that
the students had determined from their inferences. The teacher presented an example of a

mind map as a form of visual support for the students.

Where? When? What happened First?

‘ Mexican Independence ’

day

| |

How did people feel ? Who?

What happened at the
end?

Figure 10: Sample mind map for reading comprehension activity

In addition to testing the strategy of using the mind map as a graphic organizer
and metacognitive strategy in this class, the students were also able to use the

complementary skill of inference for their reading comprehension.

According to Kintsch (1998) students are able to process the content of the text at
an inferential level, depending on how the reader relates the ideas of the text, eventually
incorporating previous knowledge and reworking the ideas proposed in the written
material, making inferences along with a strategy that involves metacognitive processes as

in this case the mind map, allows readers to evaluate the comprehension in progress, and
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tentatively implement the necessary adjustments to improve the level of coherence of the
mental representations generated in the reading process will show us an improvement in

the level of reading comprehension of the students.

Lesson 5: Our Last Christmas

Class purpose: by the end of the class, students should have been able to use their

critical thinking and reading comprehension to answer questions based on the texts.

First, as an introductory activity to the class and to the strategy that was
addressed, which was open and closed questions, the teacher began with some questions to
introduce the topic and activate prior knowledge. For this class, a very important and fun
topic for the students was treated, which is the Christmas season. With the help of some
images with Christmas scenes the teacher started with some questions like: Do you like
Christmas? What do you like about Christmas? What do you do during this time, etc.? The

students shared their answers with the teacher and the rest of the class.

On this occasion the use of the proposed strategy was divided into three stages;
open questions before, during and after reading the text. With the purpose of discovering in
which stage the students relate their previous knowledge, and the information that the
questions make them reflect in order to have a better understanding of the text they are

reading.
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In the first stage the students were presented with prediction-based questions,

such as "look at the image of the reading, what do you think it will be about, what does

your prediction make you think? Do you think it will happen at the beginning? etc."; in the

second stage the questions focused more on the characters and the setting, for example:

how do you think the character in the story feels? What do you think about the ending of

the character? Can you imagine the setting of the story, etc.? And finally, in the third stage,

questions were used such as: did you like the ending of the reading, would you change

anything in the story, or what part was your favorite?

The following table exemplifies a little more the questions corresponding to each

stage mentioned above, as a way of support for the teacher:

Reading Stages

Open-Ended Questions

Before reading the text.

What do you think this text is about?

What detail on the cover supports that
prediction?

What do you think will happen in the plot?
What ideas do you think will be present in
this text?

How do you think the story will end?

What kind of characters do you think will be
in the story?

During reading the text

How do you imagine the scenario of the
story?

How do you think the characters feel?

Is the situation of the story similar to any of
your own experiences?

How would you feel if you were one of the
characters?

What details do you think are the most
important in the story?

After reading the text

What do you think about reading now?

How could you summarize the story?

If you could change the ending, how would it
be?

How do you relate the story of the reading to
your life?
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e  What was your favorite part?
o  Which character did you hate the most?

Figure 11. Reading stage and open - ended questions

After the introductory questions, the teacher gave the students a worksheet with
the reading "A Christmas Day" before starting the reading the teacher used open and
closed questions, based on the title and the image accompanying the reading (first stage
questions) students had a time to discuss their answers and write their first ideas of the text

based on the first questions.

After that, students started the reading with three questions given by the teacher in
mind (second stage). At the end of the reading, students shared their thoughts provoked
during the reading with the help of the questions. As a final activity Students had to write a
review of the reading. In order to expand the students' thinking the teacher used three
questions from the last stage to make the students reflect and think about what they

understood in the text at the moment of writing their review.

The important focus of this class was that students, with the help of open and
closed questions, create connections with their background knowledge, understand the
author's point of view, and assume a critical stance, judging the text and relating it to other
texts or experiences, since as mentioned by Badger & Thomas (1992) open and closed
questions allow students to construct their own answers and open a window to students'
thinking and understanding, offering a better experience based on critical reading and

meaningful understanding.
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Lesson 6: Anecdotes/simple past and reading comprehension test

Class purpose: By the end of the course, students should have been able to

implement the use of metacognitive strategies to understand the readings.

For the final class, it is proposed that students be evaluated through a test
(Appendix H) which was divided into different sections which were: vocabulary, grammar
and reading comprehension; the grammatical approach covers the use of the simple past

and regular and irregular verbs which were the topic of the previous classes.

To begin the class and as an introduction to the test, the teacher brainstormed one
of the readings that the students will read on the test, focusing on the activities that the
students did over the weekend, so that the students could recognize phrases and activities
and help them to understand the reading based on their previous knowledge. After
brainstorming, students were ready to begin the test, which was given individually and
lasted for the remainder of the class. While the students were answering the test, Teacher

was continuously monitoring them and was there to answer any questions.

The first part of the test deals with the vocabulary section. Students had to read
and match the words in the right column with those on the left, these were verbs in the
present tense and their past tense form. The intention of this part was that the students
remember the form of some regular and irregular verbs and that when they read the texts,

they could recognize them and help them to understand what they are reading.
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In the second section, the first part of reading is presented. Students had to read
the text and answer the open and closed questions according to the text, using the
grammatical structure of the simple past in order to evaluate reading comprehension and
grammar.

In the third part of the test Students had the word "Snowman" and a representative
picture. The prompt was: brainstorm the ideas and write down in the white space
everything you know related to the title of the next reading and the picture next to it.

Students had enough space to write their brainstorming.

Then the next instruction was to read the text and find the main idea that helps
students to summarize the reading and underline it with some color. After that student
found 5 open and closed questions related to the text that they had to answer according to
what they read. And finally, the students had to complete a mind map with some

indications all based on the reading they previously read.

The purpose of this class as mentioned above was to evaluate Students since
evaluation allows us as mentioned by Hernandez (2009) "Evaluation is the whole process
of pointing out the objectives of an aspect of education and estimating the degree to which
such objectives have been achieved. It is also the establishment of the current state of the
teaching-learning situation and determines whether success has been achieved in what it
set out to do." (P.13). Therefore, if it is required to obtain results of student learning and to
observe which objectives were met, evaluation and different instruments that help us not
only to have a final evaluation but a continuous evaluation of the process should be

considered.
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1.7 Class participations and interactions (implemented actions, strategies &
evaluation instruments)

The following is a description of the forms of participation that occur in the
classroom of the third grade "A" group while working in the English class, as determined
during the week of observation. It also presents the different strategies that have been
proposed to be used during the weeks of professional practice as well as the different types
of interactions that occur in the classroom and finally the evaluation instruments

corresponding to the proposed activities are added.

1. 7.1 Participation in classes

As a future Teacher I know that participation in the classroom is essential not only
for the class to flow but also for students to acquire knowledge through the exchange of
ideas, opinions and experiences as mentioned by the author, “participating, helps people to
learn about many things by sharing their perspectives and learning from others “(Sanchez
etal., 2021). Hence, participation is an important factor to consider when planning a class,

as it will have a positive or negative impact on the students.

According to what is proposed in the current plans and programs, the English

class has a communicative focus, so it can affirm that class participation and interaction

helps the communicative approach to be achieved effectively. The author Sanchez et al.,
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(2021) adds that one of the benefits of participation in EFL is that students who are active

participants have the opportunity to practice the target language. (P.152).

In order to improve participation within the classroom, it has been proposed to
consider emotional factors and the classroom environment since as mentioned by Reifman
(2008) Creating a positive and safe environment promotes positive teacher-student
interactions and improves student behavior, classroom management and active
participation in the classroom. In accordance with the above, the following diagram
explains in a more visual way the participation strategy used in all classes of the practice

period:

Participation strategy Diagram

Stage 2
safe environment

Figure 12: Participation Strategy proposed diagram

The proposed participation strategy as presented in the diagram comprises 5

stages, each of which is of utmost importance when considering the participation of each
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student in the classroom. Each of the stages are proposed based on the observation and
profiling of the groups as well as each is supported based on the conclusions of the
research conducted by Sanchez et al., (2021) “Factors that de-motivate EFL students'

participation at a school of languages in the state of Veracruz, Mexico”.

Stage 1. Teacher’s attitudes

Teachers must always pay attention to each of the participations, as well as to
implement the warm feedback in order not to discourage the learner. The teacher becomes
the main motivator of the learner; “some teachers might encourage students to feel
enthusiastic about learning a new language, whereas others might succeed in making
students think negatively” (Aulls, 2004, quoted by Sanchez at al.,2021). Therefore, the
student must be encouraged to participate by having a good attitude and always

considering that mistakes are valid in a progress such as learning.

Stage 2. Safe environment

At the age of the learners which is between 13 and 15 years old, the opinion of
third parties is always important and can affect their development. On this occasion, what
their peers think can always influence their participation. The teacher's task is to create an
atmosphere of respect where the student feels safe to participate, so from the beginning the
teacher and student should agree in the class rules that all participation is allowed and that

teasing or comments are a penalizing action in the classroom.

Stage 3. Participation time for all
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When working on participation it is important to consider all students, not to
focus only on those who participate a lot or those who never participate, as some students
may feel bad when there is no balance in the participation, sometimes the teacher focuses
more on students who never participate or those who participate a lot leaving aside the rest
of the group. The best thing to do is to create a balance in the participation as well as to

organize moments so that all the students feel motivated to participate.

Stage 4. the material as a means of participation

The use of visual materials always helps to awaken the interest of the students to
the class, so supporting the class with visual materials that the students can interact with at
the moment of participating helps a lot, so it is proposed to use this type of materials in

most of the designed lessons.
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Figure 13: evidence of students interacting with the material during the lessons
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Using celebrities, characters, or people they know helps to engage the class,
attention and participation as they will be drawn to want to share extra information about
the character being presented. The material can always provide time for participation and
help to balance participation.

An example of the material used during classes to increase student participation,

based on their preferences, is presented below:

Cristiane Shiderman
Ronalds

Thanes Marinsfte & Advien Billie Eilich BlackPink

Figure 14: Flashcards used during classes to enhance student participation

Stage 5. All participations count

The purpose of this stage is that the students know that each participation counts
and that it has a meaning which the teacher must let the student know, such as telling them
that the more they participate, the more they find themselves in the class and therefore

their learning increases.

Students like to compete and know how many participations they have, so it has

been proposed to create a participation sheet (Figure 14) where students can fill with

stickers every time they participate in class, at first, they will participate in order to fill the
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sheet but over time they will become a routine activity of the class and will participate

whenever necessary.

Student'name:

©@®0O O
OO0 O
0000

Figure 15: Participation strategy: My participations” sheet

1.7.2 Classroom Interactions

Classroom Participation could not be possible without the interactions formed
between teacher - student, student - student and student - material interaction. Classroom
interaction focused on the language used by the teacher and learners, the interaction

generated, and their effect on L2 learning. (Tsui, A. 2001)
Therefore, part of the proposal is to describe what type of interaction is used in
each activity. The following is a description of how these interactions are presented in the

English class of the third grade A group.

Teacher - student interaction.
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During the week of observation, it was detected that this type of interaction is the
one that is most present in the classroom, since the class is more teacher-centered than
student-centered. The student speaks only when the teacher asks a question, otherwise the
class continues in the same way. When an activity is checked, the teacher asks for the

answers and the student who has the answer raises his hand to answer.

Most of the classes are similar, there are no activities where the student interacts
more than to say answers. There are also no group reading activities and almost no pair or
team work.

The Head teacher commented that during the return to classes after covid pandemic
it has been very complicated to carry out team activities since the students are not used to
it and they get a little out of control of the situation. He also commented that the
student-teacher interaction is very weak and that it is something that needs to be worked

on, since due to the online classes this type of interaction has been lost.

As part of the intervention proposal, it has been considered that classes can be more
student-centered and less teacher-centered in order to make the student an active agent in
the process of their own learning, for example in classes where brainstorming is used
before a reading, the students are the main ones to lead the brainstorming based on their
experiences and previous knowledge, while the teacher's role is to guide and monitor them

during the activity, but not being the protagonist

Student - Student interaction
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As mentioned above, student-student interaction has been affected this year by the
new sanitary measures that must be followed. Paired and group activities are almost
impossible to carry out since students are not used to working in this way, which makes it

not a dynamic that teachers like.

Peer-to-peer interaction helps to build cooperation and empathy among students;
implementing activities where students can share their experiences and help each other to
complete and solve a problem helps to create a safe environment for students because
everyone can integrate some of what they know without feeling individual pressure.
"Constructive relationships among students are probably an absolute necessity for

maximum performance, socialization and healthy development." (Johnson, 1981).

In order to improve the interaction of the students in the classroom while respecting
safety measures, it has been proposed to integrate discussion and reading activities that are
carried out in groups and in pairs that allow not only a social interaction but also that the
students can share their knowledge and support each other. The focus of this research is
reading comprehension, so in terms of interaction, group or paired reading can contribute
to students' interest in reading.

The role of discussion and sharing answers after the activities will allow students to
interact and argue their ideas from the readings that are being used in class, which will
help their oral expression in the language and check their reading comprehension while

exchanging ideas.
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Figure 16: students exchanging their ideas during classes, improving the interaction between students and the

use of the target language.

Student - material interaction

During the classes that were carried out through the new online modality, the
students acquired a relationship and interaction with more dynamic materials with which

they learned to use them and have control of them for the acquisition of learning.

This type of materials that teachers provide to students in online classes have
marked a before and after in the learning of students, so it was an extreme change for the
return to face-to-face classes because compared to online classes students no longer

interact with dynamic or visual materials.
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Throughout the face-to-face classes it has been observed that part of the main
teacher's dynamic is to write on the blackboard the grammatical rules and then some
exercises where the students have to complete or accommodate some sentences based on
the grammatical rule that is being practiced. All these exercises and explanations of
grammar rules are copied by the students in their notebook, so this would be the only
material they interact with. As for reading, it is a skill that is very neglected since the use

of reading sheets is hardly implemented.

Therefore, during the proposal it is planned to give the students worksheets that
include the reading, instructions, and explanations for the students to interact with the

material, as well as the use of flashcards, visual posters, pictures, etc.

1.7.3 Evaluation Instruments

In the teaching and learning process, evaluation instruments are an essential tool
that allows teachers to assess students' knowledge as well as to detect areas for
improvement in the knowledge acquisition process. It also allows students and teachers to
determine how the activities and materials used have worked and to modify their actions in
order to achieve the proposed objectives; "Evaluation instruments are the tools that both
teachers and students use to capture in an organized manner the information collected

through a particular evaluation technique". (Hamodi et al., 2015).

In order to evaluate each of the activities carried out based on one of the proposed
strategies, it was determined to use two evaluation tools: a rubric and a checklist, and a

reading comprehension test to cover the three strategies used during class. The following
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are the evaluation instruments proposed to be used in some of the products per week of the

proposal:

Rubric evaluation

A rubric can be used to grade homework, class participation or overall grades.
Torres et al. (2010) state that “the rubric is an evaluation instrument based on a
quantitative and/or qualitative scale qualitative scale associated with pre-established

criteria that measure the student's actions on the aspects of the task or activity to be

evaluated” (P. 143)

According to the characteristics of the rubric, a specific rubric was designed to

evaluate the students' answers to the open and closed questions:

Grade

Student” name:
Date:
Aspects Description
writing Answers present cohesion at the
textual level and are appropriate to
the subject of the reading and the
question.
spelling Answers have fewer than 3 spelling
errors according to the topic being
covered.
vocabulary Answers present an adequate use of
the vocabulary seen before the
reading.
Central idea | Answer covers the main idea of what
is being asked.
Good Regular Can improve
987 65 4 3 2 1
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Figure 17: Proposal evaluation rubric

Evaluation checklist

Checklists are a simple format that the teacher can use to record important

information on certain criteria to evaluate the development and final work of the students.

For students the checklist is a list of everything they have to include or accomplish in the
performance of an activity in order to complete a final product in class.
It has been proposed to consider this instrument to evaluate the performance of

the students in the realization of a mental map of reading comprehension.

Student’s Name:

Date:

Aspects Yes / No Observations

Recognizes the main and
secondary personalities of the
reading.

Relate the decisions made by the
characters and the end of the
reading.

Add extra information to
complement the main points

It includes the introduction, the
development and the end.

Complement the mind map with
the most relevant information from
the reading.

Explain the end of the reading in
your own words,

Figure18: Mind map checklist
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As a final instrument, a partial exam (Appendix H) focused on reading
comprehension was conducted in which the student put into action for the last time the use
of the different metacognitive strategies that were explained and developed during the

previous classes to improve the students' reading comprehension.

The results and evaluation of the test performed are presented in the following
section. It is important to mention that the reading comprehension section was evaluated
with the help of the rubrics mentioned above, in order to have the same scale and to take

into account the aspects that were reviewed during class.

It also reflects on the practice to address the answer to the question of inquiry
posed above: how can reading comprehension in third grade high school students improve
with the use of metacognitive reading strategies in the classroom? and how does this affect

students' learning of the target language?

II. Development, reflection and evaluation of the improvement proposal

As a fundamental part of this document is focused on the innovation of education
as one of the most important tasks of the teacher, which is done with the help and through
reflection, where it is necessary to contrast what has been planned with the final results,

analyze and replanted situations that could get out of control or out of the expected.

Therefore, for the application of the research-action methodology in this report,

the following is presented: the relevance and consistency of the proposal, the identification
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of curricular approaches, the competencies deployed within the action plan, the description
and detailed analysis of the sequences of activities and finally the evaluation of the
improvement proposal, where the failures in the implementation and their consequences
are recognized, the achievements are identified and shown, explaining the analysis of how
they were favored, as well as those situations that hindered the purposes of the action plan

and its implementation.

2.1. How relevant and coherent was the proposal to obtain results on the impact of
metacognitive strategies on reading comprehension?

Reading comprehension, as previously reviewed, is an important and helpful skill
for the student who is learning a second language; since it allows him/her to have contact
with input in the target language and comprises an important part in the acquisition of
vocabulary and grammar in the student. In this sense it is important to highlight the
concept of reading comprehension as the central axis of the action plan within the
improvement proposal due to the previous observations that were made through online and
face-to-face classes to the students of the group, where it was evident that it was necessary
a transformation in the dynamics of work in the English class and focused on reading with

the purpose of favoring the reading comprehension of the students.

Due to the continuous lack of activities and reading strategies that the group
presented after two years of online classes where this skill was left aside, since in the first
days of observation and practice of the 2021-2022 school year, it was evidenced that
students did not understand what they read and therefore responded erroneously to the

activities. These causes were the reason why this topic has been included as the main
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problem of this report. The answers of the students through the surveys of how they like to
learn and reading habits showed as a result that the students prefer the reading to be more
visual and entertaining in order to understand, based on this, the three proposed

metacognitive strategies were chosen.

2.2 What curricular approaches and how were they integrated into the design of the
improvement proposal?

In accordance with current plans and programs, the Foreign Language curriculum.
English adopts an action approach focused on social practices of language; which are
oriented to the process and integration of learning and offer students opportunities to
participate in various communicative exchanges that demand the appropriate use of
knowledge, skills, attitudes and strategies, and to reflect on different aspects of language,

language and culture. (Aprendizajes Clave, 2017).

Taking into account the social practices of language as the focus of attention in
the teaching and learning of a foreign language, language is defined as a communicative,
cognitive and reflective activity, which becomes the focus in basic education classes and

helps teachers and students to understand the communicative cycle of language.

Student should be able to express, exchange and defend ideas, emotions, desires,
interests; establish and maintain interpersonal relationships, access and interpret
information, participate in the construction of knowledge, organize thought and reflect on
the process of discursive creation, Planes y Programas defines it as learning English using
English, taking into account one of the pillars of education which is learning by doing

(aprender haciendo).
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The present project follows the approach designed and proposed within the study
plan, which states that students should learn the target language in real or close-to-reality
communicative interactions in which students participate as users of this language and are
interested in learning how communication takes place when interacting with others,

through a reflective process.

2.3. Competencies deployed in the implementation of the action plan.

According to the information published by DGESuM in 2014, the revision of the
educational model in force at that time began, where the Plan and syllabus of the
Bachelor's Degree in Secondary Education of 1999 and the assessment of the current
educational context were taken as a starting point in order to improve the disciplinary
knowledge, pedagogical practices, socio-emotional and inclusive education, as well as the
use of technologies.

With this, it was proposed to strengthen the communicative competence of
English as a foreign language through a formative environment that complements the
competencies of the discipline with English courses to develop in the students of the
Escuelas Normales the effective communicative ability in relevant contexts of use, through

social practices of the language: personal, community and professional. (DGESuM,2019)

Based on the proposed social practices of language, teachers-in-training should

develop the following competencies:
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“Personal: Includes contexts in which English is used to converse casually
and socially with friends or acquaintances on personal or social topics, as
well as to carry out transactions.

!

Community: Includes contexts in which English is used to express students
cultural aspects, such as entertainment, the arts, the environment, and ways
of life. It may also include cross-cultural topics, comparing students’
lifestyles and behavior with those of people from other countries or social

groups.

Professional: This environment is related to the teaching work that students
will perform in the future, as well as to their general professional

development".

-DGESuM, 2019

Returning to the competency-based approach of the study plans and programs, it

is necessary to describe those generic and professional teaching competencies that are

manifested in the process of improving the practice profile of graduation from education in

Escuelas Normales.

Among the generic competencies developed in the preparation of this document,

the following are mentioned:

In the design of activities and the confrontation of unplanned situations within

the classroom, it was possible to develop the competence of problem solving and decision

making using critical and creative thinking, being a fundamental part in the decisions that
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were taken in the development of this research. Autonomous learning and self-regulation
in order to strengthen personal development was applied during most of the process, since
as the main agent of this process, the teacher in training with the resources and tools
obtained during the previous years of Educacién normal has learned and regulated her

learning in the elaboration of the proposal.

Finally, with the purpose of creating different contexts or situations for
secondary school students to learn to use the target language in different contexts, the
competence of applying linguistic and communicative skills in different contexts has been

developed, creating strategies not only for the students but also for the teacher in training.

2.3 What competencies did I develop as a future teacher in the implementation of the
action plan?

Mainly the professional competence of didactic planning design, applying
pedagogical and disciplinary knowledge to respond to the needs of the context within the
framework of the plans and programs of basic education was covered in the realization of
the didactic plans that were proposed during the intervention of professional practices, the
planning was designed based on the observations made during the beginning of the school
semester in order to identify some problems and give solutions to them, creating activities
within the proposal based on purposes according to the profile of Jr. high school students

and based on the current education plans.

During the creation of the proposal, the cognitive processes, interests, motivations
and formative needs of the students were recognized in order to organize the teaching and

learning activities and it was approved to relate the English contents with the other
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disciplines of the current Curriculum to activate the students' previous knowledge; these
actions contributed to the development of the competence of designing the teaching and
learning processes according to the current approaches of the English language,
considering the context and the characteristics of the students to achieve significant

learning.

Another of the important areas that could be developed during the intervention
was the use of evaluation to intervene in different areas and moments of the educational
task, an example of its application was in the realization of a timely diagnosis to meet the
needs of students with a deep analysis of the current situation. Also, as a teacher in training
I was able to develop the use of formative and summative evaluation throughout the
process of the improvement proposal in order to assess the learning of students according

to the specificity of English and the current approaches.

The competency of Manages collaborative and inclusive learning environments to
promote the integral development of students is manifested in the implementation of the
improvement proposal where the didactic strategies designed to generate a learning
environment were used, with the objective that students develop the competencies that are
deployed favoring their collaboration and the continuous inclusion of each of the students
in the activities, as well as establishing constant communication with them to build trust

and avoid any problems during classes as well as to promote meaningful learning.

Finally, the competence of Acting with civic, ethical and legal values and
principles inherent in their social responsibility and their professional work with an

intercultural and humanistic perspective.
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This competence was developed following the indications, principles and values
that the normal school has shared with me during my teacher training, leading my work
with dignity, autonomy, freedom, equality, solidarity and common good, among others
within the school center of practice. In the same way, my teaching practice was based on

the philosophical, legal and school organization bases in force.

2.4. Detailed description and analysis of the sequences of activities

The following is a description of the activities carried out in each didactic
sequence, their respective reflection and analysis based on Smyth's Reflective Cycle
(description, explanation, confrontation, reconstruction) and the research question, in order
to propose an evaluation and present the results of the proposal that was carried out.

First, it is of utmost importance to know what Smyth's reflective cycle consists of,
which was used to describe and analyze the didactic sequence; as a practicing teacher I
recognize the importance of teacher reflection in order to improve the teaching task,
therefore a description of this reflective cycle is presented, Smyth's (1991) Reflective

Cycle consists of 4 stages which are mentioned below:

Table 6. Smyth’s Reflective Cycle

Stage Characteristics

Description It is characterized by expressing and describing the
educational event; identifying the most outstanding aspects
that took place in the practice.

Explanation This stage involves a high level of analysis where the
teacher's purpose is to support the teaching with a theoretical
perspective and to be able to discover all the pedagogical
processes involved.

Confrontation Confrontation serves to place the practice in a cultural, social
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or political context through critical reflection supported by
educational strategies.

Reconstruction At this stage the teacher reflects on how the situation or
proposal could be applied a second time based on new
knowledge in order to improve and produce new ways of
teaching.

Note: Taken and adapted from Smyth, J. (1991). A critical pedagogy of classroom practice.

Lesson 1: Talking about experiences during a road trip using simple past.

e Description

In the planning of this session, applied on November 30, 2021, I proposed the
presentation of the first metacognitive strategy to be applied. At the beginning of the class
and introducing myself in the classroom, the head teacher notified me that the third grade
A students were in a school activity in the library, so it would take a moment to go up to
the classroom. The biggest concern at the time was that the school activity would take
longer and I would not be able to make my class. In the end I was able to start my class 10

minutes after the start time so I had to modify the time of some activities.

At the beginning of the class, I did not have any complication to capture the
attention of the students, because although they arrived a little restless, due to the activity
to which they were invited, they paid attention to me following my indications to begin
with the activity. When I was ready to start the class, the ” third grade Prefecta” interrupted
to give some announcements and indications of upcoming activities, which changed the
atmosphere of the group as they began to have doubts about the indications so some of

them were worried and stopped paying attention, They were nervous and restless, so I
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decided to make a complete turn to the planned class and made a vocabulary and
memorization activity that I managed to relate to the theme of the reading (Appendix I)

and which helped the students to relax and concentrate in class.

The vocabulary activity consisted of dividing the group into two teams, and the
dynamics was as follows the first student of the team would say the following phrase " I
went on a road trip and .... " which I wrote on the blackboard so that the students did not
struggle too much in the main phrase, then the student added some activity that he could
think of that he could do on a road trip and then the next student repeated the phrase based
on the activity that his teammate said and added another activity and so on, trying to pay
attention to what his teammates said to try to memorize each of the activities that were
being added, the team that managed to say all the activities was the winner. Below I write
the dialogue of a part of the activity:

Team 1:

Student A: I went on a road trip and I clim.... bed a mountain

Student B: I went on a road trip and I climbed a mountain and ........ ate pizza.

Student C: I went on a road trip and I climbed a mountain, ate pizza and ......

swam in a lake.

This activity was carried out successfully and we reviewed vocabulary and past
tense verbs, which the students, according to the head teacher, had been learning since the
beginning of the school year, which helped them to remember them. In the end, due to
time constraints, each team only did one round, but the students still managed to stay

engaged in the class and continue.
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The second activity was the introduction with the open and closed questions and
the image related to the topic. This activity was done quickly and effectively since the
previous vocabulary activity helped the students to develop better in this activity, which
was useful in the question of time. And the drill activity that had been planned earlier was
omitted, but as I mentioned earlier, the students relied on the first activity. At the time of
reading the students underlined the verbs in the past tense that they found. At the end I was
not able to do the last activity planned, which was the post reading of the class, but I left as
homework to reread the reading and complete the table of the main idea and specific
information and details, with the intention of continuing the discussion of the reading next

class.

e Explanation

The purpose of this section was not only to introduce and implement the open and
closed questions as a metacognitive strategy for reading comprehension but also that the
students were able to identify the main idea of the text, specific information and details of
the reading based on the open and closed questions. With this purpose in mind, it was
intended that students would be able to make connections with their prior knowledge.

Although it was planned at the beginning to have a brainstorming session around
the main question, it was not possible to apply it as planned, however, it was not an
impediment for the students to participate in an experience in which they had to put into

practice their previous knowledge.

The last activity was crucial since it was the moment where reading

comprehension was put into practice, but thanks to the communication I had with the
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students and their commitment I allowed them to read at home and answer the support
questions, although it is evident that the students used some resources such as the
translator to perform the activity, but they were still able to share information from what
they read, achieving the purpose of the class although it was not as planned but allowed the

development of student autonomy.

As mentioned by Charms and Brophy (as cited in Diaz and Hernandez, 2002),
one of the conditions that must be met in order to produce intrinsic motivation in an
individual to perform a task is "the experience of autonomy, that the subject feels that he
exercises control over his environment and his own behavior" (p. 85). The results of the
activity not only fulfill the purpose of the class but also motivate the students and support

them with their autonomy in the learning process.

e Confrontation

This class had been planned with the intention of beginning the class with a
brainstorming session so that the students could identify the dynamics of brainstorming,
although this activity could not be carried out in the way the development was planned and
the result was convenient to be the introductory class to the topic that was addressed
during the following weeks. Because the students were not able to participate in the
brainstorming, it was not possible to observe how their participation and the visibility of

what they were doing contributed to the students' learning and reading comprehension.
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However, a group dynamic was created between the students and the teacher,
which made it possible to return to the introduction of the topic. Due to the experience of
the moment, the change of tool and the need to modify the didactic situation, it was
pertinent to create a learning environment in the space where the main objective was to
transfer that moment to the children's memories and their relationship with the language
and the topic, as well as to express their questions and concerns, in this sense the priority
was to focus on the interests of the students and the purpose of the session remained

through that interaction students-teacher, teacher-students.

The initial activity that consisted of representing the vocabulary that the students
could identify in the reading through a dynamic activity or "game" made their attitude
change to a more relaxed one after the difficulties that arose during the class since it was
related to the previous knowledge they had already acquired through their exposure to the

language and their experiences in everyday life.

The use of didactic material with images is something that I had already included
in previous sessions and favored the attention of the students so much, so I did not discard
its relevance in this sequence for the procedural learning of the students achieving a
significant learning, where the teacher in training is who first says the base phrase and a
word related to the topic, then we did it together (students and teacher) and at the end it

was done individually, with the support of mimicry to avoid translation.

As previously mentioned, the application of metacognitive strategies is to teach

the student to use them and be autonomous in their learning, which in Aprendizajes
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claves(2017) is defined within the pillars of education that is the "learning to learn" which
is not a simple process that can be solved only with a strategy, however, this sequence was
a great step to break with the structures that the students had taking into account that their
first two years of secondary education were made in virtual learning spaces since it was
incorporate elements that they did not know and it was possible to awaken the curiosity of
most of the students, which allowed them to ask, observe, converse and investigate

individually.

This could be determined with the help of the evaluation instrument (checklist)
that showed the results obtained by the children in the content taught even though the

sequence was not carried out as planned.

It is important to mention that during class 3 students did not show up. Based on
what was observed by the trainee teacher and the analysis of the session, the results of the
checklist show that 27 students showed an interest in learning reflected in their active
participation during the class to give answers as well as to ask questions, a criterion in
which the same 27 students showed to work for the satisfaction of doing correctly what

they were asked to do.

The rest of the students who attended, showed that they did not have an
acceptable capacity for autonomous work, exposed with situations in which they
themselves asked more than twice what they were going to do and some did not do what
was requested despite the fact that the topic was explained to them on more than one
occasion being notorious also at the time of asking for their participation and not

demonstrating security in what was mentioned even when they had the reading in their
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hands.

Therefore, with these students it was demonstrated that this class did not have a
learning pace and execution of tasks adequate to their real capacity because they did not

fully understand the subject and it was difficult for them to carry out the activities.

The previous evaluation allows me to make an analysis and reflection of the
strategy used, together with the performance of the students that even though some of them
could not develop the self-management of their reading comprehension, all of them
showed a favorable attitude towards the class, which made me feel satisfied in spite of the

moment of stress for not fulfilling what was planned and not having enough class time.

e Reconstruction

Considering the situation that arose before this class started, the change I would
like to make would start from the moment before the class because, although I knew that
the students would be in an activity outside the classroom and that they would take time
from my class, I could have asked or known the state of the group 10 or 15 minutes before
the class, This would give teacher trainee time to reorganize the planned activities and
prioritize each activity according to the purpose of the class, which would allow the
classroom environment to be less frustrating for both the teacher and the students when the
problem arose, ensuring that the class would flow more normally and that improvisation
would not be appreciated at the time. In this way I believe that I would have achieved the

purpose that was raised with the activities that guided this one.
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It is necessary to highlight that with the help of the strategies used as a resource,
the images, the rescue of previous knowledge and the activities that led the student to the
use of open and closed questions for reading comprehension that were first explained by
the teacher, then they were done together and at the end they were tested individually, I can
add that my role as a teacher also favored the success of the class since the students
perceived that even though there were complications at the beginning, the class was not
suspended and this speaks of how the attitude and motivation of the teacher directly

influences the motivation of the students.

However, it is also necessary to take into account those students who were not
able to understand the text or perform the final activity, for this, it may be helpful to apply
the sequence that was planned at the beginning as this could help students understand both

the dynamics and each activity.

During this class, as a teacher trainee I faced a situation that is normal within the
school during the school day, which are those inconveniences that we do not always
consider when planning and the use of improvisation as strategies; the stress and
frustration that one has when wanting to fulfill each part of planning is something that the
teacher projects to the students which becomes a negative factor, since the control of the
class can be lost and thus the attention of the students. This class helped me to understand
the importance of anticipating the problems that may arise during class, and to maintain a
positive attitude towards any problem in order to take advantage of class time and that
students feel motivated to learn regardless of the situations that arise within the school and

of which the teacher does not always have control.
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Lesson 2: Talking about experiences during a birthday party

e Description

The second session with the focus group was held on December 7, 2021, for this
occasion the main topic was birthday parties which as in the previous class is a topic that
the students have been familiar with growing up and is also something that is important

and fun for them.

At the beginning of the class 2 of the students asked me for permission to go out to
rehearse an activity that was planned with the art teacher, I only asked to leave the
evidence of the last class to review; before starting with the theme of the class the reading
of the previous class was retaken and everything related to the activity of reading
comprehension that was left as homework was shared. At the end of the class a poster was
made with the theme of birthdays (Appendix I). This poster helped as the central part to

make a mind map as a metacognitive strategy before and after the reading comprehension.

The mind map was filled with basic questions that the students were answering
during the activity. Some of the questions were: what did you do on your last birthday?
what would you have liked to have as a present? What was your last birthday like? The
participation of the students was active, which helped the activity to flow and the students
were getting into the class and the topic. During the filling out of the mind map the
students tried to make sure that all the information shared was done in English in order to

avoid the use of the native language, which functioned as exposure to the language.

93



Sometimes the students had problems expressing themselves in the target language but
they were supported by the head teacher who was present throughout the class as an

assistant and of course by me as a teacher trainee.

A moment before starting the reading, the students were asked to relate the mind
map with the title and the image of the reading. With this reading I was surprised because
of the reaction of the students when they observed the title of the text, which was the xv
years of ruby. This reading was based on a local news that became national a few years
ago, at the time of planning the use of this reading I thought that the students were not
going to be very related to the topic since this event took place when the students were in
elementary school and the concern was that they did not know anything because of the age
they were at the time of the event; but it turned out to be the opposite since the students
knew everything about the topic and shared curious facts and made predictions based on

the mind map and their previous knowledge.

In the reading activity the students had to scan the text to detect the answers to the
questions prior to the text, which they understood immediately and most of the students
located all the answers; after that the reading was done individually and without any
problem since most of the vocabulary was reviewed in the main activity and they used the
questions to understand the text. Effective reading leads to skillful reading comprehension
and this was detected in the last activity of the class where the evidence was the
completion of a metal map based on reading. Students used the questions, answers and
extra information to complete the chart in a way that reflected their understanding in the

metacognitive organizer.
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When most of the students finished their activity, we shared the information they
included and why, trying to get the students to explain what they understood from the
reading. It was remarkable the participation of 2 students in space since all their
explanation was done in English, it was not all correctly structured but their confidence
made the others participate and feel curious since before doing the dynamic the students
were impatient since the next class was sports and most of the students already wanted the
English class to be finished but with these participations their attention returned to the

class.

e Explanation

The purpose of this class was not only to achieve the expected learning of the
content, but also to integrate the use of the mind map as a metacognitive graphic organizer
in order to provide and discriminate relevant information to help improve the students'
reading comprehension. Making use of the metacognitive strategy to orient and guide the

learners on relevant aspects of the learning content and the reading process.

Another purpose of this class and this metacognitive strategy was to take into
account the results of the survey of learning styles (Appendix E) that was conducted
during the week of observations, where it was found that most students learn visually;
Within this style, graphic organizers are frequently used and help to present and
understand the information in a more observant and complete way; therefore, the
implementation of the mind map as a metacognitive reading strategy and as a strategy that

favors the style of most of the students in the classroom was proposed as a purpose.
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The result of these purposes was very positive and in addition to this, the students
had previously used the strategy in other classes, which helped because they knew the
strategy, this knowledge was something different from the way it was applied during this
session but instead of seeing this as a negative factor it became a starting point for the
students to develop learning to learn, The implementation of this strategy provoked a great
interest in them and they were witnesses of their learning, which was also related to an
event which the students associated with fun and with their previous experiences such as
birthday parties, making it meaningful and whose value lies in its practical utility, but

above all for the pleasure of learning something new.

e Confrontation

The content chosen for this session was very pertinent and could be perfectly
related to the students' experiences. The knowledge that the students had about the topic
helped the class to flow in a satisfactory way as the students participated frequently and the
class developed in a way that both the teacher and the trainees shared extra information

related to the topic and used the target language more frequently.

The factor of the difference of knowledge in the use of the mind map on the part of
the students as previously mentioned helped the students to learn how to use it in spite of
knowing the strategy, since some students' comments were similar and came to the
conclusion that they knew the mind map, that they had used it but had never done it from
scratch and that they had done it together with the teacher and at the end they copied it in
their notebook. This aroused curiosity to know how to make and use the mind map to their

advantage during the reading comprehension activity.
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The evaluation of the learning session showed that the 25 students who were
present showed a noticeable interest in learning and actively participated in the class both
in the introductory activity and in the lecture and the realization of the mind map, all
worked for the satisfaction of doing correctly what was requested because they wanted to
finish the design of their mind map since one of the implications was to use their creativity
and relate it to the text, Therefore, everyone had an acceptable capacity for autonomous
work during the class, despite the differences in the use that the students had of the mind
map that was presented, the evidence was completed with the guidance and support of the

teacher, the students were confident in what they were doing.

As for the cognitive aspect, there was only one student whose pace of learning and
execution of the tasks was not adequate to his real capacity, specifically when reading
comprehension was evaluated, this was due to the language barrier and it was also
identified that the student had not been attending the previous classes, on the other hand
the other students did present a favorable result in their reading comprehension and were
able to distinguish each element of the mind map and retrieved detailed and specific

information thanks to the metacognitive strategy (Appendix J)

e Reconstruction

Although the session had satisfactory results, it is necessary to mention that the
teacher's responsibility is to be continuously training and reflecting on the practice, which
has led me to reflect on some areas of opportunity that I detected during the execution of

this class.
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The first area of concern is at the moment of receiving a wrong answer since there
were some occasions where the student mentioned some information or wrong answer and
I just said a simple "no" and looked for another participation hoping that it was the correct
one. This aspect had gone unnoticed on my part until I realized that this way of
"correcting" did not contribute anything to the student and the worst thing is that in some
cases the student was discouraged to continue participating. So, I think that if I gave a
correction more focused on giving warm feedback it would help the student to continue
with the motivation to participate, also to take advantage of the student's participation to
give him/her some clue and to contribute a little more so that he does not feel that his

participation was not relevant.

As a second area of opportunity, I detected that especially in this class where the
student had mastery of the topic of the reading, sometimes the participation turned into
small talks that deviated from the topic but being small talks that the students tried to
continue in English, I allowed them to continue, compromising the time allotted for the
class. So, finding a strategy that would allow me to bring the diverted talk back to the main
topic of the class without demotivating students would be the most convenient in a repeat

class.

Lesson 3: Learning about technology in the past

e Description
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The third class taught took place on December 9, 2021, for this class I was
notified that the students would take 10 minutes after the class start time since they were in
an event organized by the first-grade students, so I took my precautions in case this event
took longer than the class time. After about 15 minutes the students began to arrive in the
classroom, I instructed them to take their places and take out their English books. For this
occasion, I asked for a volunteer to help me write the date of the day, this was to let the
students know that the class is about them and for them, so from this class choosing a

volunteer for the date became part of the routine to start the class.

As an introductory activity and to start sharing ideas, the students observed two
images (Appendix K) as the topic of technology in the past and now it was a little difficult
for the students to share ideas, one of the main barriers was the vocabulary and that not
everyone was interested in the topic of technology. So, to motivate participation we played
the game of "hot potato" to choose a student to take part, this dynamic helped the students
to develop and pay attention to what the teacher and the rest of the students were sharing.
Even though generating ideas from the brainstorming strategy was complicated, with a

little patience and confrontation it could be completed.

After activating the previous knowledge of the students with the brainstorming,
the students began to read the reading that talks about the anecdotes of two grandparents
comparing what they did in their childhood and adolescence with what young people do
now, while reading the students had to identify and underline each of the activities that
both grandparents did, then teams of three students were formed for the next activity.
When the instruction to work in teams was given, the students acted surprised but excited

because as mentioned before the students do not do many team activities, so after this

99



instruction the classroom environment felt more pleasant and comfortable since the

students feel and show more confidence during the class.

The team activity consisted of brainstorming among the three members related to
all the activities they do using technology that the grandparents in the text did not do in
their time. In addition, the students were asked to make a list of contrasts using the simple
past and the simple present in sentences showing the comparison of both types of activities
(Appendix L). After this the students in teams had to answer and share their answers to the

questions related to the reading.

e Explanation

The purpose of this session was for students to be able to contrast relevant
information from the text and compare it to their own lives in order to understand the
reading. Also, a fundamental part of this class was for the students to begin to create

sentences with the grammar they had seen in the previous classes.

Previously, the students presented problems when talking about the past and always
and the present, since in the conjugation of the third person they showed some
complications which made the content confusing for them. During this class, with the help
of inferring and contrasting information, we proposed to address this problem with the
purpose of presenting a contrasting lesson where students could identify the grammatical

differences between these two grammatical tenses.

100



As the first class where the students had to work in teams, another purpose to be
addressed was that of group control and the classroom environment when students work in
teams since sometimes during this type of dynamics the teacher's attention is somewhat
lost and less use is made of English, therefore for this activity the students had to share
their ideas and answers using the target language as much as possible; the teacher's
constant monitoring allowed this to be possible since the students were able to complete

the activity expressing themselves in the target language.

e Confrontation

Even though the topic of this class was not as engaging as the topics seen
previously, the class was completed satisfactorily even though it took longer than expected

at the time to activate prior knowledge.

The use of brainstorming is a strategy that in this class showed that the students
understood its function and its contribution to help them understand a reading text so the
students feel comfortable and confident to perform these activities and their interest in
participation is reflected in most of the students who are involved in the class and
participate constantly. Since it was a class more focused on stage during and after the
reading, it was observed that in this part it became a little tedious for the students, although
it was rewarded by the teamwork which allowed the students to not get bored or stressed,

resulting in the completion of the activity.
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In the evaluation of the activity, outstanding results were obtained in all the teams,
since they all supported each other and each team member was able to complete a similar
work but with the support of all the members of the team. During the reading
comprehension questions, it was detected that the students continue to present problems in
those questions that can be a little difficult, which is why it is presented as an improvement
area where the students should be exposed to more complex questions in order to achieve a
level of reasoning and comprehension that will help them with this type of questions that

can be found in the comprehension activities.

e Reconstruction

Personally, and after a long period of reflection I came to the conclusion that
although the goals were achieved, I would like to change some of the content that in my

opinion would help students feel engaged from the beginning of the class.

The topic of technology in our daily life is a topic with which students and
teachers have contact every day in most of the activities they perform, so although it is
already a topic known by the students, talking about this advance and the continuous
innovation it presents is not entirely interesting for them, so creating connections based on
the preferences of the students would help to improve the reception they had towards the

topic.

Relate technological advances with what the students like and as these activities
could not be done in the same way in the classroom, we can include the topic of

videogames or the internet where they bring the use, they give to these technological
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advances causing them to express themselves and form part of the class, The more time the
students share information or have a turn to speak, the better the flow of the class and the

more students want to develop in the same way

Lesson 4: Discovering historical events of the past

e Description

During the class of December 13, 2021; I planned to cover some historical event,
the chosen one was the independence of Mexico and that the students are very familiar
with this topic and it helps to force the knowledge of their own culture to share it with

other cultures using the target language.

At the beginning of the class the students were a little uncontrolled since they had
returned from the sports class and were restless in the classroom, so it was a little
complicated when they wanted to perform the introductory activity, so we had to call the
attention of those students who did not allow them to move forward. Considering the
attitude of the students, we started by showing an image (Appendix M) and asking simple
questions such as: what do you see? what does it remind you of? why? etc., which led to
the gradual integration of more students into the conversation. As it had been planned from
the beginning, covering this topic got the students to join the conversation since it
provoked a sense of belonging since it is a topic that gives them a feeling of identity and

belonging to the community.
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Before the reading the students brainstormed individually in their notebooks
writing everything related to the theme of the independence of Mexico that they could
remember, the level of the activity was complex so they were asked to try to write their
ideas mostly in English although in Spanish they were also accepted since later each idea
would be reviewed in group to express it in English and the students were helped with
some words that were compiled to put it in English so it was focused on that part of the

vocabulary.

As a complementary way, students were asked to watch the reading and scanned
the text to locate key words that they could detect. This part was a little easier since the
vocabulary had been checked previously, although there were still some questions about
one or another word that remained unknown. With these activities they were asked to
define the main idea of the text themselves before reading the text, just by brainstorming,

the title and the supporting image.

During the reading the students were asked to focus on how they could explain
what the text is about and if the idea that they established before agrees with the main idea
already reading the text, the students had some difficulties with these instructions so it had
to be repeated with more clarity to be understood by the students, this time I relied on the
students who had understood to explain with simpler words the indications to the others,
this was a good decision because it allowed me to save class time. At the end of the
activity, the students were asked to make a mind map to help represent what the reading
was about based on the knowledge instruction that was done before and after the reading.

At the end of the activity, the students presented their mind map in class (Appendix N).
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e Explanation

The purpose of this sequence was for students to use the mind map as a reading
comprehension strategy, incorporating detailed and specific information from the reading
according to the main idea they grasped while reading. It was also proposed that the
students make inferences before reading based on their general knowledge of the topic in
order to improve their reading comprehension. While the students made some inferences
from the image and the tutor helped to review detailed vocabulary that was unknown to the

student up to that moment.

In this session the students were required to make their own mind map design
according to their learning needs, some used many colors and many shapes for each
section of information they included while some preferred to use neutral colors and opted
for a clean organization when completing the chart. Three of the students were very

creative and added pictures related to the information.

e Confrontation

It was very satisfying to note the enthusiasm of the students prior to the class of

this activity and very successful to give the students the freedom to create their own mind

map design since they felt important to focus on the design.

When reviewing the information that was added to the students' mind map, it was
evaluated according to the checklist that was proposed as an evaluation instrument, the

following results were presented: 15 of the students effectively completed the activity and
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made the correct use of the mind map, these same students were the main ones to
participate during class, so it is possible to understand their results since their participation
and attention helped in the construction of their knowledge. This was also demonstrated
when evaluating their reading comprehension as they were successful in expressing and

interpreting the text without any problems.

On the other hand, two students in specific had difficulties at the time of working
because instead of making a mind map and although the indications were repeated they
delivered a list with sentences obtained from the reading which showed that despite the
calls of attention and the several times that the indications were repeated they continue
without paying attention, according to the list of attendance these students have several
absences and for ender they lacked to complete work and the knowledge and information
that was imparted in previous classes. The rest of the students did not finish their mind
map on time since they invested most of the time in the design of the mind map. But still

the purpose was fulfilled.

e Reconstruction

The way in which I consider that this sequence can be more effective is by
addressing the behavioral problems that arose during the activities, because although most
of the students showed a good attitude sometimes I as a teacher focused on wanting the
students who were being restless to work and forgot to continue monitoring the other
students, so a good idea would be to perform the activity in pairs so that the learner feels

the support of someone else and that between the two of them they are motivated to work.
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On the other hand, there were students who were focused on the design of the
graphic design did not finish the work on time so if I had given instructions that
emphasized more the importance of the content the students would have left the design
until the end when they finished completing the information, working with images was
very useful to many students so I should take advantage of this and use it to your

advantage to engage the whole class.

Lesson 5: Our Last Christmas

e Description

This class took place on December 16, 2021, for this class I realized that the school
was holding a Christmas event so at any time the third-grade students would go out to
participate in the event so the head teacher told me that maybe the class could be
interrupted, so he asked me to try to do the main activity so the students would have time
to finish it, this at first stressed me out and I selected the reading activity to start as soon as

the students arrive to the classroom.

When the students entered the classroom, they were all very excited about the
Christmas event. When I detected and felt their excitement I decided to start with the
introductory activity as it allowed the students to continue with the same excitement with
which they came to class. Therefore, I continued to present the images of Christmas
scenes. The choice of this theme was perfect for the date as the students were looking

forward to the Christmas vacation season. I started by showing the pictures and asking
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some questions related to the season such as: Do you like Christmas? What do you like
about Christmas? What do you do during this time, etc., all the students wanted to
participate as they all have some experience with the Christmas season so it was a lot of

fun for both the students and the teacher?

Afterwards, each student was given the worksheet with the reading, when the
students observed the worksheet, they began to say and ask for the activity to be done in
pairs, they voted without any indication from the teacher, although this was not planned at
that time, it was decided to do it that way. The rhythm of the class is important for the
continuous development of the class, for that reason this way of working was allowed so
as not to lower the level and rhythm of work of the students, who were interested in the

topic and the class.

The activity was divided into three stages, open and closed questions before, during
and after the reading based on the table presented in the action plan (Table. 11). When
done in pairs the students showed good results although it was noticeable that they were
doing the activities in too much of a hurry since in a few minutes they were leaving for the

Christmas event.

e Explanation

The main point and purpose of this class was for the students to use their critical
thinking to answer reading comprehension questions which as previously mentioned were
divided into three stages in order to detect in which stage the students use critical thinking

to create connections with their previous knowledge with the purpose of understanding and
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expressing better the content of the text. It was decided to divide them into these stages
since part of the metacognitive strategies is that the students learn to learn and are
conscious of their learning, allowing them to observe their language performance and

reading comprehension in the different activities.

Specifically, students work with this type of questions in the subject of history
which becomes a perfect advantage for students since their level of critical thinking is
constantly applied, and in this sequence, I observed what type of questions they handle

better.

e Confrontation

This sequence developed almost according to plan since all the activities could be
carried out and had time for reflection. Although the class was complete, it is necessary to
mention that some areas of improvement were detected that helped the class to turn out

better than planned.

The enthusiasm of the students allowed the class to work and to be carried out in a
pertinent way, although at some point this enthusiasm turned into debauchery since they
only wanted to work in pairs because they wanted to be playing and talking, so they lost a
few minutes deciding if this was the best, in the end as a teacher trainee I let myself be
influenced in this aspect thinking that the class could be ruined if I did not accept the
proposal of the students, after accepting this it caused the activity to become at some point

not so important for them and they did not take the activity very seriously.
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As a future teacher I know that this conduit must be regular and that sometimes it
is not always possible to do what the student wants because in the class planning too many
factors are taken into account to reach the conclusion that the activities will be done in

such a way, since these factors allow the class to achieve its main objective.

e Reconstruction

Time and school events have an important impact on the development of the
planned classes, taking them into account as soon as possible allows the ability to change

and modify the planning, which being flexible should aim to achieve the main objective.

During this class the level of enthusiasm of the students was higher than that of
the teacher because they were in different channels, the students were excited and happy
for the Christmas event of the school so their level increased, contrary to that of the teacher
because the interest and attitude to the class had been overshadowed by the concern or
stress of having to modify the class so I consider that in this class the students had a

greater freedom in making decisions that could affect the class and the activities.

As a teacher I know that it is important to have a balance between freedom and
discipline in the classroom, and I am aware that in this class the balance leaned more
towards freedom and liberty on the part of the students, so I know that I have to look for
strategies to help me control this type of occasions and create a balance between what the
students want and what the teacher expects, The implementation of an agreement between

teacher and student could be of great help, since it can lead to create a type of negotiation
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that allows the class to continue flowing with the same participation and interest but that

adapts to what the student proposes.

In this case I think that if they had done it, the class would have been great, so if
in the future a similar situation arises, I know that I will be able to handle it and know how

to deal with it.

Lesson 6: Anecdotes/simple past and reading comprehension test

e Description

The last class of the practice day was held on December 17, 2021, this was the last
day of classes before leaving for Christmas vacation and it was also the day of the exam
(Appendix), so although the students were previously notified, this caused the concern that
some of them did not attend and only some could take the exam, which to some extent was
the case since out of a total of 32 students attended 23 to take the exam, it should be noted
that the weather was too cold, and this was another reason for the non-attendance of some
students, since according to the head teacher and “prefecta” teacher, some parents have
previously commented that with very cold weather, students may be more exposed to
getting sick, so after living a worldwide quarantine by covid-19, getting sick is the least

you want at this time.

At the beginning of the class the attendance list was taken and the test was handed
out, the students had to write their full name and their grade and group, then they were

asked to put the test aside, since we had planned to do an introductory activity related to a
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reading that was present in the test. The teacher began by writing a question on the board:
what did you do last weekend? Then each student was given a board marker and in rows
each child wrote down what he/she did last weekend. This activity helped the students to
relax a bit as the thought of having a test made them a little nervous and the classroom
atmosphere felt a little tense.

After this activity the students were encouraged to answer the test and a
motivational message was given so that they would not feel too pressured. The test lasted
35 minutes, the development of the test was silent and individual students were able to use
a verb and color board to answer some sections of the test, while the teacher was in charge
of monitoring and answering doubts that the students might have.

Only two students did not complete all sections of the test, but most of them

finished just in time.

e Explanation

This class was totally evaluative, its main purpose was the use of the strategies seen
in the previous classes to obtain better results in reading comprehension, so exercises were
planned in which the students had to use each of the strategies.

On the other hand, and focusing on the content of the sequences covered during the

weeks of practice, the exam was intended to evaluate the following aspects:

e Students are able to identify and categized into families’ irregular verbs with

similar characteristics.
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e Students are able to understand the changes in the past tense form of the irregular
verbs
e Students are able to understand and answer questions in the simple past tense

e Students are able to write sentences in the simple past tense

The grammatical theme of the simple past was addressed in all classes in different
familiar contexts for the students, the one that worked best was the Christmas context, so a
reading related to this theme was included in which the students could make use of the
three metacognitive strategies. However, we also included short paragraphs where the

student used each strategy individually.

e Confrontation

During the time of the exam the students had some doubts with certain indications
because they were very long explanations, so it was necessary to help them understand the
indication and use words more familiar to the students and write the indication of the

activity of the exam on the blackboard.

As for the reading time, a situation arose with two students who personally
approached me and told me that they did not understand anything of the reading, I noticed
them a little nervous since they were students who participated constantly in the previous

classes, so I was surprised to hear their situation.

At that moment I decided to ask them for the words they knew, which were easily

detected by both students, so that they would not forget them I asked them to make a
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vocabulary list on the back of the test sheet and then I asked them for the words they had
never seen and write them on the board, at this point I interrupted the other students in the

class to ask them for more unknown words.

When I asked for the unknown vocabulary, I received several words so we made
several lists corresponding to each reading paragraph found in the test. After that the two
students who came to the beginning were able to complete the activity even though they

did not have time to finish several sections of the test.

The "easiest" section of the exam, according to the results obtained, was the
vocabulary and verbs section, since the verbs in the past tense were frequently reviewed
and the use of the verb list was authorized, the students had no problems answering this
activity. Presenting this activity as the first one of the exams was the most appropriate
since it provided security to the students and saved them time, since in less than 5 minutes
they were able to finish and pass the second section, having more time for the reading

sections.

e Reconstruction

The most notorious problem during the exam was that the instructions were too
long and became confusing for the students. Therefore, a redesign of the instructions
would be adequate to avoid these setbacks, since not understanding some of the
instructions completely worried and stressed the students, which in an exam is not the
most recommendable since it was observed that there are students who have a very bad

time during the exams.
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Knowing that students are more visual and enjoy and understand better when
images are used, the test could be done with short indications and with an image related to
the instructions, or present a set of indications where there are indications and images so
that students can visualize the different instructions and if they have a doubt they can be

supported with the image.

2.5 Evaluation and results of the implementation of the proposal

In this section I report the evaluations and results of each of the proposals applied
with the students of the 3rd grade "A" group, where the evaluation is a tool or instrument
that allows me to assess the learning acquired by each student in order to recognize their
learning achievement and follow up, as well as to evaluate my practice, that is, to realize if
my intervention is adequate, if my planning is really making sense to what I want to

achieve with the students and if not, how I can change or adapt it.

Proposed strategy: Open and closed questions

In the first session the students were introduced to this strategy, despite the

inconveniences that were presented, the students were able to implement it, at the

beginning their answers were very short and vague and almost always answered only half

of the questions (Table 18).
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Vg

Dr-oid sam's girlfriend make a pizza?

Table 18: Student responses prior to the use of the proposed strategies

One of the most common expressions when using this strategy was "Maestra yo no

s¢ inglés..No entiendo” (teacher I don't know English...i don't understand), so to avoid that

"I can't" or "I don't know" it was proposed to locate clue words both in the questions and in

the text. Here is an example:

Example

student evidence

QUESTION:

Did ruby wear a
pink dress
—

Reading text:

My birthday party was great but
a total disaster. What | liked the
most was my pink dress, as |
danced | could’see how the dress
sparkled in the lights.

Table 19: Example and student evidence of clue words
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This strategy, which had not been used before, helped the students to answer the
questions when they did not understand a word in English, so it was something routine that
the students acquired and began to apply during the classes. Allowing the use of open and

closed questions was useful for the students to improve their reading comprehension.

As mentioned above, at the beginning the students answered 1 or 2 questions or left
them incomplete, but as the questions helped their reading comprehension, the students
complemented their answers more and finished most of the questions. Below is a graph
comparing the results in activities before the implementation of the strategy, the results of
the first and second session using open and closed questions and the results in the exam

section:

Number of questions answered

== Questions answered == Unanswered questions

Pre diagnostic 1st class nov - 29 2nd class dec- 9 Exam

Table 20: Number of questions answered during different classes

As can be seen in the graph, at the beginning the students answered from 0 to 2

questions as a minimum and these were answered very slowly and just to "finish" the
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activity. After having the first guided contact with these questions presented as a reading
strategy, a small but important increase could be appreciated since out of 5 questions 28
students answered three during the activity, in this class the use of the strategy of clue
words was implemented, therefore in the second section the students presented an increase
in the number of questions answered and showed a better development in their answers.
Therefore, in the partial exam, out of 23 students who took the exam, 19 students answered

all the questions correctly.

The way in which both the answers and the comprehension of the student in the
activities and in the exam were evaluated was with the help of the rubric shown above
(Figure 18). Below is an example of the evaluation of one of the students in the activity
carried out during the didactic sequence number five, where they worked under the three

stages of reading comprehension questions:

Student’ evidence Evaluation
*, Wnatdid Kate see when she woke Lp?:J\" Woke o "‘fﬁ—x"’ﬂ”’\  was Sow , Student was able to
J Vd = dmn
2, What did Kate do after sne ran cut of the house? e ke d Sy Tor 08 o )
3. Whatdid Kate and her orother do with the snow? Thet mad® o by Seeu ) / e Find the Signiﬁcant clues.
4. Whatwas the first thing the snowman said to Kate and "ar brother? |{ o f’
5. Wihy did the snowmar melt? \l‘ y S bt eote j;"."“ Aty 1 . . .
Lk e Find more than one interpretation or
an r'}
- B — meaning in what they read.

e [ ocate data or ideas that the writer

intends to convey.

Table 21: Evaluation of the application of open and closed questions as a metacognitive reading

comprehension strategy
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According to the evaluations made of the work and the continuous evaluation
carried out during the different sessions, it can be reported that the students had a
significant progress with the use of this metacognitive strategy that not only their way of
putting them into action to understand the text changed but also their way of thinking and
perceiving this type of activity had a positive response that from being a tedious or boring
activity became a strategy to test the knowledge of the language, and reading

comprehension as well as reasoning and written expression.

Even so it should be mentioned that the learning process is not so simple and is
shaped and must have a review and a constancy to the moment apply a new strategy, so it
should be considered that although the results presented in both activities and final exam
may vary in the adaptation of topics because as can be seen in the planning most of the

content always managed to make connections with the prior knowledge of students.

Therefore, this strategy has shown on this occasion and with this focus group its
functionality and its progress in improving the detected problem thanks to the activation of
previous knowledge that the brainstorming strategy brings with it, which allowed to
achieve a scaffolding in student learning, showing its results in the increase of retention of
information derived from a text at the time of reading time in class. The application of this
metacognitive strategy for reading comprehension showed favorable results but also led to
the application of other strategies to support the students such as the clue words, which not
only helped in the questions but also in the comprehension of the vocabulary while the

student was reading the different texts used.
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Finally with this strategy it was discovered that the students evaluated showed
better retention of information in the stage of questions before the reading and after the
reading since in the different answers it was noted that the students related the answers to
the questions of the first stage with the answers of the last stage helping to better express
the retention of specific information, details and characters during the reading discussions
showing a reading comprehension close to the average that corresponds to third grade

students in the secondary education curriculum.

Proposed strategy: Mind map

This strategy was introduced in the second class that was held with the students, as
mentioned above the main topic to start with the use of this strategy was the birthday
parties, this was planned as the students had more experience on this type of events as it is
something that everyone has experienced on several occasions therefore this would help
them to express their ideas more easily, which could be observed during the

implementation of the activity.

Students mentioned that they had previously made mind maps in other classes,
although when I asked for an example, some were confused with a concept map, so it was
necessary to explain what a mind map was and how it integrated information as well as its
benefits, being a group with a visual learning they immediately understood its operation
and showed interest in the realization of the map. The mind map activity was combined
with the brainstorming strategy, since it helped to introduce the information that should be

included in the mind map.
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In the first class working with this strategy, the interest of the students in the

elaboration of the mind map was demonstrated, although the information they included

was very scarce for being the first time elaborating one, even when they followed the

template proposed by the teacher. According to the results and the supervision during the

class, it was detected that even though the students had the template, they had problems to

order the information, since they left out important information and instead included data

that are part of the reading but are not relevant or do not help you to create or identify the

main idea of the reading. The following is the work of one of the students, which was

evaluated according to the rubric used as an evaluation instrument:

Student’s evidence

Evaluation

Where?
B R
[ 15 WO 2 rary
o I13IMOT

The student ...

e Recognizes the main idea but does
not express it completely.

e Has problems understanding the end
of the reading.

e Recognizes the main characters but
not their relationship to what happens

in the text.

e Does not add extra information

Table 22: Student evidence and evaluation

Students presented an improvement in the quality of their work in the third class

and in the final evaluation, their answers became more specific and everything was

consistent with the reading when they presented orally, the graph helped them to

understand their confidence since it was possible to observe that when they were nervous,
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got stuck or forgot something when speaking, they looked at the mind map and were able
to pick up what they wanted to say; also the students used this graph to present some

examples from their daily life.

To witness the impact of this strategy, a comparison of the products reviewed in the
first and second week is shared below, as this evidence shows the development and quality

of the implementation process of this strategy during the classes.

First Class Second class

Table 23: Student’s Evidence

Proposed strategy: Brainstorming

This strategy was included as an introductory part of almost all the lessons that
were planned for the didactic section, the reason for this decision was that at least one of
the metacognitive strategies was constant in order to compare the impact of the other two

strategies.
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It should be noted that the students had already been exposed to something similar,

although they had never used it to understand a text and improve their reading

comprehension. However, it should be pointed out that the students were accustomed to

only carry out this strategy orally, and in this proposal, it was contemplated that it would

be oral and visual so that the students would be motivated to participate. The

brainstorming helped the students express their ideas and thoughts in the target language,

and helped them to make inferences and ask questions in order to explain the reading.

The following comparative table shows the students' performance in their answers

obtained in the diagnostic exam and in the activities where this strategy was not applied

prior to reading compared to the answers obtained in the final exam.

Pre-class results of brainstorming as a
metacognitive reading strategy

Results of classes where the student made use
of brainstorming in their reading process.

Decoding deficiencies.

Confusion about task demands.
Poor vocabulary.

Poor prior knowledge.

Lack of knowledge and/or mastery
of comprehension strategies.

e Poor comprehension control
(metacognitive strategies).

Students were able to:

Be able to predict

Anticipate

Achieve inference

Paraphrase

Achieve a normal level of analysis
Use their prior knowledge
Achieve monitoring

Table 24: Comparison of results of using brainstorming as a metacognitive reading strategy

The effect that the application of this strategy during the readings is reflected both

in the number of questions that the student answers as well as the reading skills developed
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from brainstorming, concluding that not only improves reading comprehension but that the
students develop in the reading environment by applying different reading skills while

retaining information, analyzing and reflecting on it, contributing to their learning.
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III. Conclusions

During the development of this paper and in the process of applying strategies and
coexistence with the learners, I was able to reflect, analyze, develop and study the process
of reading comprehension in a group of students who at the beginning had no motivation

for reading in general and even less interest in reading in a foreign language such as
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English, but with the passage of time and with a more careful and thorough analysis, trying
to get to know the students better and with the implementation of my intervention as a
teacher in training, an important progressive change was manifested within the English
class, which could be observed in a constant fulfillment of activities and tasks, as well as
an increase in the capacity of autonomy in the realization of activities, as well as the

increase of participation and motivation during the reading process.

As a future teacher, it is very important for me to understand the relevance of
educating students in the classroom with a better reading comprehension, which in turn
will allow them to have students with critical thinking, they will make judgments about
what they read and consciously decide what is useful and what is not, on the other hand,
with regard to the subject of English, students will acquire through reading and reading

comprehension what they need to develop in the language.

Although this is a very strenuous task and it turns out to have a high degree of
complexity and teacher commitment, through the selection of strategies that allow the
development of this skill in the students in our care, considering that by performing these
actions correctly we can give greater strengthening to this area of opportunity and motivate
the student to get involved in reading not only in the educational environment but as an
area that will be of benefit for their entire life.

On my part, I can mention that each and every one of the strategies put into practice
throughout the school year were of great support for the students to mobilize their
knowledge, they were motivated and decreased the concept that they had been presenting
towards reading activities, which was only boredom and laziness. Likewise, the

application of diverse topics of interest to the students provided the opportunity that each
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strategy could be applied, since this allowed the attention and engagement of the student in

the class.

The purpose and objective of this study was to explore the use of metacognitive
strategies to improve reading comprehension in an English as a foreign language
classroom in a group of third grade jr. high school students. In order to conclude this
purpose, the following research question was posed at the beginning: how can reading
comprehension in third grade high school students improve with the use of metacognitive
reading strategies in the classroom? and how does this affect students' learning of the

target language?

In order to answer the research question, certain aspects were taken into account.
First, the use of metacognitive strategies was analyzed from the planning, monitoring and
control that the learners made during the reading comprehension of a text. Second, the
relationship between the use of metacognitive strategies and academic performance in the

area of language was examined.

Therefore, I present the reflections and conclusions that the results and analysis of
each of the activities applied during the present didactic proposal determined, thus giving
an answer to the research questions and making known the result of the pedagogical

intervention.

Emphasizing the following question: How did reading comprehension in third

grade jr high school students improve with the use of metacognitive reading strategies in
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the classroom? The answer is that based on the experiences, observations and analysis, the
use of metacognitive reading strategies helped third grade students not only to improve
their comprehension but also to develop important skills within the process, one of them,

autonomy.

According to Anastasiou and Griva cited by Caicedo (2011)) for a good reading
comprehension process to take place, students must autonomously construct their learning,
for example, a student actively articulates his or her prior knowledge with the information
presented in the text. In this case, the use of metacognitive strategies allows students to
achieve the goals proposed at the beginning of reading, evaluate the state of their

comprehension and use appropriate strategies to maintain or improve it.

Initially it was shown that brainstorming, despite being done in the classroom as a
group, helped students to be motivated to participate and to have the autonomy to, after
sharing prior knowledge, predict and/or infer, read the reading to check the relationship
from before reading to after reading, This was done under certain criteria determined by
the teacher but independently developed by the student, which compared to the initial
classes, the students did not have the intention to get involved in the reading, mainly

because of language barriers.

With the use of brainstorming and as mentioned in the class reflection, students
were able to use their prior knowledge to anticipate and predict a text before reading,
providing a high-performance mental process to infer with the reading. In the same way
this strategy showed as a result the increase of the vocabulary of the students since during

the use of this one the students clarified their doubts of vocabulary, they were exposed to it
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and then they used it at the moment of sharing ideas and this related it with the text, which
answers the question of how the reading comprehension through metacognitive strategies

influences language.

On the other hand, the implementation of open and closed questions in the 3 stages
resulted in more than the majority of the students being able to perform Rapid localization
of data, ideas and theme: the first step of the perceptual process of reading, which includes
an optical component and a cognitive component by which visually perceptual graphic
stimuli are converted into meaningful units (Gispert, 2001); which it can define as

scanning and skimming skills.

This same strategy helped the students to learn the grammatical focus structure that
was being covered during the classes, as well as the formulation of more complex
sentences in the target language. Demonstrating again that the reading comprehension and
of course the strategies used made the students' written and oral language progress stand

out.

The third metacognitive strategy used was the mind map as a graphic organizer,
considering that the students presented visual learning characteristics, the use of this
strategy was proposed, having an important impact since during the classes where it was
used, there was a development in reading comprehension, the organization of ideas and the
analysis of information; which is another of the important reading skills in the
comprehension process since it helps to distinguish and discriminate ideas that the reader

obtained after reading.
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According to Hoyos & Gallegos (2017) The information analysis skill corresponds
to the deepest level, in which the information is integrated with the reader's knowledge and
skills; it is the organization of thought, where the reader summarizes and presents a global
sense of the text: which allows connecting information from different parts of the text to
give the main idea, using the rules of selection, generalization and elaboration; it is going
beyond the text: selecting, categorizing, prioritizing and applying, and activating previous

knowledge. (p, 28).

When the students worked with the mind map, they carried out these actions at a
level according to their school grade, which can be expressed as the most significant
advance in the process, since I personally underestimated the students and was surprised
by this result, which I hope will be equally important for the work in the other school

subjects that the students have.

Through the activities of the research project, the children understood that actions
that they may consider basic or not as relevant as making predictions and hypotheses based
on information such as the title, the characters or an image of the reading situation or
context and their previous experience mean too much when it comes to improving reading

comprehension.

Likewise, they verified the predictions, inferences, questions and anticipated ideas
are coherent with the information presented in the text, or if in the verification process
misconceptions are corrected, it is easier to integrate the information or their knowledge to

an assigned task such as the realization of a mapping, which helps them to continue in the
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construction of a global meaning of the text, as well as to transfer such learning to other
reading experiences.

From all this process it is highlighted that the participants in the development of the
proposal entered a stage of improvement and even interest in English as a foreign
language, since thanks to the contextualization based on the experiences and interest of the
students, the attention and engagement was captured not only to English as a school
subject but as a world language that can be a useful tool for their future not only in the
educational field, but also in the labor and social fields. In terms of reading
comprehension, and to conclude, the students developed a series of skills and abilities that
contributed to their reading comprehension process, the following are those that were most

evident during the pedagogical intervention:

Recognition of details, locating and identifying facts such as characters, specific
situations and the place where events occur, among others.

e Sequence recognition, where the order of actions in a selected piece is located and

remembered.
e  The relationship established between what is read and what is already known.
e The elaboration of conclusions that give an idea of the meaning of the text.
e The organization of the information in a graphic organizer.

It is worth mentioning that each of these skills were developed by the participants
at different levels due to some factors that arose during the intervention, even so they were
considered since I personally understand that learning and especially reading
comprehension is a process that takes time and perseverance. By virtue of the results

obtained at the end of my intervention with the students, I can conclude that the activities
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applied were able to strengthen each of the students who participated, always taking into
account the pace of learning and, as I have already mentioned, the level of achievement
varied among the participants.

Furthermore, while there were mostly positive results, there were also situations
that leave us to reflect and reimplement, to mention a few; the lack of commitment of
students who still did not attend school daily and missed important classes, class time,
activities outside the classroom that were organized by the school but that could not be
prevented with enough time to be adequately measured, the situation after returning from
confinement for a global pandemic, remains a challenge in the classroom, since safety
measures still have to be met and some activities involving interaction between students

cannot be performed as usual.

As far as [ am concerned, the experience that I developed personally and
pedagogically is the most pleasing result of this intervention, which would not have been
possible without my interest in education, students, reading and especially English. The
part of living all this process with the third grade "A" group, helped me to put into practice
and continue with my conviction which is to put the student in first place taking into
account their interest and learning, as well as the importance of motivation, autonomy and
learning to learn, which could be possible thanks to the implementation of metacognitive

strategies applied.

Last but not least, after this experience, the reflection, the analysis and the results

obtained with the action plan that was implemented, have led me to raise some questions
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related to reading comprehension, metacognitive strategies and language teaching. The

questions are the following:

e How important is the vocabulary in the reading process?
e What other metacognitive strategies are useful in teaching and learning English?

e How can the strategies used in this proposal help improve other language skills?
These questions keep me interested in educational research and continue exploring
and using different metacognitive strategies, leaving me with the challenge of working

with my future students and during the exercise of my profession the constant search for

reading comprehension, as well as instilling in my students the pleasure of reading.
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Appendix A. Group photo, students and trainee teacher.
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Appendix D. diagnostic test

are /am

A HL Myname __ Terry Tyson.

B. hello. | Patricia Chavez. Nice to Meet you
A. Where you from, Patricia?

B.1 from Toluca.

A. What your Nationality?

B.l__ Mexican.

B. Match the Questions and the Answers.

1. How do you spell that? A. Australia

2. How old are you? B. Australian

3. Whereareyoufrom? C.L-0-G-A-N
4. What's your name? D. 12

5. What's your natienality? E. Herny Logan

n

Number Search. Completa the Series.

nine, eleven, thirteen, fifteen
twenty, seventeen, fourteen
Doce, once, nueve, diez
Nueve, doce, quince
ocho, doce, quince
tres, seis, nueve

seis, ocho, diez, doce
cuatro, nueve, catorce

o R R o

D. Llene los espacios en blanco con "Su" o "Ella™. Leer los ejemplos.

1. Elena es mis amigos, apellido Robles.

s Direccion de What's?

= (Iit"s) 71 Texas Ave.

i+ What's el nimera de teléfano?

* {It's} 684-3279.

2. Alfred es mi amigoe, es el apellido de Nogueira.
ieWhat's nacionalidad?

* El es cubano.

i+ What's nimero de teléfono?

= (It"s) 234-5678.

| - orden: Completa el uso de frases: hay, hay, estdn ahl, esta ahi, hay aren’t, hay isn't,
L0L.- cualquier estudiante en el laboratorio?

02.- una roja rosa en el jar
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= (It's) 684-3279.

2. Alfred is my Friend, Last name is Nogueira.
= What's nationality?
= He is Cuban
* What's Telephone Number?
« (It’s) 234-5678.

I. - ORDER: COMPLETE THE SENTENCES USE: there is, there are, are there, is

there, there arent, there isnt,

01.- any students in the laboratory?
[+ a red rose in the garden
03.- any books in the bag

many student in the classroom
05.- many teacher in the classroom

Il.-ORDER: MATCH THE DESCRIPTION WITH IT'S CORR™" @0 TIN" oo tendies
WHAT DO THEY LOOK LIKE?

) José is tall and fat

) Ana is short and her hair is black and straic
) she’s tall and thin ?

09.-( ) Gustave is romantic

10 ) Emilia is shy

11 ) Maria’s hair is long and straight. She’s th

12 ) Miriam is tall and thin. Her hair is blond and straig
13 ) Luis is fat.

lll.- ORDER: OBSERVE THE PICTURE AND COMPLETE THE SENTENCES USE THE
FOLLOWING WORDS: on, in, front, under, near

14. - There are dreeses_____the closet
15. - There are dolls the closet

16. - Maria is. the closet

17. - The dog is the closet

18.- There is hats the closet

19.- There is shoes the dreeses
MombredelAlumno_ Grado:_ Grupo:  Calif

A. Verb to be: Simple Present. Complete this convarsation with the appropriate word: is /
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Appendix E. Survey, How I like to learn?
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Appendix G. Lesson plan
|
ESL/EFL Lesson Plan
Lesson Mumber: 01 Topic: Talking about experiences during a road trip using simple past

Objective/Aim: By the end of the class, students will be able o identify actions made during a road trip by someone else in a conversation.
Previous topics seen in class: Simple present review

Stage ActivityProcedura Skill Material, Interaction | Purpose Possible Problems and
& Equipmentor | Patterns Solutions
Tirming Aids
Warm-Up The class will begin with a bramstorming
session around a picture that the teacher will *Engagmg students Problem:
minutes present. Stdents will look at the mage and Speaking Picture i the chazs Is.raucdl;;[;nﬂ:ulmn from
say some ideas that come to mind just by (Appendix 1.0} 5-T oG tc ideas for

Solution: The teacher will
the class topic ask all students to

the topic of road trips. 5-5 pariicipate in order to get
CVETYONE 10 PAY Attention.

looking at the image, in order to introduce

Pre -

Listening At this stage, the teacher will begin to Prepare students for
ntroduce vocabulary (past tense verbs) that Speaking the information they = students are
. having trouble
will help the students understand the audio Flashcards 5-T will hear on the audio bering the
of the main activity. The vocabulary will be (Appendix 1.1} T-5 topic

mtraduced in the form of dnll and oral the teacher will pause and

repetition. explain using examples
that are easier for each
student.
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Students will listen to an audio sbout two
:::'::_L'm friends talking about their most recent road *Problems with immegular
trip. As students listen to the audio, they Listening T-5 *Identify verbs i the | verbs
will have 1o identify and underline the verbs Wiorksheet 5-T jpast tense as well as | * The teacher will hand
they hear dunng the audio in the script (Appendix 1.2) obtain specific out a list of verbs
found in the worksheet that will be given to information .
each student.
After listening to the audio, students will
[T:I::'J_nug work in pairs (keeping a healthy distance o Students do n
. . . * . respect the
and following sanitary protocols). Students Identify verbs i the incications,
will act out the audio, each student will Worksheet 5-8 past tense as well as
- Teacher will stop the
represent a character from the audio pair, Speaking | (Appendix 1.2) - obtain specific sctivity, mention again
act out the senipt together and complete the mfiormation the directions that cannot
table with each person's mfirmation be quuitted and resune the
per - activity until the students
agree to follow the
directions.
]
Wrap-Lip Students will share the answers that allowed | Speaking Worksheet 5-T *Share answers and #® Low participation
them to complete the information table. (Appendix 1.2) T-5 close the class Teacher will rage
students to present their
waork, letting them know
that 1t is a safe
environment and that
mistakes arc valid for
progress.

r

ESL/EFL Lesson Plan
Lesson Number: 02

Topic: Talking about experiences during a birthday party uging simple past lense
ObjectivelAim: by the end of the class students will be able 1 indicate which actions someone else did and did not do using the did auxiliary.
Previous topics seen in class: Talking about experiences during a road trip using simple past

Stage Activity/Procedure Skill Material, Interaction Purpose Passible Problems and
& Equipment or | Patterns Salutions
Tirning Aids
Warmn-Up The class will begin with the following Reading Pictares 5-T » Low pariicipation
guestions: What did you do on your last {Appendiz 2.0) *Engaging )
barthday? students will comment on different T-5 students in Teacher will encourage
sctions they did on their last binkday. the class students to present their work,
letting them know that it is a
safie environment and that
*Gienerate muistakes are valid for progress.
ideas for the
class topic
Pre - Each stsdent will have a worksheet in whach the Waorksheet * Creneral & Problems with
Reading first part will have an image and a reading, the {Appendix 2.1) 5.5 ideas wocabulary
students will loak ar the image and brainstorm Reading aceonding 1o i i
about what they think happened in the story T-5 the predictions Tem:.hef will make a pre-reading
prios o their reading. masde with a lit “f_'f“ds thest may by
picture aheut wnfamiliar i the studemts.
the reading
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While - Before starting the reading the students will resd Reading ®  Siudents will have or
Reading the questions on the worksheet and with that Worksheet read for may be confused by
while reading the text they will identify the Seanning {Appendix 2.1). 5.7 specific some of the verb
answers and underdine them in the rext T-5 information. conjugatians.
{scanning). Teacher will use the above text
as an example for the sudents.
Past - After the reading, students will brainstorm again
Reading basied on the snawers 1o the questions. Tdentify the & Problems identifying
After the bramstorming the students will Reading Waorksheet actions that actims
complete the chart in the last pan of the (Appendix 2.1). T-5 did and dsd -
worksheer 5T mol happen in Teacher will help them through
They will identify several actions that nuby did the text the technigque of mimicry
at her barthday party, as well as the actions that
ruby did not do.
‘Wrap- Up At the end, students will share their answers s Low parficipation
with the teacher and the rest of the class. Reading 58 *Share
Speaking 3T answers and Teacher will encourage
clase the students 1o present their work,
class letting them know that it is a
safe environment and that
mistakes are
ESL/EFL Lesson Plan
Lesson Number: 03 Topic: Talking about the Tecnoly in the past
ObjectivelAim: By the end of the class the students will be able to express what someone did and did not do in the past.
Provious topics seen in class: Talking about experiences during a birthday party using simple past tense
Stage ActivityProcedure Skill Material, Interaction Purpose Possible Problems and
& Equipment or | Patterns Salutions
Tirming Aids
‘Warm-Up The class will begin with two images Speaking Pictures » Low participation
presented by the teacher. The students will (Appendix 3.00 £ .
minutes compare each image and tell some of the T-5 NE20ING | Tscher will encourage
. studants in i
differences between them. the class stm_icnls to present llu:ll_ v_(wk.
letting them know that it is a
zafe environment and that
*Generata | mistakes are valid for progress.
ideas for the
class lopic
Presentation The students will read a story about the Reading
adolescence of two grandparents when they ‘Warksheet *Identify the ®  Problems identifying
WETE YOung. (Appendix 3.1) different actions
After reading the story, students will cross T-5 activities Teacher will help them through
out the activities identified in the text. 5T mentioned in the technique of mimicry
the text
Practice
students will drill each activity using the »  students will have
"did" auxiliary in the affirmative or negative Reading trouble completing
depending on the activity and choosing a T-5 their sentences.
member of their family. Worksheet 5-T
(Appendix 3.1) students Teacher will give them different
T: Social media practice the vocabulary that can help them
5: my parents didn't use social media grammatical complete their senences.
T: Computer structure of
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S: my grandmother didn't use a computer past tense
- did your brother write on twitter? SEniences.
8 ves, hhe did

Production In the last section of the worksheet, students

will choose § activities from the table that Speaki Worksh P';;d““ in - s'u‘iimﬁ ""“'l:?""-‘
i i . y Speaking orksheet the target trouble completing
they are n daing and that fheir {Appendix 3.1) 5-5 language their sentences.

grandparents did not do in their youth.
Teacher will give them different
Example: | play video games on the computer T-5 vocabulary that can help thenm
but my grandfather dida't play video games complete their sentences.
when he was a kid

Students will write down their sentences on
the worksheet and then present them in
class.

Performance in the activity will be evaluated
according to the criteria set forth in the
rubric { Appendin A).

5-8 *Share .
Wrap- Up answers and » Low panticipation
siudents will have this time o continue o Speaking ‘Warksheet close the
share their answers in class and identify the (Appendix 3.1) T-5 class Teacher will encourage

students to present their work,

letting them know that it is a
safie environment and that
misiakes are valid for progress.

differences in their characters.

Class1 APPENDIXES NO.

Worksheet (Appendix 1.2) —_—

Appendiz 1.0

Flashcards (Appendis LI}
Flikaard: (ppesits 11}

you go

!
3
gt

Thay Ride

- {G I Heand You went '
’/ Thay Roda
LY

—_—
He wealks She sees W climb L% s

feu Playes J
He walkied She saw We clinbed F
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Class 2 APPENDIXES NO.

Pictare
(Appendix 2.0)

~ What did you

~ do on your
, last birthday?

It's Pwﬂg- Time

Huby's Quincesfiers Party
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Class 3 APPEMDIXES NO.

Pictures
(Appendiz 3,0 Worksheet
(Appendix 3.1)

Technology i the pazt
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ESL/EFL Lesson Plan

Lesson Number: 04 Tapic: Talking about historical events that sccurred in the past
Objective/Aim: By the end of the class students will be able to share information about historical events that cccurrad in the past.
Pravious topics seen in class: Talking about the activities our grandparents used to do when they were young

Stage ActivityProcedure Skill Material, Interaction Purpose Possible Problems and

& Equipment or | Patterns Salutions

Tirning Aids

Warm-Up Teacher will stan a brainstonming session & Low panticipation
based on an image presented, the students will | Speaking Imagen 5-T *Engaging

minuies share everything they know about that image. (Appendix 4.0) T-5 students in Teacher will encourage

students to present their work,
letting them know that it is a
safie enwvironment and that
*(ienerate mistakes are valid for progress.

the class

ideas for the
class topic
Pre- Before beginning the reading, students will Reading Worksheet & Students will have or
Reading skammiing and underline all the verbs they Skamming (Appendix 4.1) 3-8 *ldentify may he confused by
find in the past tense whether they are regular T-5 verhs in the some of the verb
ar irregular. Then with the verbs found they conjugations.
will hrainstorm what they think happened in past tense as

the reading based on the verbs found. Teacher will use the above text

veell 25 obtain as an example for the sudents.

specific
information
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while Before the reading, the teacher and the class & Smdents will have or
Reading will read the questions together. Students will *ldentify may be confused by
b abbe to predict or guess the answer to cach Reading Warksheet 5-8 werhs in the some of the verh
question hased on the brainstorming done Scanning (Appendix 4.1) T-5 past tense as conjugations.
previously, and then check their predictions. well as obtain
specific Teacher will use the abowve fext
As siudents read the text, they should information as an example for the siudents.
underline the answers to the questions they
find during the reading.
Past - Students will write down their answers and Warksheet verify
reading share with the class whether their predictions Reading (Appendix 4.1) -5 previously
WeTE correct or not. gt made
predictions
*Share
Wrap- Up Together with the class, the teacher will check answers and
the answers obiained, if necessary they will Reading ‘Worksheet close the s Low participation
do a group reading. {Appendix 4.1} iclass
Teacher will encourage
siudents to present their work,
letting them know that it is a
safe environment and that
mistakes are valid for progress.

ESLIEFL Lesson Plan
Lesson Number: 05

Topic: Tallking about events ooccurring in an accident
ObjectivelAim: Students will he able to formulate questions to obtain information about events that occurred during an accident.
Previous topics sean in class: Talking about historical events that occurred in the past

[Stage Activity/Procedure Skil Material, Interaction Purpose Possible Problems and
& Equipment or | Pallerns Salutions
Tirming Aids
Wam-Up The teacher will review what has been seen in T-8 *Engaging *  Low participation
previous classes, to help students remember Speaking | ———— 5T studants in )
what has been seen in past classes. the class Vencher will mmumg:c
students to present their work,
. letting them know that it is a
. G!n;‘m safe environment and that
ideas rt_h' mistakes are valid for progress.
class lopic
F'_l'ﬁ - students will use the dictionary and look up Listening Warksheet T-5 *Prepare »  Problems
Listening the translation of the vocabulary words prior Speaking {Appendix 5.0) students for understanding the topic
o listening. 5T thee i .
. . Tacher will help by formulating
information . )
they will hear dll'f-:rm.ucxarrplu to make it
on the audio easier for the students,
*Identify
While - Students will listen to an interview with Listening T-5 verbs in the
Listening Ariana Grande talking about her accident in Warksheet 5T »  Forgotten or unknown
Manchester during a concert. As they listen (Appendix 5.0) past tenge 29 wards
they will answer the different sentences with well as obtain Students ek ook
true or false depending on what they hear. i IS Ca G ir
pencing ¥ specific different notes and also use the
information . dictionary.
In the last part of the worksheet, sudents will Speaking ask questions #  Students will have
Post - formulate questions they would like wo ask ‘Warksheet 5-8 in the past some problems
Listening Ariana Grande about what she experienced in {Appendix 5.0) ense converting the
her accident information inta
) questions.
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students will formulate their
questions following the same
color coding as in the previous
activity.

Wrap- Up

students will share their questions with the
rest of the class, and agree on which guestions
are the most creative.

Speaking

Warksheet
(Appendix 5.1)

*Share
answers and
close the
class

= Low participation

Teacher will encourage
students to present their work,
letting them know that it is &
safe enviromment and that
mistakes are valid for progress.

ESL/EFL Lesson Plan
Lesson Number: 06

Topic: Our Last christmas
Objective/Aim: By the end of the class, students will be able to organize the information from events held at a Christmas party inlo a mind map.
Previous topics seen in class: Tallking about events occurring in an accident

Stage Activity/Procedure Skill Material, Interaction Purposa Possible Prablems and
& Eguipmentor | Pattems Solutions
Tirning Aids
Warm-Up The students talked about how the image T-% *Engaging # Low pariicipation
makes them fieel and what they imagine when Speaking Picture 5T students in i
they look at it {Appendix 6.0 theclass | Teacher will encourage
students to present their work,
letting them know that it is a
. *Generate safie environment and that
ideas for ?'! mistakes are valid for progress.
class topic
Pre: - ) The teacher will present a mind map where Mind map Introducing &  Smdents will have or
Reading she will present information in different Reading (Appendix 6_1) 5-T the topic in a may be confused by
sections about what she did in her last graphic some of the verb
Christras. OrEAnizer ConjugMions.
Students will analyze the information and Teacher will use the above text
share if they have done the same at Christmas as an example for the studerts.
ar what else they have done.
= Students will have or
While - Before beginning the reading, students will 5T may be confused by
Reading read the pre-text questions, then read for Reading Worksheet 5T Read for some of the verh
specific information and answer the {Appendix 6.2) specific COnJugAons.
uestion. infarmation | Teaher will use the above text
as an example for the students.
After the reading, students will organize the & students will have
Fost - information in the mind map found in the last organize the trouble completing
Reading part of the worksheet. Students will identify Reading T-% information their sentences.
the main. mc’l.ions. and complete Ih?:‘]'l'l.wi.ﬂ‘l th Writing ‘Mxrkshcc‘l 5-5 in a mind Teacher will give them different
information from the reading. {Appendix §.2) THEp vocabulary that can help them
complete their sentences.
*Share
Wrap- Up students will share the results they have T-% answers and
ohtained Reading Worksheet 85 close the * Low participation
M i
(Appendix 62) class Teacher will encourage
students to present their work,
letting them know that it is a
safe environment and that
mistakes are valid for progress.
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Class 4 APPENDIXES NO.

Pictures
(Appendix 4.0)

Worksheet
(Appendix 5.0)

Waorksheet
({Appendix 4.1)
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Class 6§ APPENDIXES NO

Picture
{Appendix 6.0)

-
[y

(Appendix 6.2)

Worksheet

Ay st Chrismas

Paster (Appendix 6.1)

[ T —————

ESL/EFL Lesson Plan
Lesson Number: 07

Topic: My last Christmas
Objective/Aim: By the and of the class, students will be able o gather and organize information about what someone alse did during their last

Christrnas.
Previous topics seen in class: By the end of the class, students will be able to organize the information from events held at a Christmas party into a
mind map.
Stage Activity/Procedura Skill Material, Interaction Purposea Possible Problems and
& Equipment or Patterns Solutions
Tirning Aids
The teacher will start the class with a key
Warm-Up question: Do vou like Christmas? yes ar no _Picture “Engaging
. and why? To start a discussion on the topic | Speaking Appendix 7.0 T-5 students in & Low participation
minutes the class
Teacher will encourage
*Ganarate students to present their work,
idaas for tha letting them know that it is a
class topic safe environment and that
mistakes are valid for progress
Presentation The teacher will present a poster of what Speaking Poster T-5 Present the s Siudents will have or
her Christmas was like last year. Students {Appendix 7.1 ) 5T topic may be confused by
will be ahle to sk questions and find sorw of the verb
similarities of what they did last Christmas Conugaions.
with what the teacher presents. Teacher will use the above text
as an example for the sudents.
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Practice Based on the information presented,
students will fill out the table " find %-5
someone who .. 7 where they will ask & Smudents will have or
some of their classmates if they have dane Worksheet T-5 may be confused by
the selected activity, [Appendix 7.2) Ask questions some of the verb
) ) conjugations.
Speaking o obtain
51: Did vou eat turkey last Christmas? mformation . | Jeacher will use the above text
52 no, I didn't. Did ]_,m_: git presents? g5 an example for fhe shdents.
51 wes, 1 did!
82: very good, 1 will write down your
name.
students can review their
Production In pairs, students will share their findings Worksheet 3-8 previous notes if they have any
and ask their partners the same questions. Speaking (Appendix 7.2} Ask questions | problems with the activity, and
o obtain they can always ask the teacher
information . any questions they may have.
Wrap- Up Some of the couples will share the students will & Low participation
information obtained from their partner. Speaking Waorksheet 5-T share the .
(Appendix 7.2) results they Teacher will encourage
have obtained | Stedents to present their work,
letting them know that it is a
safe environment and that
mistakes are valid for progress

ESL/EFL Lesson Plan
Lesson Number: 08

ObjectivelAim: Assessing the use of meta-cognitive strategies in student reading comprehension
Previous topics seen in class: My last Christmas

Topic: Reading Exam

ESL/EFL Lesson Plan
Lesson Number: 09

[Stage “Activity/Procedure Kl Material, Interaction Purpose
& Equipment or Patterns
Timing Aids
Reading Students will be evaluated with an exam {Appendix 8.0) individual test

Exam fcused on reading where students will | Reading Assessing the use
be able 1o evaluate the use of of meta-cognitive
meta-cognitive strategies such as; ztm:?c;:mg
hralmmg,, clnrsn:..d and np.m-cndt?d rd ion
questions and graphic organizers {mind
mapping).

Final Project

Topic: It's christmas time
ObjectivelAim: At the end of the class, siudents will be able to give thanks for actions that a family member or friend did for them during the year.
Pravious topics seen in class: My last Chrisimas

Stage Activity/Procedure Skill Material, Interaction Purpose Passible Problems and
& Eguipment or | Patterns Salutions
Tirming Aids
»  Students do not respect
Warm-Up & who am 1?7 Game the indications,
. # i ; -
MBS | The elassroom will be divided into two teams, cards and T-5 oEaging | Teacher wil stop the activity,
cach team will choose & team member who template the class menfion Sgpm thc_dlm:unns
will come to the front of the classroom, place Speaking 5-5 that cannot be F“_—““‘:"' 3‘“"
a card on his forehead, and will be given a {Appendix 9.0) resume the activity until the
template with possible answers, teamwork ‘l_"""'"?'s agree to follow the
directions ..
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The other team members will also have the
template and will act as clues for the student
to guess what it is {the card an his forehead),
only mime can be used and team members are
not allowed to speak except for the person in
front of them.
Each team will have 10 seconds for their
pariner to guess, the team that guesses first
wins.
»  Swudents will have
Presentatio | Teacher will present a Christmas card written Present an questions about how o
n for a friend in which she thanks the friend for Speaking christmas card idea for the make a Chrisimas card.
all the things he'she has done for her during (Appendix 9.1) T-5 final class
the vear. praject. Teacher will brainstorm ideas
Smdents will analyze the letter and answer 5-T for general ideas among all the
the questions that the teacher wall write on the students.
hoard.
& Students will have
Practice s Flling the gaps Reading Practice the problems with some
Reading T-5 correct use of iregular verbs.
students will complete the text with using the Writing {Appendix 9.2) past tense
correct fiorm of the verbs found in the text 5T virhs ina Students will be able to make
text. . use of the verb list
_ Im the last part of the class the students will &  Smdents will have
Production make a Christmas card for a family member christmas card problems with some
or friend to thank for things that family (Appendix 9.1) Present what iregular verbs.
member ar friend has done for the student in Writing 5T students have
the past. colored sheets learned
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Class 7 APPEMDIXES NO
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Class 9 APPENDIXES NO

Cards and Template
{Appendix 905

L

Christmas Card
(Appendix 9.1)
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Appendix J. students’ evidences
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Appendix k. Pictures

Appendix L. comparative chart, students’ evidence
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Appendix M. material
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Appendix N. Mind map, Evidence
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